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Abstract

Imperativego eliminateracialinequalitiesn UK highereducationHE) haveledto calls
for diversificationof curricula.Qualitativeevidencds growingaboutethnicminority

s t u d eercépsod®of their curriculaandits impactonthem.Yet, thereareno specific
guantitativeinstrumentdo facilitate largerscaleevaluationof curriculardiversification
andits impacton students.In this study, | examinedherelationshipbetweeruniversity
s t u d eercepsod®of the culturalsensitivityof their curriculumandtheir engagement,
asmeasuredys t u d iateractodswith their teacherandtheir interestin their
programmeof study.To do so,anewsetof four Culturally SensitiveCurriculumScales
(CSCS)wasconceptualisednddevelopedmakingasignificant,original conceptuahnd
methodologicatontribution. An ethnicallydiversesample(N=262)ratedthe cultural
sensitivityof the curriculumof their progranmeof study,their interactionswith
teachersandtheir interest Ethnicminority student{N=157) perceivedheir curriculum
aslessculturally sensitiveon all four dimensionf the CSCS reportedfeweracademic
interactionswith teachersandhadlower levelsof interestthanWhite studentgN=100).
Eachof thefour Culturally SensitiveCurriculumScalesvassignificantly relatedto
academianteractionswith teacherandto interest.Regressiomnalyseshowedthatall
dimensionf culturalsensitivty mediatedeffectsof ethnicity on interactionswith
teachersTwo dimension®f cultural sensitivity (Diversity RepresentedndChallenge
Power)mediatedeffectsof ethnicityon interest.Therefore ensuringcurriculaarediverse
andcritical maysuppot minority ethnics t u d engagesnérdnd,in turn, may

contributeto reducingachievemengaps.Furtherimplicationsarediscussed.
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Introduction

Controlling for other factorswhich impact on attainmentwe find that
ethnicity is still statistically significantin explainingattainmentin HE
(higher education);studentsfrom minority ethnicc o mmu ni ael e s é
foundto belesslikely to achieveabetterdegreghanWhite UK andlrish
studentsé at all levels of attainment.The attainmentgap remainsthe
largest for Black Caribbean,Black African and Chinese students.

(BroeckeandNicholls 2007,16:19)

1.1 Aims of the Research

Thisthesisexploress t u d gerceépsod®f the culturalsensitivityof highereducation

(HE) curricula. It examines t u d gercépsod®of the culturalsensitivityof their

curriculum, whetherandto which extentthe cultural (in)sensitivityof ther curriculum
posedarriersto their engagemenasindicatedby two engagementariablesr st udent s
interactionwith teacher®n academierelatedmatters(AlT), ands t u d iataeréstn o

their programof study).

1.2 ResearchQuestions

Theresearclhguestionsn particularandthis researclprojectin generakreof relevance
to faculty, studentsaandstaff who researchteachandstudyin HE. It is alsoof
importanceo: seniorleadersn theeducatiorsector;diversity andinclusion
practitionersin shapingeducationapolicy; to thosewho areinterestedn curriculum
developmenanddesign andasgenerainformationto thewider societyatlarge.The
researclguestionghatarepresentedhereaimsto fill the gapscontainedwithin literature
advancescholarshipandasa catalystto investigatethe cultural sensitivty of curricula

andtheextentto which the culturalinsensitivityof the HE curriculaposebarriersto



s t u d iateractoldwith teacherandinterestin their programof study. This thesis

aimsto addresshefollowing questions:

a) Towhatextentdo studentsperceivethe curriculaasculturally sensitive?
Doesthis vary betweenwWhite andracially minoritizedstudents?

b) Towhatextentdoestheii wh i t efrthecsirscalumaffectracially
minoritizeds t u d iateracgoldwith teachers?

c) Towhatextentdoesthe fiwhiteness of the curriculumaffectracially
minoritizeds t u d iatareéstn their subjectduringuniversity?

d) Whichaspect®f culturally sensitivecurriculasupports t u d ieterdctsoin
with teachers?

e) Whichaspectof culturally sensitivecurriculasupports t u d ieterést® 6

1.3 ResearchOrigins

Participationin HE in the UK hasgrownsincethe 1960s Sincethen,therehasbeena
considerableamountof researclexploringdifferentialoutcomesn the experiences
betweerBlack, Asianandminority ethnic(BAME) studentgAusten 2020;Nevesand
Hewitt, 2021;Thomas 2012a;Trowler, 201QUUK, 2019)andpersistentpervasive
inequalitiesin graduateoutcomeswithin UK highereducationnstitutions(Berry and
Loke, 2011;BroeckeandNicholls, 2007; Connoretal., 2003 Mcduff etal. 2018
Miller, 2016 Mountford-Zimdarsetal., 2017;Richardson2015 2018 Singh 2011
Consequentlythe motivationbehindthis researclremanatedrom my interestin the
ontologicalandepistemologicabrientationsof the HE curriculain the UK, andpatterns
of engagementy racially minoritizedstudentsvho engagewith thesecurricula This
cameasaresultof my desireto challengeprevailingdeficit paradigmgBloom et al.,
1965)in literatureandpedagogicapracticesandtheirrole in shapingthe educational

experienceandoutcomesf racially minoritizedstudentsn UK HE. My interestalso



stemsfrom experiencesindencountersn HE asalearnereducatorpractitioneranda
parent| amconvincedthatdespitethe corpusof literaturethatsuggest®therwise
racially minoritizedstudentsarecapableof academiexcellenceandthatstructural
inequalitiesandhostileenvironmentgpresentsmpedimentsandbarriersto them
achievingacademiexcellenceandsatisfyingeducationaéxperiences
Havingcompletedbothanundergraduatanda mastets degree] previously
workedasathird spaceprofessiona{Whitchurch,2015)in severaktudernifacingand
managemenplesin HE for overadecadeSubsequently, have transitionedo a senior
advisoryrolein aUK HE memberled, sectorownedcharity (AdvanceHE) thatworks
with institutionsandhighereducatiorglobally to improve HE staff, studentsandsociety
by addresingsystemidnequalitiesandadvancingeducatiorto meetthe needsof
studentsandsociety.Within theseroles,| have hadthe privilegeto interactwith
thousand®f studentdrom avariety of disciplinesandhighereducationnstitutions
(HEIs). Equally, | havecollaboratecandinteractedwith a significantnumberof faculty
andprofessionatervicesstaff from a numberof HEIs. Additionally, throughvarious
professionafoles,interactionswith faculty, studentsandprofessionakervicesstaft, |
have alsoengagedvith contemporargialoguesdiscoursespolicies,processeand
practicedn relationto studentattainmentindexperiences HE. Throughdisclosureof
gualitativeaccountsandengagemenwith literature | gleanedhatthereweredifferences
in experiencedetweenWhite studentsn UK HEIs andtheir counterpartérom BAME
backgroundsthedisparitywasstarkest for Black studentsTheseunderstandings
corroboratedvith institutionalandsectoraldatawhich is packagedndreferredto asthe
aegreeawardinggap(AdvanceHE, 2020a;UUK, 2019) Whatalso becamesvident
wasthattherewasa consensugparticularlyamongBAME studentsandstaff) thatthe
culturalinsensitivity(I alsoreferto thisasthefi wh i t efthecsirsacalum)of the

curriculum(whatis taughtandhow it is taught)may catalyseand sustainracidised



structuralinequalitiesn HE, andthatthesestructuralinequalitiesverethe maindrivers
of disparitiesin studentxperienceandoutcomesMost notably,| acknowledgehatthe
majority of BAME studentgparticularlyBlack studentswithin this cohort)were
ambitious motivatedandwereableto envisiona betterversionof themselveslt also
becameevidentthattherewereno racebasedjuantitativeinstrumentdo facilitate
researclon andanalysisof therelationshipbetweerthe cultural sensitivityof the HE
curriculaandkey engagementariables(e.g.,s t u d iateractodwith teacherand
their interestin their programof study).This thenbecameheimpetusandbasisfor this
study.

This researcltanbe consideredisa cathatic exercisegroundedn the Afrocentric
principlesof Ma 61aJtulivu, Ukweli andUhaki (looselytranslatedrom Swabhilito
mean,&hequestfor justice,truthandharmonyj. In the contextof this studytheresearch
exercisdas in harmonywith my pursut for socialjustice(particularlyracialjustice)and
truth with theaim of enhancingherich tapestryof knowledgein redressingstructural

inequalitiesandcreatingafairer society.

1.4 Definition of Key Terms

Thebroadclassificationsusedwithin this thesisarealignedwith thoseusedin the UK
HE sectorfor collating analysingandreportingstudenidata.Thesecategorisationare
not without complexitiesandcritique dueto variationsin their use,astheyareoften
conflated ,usedinterdhangeablypr misappropriatedThereforejn orderto maintain
clarity, it is importantto establishcleardefinitions of the key terms,asusedwithin this

thesis.

141 Race

StuartHall describesaceasi o féhosemajoror masterconceptgthe mascuine form

is deliberatehatorganizethe greatclassificatorysystemsof differencethatoperatan



humansocietiesRacein this senseis the centrepiec®f hierarchicakystemshat
producedd i f f e (Hal,2@1&hdp. 32).

The conceptof racehashadalong andcontroversiahistory, with thefirst
systematigesearcltoncerningheracialoriginsandclassificationof humankinddating
backto severall6" and 17" centurytreatisesandthe establishmenof chattelslavery,
which resultedin the stratificationof peopleinto threemajorgroups:Europeanihites,
Native AmericangIndians]andAfricans[negroes].The contentiougermracecanbe
contextualisedn threeprimaryways:1) biologically, 2) anthropologically,and3)
historically. Racebasedsocietiegperceivedesignatedacialgroupsasdiscreteand
exclusive definedby certainphysicalcharacteristics=or example skin colour, hair
texture,eyeshapeandotherfeaturesTheyassumedhateach racehasdistinctive
culturalbehavioursandintellectualabilitieslinked to biology. Theseexplanations
assumehatbothphysicalfeaturesandbehaviourareinnateandinherited.However,race
is not geneticallydiscrete not scientifically meaningfulnor reliably measured.
Thereforepiologicalclaimsthataccountdor racial differencescanbediscredited.

Anthropologistaandgeneticisthaveconcludedhathumansare99.99%alike,
becauseherearea smallamountof realgeneticdifferenceamonghumans(0.01%)
(Littlefield etal., 1982) Thereareno neutralconceptualisationsf racein sciencenor
haveany of the definitionseversatisfactorilyfully explainedthe phenomenorf race
(Smedley,1998) Raceis a socially constructeadtategorywith aninclusioncriterionthat
change®vertime (Ignatiev,1996)

Raceandracismareproblematian HE andsocietyin generalandshouldnotbe
usedor conceptualisedvithoutanunderstandingf its impactin shapingthe experiencs
of peoplewho areracialised Therefore throughouthis thesis,| will usethetermracein
asimilar mannerto ProfessoKevin Hylton, asa startingpointfor a broaderdiscussion

aroundtheimpactof theracialisednatureof the curriculumandenvironmentafeatures



ofs t u d progtareobstudyon their experiencesndoutcomesn UK HEIs. According

to ProfessoKevin Hylton:

The term race s significant for me not just as a socially constructed
concepbutasasignificantontologicaltruth, whichis why | useit in scare
quotes.Whatthatdoesis to signpostthatit shouldnot be readnor used

uncritically. (Hylton, 2018,p.3).

Racemustbeunderstoodisa paradoxlt is both everywhereandnowhere.
Similar to Fineandcolleagues| recognisghedilemmaofii d e s t athendtionsfi n g
racet h e o r ewhileackriowlgdgingi t lved presencefr a oFne,Weseerand
Wong, 2003 p.176. The AmericanTennischampionArthur Ashedeclaredjil am
almostalwaysawareof race,alertto its powerasanidea,sensitve to its nuancesn the
worldo (Ashe 1993 p. 138). Markus(2008)conceptualisescein termsof historyand
powerby focusingon its social,historicalandculturaldimensionsShepositedthatrace
is:

€ adynamicsetof historically derivedand institutionalizedideasand

practicesthat (1) sortspeopleinto ethnicgroupsaccordingto perceived

physicalandbehavioal humancharacteristics(2) associateslifferential

value, power, and privilege with thesecharacteristicand establishes

social statusranking amongthe different groups;and (3) emerges(a)

when groups are perceivedto posea threat (political, econonic, or

cultural)to eacho t h &vorld\sew or way of life; and/or(b) to justify

thedenigratiorandexploitation(past,current,or future)of, andprejudice

toward,othergroups.(p. 654)
Accordingto ProfessoCharlesMills:

€ i m racially structured polity, the only people who can find it

psychologicallypossibleto denythe centrality of racearethosewho are



racially privileged,for whomraceis invisible preciselybecaus¢heworld
Is structuredaroundthem, whitenessas the ground againstwhich the
figuresof otherracesi thosewho, unlike us,asracedi appear(Mills,

2014 p.76).

Througtout this thesis my understandingef the conceptracedepars from narrow,
nationalisticor essentialistlefinitions,towardsanappreciatiorof racialisedntersections
(Crenshaw1995) | thereforerecognisgaceasan f | o unstabldigtion and
fundamentalunerasablaspecbf biographyandsocialexperience[s] (Fine,Weseen
andWong, 2003 p.174, thatbearsprofoundconsequence®r peoplewho are

racialised Fundamentallyit is importantto notethatraceis the child of racism,notthe
father(Coates2015) henceracemaybeunderstoodisa setof socially constructed

categoriexonstructedgpecificallyto stratify andsegregatelifferentculturalgroups.

1.4.2 Racism

If we acceptthatraceis a setof socially constructedtategoiesthatservego differentiate
culturalgroupsandthatracewas createdo legitimiseracialinequality (seeRacial
Formationdby Omi andWinant 2002) thenracismmay be seenasanideologcal
facilitator of race(i.e., asetof beliefsthatjustifies or explainssomepredeterminear
actual socialcontract)thatpromotesand/orjustifies subjugatiorof oneracein orderto
elevateanother Accordingto AudreyLorde (1992) racismmaybedefinedasthe iibelief
in theinherentsuperiority of oneraceoverall othersandtherebytheright to dominance
(p-496).

Racismmaybeseento be concernedvith institutionalpowerandis shapedy
political pressuresAccordingto Essed1991,p.44)fracismmaybedescribedcasboth
Gtructurdand@roceséd. Structurejn thesensehatsubjugationdominanceand
discriminationarereproducedhroughlaws, rulesandregulationsandprocessn thatit

is endemicandinextricablyinterwoveninto thefabric of everchangingeconomic,



political andsocietalconditionsandmaybe internalisedhroughsocialisation.Professor
Ibram X. Kendiin his monumenta{2019)How to be an antiracist simply andelegantly
definesracismasi anarriageof racistpoliciesandracistideasthatproducesand
normalizegaciali n e q u(p. 18). Rasisimmaybe manifestedn whatProfessotbram
X. Kendicallsa powerfulcollectionof racistpolicies(i.e., written andunwrittenlaws,
rules,proceduresprocessesegulationsandguidelinesthatgovernpeoplg. Kendiposits
thatil r a imequityis whentwo or moreracialgroupsarenot standingon approximately
equalf o o t (p. b8y Racismshouldnat belimited to a perpetratoperspectiveasthis
treatsi t @xerciseof racialpowerasrareandaberrationatatherthanassystemicand

i ngr aDelgadd 1®98 p. 923 exising in bothindividualsandinstitutional/societal
structuresRacismin its moresubtlyform mayequatedo i ¢ o n oF wardsor practices
which advantager disadvantageeoplebecaus®f their colour, cultureor ethnicorigin
(MacPherson1999,p.41).1t is moredamagingn its moreovertform andcanbeenacted

institutionally, astheorisedn thelandmarkStepherL_awrenceinquiry as:

the collective failure of an organkation to provide an appropriateand
professionakerviceto peoplebeauseof their color, culture, or ethnic
origin. It can be seenor detectedin processesattitudesand behavior
which amountto discriminationthroughunwitting prejudice,ignorance,
thoughtlessnessind racist stereotypingwhich disadvantaggracially

minoritized] people.(Macphersori999,para6.34)

Therefore throughouthis thesis,| usethetermracismin amannersimilar to thatof
ProfessotbramX. Kendi(2019) | usethetermracismin relationto disparate
practice(s)r outcomés), action(s)or policy(ies),(whetherdeliberateor inadvertentthat
producesracialisedinequalitiesthat preventgpeoplefrom standingon equalfooting due
to their racidised status While | acknowledgendividual actsof discrimination theterm

anstitutionalracism structuralr a c i osracistpolicies(accordingto Professotbram



X. Kendi) is centralto this thesis,asit enablesneto considerthe variety of waysin
which thepolicies,culture,practices andpraxisenactedvithin UK HEIs interactto

shapehelearningandengagemengxperience of racially minoritizedstudents.

1.4.3 Black

| usetheterms®Blackdand®lackneséthroughouthis thesisin relationto a cultural
stanceasopposedo a political one(Cole 1993;Hall, 1991;Maylor, 2009;Mirza,
1997) Historically, the highly criticisedBritish conceptof 6 p o | B It & € lasiretchesl 6
backfrom thelate 1970sasanumbrellatermand a politically andculturally constructed
categorythatencompassednyonewho wasnot White. For example peoplewith a
commonexperiencef marginalisationdiscrimination and/or thosewith family origins
in Asia, Africa, the Middle East,andits diasporagMaylor, 2009) Political Blackness
maythusbeconsideredfluid identity which cannotbe groundedn transculturabr
transcendentalategoriesandevokesreferences$o dimersionsof class,gender,
sexualityandethnicitywhendiscussedThis bearssimilaritiesto theuseof theterm

@l a dkNirmal Punwar(2004)in referenceo peoplewith familial links with the
African andSouthAsiandiasporaThis thesisis not concenedwith @olitical
Blacknes®Arguably,thetermd p o | B It & ¢ kislimised id conceptualisinghe
lived experiencesndculturalnuance®f peoplefrom racially minoritizedgroupswho
aremostmarginalisecandunderservede.g.,peopleof African and/orCaribbean
heritage).

Therefore unlike UvanneyMaylor (2009)andNirmal Punwar(2004) | do notusethe
concepofo po | Bt a c lath scorcepiialisetheexperienceof 6 B | andhis thesis.
Rather| usethetermlackd throughouthis thesisin relaion to peoplewho would
generallyself-identify ashavingfamily originsasi atleastin parti from Africa/or the
CaribbeanOf equalimportancethe term @lackdis usedwithin this thesisakinto its use

asadescriptorfor statisticalpurposesln UK censusategoriesthis would include



@Black Caribbeai Black Africang dVixed White andBlack Caribbead andanyother

@Blackdgroup.

1.4.4 White

Thedevelopmenof the White? identity by Europeanpromotes a perceptiorof human
differenceandsuperiority(Bonnett,1998) Accordingto Bonnett(1998) historically, at
thetime whentheracialisedgroupingWhite cameinto vogue,the White identity was
exclusiveto the British andNorthernEuropeanswho werethe colonialpowersin that
era.TheodoreAllen contendghatanearlyandunsuccessfutolonialrevolt of servans
andpoorfreedmenprecipitatedby theB a ¢ oRel@elionin 1676servedasthe basisfor
thefi i n v e of the Whitedace(Allen, 1997) Radal categoriehavealsobeen
developedasa philosophyamongsomeEuropeanssfiaway to rationalse the conquest
andbrutaltreatmenbf [indigenous]é populationsandespeciallytheretentionand
perpetuatiorof slaveryfor importedAfricansd (Smedley 1998 p. 694).Sincethen,this
conceptualisatioof racialisedclassificationsuchasWhite hasseenthe maintenancef
whatOmi andWinant(1994)callstheracial project® The White subjectis usually
identified throughphysicalmarkerssuchashair texture,skin colour,noseshapesor
socialmarkerssuchascultureor languageArguably,peopleracialisedasbelongingto
the White groupareseenasthe normativeracialgroup,undilutedin statistical
classificationsaccordingto the Office for NationalStatisticsin the UK (Office for
NationalStatistics 2020) encompassingersonsavingtheir originsin Europe,North
Africa andTheMiddle East.Accordingto bell hooks,fi ite [White identity] hasalso
becomdan unspokemorm], theruler by which everyoneelseisme a s u(lnoekd, 0
1992,p. 97).

To becoméwhite is to beunmarkedasracial @thebor to losethe stigmaof
othernessarguably beingWhite is equivalentto normalcyandrespectability Fanon

(1986)commentedn thenonrecognitionof personhooaf peopleracialisedasother,or
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thoseassignedo minority status Accordingto Fanon peoplewho areidentifiedas
deviatingfrom the normoftenbecomedraftedinto a zoneof nonbeing Discerningthe
socially constructedacialisedcategoryWhite from the mythicalbiologically constructed
categoryWhite is particularlyimportantin undersandingWhite privilege. Although
havinga White identity maybe articulatedasa positionof privilege, it is importantto
recognisahattherearemanyWhite peoplewho aremarginalisecandpathologeed as
not beingfully White. Theyarenotgrantedthefull 6 p r o pewmhitenegsFor
example6 \Nite working clas€) or peoplecategorisedsé \hte trastoor cchavd
(Hartigan 1997; Tyler, 2008 Wray, 2006) It is alsoimportantto notethatsomegroups,
for example]rish, ItaliansandJewishimmigrantgroupshavenot alwaysbeengranted
thesocialstatusof 6 Wh i(Braalkin, 1998;Ignatiev,1996;Roediger2005)
Subsequentlythe AVhitedclassificationis disaggregatetbr statisticalpurposesn the
UK, accordingto the Office for NationalStatistics.

Therefore throughouthis thesisl will referto 6 Wh iasastétisticalcategory similar to
its usein nationalcensusn the UK (Office for NationalStatistics n.d.), andin European
andAnglo-Americaneducationatesearchimportantly,| alsouseWhite in relationto its

socialconstruction.

1.4.5 Whiteness
Whitenessanbeconsideredsthe:

manipulatedtriangulation of political, economic, social and cultural

capital [ a n d glokification of European customsand bel i ef s é
Whitenesshasbeenconstructedasthe superiorantithesisof 6 Bl ackne s s 6
whichit seekso d e g r aDespiteits instability, [whitenesslfunctions

as a place of privilege. Whitenessis imperialismof theev er yday é
Whitenessin the Black imaginationis often a representatiorof terror.

(Henry, 2007, pp.55-96)
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Arguably,whitenessnaybe perceivedasa currencythatprequalifiesthe White
subjectfor a setof privileges(political, economicsocial,cultural) acrossa rangeof
contexts(MclIntosh,1992) White privilegeis a systemof opportunitiesandbenefits
conferreduponpeoplesimply becauseheyareWhite (Delgado& Stefancic,1997)
UnacknowledgedVhite privilege helpsto maintainracism.Conductingresearchelating
to racerequiresan understandin@f whitenessandits statusin relationto policy, politics,
cultureandpractice Accordingto Turney,Law andPhillips (2002) for manyHEIs, fithe
avhiteneséof theinstitutiongoesunnoticedandis simply rationalizedinto a day-to-day
perceptiorof ormalityd ¢p. 23). Whitenessanbe seenasa superstructuréThomas,
2020a)whichis employedo promote/maintairsocialdominationandsubjugationjt is

operationalisedhroughWhite supremacyWhite supremacymay be definedas:

a political, economic and cultural system in which Whites
overwhelmingly control power and material resourcesconsciousand
unconsciousdeasof white superiority and entitlementare widespread,
andrelationsof white dominanceand nontwhite subordinatioraredaily
re-enactedacrossa broad array of institutions and social settings.
(Ainsley, 1989:1024)

Whitenessndicatea particularpolitical andlegalstructurerootedin theideologyof

White Europearsupremacyandtheglobalimpactof colonialism.Therefore throughout

thisthesisl referto avhiteneséin asimilar mannerto Franced.eeAinsley (1989:1024)

asapolitical stancei.e., White supremacy).

1.4.6 Ethnicity

Thetermethniaty is asocially constructeddentifier whichis oftenusedto describe
sharecculture.It generallyrefersto culturaldifferencespracticesfraditions,valuesand
beliefsandsenseof solidarity (Hutchinson& Smith,1996;0mi & Winant,1994) The

termethnicityis oftenconjoinedwith raceandcanbe seemasphraseghatsharesome
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similaritiesin definition; it shouldnot be confusedwith nationalityor migrationstatus
and like race hasbeensubjectto historicalchangeThis thesisis concernedvith the
socialconstructiorof raceandethnicity, ratherthantherr biologicalconstruction.
Ethnicity is a multifaceted changingphenomenonwhich hasbeenmeasuredn
variouswaysovertime (Ignatiey, 1996;LedesmaandCalder6n 2015 OmiandWinant
1986 1994 2002;0ffice for NationalStatistics 2020;United States<CensusBureau
2019) For example childrenof postwar migrantsto Britain mayreferto themselvess
@lack Britishé atermwhich servedo identify themashavingbeenbornin Britain, of
African or Caribbeardescendant&lusoga2017) Otherpeopleidentify with the ethnic
categorydAfrican-Caribbead which denotegpeopleof African descentvho areof
Caribbearheritage It is importantto notethattherearediscrepanciebetweerp e o p | e 6 s
selfidentified ethnicidentificationandthoseimposedon people asin the caseof the
NationalCensugONS, 2011). Nationaldatasetdike the censusarenotwithout
shortcomingsparticularlyin understandindgpow racially minoritizedcommunitieshave
beenhistorically categorisecndanalysedbut whencritically analysedareusefulin
helpingusto understandhe changingdemographicsvertime.
Within thisthesis,| amprimarily concernedvith the ethnicidentifiersBAME and
White. | acknowledgehe presence®f multiple culturesandnationalitiesthatare
encapsulatedithin the socially constructedyroupBAME andthelimitationsof theuse
of thisterminology.l alsoappreciatéhatthis classificationhasbeenimposedon people
asopposedo themidentifyingin thatway. | usethetermsBAME andWhite herenotin
amannero perpetuaténequality,but ratherfor statisticalpurposego illuminate

inequalityin line with their useby socialresearcherandin educationatesearch.

1.4.7 BAME

TheacronymsBAME andBME (acronymdor Black, Asianor minority ethnicand

Black andminority ethnicgroups)asusedin the UK is oftenhotly contestecaindcanbe
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seenasproblematidbecausenanyindividualswill notdescribehemselvesisingthese
terms,eventhoughthey areappliedto them(Bunglawala2019;JointCommitteeon
HumanRights,2020) In positioningpeopleracialisedasWhite asthe dominantgroups
in society(in termsof possessionf power,not statistically),theacramymsBAME or
BME arecommonlyusedin the UK to describeall ethnicminority groups(including
White minoritiessuchas,Gypsy,Romaandlrish Traveller),exceptthe White
British/Englishgroup.l recognisehelimitations of anddifficulties associatedvith
socialidentifierssuchasBAME andBME, particularlyin theway thatthey
inadvertentlyhomogenisdneterogeneougroupsof peopleanddisguiseintercultural
nuancesandissuesf superdiversity (Vertovec,2007) | alsoappreiatethe extentto
whichthetermsBAME/BME may perpetuat@inequapowerrelationsby positioning
andcategorisingpopulationgn relationto White asthe unchallengegbosition.|
acknowledgeheinadequaciesf thetermsBAME andBME, particularlyin its misuse
for acollectiveof peoplefacingracismandcalls for nonWhite peopleglobally to agree
to oneterm(Adebisi,2019) However,l contendthatthesecategoriexanbeusefulin
contextualisingheunderstandingsef socially definedgroups,andcanfacilitate amore
equitableapproacho illuminatingandredressindnistoricalandcurrentinjustices.For
examplejn accountingor theamalgamatioof Pardo (Brown) andPreto (Black)
categoriesPetrucelli(2007)argueghatBrazil wasbetterpositionedto capturethe
experiencesf individualswith similar contemporarexperienceselatedto racismand
discrimination[by unmaskinglhe obscureracial categorieshathavebeenhiddenby
dominantassertion®f raceneutralityandambiguity.

| usetheacronymsBAME, BME, andthetermsracially minoritizedandminority
ethnicwithin this thesisaccordingto categoriesisedin UK HE (HESA, 20211.
Elsewherein othercountriessuchasthe USA andCanadatheterms6r aci al | vy

minoritized ¢ mi net h tOwa @i mloe ortpeopledfccolourg areusedin a
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similar mannerto describeBlack, indigenousandotherpeopleof colour (BIPOC)who
areracialisedasnon-CaucasianSpecifically,sometimed usethosesocialdescriptorsn
thisthesisin placeswherel wantto showsolidarity with thosewho arecategorised

0 o u tofwhd @ e in @dedo@mphasis¢heimpactof beingexposedo andharmed
by whitenessracism racialisednequalityandthe negativeconsequencesf racialisation

andracistactionbasedn racethinking.

1.5 ResearchBackground and Context

Globalisationandmarketisatiorof educatiorhave reframedthemilieu in which
contemporaryniversites operate Within the contemporaryneoliberalmarketdriven
highereducatiorsector,inequalitiesin attainmenanddifferencesstudentexperiences
havebecomekey issues for universiy leadersfaculty, professionakervicesstaff and
studentsArguably,the structureandtraditionsof HE hasfacilitatedthe development
andsustainmenof systemidnequalitieswhich havebeenwoveninto its architectureand
sociaculturalfabric. Somecommentator$ighlight alack of accountabity andfailure
to provideeducationabfferings,accesso anddevelopmenof knowledgethat
transcendgenerationsgeographyandsocialcircumstancefor anexpandedatherthan
anelite HE sector(Miller, 2016 ThomasandArday 2021) Othersbemoarthethreat
thatmarketizationluncappingof undergraduatstudentnumbersiandsubsequent
diversity posedo thefundamentapurposesaims,valuesandidealsof authenticd hi gher 0
education(Kant, 1798;Willi ams,2016) Thesedivergingviews havestimulated
discussionsboutwhetheror the extentto which universitiesareableto deliverpublic
goodin orderto meettheir corporatesocialresponsibilitie{HEFCE,n.d.; Thomas,
2018)andthe presenceacialisednequalitiesthatdisproportionatehaffectu ni ver si ty
increasinglydiversecommunities.

In themidstof globalprotestsagainstracialinequalily sparkedoy the upsurgeof

racially motivatedviolencein societieqfor example the murderof GeorgeFloyd and
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BreonnaTaylorin 2020),andthe coronavirugpandemidhathasexposednequalities
thatdisproportionatelhaffectmember88AME groupsin heath, income,socic
economicallyandeducationBlundell etal., 2021) universitieshavebeenforcedto
acknowledgeandreconcilewith systemidnequalitiesthat prevailon campuseglobally
(Thomas& Arday,2021) Priorto the pandemicarangeof inequalitiesin HE had
becomemoresalient.For exampleunderrepresentatiasf BAME staff at seniorlevelsin
decisionmakingpositions(AdvanceHE, 2020b) hostilecampusenvironmentgMuseus,
2014;UUK, 2019: 2020), the permanencef exclusivecurricula(Douglas,Shockleyand
Toldson 2020;Grue 2021;Mheta,NyanguLunguandGovender2018;Peters2018
ThomasandJivraj, 2020)ands t u d perceépsod®f unexplainedactorsthatimpacton
theirengagemerandability to achieverewardingeducationakxperiencegAusten,
2020;Neves& Hewitt, 2021)

A White Paperby the UK governmentn 2016outlinedplansto increasdhe
numberof studentdrom BAME background&nteringUK universitesby 20% by 2020
(Departmentor BusinesdnnovationandSkills, 2016) To date,this hasbeenachieved
in partasproportionally,studentdrom BAME backgroundsindstudentsvho identify as
belongingto Black backgroundin particularareenteringUK highereducation
institutionsyearon yearproportionallyat a higherratethanany otherdemographic
group(HESA, 2021b) Thesuccessesf accesdo UK HE for historically
underrepresente@hdunderservedroupsis notreflectedin their satisfactionn termsof
theireducationakxperiencegNeves& Hewitt, 2021) theiracademi®utcomes
(AdvanceHE, 2020a) continuationrates(Hillman, 2021) transitionto graduate
employmen{HESA, 2021a) or transitionto postgraduatstudies(Williams etal., 2019)
Equally,thereis a severedemographianderrepresentatioof professorasonly
approximatelyl55 areBlack, of atotal in excessf 2300Q alarmingly,thereare35

femaleprofessorof Black heritageasat March2020 (UCU, 2020) Arguably,the
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British educationakystemis basedn the principle of meritocracy(Furlong& Carimel,
2009) purportinga belief thatthe academicommunityevaluateandrewardmemberson
merit. Yet, someindividualsconsistentlyreceiveunequalbutcomesn relationto others.
Takefor example educationabutcomesUK HElIs arestill facedwith the persistent,
pervasiveproblemof disparitiesin academioutcomedi.e., thephenomenowof the
degreeawardinggap (AKA theattainmengap).*® Racehasbeenprovento havea
statisticallysignificantandnegativeeffecton educationahttainmentevenatfter
controllingfor the major contributingfactor$ (BroeckeandNicholls, 2007;Richardson
2008 2015 Singh 2011) thepicturebecomebleakerwhendistilled, demonstratinghe
greatestisparityin attainmenbetweenWhite andBlack studens (HESA, 2021b)
Obtaininga @yooddegreéprovidescurrencyin the labourmarket,hencethe
degreeawardinggapis detrimentalto boththeindividual studentandthe ecoromy
(Bratti etal., 2005;Naylor etal., 2003).Researclsuggestshatthe cause®f differences
in studentengagemerdndachievemeninay be dueto associatedactorssuchasthe
culturalinsensitivityof thecurriculum,s t u d senseofs(uh)belonginggculturally
unengagingampusenvironmentands t u d expetienaesf curriculaandpedagogy
(DeciandRyan 1990 BroeckeandNicholls, 2007;Hidi andRenninger2006;
Mountford-Zimdarsetal., 2015;0sterman2000; Peters2018;Stevenson2012;
ThomasandJivraj, 2020; ThomasandArday, 2021;UUK, 2019) However,while the
emphasidiasbeenon racialisednequalitiessuchasthe degreeawardinggap, it is
imperativeto investigatdinks earlierin the processFor examplewhether, or the extent
to which campusenvironmentsaffects t u d engagesménparticularlystudentsvho
areracialisedasminorities(Museus2014) This providesimpetusfor the currentstudy.
Sincethe curriculais a key featureof the educationaknvironment) contendthatthe
natureof thecurriculaaffectss t u d engagesnénParicularly, if studentsee

themselvestheir cultures their historiesandtheir cultural communitiesacknowledged,
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affirmed andtreatedsensitivelyin the curricula,they maybemorelikely to beinterested
in andengagedvith their studiesandwith theirteachers.

Giventhesalienceof positiveeducationabutcomesthe Higher EducationPolicy
Institute(HEPI) setoutanumberof policy recommendation® reduceraciaised
inequalitesin HE (Dale-Rivas,2019) includingattendingto the curriculum The Office
for Studentsn England theregulatorybodyfor all Englishhighereducatiorinstitutions
havealsoestablishedheir prioritiesfor the future (Dandridge 2021) which adoptsa
focuson regulatingquality andstandarddy focusingtheir regulatoryeffortswhere
studentsaremostatrisk (e.g.,in achievingpositivestudentoutcomesandthedelivery of
high quality coursesandsupportingaccesssucceedingn andprogressrom HE, and
receivingquality academiexperiences)}Els arerequiredto monitorandevaluate
institutionaldirectivesandtakerequisiteactionin orderto mitigateagainstandredress
differentialoutcomedor its stakeholderg¢RaceRelationslAmendment)Act, 2000);
promotegoodrelationsbetweerpeoplethroughthe Public SectorEquality Duties
(EqualityandHumanRightsCommisson, 2015) andfurther,makereasonable
adjustment$o promoteparity in outcomesvherenecessaryEquality Act, 2000,c158:
c159). Whatis knownaboutattainmenin HE is largely basedon statisticaldata.lt is
alsoknown thatstructuralracialisednequalitiesoperateat varying levels(macro,meso
andmicro) (Mountford-Zimdarsetal., 2015) Thereis plentyabouthighereducatiorthat
canbeimproved,andasl havewritten elsewherd Thomas2020c)universitiesmustnot
let the pandemicandotherinequalitiesovershadowacialisednequalities.

Callsto decolonisearenot new.Nor havethey goneunconteste@vhenevetthey
havebeenmade.This researctwasconductedn the shadowsf public debategsome
toxic, otherstransformationalandcloseddiscussiongbout:the moralnecessityand/or
economicviability of decolonisinguniversitiesfor the bettermenbf studentandstaff

experienceandadvancemenf equalityandinclusivity; the sizeandscaleof the
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decolonisingoroject;contestationaboutthe meaningandconstituentof decolonisation
(asit relaiesto HE); anddeliberationsabouthow decolonisatiorshouldbe enactedn
practice.Theneedto recurateHE curriculaandreformtheuniversitysystemis borneout
of longstandingproblemsrelatedto the structural/moralintegrity of universitiesthat
promoteandsustainsystemf institutionaldiscriminationandracialisedinequality.In
its simplestform, the transformationaprocessf decolonisatiorpivots on thedisruption
of unequabowerstructureghatpromoteracialisedinequalityandtheredistibution of
power.Movementdo decolonisdheuniversityasaninclusive,collaborativeacademic
andintellectualendeavouhastwo sides Firstly, they seekto critique thedominant
Eurocentricacademianodel.For examplefighting againstd e p i scoleemmii ailthet y 6
productionandmaintenancef theoriesandpracticeghatareprimarily basedn
Europeartraditionsandideologiesthatpromotesandmaintainsinequality.Secondly,
they attemptto reimaginewhata moreinclusive,lessprovincialuniversit/ look like.”
Thedecolonisatiormovementhasbecomea homeof hopefor manywho seekradical
changan educationLargely,discoursesboutdecolonisatiorandthe movemento
decoloniseHE ofteninvokesanxiety(Bakshi,2021;Nagdee& Shafi,2021)andunease
amongothers(Long, 2008) However,decolonisinghe universityin generalandits
curriculain particulariiholdsthe potentialto revamptired coursesinspiredisillusioned
staff andequipstudentswith the knowledgethey needto facethe modernworldo
(Liyanage 202Q p. 58).

Therehasbeenawealthof academigesearchbooksandpublicationson the
subjectof decolonisationDecolonisatioris a multifacetedorocessMeaningful
engagementith decolonisatiorprimarily warrantsthe reimaginingcurricula,optimising
studeneng@ementaddressinglisparitiesn attainmentandstudentxperiencedhonest
reflectionon unequarepresentationoncurrentlyandpromotionof culturally engaging

campusenvironmentsEngagementvith multiple aspect®of decolonisations beyondthe
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scopeof this project,dueto its scaleandsize.Thereforethis thesiswill concentrat®n
thereimaginingcurriculaandits impacton studentengagemerdsa singleaspecof
decolonisationinsteadof makingdirectreferencdo6 d e c ol themius ir m @ ul u mo ,
will framemy assessmengnalysisandreimaginatiorof the curriculumthrougha
culturallens(investigatingthe cultural (in)sensitivity of the curriculum)asa meansof
openinga dialogueamongdifferentepistemicandontologicaltraditions.This thesisis
anchoredn socialjusticeandassuch,is deliberatan its intentions.It adoptsa problem
solvingorientationasopposedo a problemposingorientation.

The centralfocusof this studyis to gainontologicalinsightsintos t u d edocatienal
experiencesstheyrelateto the UK HE environmentThis studyexploresthe
relationshipbetweerculturally sensitivecurriculaands t u d engafgesnérmn two
measuresf engagemerits t u d a&cadendiagnteractionwith teachergAlT) and
individualinterestin their programof study.The studyinterrogatesll threelevelsof the
HE infrastructurgMountford Zimdarsetal., 2015)in orderto understandhe extentto
which studentsparticularlythosefrom BAME backgroundgerceivetheir curriculumas

culturally insensitive por not.

1.6 Structure of the Thesis

This thesisis dividedinto six chaptersChapterl discussesheaimsandoriginsof the
researchlt outlinestheresearclguestionsanddefineskey concepts(asusedin this
research)suchasrace,racismandethnicity,in establishingheresearctbackgroundcand
context.Importantly,this chaptempresentthe mainargumenuponwhich this thesisis
basedChapter2 is areviewof literature.It provides a synopsiof key literaturerelating
to theHE curriculumin UK andits synergywith s t u d engagesnérdandoutcomes.
The chapterembarkson a critical discussiorof key conceptghataresubsequently
presentedvithin the thesis.Chapter3 is the coneptualframeworksection which

presentshe centraltheoreticaunderpinningshatguidestheresearchThe conceptual
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frameworkthatguidesthis researchs basedon anamalgamatiorf Critical RaceTheory
(hereaftereferredto asCRT) andtheemergingtheoryof interest.Chapter outlinesthe
researctdesign,methodologyandmethodsemployedn conductinghis researchit
presentshe philosophicalunderpinning®of theresearclaswell asits epistemological
andontologicalorientations Chapter5 presentstheresultsof theanalysisof datathat
wascollectedthroughoutheresearchDatawerecollectedandprocessedh accordance
with themethodsoutlinedin Chapterd. Chapter6 embarkson a discussiorof the
analysisof theresearctdata,beforepresentinganoverall conclusionof thethesis.It also
outlinesthelimitations of theresearchpresentsuggestiongor futureresearchhatmay
extendknowledgein relationto curriculadevelopmenandstudentengagemengswell

ashighlightstheresearh e rorigmal contributionto knowledgeandscholarship.
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Literature Review

2.1 Introduction

This chaptemprovidesanoverviewof thereview of researctandliteraturein relationto
thefeaturesof theeducationaknvironmenin HE andthe extentto which it impactson
s t u d edacatisnaéxperiencesThis literaturereviewis organisedn thefollowing
way.

It beginsby establishinghe purposeandscopeof thereview, asthis establishes
theparametersvithin which this literaturereviewis encapsulatedrhis researchs
concernedvith two aspect®f studentengagement s t u dntenadtiamith teachers
andtheir interestin their subject/programof study),henceareview of the major
perspectivesn studentengagemenbllows next. Therehasbeena longstanding
associatiorbetweennterest,engagemenmndacademi@achievemenfHidi and
Renninger2006 Harackiewiczetal., 1997;KahuandNelson 2018;Kahu,Nelsonand
Picton2017, RenningerandHidi, 2011). Therefore a synopsiof theliteraturein
relationto thetheoryof interestthenfollows. Discussionsn UK universities(and
globally) aboutthe whitenesf the curriculumandits implicationsfor student
engagemerdand achievemenhbaveintensifiedin therecentpast(Andrews 2019;Arday,
2021, Ezaz 2015;Kennaly, 2017;Newsinger 2016;Mcduff etal., 2018;UCL, 2017,
UUK, 2019) In spiteof theseconversationgdvocatingor recurationandexpansiorof
thecurriculumto embraceepistemologiesandpedagogiesrom theglobal South
(Thomas& Jivraj, 2020) commentatorén supportof the statusquo havecitedacademic
freedomasijustification to maintainthe curriculumin its currentstate wherebyaccusing
callsto diversify/decolonisg¢hecurriculumasé ¢ u | g aulria@ido Mo @ 201Ga
Turner, 2018;Williams, 2017) With thisin mind, areviewtheliteraturein relationto

thecontemporarynderstandingef the curriculumfollows next. Penultimatelysince
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therehasbeenanacknowledgemerdf a disparityin academi@utcomedor students
who engagen academicstudieswithin HEIs globally, | will thenexamineand
summarisahe principalresearchhathighlightsthe6 d e gqwaedmgga Finally, the
chaptemwill concludewith asummaryandcritique of thefindingsfrom thereview of

literature.

2.2 Purposeand Scope

Themajorobjectiveof this studywasto investigates t u d percépsodof the
whitenessf the curriculumandits implicationson their educaibnal experiencesThe
purposeof this chapteris to reviewliterature,in orderto summarisecurrent
understandingsef hows t u d expetiena@areshapedhroughengagemenuith
campusenvironmentsn UK HEIs (i.e., the curriculum,teachersandpeers).This
explorationis guidedby Critical RaceMethodologyasatheoreticaframework,because
of its useasatool to conductandpresentesearchhatilluminatesandchallenges
structuralinequalities(amongothers)in promoing socialjustice,throughthearticulation
of theexperienceandknowledge of racially minoritizedgroups(Solérzanc% Yosso,
2002) | will alsodrawontheemergingtheoryof Interest(Suzanneédidi & Renninger,
2006) in orderto gainanunderstandingf Interestdevelopmentin relationto its impact
ons t u d engagesnérexperiencesandoutcomes.

A considerablamountof literaturehasbeenpublishedon the degreeawarding
gap(aka6é B Mditainmeng a peXploringa plethoraof causafactors(structural,
behaviouraleconomicsocial political andcultural) atvaryinglevelsi macro,mesoand
micro. Despitethis phenomenomeinghigh ontheagendaf HEIs andregulatory
bodies researcHindingsin relationto this issueprovesproblematicandinconclusive,
due to the complexityandmulti-causalnatureof this problem(Mountford-Zimdarsetal.,
2015;Singh,2011) Thisisa6 wi cpkreodb 8 (Austedetal., 2017:p. 1). The

investigationof this problemrequiresa holistic approachthatexplorestheintersectios
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of multiple factorsthatinfringesupons t u d engagesnéraindoverallexperiences
Therefore thefirst sectionof this literaturereviewaimsto illuminatethe major

perspectived relationto studentengagement.

2.3 Major Theoretical Perspectiveson Student Engagement

The complex,multifacetedandwidely researchedonstructof studentengagement
transcendsnanydisciplinesandtheoriesof learning including psychology sociology,
andcognitivedevelopmen{HamishCoates2007;McCormicetal., 2013) Most of the
empiricalwork on studentengagemerttasbeenconductedn thelastdecadehencethe
meaningof the construciof studentengagemerttasevolvedovertime (Kuh, 2009;
Pascarell& Terenzini,2005) Arguably,therehasalsobeena paucityof researcton
studentengagemendsit relatesto studentsrom racially minoritizedgroups.In the
main,the exactnatureof the constructof studentengagemerttasprovokedmuchdebate
with ambiguityin relationto its antecedentandits consequencedahu,2013) In a
guestto comprehendhe phenomenownf studentengagemetits antithesisshouldalso
beconsidered dlienatiord(Mann,2001) Gnertia, apathy disillusionmentor
engagemen otherpursuit®(Krause,2005) goorquality engagemensuperficial
engagemeldiRamsden1992)anddisaffectiord(Skinner& Belmont,1993) If a
students notengagedthenwhatarethey?Engagemetis seenasfundamentato the
overallstudentearningexperienceandcanbeunderstoocisa metaconstruct,
combininglines of researctsuchasbelongingmotivationandacademienvironment
(Fredricksetal., 2004) Thisresearchs concernedwith two aspectof student
engagemerits t u d iaterdctgodwith teacheron academierelatedmattersand

s t u d iateréstn heir subject/programof study.Accordingto Coates:

[Student]engagemenis seento comprisesalientaspectsuchasactive

and collaborative learning, participation in challenging academic
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activities,formativecommunicatiorwith academicstaff, involvementin
enrichingeducationaéxperiencesandfeelinglegitimatedandsupported

by universitylearningcommunities(Coates2007,p.122)

Historically, a soundbody of literaturehasestablishedobustcorrelationshetween
educationallypurposefulcademi@andnonacademia@ctivitiesandeffectivestudent
learninganddevelopment includingsatisfactionpersistencesocialengagemengand
academiachievemenfAstin, 1984: 1993, BergerandMilem, 1999;Chickeringand
Gamson1987;Coates2007;Kuh, 1995;Pace 1984;Pace 1980;Pascarelland
Terenzinj 2005; TerenziniandPascareilal991) Studentengagemerttasbecomethe
duzzphrasédueto its unequivocaktonnectiorwith studentattainmen (Thomas
2012b) Studentengagemenibothinsideandoutsidethe classroom)s nota unitary
construcandmaybe seenasanumbrellatermfor a constellatiorof ideasthat
contextualiseshe quality of effort thatstudentslevoteto participationin educationally
effectivepracticesijt is generallyevaluatedby measurableutcomesaimedatimproving
s t u d edacatisnaéxperiencéHu etal., 2008;Kuh etal., 2007)

As abroadconstructstudentengagementanbe seenasa @rocessandproducd
with its historicalrootsdatingbackto the 1930swith the seminalwork by RalphTyler,
in his explorationof therequirement®f secondargchoolcurriculumandits impacton
collegesuccessTyler conductedservicestudie®thatexploredthe amountof time
studentspenton theiracademiavork andtheimplicationson their learning(Merwin,
1969) T y | stod@simedto inform teachingandstudentretentionatthe Ohio State
university.Building onthework of RalphTyler, RobertPacefurtherexploredthe
concepiof @rocessandproducbandhis researctshowedhatthe Gquantityof effortd
dedicatedo thetask,providesthe measuref successhe emphasisetheimportanceof
measuringhe quality of ¢he procesé(RobertPace 1984) AlexanderAstin's (1984)

developmentatheoryfor collegestudentgositedthatfithe amountof physicaland
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psychologicaknergythatthe studentdevotedto theacademie x p e r (p0)ared o
thes t u d everallgas,was proportionalto their level of involvement.Astin
postulatedhatinvolvementindicatedacademidehaviourP a ¢ eollegestudent
experiacesquestionnair@assessethequalityof s t u d effartasdthe attainmenbf
collegerelatedgoals(Pace 1980 1984) This wasconsistentvith thework of Astin
(Astin, 1984)andemphasisetheimportanceof therole of the environmenin
promoting/limitingstudeninvolvementandeffort. The questionnairesxploredtheuse
of collegefacilities, personal/interpersonakperiencest collegeandstudent$é
backgrounctharacteristicsT i n ttandepiof Gntergeneratiofaccountedorst udent s 6
conformitywith the structuralrulesandrequirement®f theinstitutionanddevelopment
of sharedattitudesandbeliefsof their peersandfaculty (TerenziniandPascareilal991;
Tinto, 1975 1993) Takentogethertheseseminalstudieshavenot treatedresearchnto
studentengagemenfor racially minoritizedgroupsin muchdetail. Arguably, most
studiesin thefield of studentengagementaveinadvertentlyadopteda deficit approach
to studentengagementttributings t u d ieabilitybtesachievethe6 p r o tb quality 6
ofthed p r o @mEPesédo the extentto which theeducationaénvironmenmaybe
culturally (dis)engagindMuseus2014)
Studentengagemenfacademi@ndnon-academic)js deemedo beempirically
linked to desiredoutcomestogetheiwith the quality of theinstitutionandwhat
institutionsdo to motivatestudentgo participatein theseactivities(Chickeringand
Gamson1987;Coates201Q Kuh, 2001; 200; NevesandHewitt 2021 NSSE n.d.). As
such,contemporaryinderstandingef studentengagemerareenhancedy four distinct
theoreti@l perspectivesl) thebehavioural(definesengagemeraccordingto predefined
areadn relationto therole of teachersinstitutionsandstudentsn learning);2)
psychologicalcomprisinga combinationof behaviouralcognitiveandaffective

componenty 3) socic-cultural (impactof broadersocietalfactorson engagementand
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4) the holistic perspectivéa situated dynamicprocesssaryingasafunction of context)
(Fredricks BlumenfeldandParis 2004 Kahu2013 Kinzie andKuh, 2017 Kuh, 2009;

PascarellandTerenzinj 2005;Zepke,LeachandButler, 2010)

2.3.1 BehaviouralPerspective

Thebehaviouraperspectivioroadlydefinesstudentengagemenh relations t udent s 0
academiantegration studentsatisfactiorandachievemenandthe predefinedolesof
teacherandinstitutionsin learning(Kuh, 2009) This perspectives measureénd
definedby arangeof surveyinstrument§Academy 2105 Coates2007 2010;Kahu,
2013 Lou, 2015;NevesandHewitt, 2021 NSSE n.d.)thatprioritisesthe behavioural
aspectof studentengagementverthe cognitiveandaffectiveaspectsthusindicating
thatstudentgyainmorefrom their studiesthroughgreaterengagementith educationally
purposefutasks Approacheof this kind carrywith themanumberof limitations. For
examplethevalidity of studentresponses relationto learninggainis questionablén
light of limitationsins t u d enderstarddingf academidermssuchasdritical
thinking. Bqually,theuseof a singlesurveyinstrumentacrosgisciplinesfails to
capturethe nuance®f eachdiscipline.

Further,thebehaviouraperspectivdails to incorporates t u d eognttivsee@nd
affectiveprocessegjemonstratin@ninability to captue the affectivecomponent®f
studentengagementhuslimiting its potentialfor gaininga holistic understandingf
studend experience(Christieetal.,2008) Staff andstudentgyenerallydo notshare
similaritiesin their perception®f studentengagemen®erceptioncanbecomed o of t
p h a svith&tudentgperceivingit asprimarily affective,while tutorsperceivet as
cognitive(Solomonides Martin, 2005) Accordingto SolomonidesandMartin (2005),

in understandingtudentengagementt couldbe arguecthat:
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the studentconceptsand descriptionsare descriptionsof their ideal
environmentandthatthe staff conceptsanddescriptionsaredescriptions

of theirideal studentsSomewherdetweemmaybelies thetruth. (p. 5).

However,the behaviouraperspectivelemonstratestrengthin capturingthe
processof studentengagemensuchasachievinglearninggain,engagemernin learning
communitiesandculturalcompetencelhe mostimportantof the criticismsof the
behaviouraperspectivas thatits definition of studentengagemens limited and
ambiguousdueto its developmenasa meansof facilitating institutionalimprovement
(Coates2010; Kuh, 2009)

Having exploredthe behaviouraperspectiveof studentengagemendndoutlining its
limitationsin facilitating a comprehensivenderstandingf studentengagement, will

now moveonto discusshe psychologicaperspectivef engagemen

2.3.2 PsychologicaPerspective

The psychologicaperspectivef studentengagementiews engagemendsaninternal
individual psychesocialprocessvhich evolvesovertime andvarieswith intensity.
Here,engagemens presumedo be malleable amenabléo environmentakchangeand
responsiveo contextuafeaturesWithin the psychologicaperspectiveengagemens
believedto be multidimensionalencompassingverlappingdimensionsincluding
behaviourcognition,emotionandconation(will to succeedjKahu, 2013).
Behaviourakengagemenaccountdor participation(academiandnon
academic)gognitiveengagementelatesto theideaof investmen{willingnessto exert
the effort andthoughtfulnesso masterifficult skills); while theemotionalaspectelates
to feelingsandreactiongnegativeandpositive)in relationto the environment,
teachers/facultandpeers(Fredricks BlumenfeldandParis,2004).Furthermore,
Fredricksandcolleague42004)assertedhatthe behaviouradimensionof

psychologicaengagementomprisedhreeelementsl) positiveconduct(rule following
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andadherencéo classroommorms);2) participationin academidasksandlearning(time
ontask,effort, persistencandaskingquestions)and3) participationin schootrelated
adivities (insideandoutsidethe classroom)Newmanandcolleaguesssertedhat
cognitiveengagementequiresgpsychologicalnvestmenin learningor achieving
mastery;Hencestudentsnay completework without beingengagedn thetopic
(Newman Wehlageand Lambor,1992).FurthermoreNewmanandcolleaguedelieved
thatpsychologicainvestmenin theform of cognitiveengagemenvhenviewedasa
wholeis notanexplicitly observableharacteristicbutanintrinsic effort to learn.In
relationto minoritizedstudentsit is usefulto acknowledgeherole of lay theories
arisingfrom adversityor successvhich may providejustificationfor themto draw
inferencegnegative/positivejrom thoseexperienceg$RossandNisbett,1991;Yeageret
al., 2016).Challengedacedby studentghroughoutheirtimein HE mayevokenegative
emotionsandundermineacademi@chievementslTheseinferencehavethe potentialto
diminishmotivation,promoteinequalityin outcomespromotefeelingsof insecurityand
lonelinessand undermineacademicuccess.

Emotionalengagementelatestos t u d affactiveréactionselicitedthrough
interactiondn thelearningenvironmen{SkinnerandBelmont,1993).Someresearchers
contextualiseemotionalengagemerasidentificationwith thelearningenvironment
0 b e | o (Ligheyn20@@1);while otherscontextualiset in relationto reactiongo the
learningsettingandtheteacheb i nt e r p e Ir & to in(lek antSMiphs1 895)or
0 i n tirethee a gHiddandRenninger2006).Theaffectivedimensionalsohighlights
thenuancedetweerthei n d i v intdnsia(throuwghown volition) andinstrumental
(cognitivelyandbehaviourally)motivation(Kahu,2013).Sometheoristshavealso
proposed ¢ o n gtheiwill to Succeedpsanadditionalfacetof emotionalengagement.

Critics questionthe ability of the psychologicaperspectiveo provideaclear

definition anddifferentiationbetweerntherespectivadimensiongseeJimersonCampos
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andGreif, 2003).Questiondhavealsobeenraisedoverthevalidity of studentsurveys
usedto measurehe psychologicaperspectivewith ambiguityin theaspectdeing
measuredFredricks BlumenfeldandParis,2004;JimersonCamposandGreif, 2003).
Theview of studentengagemerasa multidimersionalconstruciprovidesanopportunity
to achieveholistic understandingsef the studentexperienceThefinal andmost
importantbenefitof the psychologicaperspectives thatit i d onetsonflatethe stateof
beingengagedvith its antecedenter its consequencesg,problemthatis rife in other
per s pe(Kahu,20¥E $.G36).

This sectionhasreviewedthe key psychologicaperspectivesf engagemeniThis
encompassdsehaviourcognitionandemotion.Engagemenis malleable situational
andvariesovertime andmaybe seenasa transactiorbetweeranindividual andtheir
context.Thefollowing sectionwill presentsynopsisof theliteraturein relationto the

socicculturalperspectivef engagement.

2.3.3 SocicCultural Perspective

Thesociccultural perspectivef engagementonsiderghecritical role andimpactof the
broadersocio-cultural contexton the studentexperienc€Zusho,2017).This perspective
considergssuesof culture,power,policy andeconomic{Thomas2002).
Cultureaccountdor theimpactof 6 i n s t ihtawti ohaomeXtuabnd
personabiversity. Habitusrelatesto theway in which societyshapep e o p | e 6 s
dispositionscapacitiesand/orpropensitiego feel, think andact. Studentsvho arrivein
HEwith6 f a nmh d b iattangrid@entiththed i n s t ihtawti mayfesddke 6 f i s h
outof w a t andbécomedisengagedThomas2002).0nthecontrary,studentsvho
arrivein HE with theiré f a mh d b i@tdngraedwiththed i n s t ihtautimayrs &l
feelagreatersenseof belonging like 6 f insvla t andsuéeedTheydo notfeelthe
weightof thewaterandtaketheworld aboutthemselvedor granted(Bourdieuand

Wacquant,1989).Institutionalhabitusmay promotesocialandculturalbiasin favour of
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thedominantgroup.This is particularlypertinentfor racially minoritizedstudentsvho
oftenfind their habitusat oddswith thatof their institution. More importantly,Black
culturalcapitalis oftenperceivechegativelyandasactsof colloquidism dueto the
normativenatureof 6 wh i t @Malleace,2047).This alsoposesharriersto engagement,
attainmentndretentionfor racially minoritizedstudentsdueto challengesiegotiating
theiridentity in anenvironmentvheretheyareoftenseenastheé o t Hh.awrencé
(2006)contendghatracially minoritizedgroupsare often stereotype@snot possessing
thenecessarygapital(social,cultural,academic}o conformto HE cultures.This may
promotea senseof globaluncertaintyfor racially minoritized studentsywho maythen
fosterfeelingsof insecurityabouttheir socialbondsin the professionabndacademic
domaingWaltonandCohen,2007:2011).Importantly,senseof belongingis a
fundamentahumanneed Membersof socially stigmatisecandunderrepresentegroups
areoftensusceptibldo feelingsof uncertaintyin relationto belongingnesghese
feelingshavethe potentialto undermingoositiveoutcomesachievemenandmotivation.
Belongingnessincertaintycanprovepernicious promotingbroad-basedanalysisby
racially minoritizedstudentWaltonandCohen(2007)positthatasa consequence,
eventghati t h r e a ésé@cmlconnectednessajthoughseenasminor by other
individuals,canhavelargeeffectson the motivationof thosecontendng with a
threatenedocialidentity (p. 84).

Belongingnessincertaintymay alsoproducestereotypéehreat(Steeleand
Aronson,1995;Steele 1997),asracially minoritizedstudentsarenot obliviousto the
factthattheir groupsareunderrepresentedndstigmatisedBelongingnessnd
attainmenmaybe partof arecursivecycle,wheresub-optimalacademigerformance
exacerbatebelongingnessincertaintyandvice versa(StormsandMcCaul,1976;see
WaltonandCohen,2011).Studentsnay experienceghe socal world in a positiveway if

theyareconfidentin their belonging.Studentdrom racialisedminority groups those
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who areunderservedndthosewho would be thefirst in their familiesto attendhigher
educationnstitutionscanfacenegativestereotype abouttheir intellectualability,
numericunderrepresentatioandothergroupbasedhreatson campugMurphy, Steele
andGross,2007;Steele 1997). Thesecircumstancesanleadstudentso worry whether
theyandpeoplelike themcanfully belong(WaltonandCohen,2011).

This sectionhasexploredtheliteraturein relationto the socic-cultural perspectivesn
studentengagemendndhasstatedthatthe socio-culturalperspectiveon student
engagementroposes rationaleasto why studentsmay bbecomeengagedr alienatecdat
university.It highlightsthe necessityfor institutionsto adopta holistic approacho
viewing studentengagemenh relationto thewider social,culturalandpolitical factors
thatcollaboratesn the contextin which studentengagementakesplace.In light of this,
it is imperativethateducationainstitutionsadopta moreholistic approacto
conceptualisinghefactorsthatpromotestudentengagementr barriersthatpromote
alienation.The nextsectionadoptsa holistic apgroachto exploringperspectiverelating

to studentengagement.

2.3.4 Holistic Perspective

SeverakheoristyFredricks BlumenfeldandParis,2004;Kahu,2013;KahuandNelson,
2018;ZepkeandLeach,2010)haveattemptedo integrateresearchn orderto proposea
holistic perspectivef studentengagemenilThe holistic perspectiveamalgamatea
numberof perspectiveandinfluenceson studentengagemensuchas:motivation
(Dweck,1986),self-determinationrelatednesandautonomy(RyanandDeci, 2000);
relatalnessor agency(Osterman2000;ZepkeandLeach,2010);transactional
engagementnstitutionalandnoninstitutionalsupportactivecitizenshipandmotivation
(Zepke,LeachandButler,2010).

A key limitation of the holistic approacHies in its categoisation,scopeand

definition of engagementseeZepke,LeachandButler,2010)andcritical influenceof
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thewider sociopolitical culture(Kahu,2013).Theholistic perspectiveof engagement
consolidateshediverseperspectivesf engagemerdndhighlightsthe psychological
stateof beingengagedy consideringhefactorsinfluencingstudentengagemenirhis
contextualisestudentengagemenwithin thewider socic-culturalcontextandseekgo
consolidatehediversestrandsof theoryandresearcton studentengagementKahu,
2013).Thatsaid,Fredricks BlumenfeldandParis(2004)establishedhe needfor amore
comprehensivenderstandingf studentengagemenhatencompassediverse
perspectives.

Kahu's(2013)conceptuaframeworkviews studentengag@mentasail p s ¥ ¢ h o
socialprocessinfluencedby institutionalandpersonafactorsandembeddedvithin a
widersocialc o n t (p. X6f7)dt integrateghesocio-cultural,behaviourabnd
psychologicaperspectiveshuspermittinga morecomprehensivenderstandingf the
complexarrayof factorsthatinfluencestudentengagemenahuidentified six central
variables(antecedentandconsequenceshatimpacton the studentexperiencefi t h e
socialcontext;the structuralandpsychaesocialinfluencesengagementandthe proximal
anddistalc 0 n s e q pe766). Ehefameworkadoptsa broadfocusandgives
prominencdo thewider socio-culturalinfluencesanddemonstratekow student
engagemernis embeddedvithin thewider social,political andculturaldiscourses.

K a h @ramgworkis usefulin exploringthewider socio-cultural,socio-political and
institutionalinfluencesthatimpactons t u d leamningesperiencesk a h eanceptual
frameworkshowsan appreciatiorfor thefact thatstudentengagemengoesbeyondan
internalstaticstateandis embeddedn awider socio-culturalcontext,influencedby
wider institutionalandnorntinstitutionalfactors.ln acknowledging t u d levedtealify,
K a h eaheeptuaframeworkshowsparallelswith C R T andmethodologyin

education(LadsonBillings, 1998;SolérzancandY0ss0,2002).
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This sectionhasexploreda holistic perspectiveon studentengagemengutlining its
antecedentandconsequencg¥&ahu, 2013).Theperspectiveéacilitatesa shared
understandingf the processf studentengagemerdendenablesa synergywith other
perspectivesf engagemeniThe subsequergectionwill discusgpossiblempactof

intereston engagement.

2.4 Interaction with Teachers

In recentyears therehasbeenalargeandincreasingbody of researchnvestigating
studentengagemenn HE (Fredricks BlumenfeldandParis 2004;Kahu, 2013;Kahu,
2013;KahuandNelson 2018;Kuh, 2009;ZepkeandLeach 2010;Zushq 2017).HE
researcherbavebeenparticularlyinterestedn studentengagemergivenits relationship
to positivestudentutcomegBeasley2021;Kahu,2013) Researclinasalsohighlighted
the valueof examiningbothacademi@andnonacademiengagemen(Beasley2021)
Subsequentlythe corpusof HE researchepertainingto studentengagemertiasyielded
anunderstandinghatstudentteacheiinteractionmaybe considerednessential
componenbf theuniversityexperienceinda centralfeatureof studentengagement.
Studentteachelinteractionsarguablyhasa greatinfluenceon studentandmaybea
strongindicatorof learning positivestudeniutcomesandpersistencéFringsetal.,
2020;Hu, 2011;Neves& Hewitt, 2021;Tinto, 1993.

Theliteratureon studenitteacheinteractionds comprisedf a diversecollection
of studiesthatattemptto definethesenteractions Somestudieshaveconceptualised
studentteachelinteractionsn termsof anaggregatedetof experiencesf students
interactingwith their teacheron academierelatedmatters Forexamplefi e f dewvoted
to educationallypurposefulctivitiesthatcontributeto desiredo u t ¢ o(iHueasd&uh,
2002 p. 555); or interactionon non-academiaelatedmatters(e.g.,effortsto actively
connectwith membersof the campuscommunityin meaningfulandpurposefulways,

suchasextracurriculamactivities(Hu, 20119. Others(Cox & Orehovec2007)have
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conceptualiseéngagemernh termsof the contextof theinteractions For example Cox
andOrehoveq2007)qualitativestudythatexploredfaculty-studentnteractionoutside
of formal classroonsettings, identifiedfive majortypesof studentfaculty interactions'©
CoxandOr e h o stuelycansludedhatvirtually everytype of interactionbetween
faculty andstudentscanhavepositiveeffects.Astin (1993)foundthatpositivestudent
teacheiinteractionhada positiveeffectons t u d eognitiee@ndaffective
developmentPositivestudeniteacheiinteractionwasalsofoundto be a key indicatorof
studentsatisfactionn HE (Neves& Hewitt, 2021) Hencefi e d u chaustactively
strivefor alearningenvironmentwhich fosterspositiveworking relationships,
independencef thoughtandcommunicatiora b i | {RowamasdBNeves 2021, p. 10).
Researclhassuggestedthatstudentteachetinteractionappearto be mostvaluable
whenit relatesto academierelatedmatters(PascarellandTererzini 1991;2005;
TerenziniandPascareilal991) Largely,muchof theresearclon studeniteacher
interactionhavefocusedon educationabutcomessuchas,studentearning,persistence,
andcognitiveskill developmen{Fringsetal., 2020;Hu etal., 2008;Kim & Sax,2017;
Mayhewetal., 2016) Thesestudiesconsistentlydemonstrata positivelink between
studentteachelinteractionsandstudentoutcomesPascarelland Terenzini's(1991
2005)metaanalyse®f highereducatiorliteratureidentified severaktudiessupporting
the correlationbetweerstudentfaculty interactionandpositivestudentutcomes.
Positiveinteractionswith teacherdiavealsobeenshownto beassociatedavith attainment
(Fringsetal., 2020;Hu etal., 2008) generallyin predictingoutcomedor BAME

s t u d ie somesditings(Lundberg& Schreiner2004)andspecificallyfor Black
studentgHarper,2012) However,in predominantiWVhite institutionswhereteachers
aredisproportionatelyWhite, BAME studentsnayfacebarriersin forming positive
relationshipswith theirteachergBack,2004;Woolf etal., 2008) Researclnasshown

thatstudentdrom racialisedminority groupshavenegativeperception®f their campus
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racialclimatewhencomparedvith their White counterpartsWith theincreasing
numbersof racially minoritizedstudententeringHE (HESA, 2021b) focusingon

s t u d expetiendesf engagemens critical for improvingtheir postsecondary
outcomesPositivestudentfaculty relationshipshavebeenshownto increasesenseof
belongingandengagement HE (Strayhorn2019)andcanmitigateagainsta negative

campuslimates(Cress 2008) particularlyfor racially minoritizedstudents.

2.4.1 CampusClimate

Little is knownaboutwhetherstudentsinteractionswith teachersrelinked to their
perception®f campusenvironmentSamueMuseu$(2014)Culturally Engaging
CampusEnvironmentmodelpresents propositionthats t u d &coesde aulturally
engagingcampusenvironmentss associatedavith higherlevelsof senseof belonging
and,in turn,anincreasedikelihood of successn HE. According to Museus perceptions
of thecampusenvironmenin HE extendseyondthe physicalenvironmentand
generallyincludesthe campusclimate.In the HE settingthe campusclimatecreatedithe
expectationatontextfor individual actions for the way individualsrespondo each

ot h(@int@2012,p. 15). In HE, thecampuslimategenerallyreferstoi attitudes,
teachingmethodsandpractice theories pedagogyandcurricula,written andunwritten
cues policies,processeandbehaviarrs (RankinandReason2008; Thomasand
Quinlan 2021 20214). A broadrangeof qualitativeandquantitativeempiricalstudies
indicatethatstudentanencounteunwelcominguniversitycampusenvironments,
althoughBAME studentdacehostilecampusenvironmentsnorefrequentlythantheir
White counterpartsSylvia Hurtado's(1992) 6T he CampusRacialClimate: Contextsof
Conflictéfoundthatapproximatelyonein four studentsn herresearclperceived
considerableacial conflict ontheir campusesEqually, manyBlack students,
particularlythoseattendingoredominantlywhite institutionsreportfacingtoxic cultural

learningenvironmentgHarper& Hurtado,2007a) Negativeperception®f campus
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racialclimatehavebeenshownto be negativelyassocitedwith persistencandare
linked to negativeengagemengxperienceg¢Harper& Hurtado,2007b) In the UK,
EngagemenBurveyshavefoundthatstudentsarespendindimited anountsof time
engagingandbuilding relationshipswith staff, asbothBAME andWhite students
reportedow levelsof involvementin staff-studentinteraction(Rowan& Neves,2021)
FergusorandScruton(2015)found thatstudentsfrom Black, Asian,andminority ethnic
backgroundseportedreceivingmoreassistancérom family andpeersthanfrom
teachersThisis animportantfinding thatsupportshe needfor lecturersandstaffin HE
to improvestudeniteachelinteractionsandcreateandsustainnclusivecampusclimates.

While thereis a consensuthatstudeniteacheiinteractionoccuroutsideof the
classroormandthatthesenteractionsareassociatedvith positiveoutcomesthereis little
understandin@f the procesdy which suchinteractiongakeplace theantecedentsf
thesenteractionsands t u d gercepson®f theinteractionsGiventhesdienceof
studentengagemenh HE, failure to explorewhetherandthe extentto which thereis an
associatiorbetweerthe campusenvironmen{inclusiveof the campusculture)and
studentngagemermnay contributeto marginalisatiorof racially minoritizedstudents
andleaveeducatorsvith deficit-orientedexplanationgor the persistenstudent
engagemengxpereinceapsthatprevailwithin HE. A completeexplorationof the
multidimensionatonceptof engagemens beyondthe scopeof this project.Howeve, it
is importantto notethatthe HE environmenis comprisedof myriadfeaturesFor
examplecurricula,faculty andstaff. Therefore|n this study,| will maintainafocuson
thecurriculaasakey featureof the HE environmentspecificallythe cultural sensitivity
of theHE curriculaasa mediatingvariable.l will alsofocusoninteractionwith teachers
andinterest(discusse@non)astwo dependenvariablesrepresentingngagementue
to theimportanceof studentteacheinteractionof positivestudentexperiencesnd

outcomesandtheimportanceof interestasa motivationalvariableanda psychological
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state.Thefollowing sectionwill reviewliteraturethatexplorestherelationshipbetween

interestandengagement HE.

2.5 Interest for Engagement

Thepurposeof this sectionis to exploretheliteraturein relationto Interestandits
implicationson engagementn proceedingthis sectionwill considetow Interestmay
be seenasa stimulusto developingcommunitiesof practice linesof pracice (Azevedq
2011)andalearningenvironmenthatpromoteghe achievemenof positiveengagement
experiencesor studentsn UK universities.

Interestplaysavital role in the maintenancef engagementKahuandNelson
2018).Interesthasprovedanimportanttopic for psychologistandeducatorgor
centuriedBerlynd, 1949),andis recognisedsanessentiatonditionfor learning(Hidi
andRenninger2006;RenningeandHidi, 2011;Renninger1992:2000)and
subsequentlyattainmentAlthoughdifferencesin opinionexist,thereappeard¢o besome
agreemenéaboutthe generalkconceptualisatioof InterestHidi andRenninge(2006)
conceptualisethterestasbotha motivationalvariableandpsychologicaktate,and
definedinterestasfihe psychologicaktateof a persorwhile engagingwith sometype of
contentandthe cognitiveandaffectivemotivationalpredispositiorto reengagevith that
contentovertime (p. 8). Interesthasbeenconceptualisedsincluding both cognitiveand
affectivecomponentsgncompassingdpiologicalroots andis the effectof thedynamic
interactionbetweera personcontextandcontent(RenningerandHidi, 2016).Optimum
levelsof Interestareachievedvhenthereis equilibriumbetweerani n d i v babiity,al 6 s
aconducivenurturing environmenandthetaskdemandg{Csikszentmihalyil975;Hidi
andRenninger2006).Without support,Interestwill notdevelopandmaydiminish,
regresor dissipateovertime (Renninger2000).Accordingto RenningerandHidi
(2016),asapsycholmical statelnterestis groundednani ndi vi dual 6s

physiological/neurologicakesponsé¢o stimulusandtasks;it is characterisetdy
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A i n c radeat®recdncentratiorandeffortduringe n g a g e(m®@).Ms$ ad
motivationalvariable,RenningerandHidi (2016)suggestshatinterestencapsulates
shortertermor situationalinterestandlongertermor individual interest,with
reengagemeraver time beingtheir primary characteristicA numberof researcherbave
proposedhatthereis a correlationbetweersituationalandindividual interestwith the
formersupportingthe developmenof thelatter (Alexander 1997:2004;Hidi and
Anderson 1992;Renninger2000).Hidi andR e n n i mraudhaédslodel of Interest
Developmenprovidesa frameworkfor contextualisingandunderstandinghe processof
InterestdevelopmentHidi andRenninger2006).

Hidi andRenninger(2006)proposeshattherearefour phasesn the developmenof
Interest:triggeredsituational,maintainedsituational,emergingindividual andwell-
developedndividualinterest(seeFigurel). In thedevelopmenbf interest,
environmentabr sel-generategupportis necesaryfor continuedengagemerdas
without this, interestmay decreaser dissipatg RenningeandSu2012;Hidi and
Renninger2006).In this study,| amprimarily interestedn measuringndividual
Interestandnot situationalinterest.Situationallnteres is not particularlyrelevantto this
study,sinceit canbe arguedthatstudentsvould enterHE with somelevel of individual
Interest,or elsetheywould notbetherei althoughthatinterestmaybe strongeror

weakernn differentstudents.

2.5.1 Situational Interest

Situationallnterestis an early phaseof interestdevelopmenthatrefersto theinfluence
of anenvironmentastimuli (frequentlypositivebut canalsoinvolve negativefeelings)
thattriggersanaffectivereactionandfocusedattention(Hidi, 1990;Hidi andRenningey
2006 Renninger1992:2000).Hidi andAnderson(1992)proposedhatsituational
interestis theappealingeffectof anactivity/ learningtaskon anindividual, which

involvesnegativeor positivefeelings.This maynotresultin sustainednterest.
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Accordingto Dewey's(1902:1913)prediction,prior experiencestrengthandneedsas
well asthe supportthatwasprovidedby othersandthefeaturesof availableinterest
relatedtasksandactivitiesarekey factorsthatdeterminesf triggeredinterestis
maintained Exclusionaryattitudesandbehaviourdy teachergRichardson2008),
inequalitiesanddiscriminatoryattitudes(Singh 2011),stereotypehreatandracial
vulnerability (Steele 1990;Steeleand Aronson 1995),low teaterexpectation®f
successindnegativeracial/culturalstereotype¢Berry andLoke, 2011;Clegg,Parrand
Wan, 2003;Woolf etal., 2008)aredeemedactorsthatimpactnegativelyon minoritized
s t u d senstofsbélonging(Dandridgeetal., 2008; Goodemw 1992 Puwar 2004)
engagemenfThomas 2012k Trowler, 2010)andthedevelopmenandmaintenancef
theirinterest.

Thedevelopmenof situationalinterestentailstwo stagesn which interestis
triggeredoverashortperiodof time (triggeredsituatonalinterest)Jandmaintainedvera
longerperiodof time (maintainedsituationalinterest)(Hidi andRenninger2006
RenningeandHidi, 2011).Situationalinterestis motivating(Hidi andRenninger2006),
however in the contextof studentachievementheideaof situationalun-interest
(Quinlan 2018)may addvalueto currentdiscoursesurroundingacially minoritized
s t u d engagesnénwith the HE curriculum(seesubsequergectionwhich relatesto
theHE curriculum).This mayalsoaddto currentconversationadvocatingor
decolonisatiorof the HE curriculum.For example Why is my curriculumwhite?and
Whyi s myRrofessoBlack?and#DecoloniseUniversityofKernfThomasandJivraj,
2020).In this sensethe curriculumis a key componenbf the environmenand
accordingto Kahu(2013)may havea structuralinfluenceon studentengagement.
Equally, this may alsohaveramificationsfor s t u d subsegsieddchievementasa
resultof alack of epistemiaepresentatiothatreflectsthe studentsvho accesshe

curriculumin UK HElIs; this may promoteracial vulnerability (Arday, 2017 Steeleand
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Aronson 1995).Equallyworthy of considerationn relationto racially minoritized
studentss thecommunitiesof practiceof which theyarememberswithin their
institutions(Azevedq 2011).Lines of practicemay havea positiveimpacton the
development/maintenancé their situationalinterestthroughparticipationin co-
curricularactivitiessubsidiaryto, or in fact unrelatedo their courseof study.The ability
of institutionsto createenvironmentgproximaland/ordistal) thatcontinuouslypresent
diverserangeof (co)curricularopportunitiesor studentsmay enablestudentgo develop
greaterengagemendndpossiblythroughpersonarelevancetrigger/sustairsituational
Interest(Azevedq 2011).Thereforetherole of situationalinterestin stimulatingracially
minoritizeds t u d engagesnénwith the HE curriculais worthy of consideration,
within the contextof discoursegertainingto studentachievementTheimpetusfor this
studyisto explores t u d gerspestidesf thewhitenesof their curriculumand
whetheror the extentto which it posedarriersto theirengagement HE. Hence|t is
prudentto assumehatall studentsenterthe gaesof theacademywith a basiclevel of
Gituationalinteresbasa baselinejrrespectiveof the environmentafactorsthatcatalysed

thatInterest.
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Phases of Interest Development

Phase I: Phase 2: Phase 3: Phase 4:
Triggered Maintained Emerging Well-Developed
Situational Situational Individual Individual

Definition

* Psychological state
resulting from short-term
changes in cognitive and

affective processing

* Psychological state that
involves focused atten-

[i()n Jnd PCr‘iS(L‘nCC over
extended period, and/or

reoccurs and persists

* Psychological state and

the beginning of relatively

enduring predisposition
to seek reengagement
with particular classes of

content

* Psychological state and
a relatively enduring
predisposition to
reengage particular

classes of content

Learner Characteristics
* Attends to content, if
only fleetingly

* Needs support to
engage from others and
through instructional
design

* May experience cither
positive or negative
feclings

* May or may not be
reflectively aware of the

experience

* Reengages content

that previously triggered
attention

* Is supported by others
to find connections
among their skills,
knowledge, and prior
experience

* Has positive feelings

* Is developing knowledge
of the content

* Is developing a sense of

the content’s value

* Is likely to indepen-
dently re-engage content
* Has curiosity questions
that leads and secks
answers

* Has positive feelings

* Has stored knowledge
and stored value

* Is very focused on his

or her own questions

* Independently reengages
content

* Has curiosity questions

* Self-regulates casily to reframe
questions and seck answers
* Has positive feelings

* Can persevere through
frustration and challenge in
order to meet goals

* Recognizes others’
contributions to the
discipline

¢ Actively secks feedback

Figureli Thefour phase®f Interestdevelopment

(Source:Hidi andReminger,2006)

2.5.2

Individual Interest

Individual Interestis a subjective jndividual experiencendis consideredo bethe

predispositiorto engagavith anevent,objector idea,basedn stored knowledgeand

perceivedvalueto behadasaresultof thatengagemenit is nurturedby adeepening

relationshipbetweensubjectandcontentovertime (Renninger1992:2000. Individual

Interestinvolvestwo staged emergingndividual Interest(beginningof relatively

enduringpredispositiorto seekreengagemengndwell-developedndividual Interest

(relatively enduringpredispositiorto reengagefjSuzanneédidi & Renninger2006)

IndividualInterestis seento be contextrelated(linked to particularpersonsubject

contentrelations)andgearedowardsfienjoymentof focusedandcontinuedengagement
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in atask..., thepursuitof challenge,andthedesirefor ma s t @enyiger200Q p.
395.

Interestappearsasa curiosity or attractionin thefirst instancethenevolvesand
becomesstablishedsakey partof activitiesthroughlong-term, self-motivated
engagement openendedpractices linesof practice(seeAzevedq 2011) Linesof
practiceentailscloselyinterrelatedactivitiesdefinedby preferencgelementsn a
p e r spsythlegy)andconditionsof practice(elementsn all otherdimensions)lt is
usefulto differentiatebetweerpreferenceandconditionsof practice becaussome
individual Interess arelikely to bebasedorimarily on feelings,whereastherinteress
aremorelikely to be basedn personakignificance(Ecclesetal., 1983;JSEccles&
Wigfield, 1995) Equally,taskvalue(theimportanceataskholdsfor theindividual)
correlateswith engagemenh activities(Ecclesetal., 1983) A taskhasautility valueif
it is deemedisefulfor accomplishingoresenor futuregoals(Durik etal., 2014)

Utility value(usefulnessis positivelyassociateavith measuresf interestand
personathoicesDurik etal., (2014)studytestedthe effectsof a utility value
manipulatoron interestandperformancemongcollegestudentsaandfoundthatdirect
communicatiorof utility valueinformationmay proveeffectivein stimulatinginterestin
tasks;studentavho havelow expectanciefor successhowedareluctancdo embrace
utility valueinformation.For racially minoritizedstudentsmotivationfor engagement
may beinfluencedby thevaluetheyhavefor succeedingenvironmentatuesthatmay
sendsubliminalmessageaboutexpectationgor their successaswell astheir personal
expectanciefor succesdasedn their perception®f the HE environmen{Wigfield,
1994) Raciallyminoritizeds t u d expettandefor successnay provea predictorof
theirengagementehavioursachievemenperformancenndchoiceof programof study
(Ecclesetal., 1983) Furthermorechoosingeducationatontentwith personalelevance

may beempoweringhroughperceptiorof valueandexpectancyf successthis has
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beenshownto improvemotivation(Hulleman& Harackiewicz2009;Lazowski&
Hulleman,2016} this underscoresheimportanceof a culturally engagingecurricula.
Importantly,utility valueinterventiongDurik etal., 2014;Ecclesetal., 1983;Hulleman
& Harackiewicz2009;Lazowski& Hulleman,2016;Wigfield, 1994) generallyhave
not beenshownto adoptaracefocusedapproactto effectingstructuralchangege.g.,
recuratingfeimaginingcurriculato makethemmoreculturally sensitive) but rather,
seeminglyadopta deficit approachin orderto help studentghink aboutthe usefulness
andrelevane of thesubject(Crouchetal., 2013) However,Crouchandcolleagues’
(2013)studythatdetaileda pedagogidnterventionin which a physicscurriculumwas
revisedto raisefemalestudentsnterestin physicsaswell asmakeit moregender
sensitiveprovidesa frameworkthatcanbe adoptedn orderto createmoreculturally
sersitive curriculain HE by centringrace/culture/ethnicity.

Theefficacy of interest(experiencingpositiveaffect, knowledgeandvaluewith
anactivity) asa predictorof future choicesandprobability of successasopposedo
demographiwariablesandprior achievemenhavebeendemonstrateth its usein
interventionsaaimedat enablingstudentdo find relevanceof academicontentto their
lives (Hulleman& Harackiewicz2009) This hasalsodemonstratethatrepeated
experiencef situationalinterest(engagemenwith content)stimulatesndividual interest
(Rotgans& Schmidt,2018) However,envisioningsucces®ftenprovesdifficult for
studentdrom racially minoritizedbackgroundsgiven historicalinstitutionalracism
(Lammy,2017)andperception®f thelack of congruencéetweertheir habitus,
minority racialisedstatusandsuccessArguably, this is manifestedn the currentHE
curriculumwhichis devoidof representationf diversity,andwherediversityis
representedf maynot be portrayedpositively. Equally,experimentalparadignsand
ethnographidescriptiongeiteratesiegativeassociationgetweerracially minoritized

statusandacademiattainmen{(Steele 1997) Thesenegativeassociationsnaybedue
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to limited occupationabpportunitiesandrepresentatiomwithin the higherechelonsof
HE, aswell asaccesgo moreprestigioudnstitutionsfor studentdrom racially
minoritizedbackgroundg$AdvanceHE 2020a;Boliver, 2013) Accordingto Oyserman,
Terry andBybee(2002) academigossibleselvesmayberootedin partin racial
idertity, becausé \wenimaginingwhatfutureis possiblefor o n esélfssuchnegative
preformedgroupimagesarelikely to be highly accessiblemakingsocialgroup
membershigeelslike it conflictswith plausibleacademigossibleselio (p. 189).
Racially minoritized studentsthosewho areunderserve@ndthosefrom lower socio
economidbackgroundgacethe possibility of doublerisk of failing to developplausible
academicallyfocussedandorientedpossibleselves dueto factorssuchascurrent
racialized discoursegCleggetal., 2003) racially alienatingandhostilecampus
environmentgHarper,2013)anda stereotypehreat(Steele& Aronson,1995) Since
self-concepts not monolithic, wheneverpossibleselvesareexperience@éscompatible
with socialidentity andthedifficulty in achievingpossibleselvesis normalisedand
identified asbeingdifferently accessiblethenstrategiedo developpossibleselves
throughbehaviourcharge may provemoreeffective.
Whenexploringstudentengagemerandoutcomesit is presumedhatall
studententerHE with somelevel of interest despitewider socic-culturalinfluenceson
choiceof universityandsubjectof study(Codiroli, 2015; Miller, 2016;Smith, 2016)
Individual interestmay be self-generatear developedhroughrepeatedriggersfrom the
environmentln accordancevith Azevedo(2011)6 | i ohpersa c interes&lso,
emergesandis developsdrom bits andpiecesof activitiesthatarevaluedbys t udent s 6
within their communitiesof practice.This maybein theform of curricularand/orco-
curricularactivities. The attainmentpersistencandoveralllearningexperience of
minoritized studentsn HE may be optimisedby structuringthe curriculumin amanrer

to realisea synergybetweerstudentexperiences t u d eulutesaddintended
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outcomss, in orderto achieveatransformativeaesthetiainderstandingDewey, 1980;
Hidi & Renninger2006) Equally,in relationto the studentengagemengxperiences
andoutcomesa deficit approachmaybedetrimentalo the stimulatiodmaintenancef
interests t u d ambivageidcenay be motivatedby thefeeling of asenseof
powerlessnesandpessimismasin the questto addressnequalitiesn studenioutcomes,
studentsaregenerallytalkedabout,ratherthanwith or to (Threadgold2012) Theyare
attimesperceivedassubjectsvho haveenteredhe gatesof theacademyasempty
vesselswith culturalandsocialdeficits,whosefi b | a ¢ kndfansilial dackgrounds
misconstruegssocialandculturaldeficits (Shilliam,2017;Wallace,2017) In this
sensegeficit theoriesareemployedasopposedo culturally sensitivepedagogythat
celebratestuden <udtureasthestrengthsandassetghattheybringto HE (Lépez,
2017)

This sectionhasexploredliteraturein relationto Interestandits impacton
engagementt hashighlightedthatinterestcanbetriggered maintainedanddeveloped
butwill dissipatef notsupportedit hasalsohighlightedfour phase®f interestandhow
lines of practicemayfacilitate the developmenof interest.The nextsectionwill adopta
focusons t u d engagesmét with the HE curriculumspecificallyasit relatesto
BAME studentsin orderto illuminatean6 e x p e g a pebweeeBAME studentsand

their counterparts.

2.6 BAME s t u d &xperiénseof the HE Curriculum i thed E x p e rGaenmc e

Within HE, globalstudentcampaignsfor examplejn Brazil (Nascimento2003)

0 R h oMustE a latlOxford University (Rhodesviust Fall, 2018) andUniversity of
CapeTown, SouthAfrica (Eirich etal., 2018) 6 Whigymy curriculumWh i taeUTB
(UCL, 2014) 6 Whig/my curriculumsoWh i at&deleUniversity (DecoloniseKeele
Network,2020) andDecolonisethe University of Kent (Thomas& Jivraj, 2020) have

gquestionedhedominanceof Eurocentric Westernthoughtin the curriculaand
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challengedhe persistentpervasivenatureof its whitenessin advocatingor a more
culturally sensitivecurriculum(BhambraNikancig lu andGabrial 2018;Peters2018;
ThomasandJivraj, 2020) fiThe monopolyandproliferationof dominantWhite
Europearcanonscomprisesnuchof our existingcurriculumandconsequentlympacts
adverselyonBAME | e a r engagesnéraindsenseof belonging (Arday etal., 202Q
p.298. At atime whenuniversitiesarepayingmoreattentionto callsto decolonise,
Bhambraandcolleague'$2018)in-depthandwide-rangingaccountof thediscourseand
dialogueson whatit meando decoloniseHE providesa critical examinatiorof callsto

0 d e c o theumii sveeim asderto ghallengeandundoformsof coloniality in their
classroomsgurriculaandcampusesWhile the scopeandscaleof racialisednequalityin
HE, specificallyasit relatesto the Eurocentricnatureof the curriculumhasgainedglobal
attention therateof changeremainsglacial,while the curriculumandpedagogieshat
pervadewithin HE institutionsremaina sitefor the systemiaeproductiorof racismand
racialisedviolence(Pilkington,2013) Whatis notfully understoodsBAMEs t udent s 6
lived realitiesof negotiatinghighere d u ¢ a aledaminant,White, Eurocentric
curriculum,andits impacton their engagemengxperience$ interactionwith teachers
andinterestin their programof study. This sectionhighlightsBAME students
experiencesf engagingwith their curriculum.

The pathbreakingditedcollectioné T o w ®ecaanisingthe University: A
kaleidoscopdor empoweredh ¢ t deployéda distinctivecocktailof testimony,
commentarypbservationgindcritique to producea copiousbody of knowledgeabout
theengagemengxperiencesf BAME studentsn a UK university(Thomas& Jivraj,
2020) Thepublicationencapsulatethe DecoloniseUniversity of Kent Manifestofor
changewhichwasa primary outcomeof the DecoloniseUniversity of Kent Movement.
Theauthorsemployedcounterstorytelling(Solérzanc% Yosso,2002)asananalytical

frameworkto illuminate andamplify a multiplicity of diversevoices,by gainingthe
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perspectivesf eighty studentdrom sevendistinctstudentgroupsin aseriesof 12 café
stylefocusgroups.Theyalsoconducteneto-oneinterviewswith studentsteachers
andstaff. Studentgrovidedqualitativeaccountghatarticulatedmyriad forms of
inequalitythatimpactedheir experiencesandoutcomesn HE. For examplethe
interplayof ostensibleandlessobviousforms of identity suchas:race;sexual
orientation;religiousbelief or faith; culture,age;and/ordisability. In termsof BAME

s t u d expetiendesf engagingwith the curriculum,studentsarticulateda needfor
moreinclusivecurriculum,pedagogyandpowerfullearningexperienceshattranscended
beyondthed Wh ictrrecedum.Specifically,studentsitedthe needfor agamutof
globally diverseperspectives the curriculumthataddressearangeof experiencesind
perspective orderto developall studentsascritical andanalyticalthinkers.
Emphasisinghe needfor inclusionof perspectivesrom scholarsof colour, students
highlightedthe limitations of their culturally insensitivecurriculumandits impactin
sustainingheirinterest Articulating their experiencesf interactingwith thecurriculum,
aBAME studentecountedii Iwasliterally White, maletheoristsall thetime andit was
boringbecausgouc a mefatetoi t €TmomasandJivraj202Q p.22). Theyalso
highlightedthe importanceof representingliversityin thecurricuumi i €é s eei ng
yourselfrepresentednakea big differenceto engagemenh academid i {pe26).
Additionally, studentsalsospokeaboutthe extentto which their curriculumperpetuated
racismi i t bonky timewe look at (sic) nonwhite materialis in relationto colonialism
(slavery/antislavery)or extremismandthe materialtendsto be negativeasopposedo

p os i (p.i22).enportantly, BAME studentsn thisresearcltadwocatedfor what
Achille Mbembe(2015)callsad p | u r iofik enro swil t@yel, g pra@essof knowledge
opento epistemiadiversity), by statingii w &enottrying to erasehistoryor knowledge
butenrichit (ThomasandJivraj, 202Q p. 22). Thefindingsfrom theresearctalsospoke

to the extentto which culturally insensitivecurriculadelimitsinteractionwith teachers
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i t h(sayf)d o rkidotvwherewe arecomingfrom, sol d o nhink | cantalktot h e mo
(p- 25). The DecoloniséJnivergty of Kent Collectivealsohighlightedthe useof
podcastasd p o w @ re fd & Ig Thipyghthie podcastkeriesi 6 St r ithe\Whiten g
Wa | Istadéntsharedconversationshatpresentedtrategiedo recuratetheir
curriculumin orderto createcontentthat wasnot Eurocentrian nature.Similar to
DeloresDelgadoBernal(2002) the podcastsvereuseda meansof centringstudentsas
A h o | ashdcmreatorsofk n o wl ¢dl§2¢ Studentgeportedthatdestabilisinghe
misconceptiorthatauthenticknowledgecanonly becreatecoy 6 ¢ o mplen ewd r s 6
(White Europearthinkers)for the benefitof thosewho canonly ever beconsidereds
beingd i n c o nipkent oeBWIME students)is alignedwith their perceptionof
decolonisinghecurriculum.

Theseminalresearctexploringtherole of racein shapingthe experiencesf
BME studentsat GoldsmithsUniversityof London( 6 | n@ u td ® isoughttoGéejplore
theextentto which raceshapedhe experiencesf BME studentsat universityby
exploringfour key areasDecolonisatiorandrepresentationRacismand
microaggressiorfRaceandattainmentandHatecrimereportingandstudentmental
healthsupport(Akel, 2019) In termsof BME s t u d expetiesd@sf engagingwith
their curricula,over80% of respondentseportedthattheir coursesverepredominantly
representativef the White experienceachievemenandwork; only 27% of responders
repatedthattheyfelt theywererepresentetdy their coursebut could notrelateto their
coursematerial.Studentavho reportedreelingrepresentetdy their coursematerialhad
greaterexperiencesandperception®f their courseoverallandfelt moreengagd with
coursecontent.The majority of respondent§74%)believedthattheir coursematerial
wasforegroundedn Eurocentrismin somecasesracially minoritizedstudentseported
thattheyhadto createtheir own curricularactivitiesin orderto provideaccesgo

culturally sensitivecurricularcontent.Of note,this researcthighlightedthatin some
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casesgiversity of voiceswaspresenwithin their curriculum,however thosevoices
oftenadheredo a Eurocentridrameworkof knowledgen providing perspectivegthis
might beregardedastokenisticdiversity). Theresearclalsofoundthatreferenceso
BAME authorswereoftenmadein the contextof discussiongboutraceandidentity
politics. This researclprovideda summaryof the experiencesf BME studentsat
GoldsmithsCollege,detailingthe pipelinefrom entry,during courseandupon
graduationjn concludingthatraceplaysa centralrole in shapingthe educational
experiencesf BME studentsat GoldsmithsUniversity of London.
Thereis nascenbody of researctihatexploress t u d ercépsodof their readinglists
andtheextentto which readinglists canbe consideredepresentativef andreinforcethe
dominantWhite Eurocentriccurricula(Adewumietal., 2021;Adewumi& Mitton, 2022;
SchucarBird & Pitman,2020;Thomas2022)In someinstancesstudentdhave
developedheir owntoolsto broadertherangeof perspectivepresentean their reading
lists 1! Readinglist reviewsshouldbe consideredut oneaspecbf transforming
curricula (Thomas 2020b)andwhenconductedn collaborationwith studentcanserve
as apowerful strategyto harnessncreasinglydiversestudenicohortsandcampus
environmentsn broadeninghe tapestryof knowledgepresentedn the HE curricula.
SchucarBird & Pitman(2020)studydevelopedanappliedmethodfor auditing
theauthorshipof readinglists in the disciplinesof scienceandsocialscienceln their
researchSchucarBird andPitmanexploredissuesof represerationanddecolonisation
in the UK in their analysisof readinglists andfoundthatreadinglists did notrepresent
thediversity of the studentbody, but insteadwasrepresentativef the staff thatcreated
thoseresourcesAccordingto SchucarBird andPitman,studentssziew thereadinglists
asanimportantinstrumentfor learningandneedto seethemselvesepresented-dence,
SchucarBird andPitmanconcludedhatrecurationof readinglists represena key

aspecbf decolonisingheuniversity.
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Adopting aracefocusedapproachThomas(2022)engagedvith theoryof
knowledge(De SousaSantos2014;Hall andTandon 2017)andcritical racetheory
(CRT) asatheoreticandmethodologicaframework(Crenshaw1991, Sol6rzancand
Yossq 2002)to explores t u d gercepsonmndexpectation®f their readinglists, in
orderto outline how staff-studentpartnershipsverebuilt througha pedagogic
interventioni readinglist review. Thomasengaged sampleof 15 studentdrom arange
of racialisedbackgroundsn two focusgroups,in orderto gaintheir perspectivesf
engagingwith thecurriculumfrom the perspectiveof alearner.In developinga deeper
understandingf whether,or the extentto which readinglists perpetuatevhitenessn
maintainingstructuraladvantagegpistemiqrivilege andhegemonytheresearcltsought
to understandhe extentto which thedemographicepresetationof authorsthatwere
presentean thereadinglists maybeassociateavith (dis)engagemeritom thereading
lists by studentsRespondenteeportecthattheir readinglists werepredominantiyWhite
andthatthe permanencef whitenesof thereadinglists promotedepistemicracism.
Accordingto RaménGrosfogue(2013) epistemicacismmaybe consideredo befithe
inferiority of all knowledges coming from human beings that are classified as non
Westero  ( p Ther@wagacollectivefeelingamongrespondentthatit wasinevitable
thatthe majority of authorson their readinglists would be White men.Respondentalso
reportecthatdiverseauthorswerepresenin someinstance®n their readinglists,
howeveron thoseoccasionsauthorsfrom racially minoritizedbackgroundsvere
assigned diminishedstanding(Hylton, 2018b) Importantly,respondentkighlighted
how the absencef diverseperspectives their curriculumcouldbeconstruedas
epistemidnjusticeandsendsubliminalmessagethatmaytrigger stereotypehreatand
erodepsychologicakafetyin catalysinganimposterphenomenoi(Clance& Imes,
1978) Respondenthkighlightedtheimportanceof consideringntersectionalitywhen

curatingthe curriculumandreadinglists asa meansof triggeringandsustaiing
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s t u d iaterésandlsubsequentlyengagemerit i él find thata paperthatis written
by awomanwho is working- classandtalks aboutthingsfrom herperspectivgwould be
moreengagingand]l would be morelikely to readherworké [but] sometimest is not
asclearcutasthat. Therés almosta biassometimesn theway someauthorsaddress
someissuesFor example someauthorswould rathertalk aboutissueselatingto ¢clas®
thanrace.Evenwhentheytalk aboutraceit is alwaysfrom a malepergpectived (pp. 18-
19). Thomasconcludedhatthefindings of his researchighlighteddisparitiesin waysin
which BAME andWhite studentexperiencehe curriculumandcouldserveasad ¢ &l |
a c t itooeutfalisedominantepistemologieshatpromoteandmaintainethnocentrism.
Adewumiandcolleagues(2021)researctthatanalyseda crossdisciplinary,
collaborativeandstudented approacho developinga changeprocesdor diversifying
readinglists foundthatincreasinglyBAME studentsarequestioningandchallenging
systemidnequalitiesthataffecttheir learningandsenseof belongingasaresultof their
experiencesf engagingwith their curriculum.Chroniclingthe findingsfrom two pilot
studiesthatexploredthereadinglists in socialscienceandhumanitiesandthrough
deskbasedeviews,interviewswith staff andfocusgroupswith studentsAdewumiand
colleaguesieveloped process(Diversity Mark) andtoolkit which could be usefulin
constructingculturally relevantreadinglists. Universityof K e n Divessity Mark is a
movementhataimsto stimulatea conversatiorbetweerstudentsstaff andfaculty in
orderto explorewaysof addressinghe Eurocentriccurriculain orderto prompt
curricularchangeghatmay positivelyinfluencedisparitiesn degreesawardedetween
BAME andWhite studentsAdewumiandcolleaguegainedinsightinto theengagement
experiencesf 26 studentghrougha seriesof smallfocusgroups.Similar to studentsn
T h o m@@2Presearchstudentgeportedhatin identifying the authorspresentean
their readinglists, they generallyassumedhattheywerepredominantlywWhite, maleand

EuropeanRespadentsalsohighlightedtheimportanceof havingdiverseperspective
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their curriculumin orderto provideopportunitiesor themto learnaboutnotableauthors
from BAME backgroundsStudentslsoreportedthatthe Black authorswereincluded
ontheirreadinglists/in their coursenly whentherewasa specificfocuson race.This
finding corroboratesvith thoseoutlinedin SofiaAkel (2019)researchhathighlightsthe
racialisednatureof theBAME s t u d expetiedce®f engagingwith their curricula.A
key finding in Adewumiandc o | | e resparcwsasthatBAME studentsvereaware
of alack of diverseperspective theirreadinglistsi fi t $ilencingof their voicesin
thec u r r i ¢pull) andits impactontheiridentity asleamersandtheirfuture
possibleselvesasgraduate$ i Ho feellike certainfields arereally genderear
racialisedl thinkitw o u | putni off doingthesubjectbut might makemethink,
wouldtheylistento me A 22). Theresearctalsofoundthat thereis anincreasing
sociapolitical awarenesamongsstudentghatmay befuelling increasingdemandgor a
moreculturally sensitivecurriculumin orderto enhanceheir educationaéxperiences.
AdewumiandMitton (2022)conductedocusgroupswith 16 undergraduate,
BAME studentavho studyon socialsciencecoursesin orderto gaintheir perception®f
theirreadinglist in areadinglist review. Studentgeportedanawarenesthattopics
relatedto gender sexuality,classandsocialstatusprominenly featuredn their
seminarsyvith little attentionto topicssuchas,raceor ethnicity. Accordingto students,
thereducedstatusaffordedto mattersrelatingto raceand/orethnicityincorrectly
suggestedhatthesocietywaso p ¢ stc andsub8equetly, raceandethnicitywasof
little significance Similar to studentsvho formedthe DecoloniseUniversity of Kent
Collective(Thomas& Jivraj, 2020)studentsn AdewumiandMi t t reseaickalso
expresse@nappetitefor adecolonisedturriculumasameansof broadeningheir
perspectiveandworldviewsi fi Ho n waintto learnaboutoppressionn aframework
thatis still oppressingl wantto learnaboutit in aframeworkthatliberatesmyb r a(p.n 0

62).
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The Centrefor TransformingAccessandStudentOutcomesn Higher Education
(TASO) establishegbartnersip with University of KentandUniversity of Leicesterto
researchiheimpactof curriculumreformon the degreeawardinggapbetweerBAME
andWhite studentsThe TASO-fundedprojectat the University of Kent'? evaluatedhe
impactof the curriculareformprogramon the degreeawardinggapbetweerBAME and
White studentsThe Diversity Mark initiative (aforementionedis aninitiative thataims
to promptcurriculachangedy diversifyingreadinglists sothattheyincludeauthors
from BAME backgroundsvithin theformal curriculum(Thomas& Adewumi,2019) 13
andthe Decolonisethe CurriculumToolkit at University of Leicesteri atoolkit that
providesa setof practicalguidelinesaimedat makingteachingpracticemoreinclusive
andcurriculamoreresponsiveandrelevantto the studentody. At the time of writing
this literaturereview, the evaluationreportfor the TASO-fundedproject at Leicester
UniversityandUniversity of Kentwerenot published
This sectionhasexploredBAME studentexperiencesf engagingwith the HE
curriculum.It hashighlighteddifferencesn thewaysthatBAME studentsexperience
thecurriculumasopposedo their White peersin exposingané E x p e IGia pThe e
nextsectionwill exploreperspectivesf the curriculumandthe extentto which its
6 wh i t maymegasivélyimpactons t u d expetiend@sf engagingwith their

curriculumin shapingtheir engagement.

2.7 The Curriculum

The HE curriculummaybe seenasa pedagogiwehicle thatfacilitatesgrowth,
developmenandanencountewith knowledgein orderto effectchangethrougha
procesof knowingandbecoming(Barnett,2009) Accordingto Hackman(2005) alack
of ahistoricalinformaion leavesstudentswvith limited understandingef the political,
socialandeconomidorcesandpatternghatcreateandsustainthe oppressivesocial

dynamicsof their curriculaandinstitutionsof learning.Accordingto DonaldSchoén

54



Like other organizaions, educationalinstitutions have epistemologies.
They hold conceptionof what countsaslegitimateknowledgeandhow
you knowwhatyou claimto know. Thesetheoriesof knowledgeneednot
beconsciouslyespousedy individuals,for theyarebuilt into institutional

structuresandpractices(Schén 1995 p. 27).

The conceptof curriculumconjuresmyriad definitionsandmeaningstheycanbe

describedasdescriptive prescriptive or both.

2.7.1 Prescriptivedefinitions of Curriculum

Prescriptive[curriculum] definitions provide us with whaté o u gdh t 6
happenandtheymoreoftenthannottaketheform of aplan,anintended
program,or somekind of expertopinion aboutwhat needso takeplace

in the courseof study.(Ellis, 2004 p.4).

An understandin@f the prescriptiveanddescriptivedefinitionsof the curriculum
offeredby leadingscholardn thefield addsvalueto discussiongimedatunderstanding
thenatureanddiversty of curriculum.

JohnDewey(1902)definedcurriculumasafi ¢ o n t irenonstructonmovingfrom
the[ | e a rpresenedperjenceutinto thatrepresentetdy the organisedodiesof
truththatwecalls t u d [Tkese§studiesarethemselvegxperience(s) theyare that
of therace[to ber a n@gp.d1-12).RalphTyler (1957)developednD e w e thaughts
in positingthatthe curriculum is encapsulatedh ii athellearningexperencesplanned
anddirectedby the schoolto attainits educationay o a (p.§9). Further thelndiana
Departmenbdf Education(2010)suggestedhat curriculummeanstheplanned
interactionof pupilswith instructionalcontent,materialsresourcesindprocessefor
evaluatingthe attainmenbf educationabbjedives. Here,prescriptivedefinitionsof
curriculumbroadlyspeakio alongitudinalapproacho achievinganddevelopingon

learningexperienceshroughinteractionwith environmentafeatures.
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2.7.2 Descriptivedefinitions of Curriculum

Descriptivecurriculumexplainshow curriculafi b e n e harmtsadl individualsit
t o u c (Glathdarnetal., 2019, p. 27). Forexample CaswellandCampbell(1935)
proposedhatcurriculumrepresentall theexperiencefl earnershaveunderthe
guidanceof teachersHere,this speakio academi@andnon-academiexperiences.
FurthermoreRagan(1960)positedthatcurriculumis all the experiencesf the[learner]
for which the[learningestablishmenthcceptgesponsibility.In this sensethereis an
emphasison whether,andthe extentto which curriculumé h a rlearsedsHowever,
Ebert,EbertandBentley(2013) in addressinghedirectbenefitsto studentsexplained
thatcurriculumis i o nthatpartof the planthatdirectly affectsstudentsAnythingin
theplanthatdoesnotreachthe studentconstitutesan educationaivish, but not
curri ¢pu).umo

Thevariationsin definitionsof prescriptiveanddescriptivecurriculumare
illustratedherein their breadthandemphasis.Giventhe definitionspresented, contend
thatanamalgamatiomf prescriptiveanddescriptivedefinitionsof curriculumwould
represena holistic definition thatwould facilitate operationatistinctionsby educators.

Glatthornandcolleaguegroposeshefollowing definition of curriculum:

Thecurriculumis a setof plansmadefor guidinglearningin [institutions
of learning], usually representedn retrievabledocumentsof several
levelsof generality, andthe actualizatiorof thoseplansin the classoom,
as experiencedoy the learnersand as recordedby an observer;those
experiencesakeplacein alearningenvironmenthatalsoinfluenceswvhat

is learned(p. 27).

Accordingto Glatthornandcolleaguesthereis animplicit relationshipbetween

anenvironmentthatimpingeson learning,curriculaandinstruction(whichis considered
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to bethe centralaspecbf the curriculum).Therefore educatorshouldconsidercurricula

asthetotal learningexperiencdor students.

2.7.3 Typesof Curricula

Theword curriculum(asdefinedfrom early Latin origins) literally meansd truma

c 0 u rTheexurrigulumis comprisedf the knowledgeandskills thatstudentsareto
learnby consciousandunconsciousocialisationthroughiinorms,values,andbelief
systemgwhich areJembeddedhn the curriculum,the [university] andclassrooniife;
[theseare]impartedto studentghroughdaily routines,curricularcontentandsocial
relationshipe (Margolis, 2001, p.6).

Arguably, Goddard(1979)wasamongthefirst to suggeskey curriculadistinctionsin
determiningthattherewerefive formsof curricula.For example theideological
curriculum(a curriculumof ideaswhich is constructedy scholarsandteachersand
intendedto reflectfundedknowledge);theformal curriculum(approveddy the stateand
isrepresentativefs o c i iatergstjitise perceivedcurriculum(whatothersthink the
curriculumto be);theoperationaturriculum(the observecurriculumthatis delivered
in classrooms)andthe experientialcurriculum(asexperiencedy learners).
SubsequentlyGlatthornandcolleague42019)presentedive lesscumbersome
classificationstherecommendedurriculum (thatwhich is endorsedy individual
scholarsprofessionahssociatiorandreformcommissions)thewritten curriculum
(intendedto ensurehateducationafjoalsandsystemsarewell managedoutlining goals
to beaccomplishe@ndspecificobjectivesto be mastered)the supporteccurriculum (as
reflectedin andshapedy theresourcesllocatedo supportanddeliverit); thetaught
curriculum (the curriculumthatis deliveredandseenin actionasthe teachetteaches);
thetestedcurriculum (the setof learnedknowledgeandskills thatthatareassesseih
teacheiplannedclassrooms)andthelearnedcurriculum (is usedhereto denoteall the

changesn values perceptionsandbehaviourthatoccurasaresultof school
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experiencesAs such,it includeswhatthe studentunderstanddearns,andretainsfrom
boththeintentionalcurriculumandthe hiddencurriculum). Thefirst four aspectof
curriculaproposedy Glatthornandcolleaguesepresentheintendedcurriculum
2.7.3.1The formal curriculum. (alsoseeGlatthornetal (2019)written curriculum)is
thatwhich is officially recognisedit is public, availableto all thosewho askfor it andis
meantto beexplicit (Portelli, 1993) Theformal curriculumconstitutesnstructionand
guidanceof ateacherjn andaroundclassroonactivitiesthatareprovidedby the
lecturer/teachewithin a collectionof singularlytaughtsubjectsandsyllabi, in an
academicsetting(Grant,2008;Jackson1992) Theseactivitiesencompasghelearning,
teachingandassessmaeipracticesjncludingbut not limited to coursedesignand
pedagogi@racticegyBarnett,2009;Dandridgeetal., 2008)

2.7.3.2Theinformal curriculum represents apredominantlyad hoc,unscripted
learningandteachingthattakesplacebetweerstudentsaandfaculty (Hafferty, 1998) The
informal curriculumin HE consistf thethingsthat studentdearnthroughthe everyday
experiencs of attendinguniversity,ratherthanconsciousgeliberateeducational
objectivesof theinstitution (oftenfoundin lessonplans,coursesyllabi, coursef study
andotherpublic documents)Specifically,it consistsof theimplicit messages
transmittedon a daily basisaboutsocially derivedandsocially legitimatedconceptions
of whatconstitutesvalid knowledgedpropebbehaviour acceptabldéevelsof
understandingsocialevaluationanddifferentialpower(Jackson1985).Theinformal
curriculumarguablyhasits originsin culturalreproductiorandconsensugheoriesof
schoolingthatadvocateshe exposureo considerablelementsf socialisatiorthat

d o e sompartof thecurricularcontent(Jay,2003) Thesearefi t hoemns,valuesand
belief systemembeddedn the curriculum,theschoolandclassrooniife, impartedto
studentghroughdaily routines curricularcontentandsocialr e | at i (@argolisi p s 0

2001, p.6). Forracially minoritizedstudentsn the UK universitymilieu, healthy
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staff/studentelationshipsareenactedhroughtheinformal curriculum,andmaybea
meansof stimulatinginterestandpromotingstudentengagemengurther,Hackman
(2005)positedthatsocialjusticeeducationracknowledgesystemsof powerandprivilege
thatmotivatessocialinequality.Hackmanalsoadvocategor the critical examinatiorof
oppressioroninstitutional,culturalandindividual levels,in the advancementf social
changeandstatedthatfi f a cddwucatibnaljinformationmustnot merelyreproduce
dominanthegemoniddeologiesbutinsteadrepresenarangeof ideasandinformation
thatgo beyondthoseusuallypresentedn mainstreammediaor educationama t e r(p. al s 0
105).In relationto studentdrom racially minoritizedbackground$n HE, researcltited
thecurriculumasaninstitutionalfactorthatperpetuatedisparitiesin attainmen{Berry
andLoke, 2011;Dandridgeetal., 2008 Singh 2011)
2.7.33 The learnedcurriculum refers to. whatstudentdearnin practice Whatstudents
learnis indicatedby achievemenof learningoutcomesandquantifiedby assessment
scoresThis studyacknowledgeshe variationsbetweernwhatis prescribedo betaught,
whatis deliveredandwhatis learned(Glatthornetal., 2019) Primarily. This studyis
concernedwith thelearnedcurriculum,specificallyasit relatesto the perceivedaspects
of thelearnedcurriculumi s t u d gerspestigesf how theyexperiencehe
curriculum.Froma CRT perspectivethis is importantbecauset enablesneto
understandhe extentto which whitenesss normalisedn promotingandsustaining
epistemidnjusticethatshapeshe educationakxperiencesf racially minoritized
studentsn postsecondargducation(Fricker, 2010 LadsonBillings, 1995b) Epistemic
injusticerelatesto i d i s t runfdirnessm respecof epistemicgoodssuchas
educatiorori n f o r nikritker,@01@p.1).

Previously Glatthornandcolleagueg2001)identified the excludedcurriculum
asoneof eightsourceof curricula. Simply put, the excludedcurriculumis whathas

beenleft out Althoughthis conceptualisationf curriculapredatesslatthornand
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c ol | elatgraassificationgproposedn 2019,l contendhatin the contextof this
study,theexcludedcurriculum is significant.For example UK history curriculaoften
cite thetransAtlantic slavetradeasakey elementof Black history,asopposedo the
Sphinxof Giza, built by Khafre (nephewof Khufu, ruler of the FourthDynastyin Egypt
in approximatef 2613BC) whichis recordedasthe earliestknown colossalstructure
anywhereon earth(Hornung,1999) While thetransAtlantic slavetradecentes
whitenessdismembermentf greatAfrican kingdoms,degradationsubjugationandthe
dehumanizatioof peopleof African heritage anillumination of the Sphinxof Giza
centrestheimpressiveAfrican history of engineeringarchitecturemedicine theology,
geometryandorganizedsystemof governmenthat predatesolonialism.

Arguably,the HE curriculumis perceivedasahegemoniadevice.Some
commentatrs believethattherelationshipbetweerthe historical,political, culturaland
socialpositioningof the curriculawarrantsacknowledgemer(Dandridgeetal., 2008
Mountford-Zimdarsetal., 2015;Shilliam, 2016: 20173). It is believedthatthe
curriculumshouldendeavouto promoteacademicuriosity, epistemiantegrity and
academidreedom(Fairbanks 2015 Gabrie| 2017, Lawton, 2018;Newsingey 2016;
Richardson2015)

Conceptualisatiomwf curriculaasit relatesto this studyis specificallyconcerned
with its contentandhow it is taught.As mentionedhere,conceptualisationsf
curriculumaresituatedwithin theformal curriculum, theexcludedcurriculumandthe
learnedcurriculum (or perceivedcurriculum) i this includeswhatis experiencedy
studentsFor exampletacit understanding/hich aretransmittedsubliminally through
recurrenfpracticesandinteractions] usethetermperceivedcurriculumhereto highlight
possiblediscrepanciebetweertheintendedearningoutcomesands t u d subjdcts/ed
understandingef whatwas/isbeingtaught.Within the contextof this thesisit is

importantto acknowledgeallsto decolonisehe curriculumin postsecondargducation,
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whereracially minoritizedstudentgperceivethe curriculumasbeingpredominantly
A Wh i (Med® 2020;RhodesMust Fall, 2018;Swain 2019; ThomasandJivraj, 2020)
Therefore this studyis concernedvith understandindgpow the curriculumis
experiencear perceivedoy studentgparticularlyracially minoritizedstudents)rather
thanmeasuringvhatstudentdavelearned It seekso understandhe6 d es cr i pt i ve
natureof thecurriculai howit 6 b e n @ harmsirgdividualsitt o u c (Blatthadnet
al., 2019) Returningto Goddards (1979)conceptualisationf curriculumbriefly, this
thesissheddight ontheperceivedcurriculumandthe experienceaurriculumin orderto
gaininsightinto thelearningexperiencesf learnersn aUK HEI. Thethesisilluminates
discrepanciebetweenwvhatGlatthornandcolleaguesall theintendedcurriculumand
learnedcurriculum,in orderto shedlight ontheexcludedcurriculum
This sectionhasprovideda synopsisof literaturein orderto obtainanunderstandingf
the curriculum.The subsequerdgectionwill presenthemainconclusionsn relationto

the phenomenoif thedegreeawardinggapin UK HEI.

2.8 The DegreeAwarding Gap

An explorationof educationabutcomesasit relatesto achievementAttainmentis
beyord the scopeof this project.However,| thoughtit fit to engagewith key literature
relatingto thephenomenowf thed d e qawaedimgg a ps@ meansof providing
additionalcontextualunderstandingef structuralinequalitiesthatcausesandsustains
differencedn educationaéxperiencesndoutcomedbetweerBAME studentsandtheir
White peers Researclsuggestshatthereis a dearthin institutionrwide interventions
aimedatachievingculturalchangejn redressinghe degreeawardinggap(Mcduff etal.,
2018;Mountford-Zimdarsetal., 2015) This sectiondrawson headlinefindingsfrom
researchnto thedegreeawardinggap(BroeckeandNicholls, 2007;Berry andLoke,
2011, Dandridgeetal., 2008 Equalty ChallengeUnit, 2008;Mountford-Zimdarsetal.,

2015;Richardson2008;Singh 2011). Whatfollows servedo complimentthe
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subsequergectionsandwill exploreliteraturein relationto thephenomenoiwf the
6 d e qqwaedimgg a.p 6

Thefirst seriousdiscussiorandanalysisof the degreeawardinggapemerged
with alargescalecohortanalysis pasedn recordsof 65,000studentdrom the Higher
EducationStatisticsAgency(HESA) dataof entrantdo HE in 200203 (Broecke&
Nicholls, 2007) This proveda catalystfor future explorationof the phenomenorof the
aegreeawardinggapin UK universities.Theresearcheranalysediatato include
Englishdomiciledundergraduatesho successfullycompletedheir degres in academic
year2004/05.Theresearcheracknowledgedaceasa socialconstructandexploredhow
race alongwith othersocial,demographicandhistoricalcharacteristicintersecto
promoteinequalityin educationabutcomesFor example ethnicity, subjectareastudied,
prior attainmenttype of level 3 qualification,index of multiple deprivation(IMD) 14,
genderdisability, age institution attendecandterm-time accommodationWhile IMD
modelsrelativedepravationit is importantto acknowledgehatthesedatamaybe
misleading asstudentéhomesmaylie in adeprivedarea butthey maynotnecessarily
bedeprived.Theresearhersdid not controlfor termtime working/living andEnglishas
asecondanguage.In additionto its seminalfindings,theresearchighlighted
disparitiesin attainmenin relationto gendeii with theexceptionof FirstClassDegrees,
wherefemaleswere morelikely to obtainahigherdegreeclassificationthanmale
studentsThe mostsignificantfinding thatemergedrom theresearclwasthatracewas
foundto haveanegativeimpacton attainmentor racially minoritized studentswhen
controllingfor all othersocialanddemographidactors

SubsequentlyDandridgeetal. (2008)reportectheresearclanddevelopment
outcomesn aprojectcommissionedy the Higher EducationAcademyandthe Equality
ChallengeJnit (now AdvanceHE) betweer2007and2008 TheresearcHocusedon

sectorwide understandingef teachingJearningandassessmeractivities/issuesmpact
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of policy driversin addressinglifferentialsin attainmentandperception®f thedegree
awardinggapby staffandstudentsTheresearcheratilised policy guidelinesRace
RelationsAct, 1976(asamendedy the RaceRelationsg Amendment)Act 2000;Gender
Equality Duty underthe Equality Act 2006(Supersedelly the Equality Act, 2010))as
frameworls to explorepracticalstrategieso addresglifferentialsin attainmentin
relationto ethnicityandgender.Thefindingsandrecommendation®f thisresearch
suggestdthatthereneecekdto beinstitutionalbuy-in in orderto addresglifferentialsin
attainmentindtranslatepolicy andstrategyinto practice while recognisinghesalience
of wider factorssuchasintersectionalityand multiple discriminationthatpromote
differentialsin attainmentTheresearchereecommendethatpracticalstrategieso
exploretheimpactof policy driversandacademic t a gefceptiorof thedegree
awardinggapshouldbe evaluatedFor example Jearning teachingandassessment
practicemeedto bealignedwith equaliy legislation.Additionally, theresearchers
recommendethatthe datacapture planningandanalysisfrom varioussourcesshould
beamalgamateth orderto includecomplementarylata sourcesthussupporting
researclon degreeawardinggaps.Basedon theresearcHhindings, Dandridgeand
colleaguesypothesisedhata studentdeficit modelis oftenusedasabarometeto
accountor attainmentariations.

Ri ¢ h a r(2088yeviévsof literature(Connoretal., 1996;EliasandJones,
20086 Leslie, 2005 Naylor andSmith,2004 Owenetal., 2000)exploredassociations
betweendegreeaattainmentgthnicity andgenderRichardsorconcludedhatsocietal
structureshaveanimpacton theasprationsandattainmenof BAME studentsThis is of
importancean the explorationof thedegreeawardinggapin lightofe duc at or s 6/ t e
systematicallyower subjectiveexpectationgor leastadvantagedtudentsdespitetheir
objectiveacademigerformancgGillborn, 2008;Gillies andRobinson 2012;

Richardson2008 Rollock, 2007;Tikly etal., 2006) Anotherimportantfinding wasthat
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BME studentaveremorelikely to encounteexclusionaryattitudesandbehavioursy
teachersThestudyhighlightedintersectionbvariationsin attainmentn relationto
genderandage,within the BME group.Richardsormecommendeddditionalresearch
into theimpactof ethnicity on attainment.
TheHigherEducationAcademyandEquality Challengel n i (hadvé&dvance
HE) summitprogranmeinvolved 15 institutionalteams(Berry & Loke, 2011)that
collaboratedto addressssuesof ethnicityanddegreeattainmendifferentials The
summitofferedanopportunityfor practitionersandacademics$o shareideasand
initiatives on how to supportHEIls to achieveandbettertheir degreeattainmenfor BME
studentsThe programmeprovidedsupportthrougha seriesof institution-based
activities.Participatingnstitutionsacknowledgedhe presenc®f a degreeawardinggap
throughprior analysisof statisticaldata All butthreeinstitutionshad adegreeawarding
gapin excesf the nationalaveragdgatotal of 46.5%pointsbetweertheinstitutionwith
thelowestandhighestgap). Theinstitutionsweremotivatedto addresdglifferentialsin
attainmendueto institutionaldriverssuchaslegislation andsectoralbpportunitydrivers
(leaguetables nationalstudentsatisfactionNSS),institutionalidentity/ vision. The
participatinginstitutionscited structural organisationalcultural, financialandcontextual
challengesaindbarriersto addressingariationsin degreeattainmentFor example Jow
percentagef BME staff, lack of identificationof locusof changeor ownershipof the
agendaandnorrinclusivity of the curriculum.Additionally, alack of resourcingand
ethicaldilemmasin relationto telling students/stafdboutthe degreeawardinggap(for
fearof causingself-replicatingbehavioursaandavoidinga blameculture).Institutions
reportedcomplexityin designingnitiativesto addresshe degreeawardinggap,dueto
thefactthatBME studentsverenotahomogeneougroup.Berry andLoke (2011)
presentedecommendationt® inform future practicein relationto initiativesto address

thedegreeawardinggap.For example condicting aninternalaudit identifying levers
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for changeincorporatingethnicity attainmenwithin currentinstitutional
strategies/policieengagingalumnibodiesandstaff networksasagentsof change
improving BME studentiearningexperiencebuilding knowledgethroughdata
collection;designinginitiativesto addresgurriculumdesign conductingcurriculum
reviews in orderto enhancdearningoutcomedor BME studentsanddeveloping
initiativesto changadnstitutionalcultureandbehaviourin relation to perceptionseld of
BME studentsTheresearcltoncludedhataddressinghe degreeawardinggapis
unlikely to beachievedoy duick fix dsolutions Rather mainstreamingustainable
engagementith actionby engagingstakeholderso championthecause @&qually,
embeddingchangemaybe achievedoy developingcollaborativecrosssector
relationshipswherepracticecanbetrialled, monitored evaluatecandsharecacrosshe
sector.

A synthesif researclevidenceaelatingto UK domiciledBME studens 6
participationin HE provideda synopsisof theincreasingoody of literaturein relationto
differentialsin attainmen{Singh,2011) The primaryaim of the synthesisvasto
A p r oabeddoekof evidencarom which arangeof policiesandpracticgs] couldbe
devel @B&d o gynihesidocussedn researchielatingto practicein England,
sinceit wasidentifiedthattherewasa dearthof evidencen relatontoBMEs t udent s 0
successndparticipationat thatpointin time. Theresearchhighlightedimplicationsfor
key stakeholdegroupsandpracticalapplicationsor addressingnequalitiesfacedby
BME studentsatall stagesf their studenjourney. Theseinequalitiesncludedbroad
patternsof discriminationandexclusion in relationto studentsuccessThesynthesis
highlightedthe measuresf succesgurrentlyemployedn empiricalresearch
(participation retention,degreeattainmeneandgraduateemployability),andthedegree
awardinggapin relationto thesemeasuresTheliteratureshowedthatprior academic

preparednesandsocialintegrationat universitymay enhancestudentpersistence.
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Further,strategiesecommendetb mitigateagainsthesebarrierscentredon developing
s t u d senstoftbslongingwellbeingandselfesteemRecommendationfor
improvemenbf theinstitutionalcultureincludedimprovingthe socialandracialcampus
climatethroughthedevelopmat of a greaterawarenessf equalityanddiversity of
academiandsupportstaff. Researchvithin the synthesisvarnedagainstirectly
targetingandlabelling BME studentsasthis may promotenegativeracial/cultural
stereotypesSinghconcludedhatBME s t u d expetienad@n HE waslessthan
satisfatory dueto wider institutionalfactors,suchaslack of supportdeficienciesn the
curriculumandisolation(dueto lack of culturaldiversity). Therole of the curriculumin
perpetuatinglisparitiesin attainmenfor BME studentsvasarticulated Most notable,
thesynthesidhighlighteda RaceEquality Toolkit (UniversitiesScotland2010)asatool
to assistacademicen aligningandimplementingraceequalityinto institutionalactivities
andprocessesSinghconcludedhatdisparitiestin attainmen{were]associateavith a
rangeof personalgcultural,institutionalandstructuralf a ¢ t overkiéwith instances
of directandindirectr a c (s 3W0

A reportcommissionedby the Higher EducationFundingCouncilfor England
(HEFCE)exploredreasondor differential studentoutcomesn HE andevaluatedsteps
takenby a numberof institutionsto reducethe degreeawardinggaps(Mountford
Zimdarsetal., 2015) Thereportaimedto collate,critically reviewandevaluateexisting
evidenceaswell asdevelopa consensusf cause®f attainmentindapproacheto
addresmg thedegreeawardinggap Thereportfocusedon threestudenigroups:BME
studentsgdisabledstudentsaandstudentsrom lower sociceconomidackgroundsThe
researclexploredthemesof retention attainmet, progressiorto furtherstudiesand
progressiorio graduateemploymentTheresearcheracknowledgedhatwider societal
inequalitiesmayhaveanimpactons t u d gerfarnsaidcen HE andhypothesisedhat

four possiblefactors,underpinnedy influences at varyinglevelsmaybe the causeof
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differentialoutcomedor differentstudentgroups For exampleatthe macroleveli
nationalcontextof learningin HE andthe socichistoricalandculturalstructuresthe
mesoleveli curriculaandlearning;andmicro leveli relationshipdetweenrstaffand
studentssociatculturalandeconomiccapital,andpsychosociahndidentity factors.
Mountford-Zimdarsandcolleaguedoundthatwillingnessby HEIs to addresgheissue
of differential attainmenhasseenthemdepartfrom a defensiveposturein purelydata
drivenapproacho operationalisingictionresearchThesefindings corroborated
previousresearcton attainmentifferentials(Berry andLoke, 2011 Singh 2011) in
thath t leastadvantagedtudens achievelower ratesof attainmentndprogression
evenaftercontrollingfor otherinfluencingf a c t(m1).ln this sensedifferentialsare
examinedwith respecto: achievinga degreeachievinga gooddegreepr achievinga
degreeandprogressingo graduateemploymenor further studies.

Thefirst dedicatedeportwhich exploresthe enduringproblemof ethnicity
awardinggapsin UK highereducationn detailacrossndividual andcoursdevel
characteristiceoncludedhatthatdriversof inequalitesin degreesawardedo students
cannotbe easilydisentangledrom thoserelatedto racialisednequalityandthoserelated
to othersocietalandeducationainequalities(Codiroli Mcmaster2021) Accordingto
CodiroliMcmaster(2021)ii t magnissuesn HE relatingto ethnicity awardinggapsare
nots t u d ethmitity blutthe structuresandsystemswithin HE thatprivilegew h i t ene s s
(p. 4). Chiefamongits findingswasthefactthatin academig/ear2019/2087.1%of
White qualifiersreceiveda ¢ g odoedg rcampaiedvith 77.2%of BAME qualifiersi
representing degreeawardinggapof 9.9 percentag@oints.Specifically,thegap
betweerBlack andWhite qualifierswas18.6 percentag@oints.Russellgroup
universitieshadthe smallestawardinggaps(4.4%),with Million Plusuniversities
reportingthelargestgaps(15%). Notably,betweer2018/19and2019/20(duringthe

COVID-19 pandemic)ihelargestdecreasén the White/BAME awardinggapwas
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recorded falling by 3.4 percentag@oints. Usinglogic regressioranalysisthe
researchetestedwhetherawardinggapsremainedvhencontrollingfor individual and
institutionalcharacteristicsThefindingsfrom thelogic regressioranalysisiemonstrated
thatwhile controllingfor individual characteristicexplainsalargeproportionof the
degreeawardinggaps.alargegapremainsunexplainedWhenindividual and
institutionalcharacteristicaswell asprior attainmentwasconsideredthe awardinggap
remainedpronouncedor Black African (7.2 percentag@oints)andBlack Caribbean
(6.5 percentag@oints),comparedo White studentsThereportalsoconcludedhat
awardinggapsarepresenin all nonWhite groups,andthatthe sizeof awardinggaps
differ acrosdifferentcoursesgdisciplinesandinstitutions.
Togetherthesestudiesoutlinethatthereis a persistentpervasiveproblemof
inequalitiesn academiattainmen{manifestedn degreesawardedpetweenwWhite and
BAME studentsn UK HE. The problemis starkerbetweenWhite andBlack studentsin
themain,researchnto thedegreeawardinggap(Berry andLoke, 2011 Codiroli
Mcmastey 2021 Dandridgeetal., 2008;Equality ChallengeJnit 2008;Mcduff etal.,
2018 Mountford-Zimdarsetal., 2015;Richardson2008;Singh 2011)unanimously
acknowledgehatbroadpatternof institutionalracismandindividual actsof
discriminationmaybe endemidn the UK HE environmentThereis a corsensughat
thereneedgo bea greatersectoraunderstandingf factorsthatmay influencedegree
attainmentindthe extentto which thisimpactsons t u d everallexgeriencesbecause
evenwhencontrollingfor all mediatingfactors,ethnicity provesto havea statistically
negativeeffecton degreattainmentsubsequentlpromotingsub-optimaloutcomes
particularlyfor theleastadvantagedtudentsThereviewof literaturein relationto the
primary knownfactorsinfluencingthe degreeawardinggaphighlightedthe curriculum

asaprimary obstaclethatimpedesoptimalattainmenin HE for racially minoritized

68



studentsThus,thedegreeawardinggap is in part,a product thesocialrelationsand
structureswithin theenvironmentsvhich studentperate.

This chaptemasprovidedbackgroundandcontextasit relatesto key operationsfeatures
anddiscoursesvithin the HE milieu. The chaptertasprovidedinsightinto the major
theoreticaperspectiveselatingto studentengagemenspecificallyexploringthe
relationshipbetweerthe emergingtheoryof interestandengagemenBAME st udent s 6
experiencesf engagingwith the HE curricula,theoreticaunderpinning®f curricula
anddiscourseselatingto thedegreeawardinggap. Theliteraturesuggesthatinterests
essentiafor the maintenancenddevelopmenbf engagementnterestis conceptualised
asbothamotivationalvariableanda psychologicaktateandincludesboth cognitiveand
affectivecomponentsThis studyis concernedvith thewhitenessof the curriculumand
theextentto which it impactson studentengagementn the contextof this study,
curriculumis conceptualisedswhatis taughtandhow t is taught.Hencethis chapter
reviewedkey literaturethatexploresthetheoreticalaspect®of curriculaaswell asthe
typologyof curricula. The chapteralsoexploredliteraturethatinvestigatedhedegree
awardinggap.Thefindingsfrom this reviewof literaturesuggesthatracehasa
statisticallysignificantnegativeeffecton educationakxperiencesof BAME studentdJK
HEIs. It is importantto notethatthis is not the singularcausafactor. The greatest
disparityin attainmenexistsbetweerBlack andWhite studentsProfessodohn
Richardsordeducedhatthe degreeawardinggapis correlatonal ratherthancausalin
naturei i e t h mersc @silyostcertainlynotthe effectivevariableinfluencing

st udeacadensi@t t ai (Rio@ndor2018 98). Thenextchaptempresentthe

conceptuaframeworkwhich explicateghe theoreticaunderpinning®f this research.
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Conceptual Framework

3.1 Introduction

This chaptempresentghe conceptuaframeworkthatguidesthis researchin conducting
theinvestigationoutlinedwithin this thesis therewaspurposiverecourseo
philosophiestheoriestheoreticaframeworksandapproachesrThis chaptereportson
thecentraltheoreticalunderpinningshatareappliedthroughouthis thesis.
Conceptuallythis thesisaimsto explores t u d gerceépsod®f the cultural
(in)sensitivityof the curriculumandits impact on their engagemerit asindicatedby
s t u d iateractoli(s)with teacherandtheirinterestin their subject.The key concepts
in this thesisarecultural (in)sensitivityof the curriculum(thed wh i t efthe s s 6
curriculum),interactionwith teachng staff,ands t u d iedividualsnterest.These
conceptsareusefulin developingananalyticalframework(figure 1) for understanding
racially minoritizeds t u d expetienage@sf engagemenwith the curriculumand
environmentafactors(e.g.,teachingstaff andpeers)on universitycampusesd. usean
amalganof CRT (LadsonBillings andTate 1995;LadsonBillings, 1998 Matsudaet
al.,, 1993 andthedevelopmental/educationgdeoryof interest(Hidi andRenninger
2006; RenningerandHidi 2016)within this thesisto centrethe experiencesf
traditionally marginalisecandunderservedtudentqi.e., studentfrom BAME
backgrounds)hatoftenremainon the peripheryof educationatesearchor discredited

in someinstances.

3.2 Critical RaceTheory

Critical RaceTheory(CRT) wascreatedasa critique of the slow progressof racial
reformwithin the United Statedegalarena CRT is a theoreticaframeworkthatseekgo
establishanunderstandingf therelationshipbetweenracism(systemic/institutionaland

power(LadsonBillings, 1998;LadsonBillings & Tate,1995) Accordingly,racismis

70



notlimited to individual acts;it is systemic structuralandmultileveled.In accounting
for thehegemoni® w h i t ef thecsriscdum,CRT contendghatracismis enmeshed
within the curriculum,wherethereis anassumptiorof 6 w h i t asthensrmibthe
barometeby which all elseis judged.Gloria LadsonBillings positsthatthis mayhavea
negativempacton minority ethnicpeopleastheir experiencesnaybedé mu tarel d

er adeadingtoi d i st @migsionsands,t e r e thatsrgolesiovisibleto
White people(1998,p.8). Thiswasilluminatedin the previouschapterwherel reviewed
theprimaryresearchhatexploresracially minoritizeds t u d dissatissaétiorwith the
curriculumandits effectson racially minoritizedstudentsThesefactorsmay serveto
promoteepistemidnjusticei distributiveunfairnessn theway thatthe curriculumis
presentedFricker,2010)

As appliedto this study,| would expectmy independentariables(dimensionsof
aculturally sensitivecurricula, i.e., Diversity PresentAccuratePortrayalsMultiple
perspectivesChallengaPower;Connecting_earningandAction; InclusiveLearning
EnvironmentandInstructorCultural Competencejo influencemy dependenvariables
(interactionwith teacherandinterest) because moreculturally sensitivecurriculamay
beassociatedvith morepositiveengagemergxperiencesor racially minoritized
studentsn HE.

SolérzanaandYosso(2002)delineatedive goalsof CRT asaneducation
researchmethodologyfi 1theintercentricityof raceandracismwith otherforms of
subordination?) the challengeto dominantideology,3) the commitmento social
justice,4) the centralityof experientiaknowledge and5) thetransdisciplinary
per s p €pp.528)elmthisthesis,| amfocusingprimarily onthesecondthird,
fourth andfifth goalsoutlinedhere.l will discusshow | haveaddresseeachof these

goalsin the methodologychapter.
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In orderto mergethe goalof understandingnterrogatingandunsettling
institutional/systemicacismwith the goalof shapingpraxis,critical racescholarshave
proposedseverakey tenetsasa meansof aidingthe analyticaluseof the CRT
framework.Thetenetsof CRT areunderscoredby the socialjusticeimperativeof

combattingracismandredressingstructuralinequalities Thesetenetsare:

a) theuseof counternarrativesr counterstorytellingto decentremajoritarian
narrativegRichardDelgado& Stefancic,1998)

b) acknowledgemerndf racismasapermanenteatureof society(Bell, 1980:
1990:2004)

c) whitenessasproperty(e.g.,rightsof possessioryseanddisposition(Harris,
1993)

d) acritiqueof thecolour-blind ideology,meritocracyandimportanceof interest
convergencéBell, 1980)

e) intersectionalitCrenshaw1989)

f) acritiqueof liberalism(Crenshaw1995:1988)

In additionto the environmentafactorsthatpromote/maintairstructural
inequality, CRT supportghe examinatiorof race-focused(e.g.,racial stratificationand
racialidentity) andrace-reimagined(e.g.,interest,achievemeninotivationetc.)
construcs andtheirimpacton promotinginequality(DeCuirGunby& Schutz,2014)
fUtili sing arace-focusedapproachnvolvesplacingracialconstructsat the centreof
analysismakingit thefocusof theresearchiathe thansimply playinga cursoryor non
existentroleo (p. 248). Theuseof racereimagedconstructsnvolvesfiviewing a
traditionalconstructhroughasocio-culturally relevantensd (p. 248).

Within this thesis,| amconcernedvith theracefocusedetmic categoriesVhite

andanamalgamatiorf ethnicminority categoriessuchas,Black, Asianor minority
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ethniccategories(l discusgshisin greaterdetailin subsequergectionswithin this
chapter)l amalsoconcernedvith theracereimaginedcurriculaandits effectonits
dependentariables(e.qg.,interactionwith teacherandinterest).Specifically,within this
thesis,| reconceptualiseacially influencedsocioculturaperspectivege.g.history,
context,multiple identities,etc.)in order to explorewhether,or the extentto which the
whitenessf the curriculumimpactson racially minoritizeds t u d edacati®nal
experiencesConceptuallytheexaminatiorof race-focusedandracereimaginedissues
canonly berealisedby thedevelopmenhof newtoolsandlinesof inquiry into
engagemerandachievemenamongracially diversestudentpopulationsn
postsecondargducation.

CRT alsofacilitatesananalysisandunderstandingf whether or the extentto
which theremaybeincongruencéetweens t u d eulutalsnéaningmakingsystem
andthe culturalinformationthatis containedwithin their curriculum.CRT accountdor
theracialandculturalrealitiesthatcancontributeto inaccurateassumptionghatracial
andculturalbiascreate. Thes inaccurateassumptionshapenstitutionalenvironments,
policies,programsandpractices Furthermorethesebiasesnayimpactnegativelyon the
experiencesf racially minoritizedstudentsn postsecondargducation.

CRT challengegheapartheidof knowledgethatis presenin academicesearch
(Bernal& Villalpando,2002) An apartheidof knowledges consideredo be epistenic
racismthatlimits therangeof possibleepistemologiesonsideredegitimatewithin the
mainstreaneducatimal researchBy epistemologies, meanhow we cometo know
thingsandtheframesof referencehatwe useto theoriseandrationalisethese
understandings.usetheword epistemologieso meanii t theofies]jofk n o wl énd g e 0
asimilar mannerto ProudfootandLacey(201Q p.1189.

Throughouthisthesis,| do notadopta problemposingorientationto my useof

CRT, butrather,l explicitly adopta problemsolving-orientationto my useof CRT. In
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otherwords,my intentionhereis to movebeyonda critique of thewhitenesof the
curriculumin postsecondargducationfowardsananalysisof s t u d ereptorisof
thecurriculumandthedevelopmenof atool thatcanbe usedasaframeworkto develop
amoreculturally sensitivecurriculum.Theseperceptionslluminate how we canconnect
theprinciplesof CRT to the emergingtheoryof interestto advancea new conversation
aboutwhatit meango developa culturally sensitivecurriculumthatwill improve
s t u d ieteractodwith teacherandincreaseheirinterest.A problemsolving
orientationalsoenablesneto give voiceto studentsof colourwho arecalling for the
decolonisatiorof highereducation(Douglas,Shockleyand Toldson2020Q Peters2018)
Critical raceconsciousscholarsandresearcherspposingraceinequalityhave
appliedtheprinciplesof CRT to guidetheinterpretatioranduseof quantitativedata,
especiallyin thefield of education/Annammaetal., 2013;CovarrubiasandVelez 2013;
Garcia,LopezandVélez 2018 Sullivan, 2007;Sullivan, Larke andWebb-Hasan 2010)
In keepingwith this tradtion, David Gillborn andcolleaguesaveappliedthetenetsof
CRTto generat&uantCritasatoolkit to supportcritical understandingandinsights
wheneveiguantitativedataareencounteredh policy, practiceor research{Gillborn et
al., 2018) CRT andQuantCritarebroadphilosophicabprinciples.Similar to David
Gillborn andcollea g u essobQuantCrit,| utilise QuantCritasa frameworkthroughout
thisthesisin anintegratednannerto explorethe extentto which the curriculumis
culturally sensitive aswell asits impacton shapingthe experiencef racially

minoritizedstuderts in postsecondargducation.

3.3 QuantCrit

Numbersplay akeyrolein how inequalityis shapedlegitimized,andprotectedDataare
not objective.Rather theyareshapedy the sociopolitical contextwithin which they
arise,andby the peoplewho cultivate them(Said,1978;Zuberi,2001) Additionally,

i énumihevertss pfera kh e ms e | vnamsbérgaredivaneoicelargely by the
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theoreticaunderpinningsiponwhichtheyr e fCowarrubiasandVelez,2013,p. 270).
Within educationstatigics arefrequentlymobilizedto disguise pbscureandevento
furtherlegitimizeinequitiesandmaintaina discriminatorystatusquo, specificallythose
thataffectracially minoritizedstudentgGarciaetal., 2018;Gillborn etal., 2018)
ThereforeapplyingCRT understandingandinsightswheneveiostensibyd neut r al 6,
0 0 b j equantitativedataarederivedandframedmay situatethesedatawithin a
historicalandsocialcontextandilluminate patternsof discriminationanddisadvantage
(Zuberi,2001) A QuantCritapproachs usedthroughouthis thesisto (de)certre racial
andculturalcontextsin orderto understandhefactorsrelatedto the contentof the
curricula,how it is taught,andhow it is perceivedoy studentsWithin educationa
QuantCritapproacltservego decentreleficit paradigmsandmethodologis that
underestimatéheinfluenceof a culturally sensitiveenvironmentsthe bedrockof
studentachievemen{Covarrubiask Velez,2013;Gillborn etal.,2018) Deficit
methodologiesndparadigmsften employstatisticaldatato justify argumentghat
frameminority ethnics t u d idemtityar@abilities in anarrativeof deficiency.These
narrativesattributes t u d lack d@f getsistencdack of engagemengndunder
attainmento misalignmenbetweertheir commitmento their goalsandinstitution, and
theirinability to integrateinto academicsub-systemsandinstitutionalenvironmentgfor
example VincentTinto'smodelof studentdeparturgTinto, 1975:1993). | departfrom
typical deficit-orientedquantitativeapproaches favour of amoreholistic approachby
usingQuantCritthroughouthis thesisnotin a manneito enablemeto achieve
objectivity, or to remainunbiasedRather,| useQuantCritin orderto enablemeto
foregroundmy positionalityin connectiorto theresearchThis enablesneto
contextualisamy findingsandanalysesn relationto broadersocichistoricalandsocic
culturaltheaiesandparadigmghataccountfor theformationandpreservatiorof

structuralinequalities(Atkinsonetal., 2018;Gillborn, 2010) | amcognisanbf the
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potentialof reproducinghe sameproblematicendsthat| endeavouto addresandwill
outlinehow | accountor potentialbiaseswithin the methodologychapter.

As aframework,QuantCritcanbe appliedto interrogating analysingand
presentingstatisticaldataby operationalisingts coreprinciples.Theseprinciplesare

summarisedsfollows:

a) thecentralityof racism

b) numbersarenotneutral

c) categorieareneitherdo n a t norgisen:for racereadd r aci s mo
d) voiceandinsight:datacannotd s pfera Kk s el f 6

e) usingnumberdor socialjustice

Throughouthis thesis theaforementionedenetsof CRT areusedin anintegrated
mannerin orderto supportthe responsiblaiseof statisticsto promotesocialjusticeand
meetegalitarianends.CRT is alsousedto facilitate ananalysisandunderstanding@f the
factorsthatmay promoteinequalitiesin studentoutcomege.g.,differentialsin academic
outcomeggapsin degreesawarded)differencesn interactionwith teachingstaff;
interest;andexperiencesf engagemenwith the curriculum)for racially minoritized
studentsn postsecondargducationThesesocialjusticeimperativesandegalitarian

endscanonly beachievedn culturally engagingcampusenvironments.

3.4 The Culturally EngagingCampusEnvironments Model

Museu$(2014)Culturally EngagingCampusEnvironment{ CECE)Model is consistent
with thetenetsof CRT.Mu s e msdélenderscoretheinfluenceof institutional
environmentsn shapinghe experiencesindoutcomesf racially minoritizedstudents.
Themodelaccountdor theinfluenceof externalfactors(i.e., financialinfluences,
employmeninfluences andfamily influences}thatshapandividual influenceg(i.e.,

senseof belongingandacademidispositionssuchasmotivation,intentto persistetc.)in
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predictingsuccesamongracially diversestudentsn postsecondargducationThe
CECEmodelpropcsesthat,ii t tlegreeo which culturally engagingcampus
environmentexistata particularpostsecondarinstitutionis positively associatedvith
morepositiveindividual factors[suchas:s t u d sens®fshélonging]andultimately
greaters u ¢ c (&gssu§2014 p.207). Accordingto Museusstudentsvhofie ncount e |
moreculturally engagingcampusenvironmentaremorelikely to exhibitgreatersense
of belonging havemorepositiveacademiaispositionsandhigherlevelsof academic
performanceandbe morelikely to perssttog r a d u gRI0)Trhe@CECEmodel
outlinesthe conditionsthatarenecessaryor studentgo thrive andthe extentto which
thoseenvironmentgpositively affectattainmentMuseus(2014)proposeghatthereare
nineindicatorsof culturally engagingcampusenvironmentghatreflectthediverseneeds

of racially minoritizedstudents andfacilitate their successTheseare:

a) culturalfamiliarity

b) culturally relevantknowledge

c) culturalcommunityservice

d) opportunitiefor meaningfulcrossculturalengagement
e) collectivistculturalorientations

f) culturally validatingenvironments

g) humansededucationaknvironments

h) proactivephilosophies

i) availability of holistic support

My conceptualisationf thedimensionsof a culturally sensitivecurriculum
(figure 1) arealignedwith threeof Mu s e umise@dicatorswithin his conceptualisation
of aculturally engagingcampusenvironmen{suchas,culturally relevantknowledge,
crossculturalengagemen@ndculturally validatingenvironment) However,unlike

Museuswho highlightsthe campusenvironmenbroadlyanddelineatechine featuresof
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aculturally engagingcampusenvironment] amfocusingon onefeaturei the
curriculum.

In keepingwith thetraditionsof CRT, Museus(2014)espousethattheabsence
of culturally engagingcampusenvironmentandthe permanencef whiteness
(Applebaum2010)may promotecultural dissonancé incongruencéetweemminority
ethnics t u d eulutalsnéaningmakingandparaligms,andthe culturalinformation
thattheyencountein educationaenvironmentgMuseus& Quaye,2009) Theabsence
of positiveculturalreferencesnay serveto furtherexacerbateulturaldissonancand
promoteculturalmisalignmenandbelonginguncertainty(Osterman2000;Walton &
Cohen,2007) In regardgo my study,l contendthatstudentsvho encounteamore
culturally sensitivecurriculumaremorelikely to reportmoreinteractionwith teaching
staff andgreaterinterestin their subject;this mayleadto bettereducationakxperiences
andgreaterachievement.

In relationto the conceptuapositioningof this thesis the CECEmodelis
beneficial,asit highlightsnineenvironmentatonsiderationsvhenexploring the broader
contextualfactorsthatinfluencethe experiencesf racially minoritizedstudentsn
postsecondargducationM u s e aorscéptualisationf a culturally engagingcampus
environmentelpsmeto shift to a pragmatidocuson oneparticularcontextof higher
educationthe curriculum)to identify thefactorsworthy of investigationthere.However,
therearelimitationsin Mu s e mosledashe focuseson the campusenvironmentput
doesnotadopta critical raceandhistoricalapproachn accounting for the positioningof
theculturally engagingcampusenvironmentandspecificaspect®of the curriculum
within awider institutionally racistlandscapeExtendingM u s e eonceualisationf
aculturally engagingcampusenvironment) adopta race-reimaginedapproachoy
situatingmy conceptualisatioof culturally sensitivecurriculawithin abroader

socioculturalsocichistoricalcontextthathascreatedaninstitutionally racist
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environmenthatguidesthe developmenof the culture,policiesand practicesn

postsecondargducation.

Key Theoretical Constructs

Wider Sodiocultural Context
Ingitutiondly racist society i Culture, Power, Policies, Processes, Environments

Input Process Engagement Outcomes
(predictor) (mediator) (Dependent Variables)

Studentés Academic

Ethnicity Interactions with

Teachers

Culturally Sensitive Curricula
Diversity Present (DP)

Accurate Portrayals (AP)

Multiple Perspectives (MP)

ChdlengePower (CP)

Connecting Learning andAction (CLA)
Indusive Learning Environment (ILE)

Ingructor Cultural Competence(ICC)

Interest
in Subject

NOoO oA WNE

Figure21 ConceptuaFramework
3.5 Culturally SensitiveCurricula

Multicultural educatioris conceptualisedsa moreeffectivemeansof teaching
increasinglydiversestudentcohorts.Multicultural educatiormaybedelineatednto two
broadstrandsCulturally Responsiv@eaching teachingpractice(Gay,2000 2002)
andCulturally RelevanPedagogy teachemparadigm(LadsonBillings, 1997;Ladson
Billings 1995hb 2014) Thesestrandsareunderscoredby the philosophyof the classroom
asasitefor socialchargethroughthedeliveranceof socialjusticeeducation.

My conceptualisatioof a culturally sensitivecurriculaembodieghe concepiof
multiculturaleducationpuildson Museus(2014) CECEmodel,andis alsobasedn
frameworksof culturally responsiveeducationgculturally responsiveclassroonclimate,

culturally relevantpedagogyassessmertf collegiatecampusclimateandculturally
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responsivaeaching(Bryan-GoodenHesterandPeoples2019;Gay, 200Q Holgate
2016;LadsonBillings, 1995b;USCRaceEquity Centre n.d.)

Bryan-GoodenHesterandPeopleg2019)Culturally Responsivé&corecard
proposesevenaspectof aculturally responsiveeducationteachingpedagogy,
curriculum,theories attitudes practicesandinstructionmaterials Amongthese,
pedagogyandcurriculumwereseenasthe mostimportantcomponerd. Building on
BryanGoodenandc o | | e @wmgsuuetdfsulturally responsiveeducationthe content
of thecurriculumandhow it is taughtwill havegreatimplicationson the cultural
sensitivityof thecurriculum.

Holgate(2016)culturally responsiveslassroontlimatescale posit thata
culturally relevantclassrooms onewherestudentsandinstructorsarechallengedo
broadertheir paradigmseyondtheirindividual beliefsandpresumptionsHolgate
argueghatst u d eperteption®of the classroonenvironmenthasimplicationsfor
achievemenandengagement

GloriaLadsonBillings proposeda further stepfor effectivepedagogicapractice
in theform of a culturally relevantpedagogyLadsonBillings (1995b)theorisedhat
culturally relevantpedagogyi n onty addressestudentachievemenbutalsohelps
studentdo acceptandaffirm their culturalidentity while developingcritical perspectives
thatchallengenequalitiesthatschools(andotherinstitutiors)p e r p e tp.4@9)t e 0
A culturally sensitivecurriculumis onein which attitudes teachingnethodsand
practice teachingmaterials curriculum,andtheoriesrelateto studentstultures
histories,cultural characteristicadentities,andcontexts A culturally sensitive
curriculumrepresentsliversity positively, challengepowerstructuresandengages
studentsn inclusiveclassroominteractionsA culturally sensitivecurricula preserg
opportunitiedor learnerdo identify with positivereferencegseeWei, 2007) which

will, in turn, enablethemto continueto developexpertiseandabilities. Thesenewly
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developetxpertiseandabilities mayreinforcefeelingsof self-efficacy andinterestas

well asasenseof agency(Lentetal., 1994) Variationsin theunderstandingsef the
curriculumhighlights the necessityfor a curriculathatrespectsll people(including
thosefrom diversebackgroundsandappreciategknowledgefrom all communitiesand
culturesaslegitimateknowledge(contraryto thenotionof ané a p a rotkimeoiwd e d g e 6
An apartheidbf knowledgein this contextrelatesto the climateof separatiorbetween
whatis considered | e g i knowiedgeaad®d i | | e gknowledyen a@demigsee
BernalandVillalpando (2002; andVillapanoandBernal(2002). A culturally sensitive
curricula hasbeensuggestedsa meansf reduéng attainmentisparitiesn UK higher
education(Dandidgeetal., 2008;Gabriel,2017;Hockings,2010;Museus 2014;
Mountford-Zimdarsetal., 2015:2017 UniversitiesUK, 2020) Both interactionswith
teacherands t u d ieteréstn their subjectcanbeseemasmeasuresfs t udent s 6
engagementith thar studies. Whenstudentgerceivethe curriculumasmore

culturally sensitive] expectthattheywill belikely to reportmorefrequentandquality
interactionswith teacherandto reportgreaterinterestin the subject. Both of these
measuresiavebesnshownin otherstudiesasreviewedin theliteraturereview, to be

associateavith increasecngagement

3.6 Dimensionsof the Culturally SensitiveCurricula Scales(CSCS)

Giventheimportanceof a culturally sensitivecurriculain postsecondargducaibn, it is
essentiato havea measuremertbol to assessvhether or the extentto which students
perceivethe curriculaasculturally sensitive The CSCSprovidesatool thatcanpromote
socialchangeby advocatingeachingfrom asocialjusticeperspeave; it assessethe
extentto which the curriculumempowersstudentdo think critically, challengegpower
structuresandappreciateultural, socialanddemographidifferences.

The CSCShuildsonthreemainframeworks(Bryan-Goodenretal., 2019;

Holgate,2016;Gloria LadsonBillings, 1995b)to initially proposesevendimensionf a
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culturally sensitivecurriculum(seeFigure2). The ChallengePower(CP)constuct,in
particular,goesbeyondthe previousframeworksto uniquelyfocuson the extentto
which curriculastimulatethe developmenof critical consciousnest® challenge
hegemoniculturalnormsandpowerstructuresTheinitial 34 items(seeTablel) were
adaptedrom itemsandquestionglevelopedy BryanGoodenHesterandPeoples
(2019)andHolgate(2016) with additionalitemsrelatedto powerdrawnfrom readings
of CRT (Bell, 1980: 1992; Crenshaw1991;Dixon, 2014;Gillborn, Warmingtonand
Demack 2018 Hill Collins 1986 Hiraldo 201Q Hylton, 2011, LadsonBillings and
Tate 1995;LadsonBillings, 1997: 1998; LedesmandCalderon 2015);Solérzancand
Yossq 2009 .

Inspiredby Bryan-GoodenHesterandPeoples(2019)previouslyvalidated
guestionnairel, hypothesisedhattherearesevendimensiongo a culturally sensitive
curricula(Table.1):Diversity RepresentgdAccuratePortrayals,Multiple Perspectives,
ChallengePower,Connecting-earningand Action, InclusiveLearning Environment,

Instructor Cultural Competence
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Sub-scale

Number of
ltems

Construct description and numbered items

Diversity is
present(DP)

5

Focuseson how peoplefrom diverse backgroundsare referenced
within the curriculum

1 Thecurriculumfeaturegpeoplefrom diversebackgrounds.
2 Thecurriculumreferenceglifferentethnicandcultural
traditions,languagesteligionsand/orclothing

3 Diverseethnicitiesandnationalitiesareportrayed

4 Diversefamily structuredi.e. singleparentsadoptedor
fosteredchildren,samesexparentsptherrelativesliving with
family, etc.)areportrayed

5 Differently-abledpeoplearerepresented

Accurate
portrayals
(AP)

10

Focuseson the assumptions perceptionsand considerationsof
peoplefrom diversebackgroundsthat may distort how they are
consideredby society

6 Peopleof diverseethnicitiesarerepresentedsresearchersr
professionalsnotjust asparticipantsn researchglients,
consumersgustomersetc.

7 Whensocialproblems(e.g.crime,violence)arepresented,
peopleof colourareusuallyconsideredhe problem

8 Wheninterpersonatonflictsarepresentedpemle of colour
areusuallyconsideredheproblem

9 Socialsituationsandproblemsaresituatedwithin a social
contextratherthanseenasindividual problemsonly

10 Whenpeopleof colourhaveproblemswhite peopleare
usuallypresente@sbeingableto solvethoseproblems

11 Non-dominantpopulationsandtheir strengthsandassetsre
highlighted

12 Peopldike meareusuallyassumedo havelow family
wealth,low educationahttainmentnd/orlow income

13 Peopldike meareusuallyassumedo be competentand
successful

14 Peopldike mearerepresentedtereotypicallypr presented
asforeignor exotic

15Whenpeoplelike mearerepresentedt is in termsof their
strengthstalentsor knowledgeratherthantheir perceivediaws
or deficiencies

Multiple
Perspectives
(MP)

Concentrate on the breadth of perspectivesand knowledge
systemsthat are representedin the curriculum and recognisedas
authentic knowledge

16 The curriculumrespectghatdifferentculturesmayhave
differentunderstanding, skills and/orphilosophies

17 The curriculumpresentglifferent pointsof view on thetopic,
especiallypointsof view from marginalisecheople/communitie
18 The curriculumaddresseproblemsthatareof concernto
marginalisecheople/communities

19 The curriculumincludesknowledgethatis relevantto people
like me

20 Thecurriculumaddresseproblemsthatarerelevantto
peoplelike me

21 Thecurriculumincludesperspectivegrom peoplelike me

Challenge
power (CP)

Focusonthec u r r i c ability tv@revoke critical thought in
challengingideologies

22 Thecurriculumraisescritical questionsaboutpowerand/or
privilegethatareusuallytakenfor granted

23 Thecurriculumencouragestudentgo challengeexisting
powerstructresin society
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24 Thecurriculumencouragestudentgo critique unearned

privilege
Connecting 3 Focuseson empowering studentsto act againstinequality,
learning and promote equity through connectionwith social, political and
action environmental concerns

25 Thecurriculumencouragestudentdo connectiearningto
social,political or environmentatoncerns

26 Thecurriculumencouragestudentdo takeactionsthatfight
inequity or promoteequity

27Whenl engagen experientialearningactivities,| amguidec
to acceptcultural differencesandadjustmy communication

appropriately
Inclusive 3 Focuseson the developmentof a learning
learning environment acceptingof cultural differencesand
environment respectful of different perspectives
(ILE)
28 My instructorsmakean effort to pronounce
e v er ymameeodrectly
29 My instructorsencouragetudentgo be
mindful of others t u d perspestiges
30 My instructorsencouragetudentdo respect
others t u d perspestides
Instructor 4 Focuseonthei n s t r wmdérstanding, interest
cultural and appreciation for cultural differences
competence
(ICC) 311 feelcomfortablerespondingvhenmy

instructorasksquestions

32 My instructorsprovideexamplesvhich relate

to my culturalbackground

33 My instructorsseemto understanany culture

34 My instructorsshowinterestin my culturalbackground

Tablel 1 Culturally SensitiveCurriculumScale:Initial Constructs

Diversity Representedefersto the extentto which the experiencesindperspectives
of minority ethnicpeopleandpeoplefrom diversebackgroundsirerepresentednd
referencedvithin the curriculum(Bryan-GoodenHester& Peoples2019)

AccuratePortrayaldocuseson the assumptiongperceptionandconsiderationsf
peoplefrom diversebackgroundshatmaydistorthow theyareconsideredy society.

Multiple Perspectivess concernedvith the breadthof perspectivesindknowledge
systemghatare representeth the curriculumandrecognisecisauthenticknowledge.

ChallengePowerfocusse®nthec u r r i cahility sorertalslestudentgo develop
critical consciousnesandsocio-political awarenesso challengedominantideologies

(LadsonBillings & Tateg 1995).
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Connecting_earningandAction focuseson empoweringstudentdo actagainst
inequalityand promoteequity throughconnectiorwith social,political and
environmentatoncerns.

Inclusiveclassroominteractionfocuson the developmenof alearning
environmentcceptingof culturaldifferencesandrespectfulof differentperspectives
(Holgate 2016)perspectives

InstructorCultural Competencéocusesonthei n s t r wundetstandidggnterest
andappreciatiorfor culturaldifferences.

Takentogethertheabsencef thesecomponentsvithin the curriculummayhave

negativemplicationsons t u d iaterdctodwith teachers.

3.7 Interaction with teachers

Interactionswith teachercanbeseenasameasurefs t u d engagesnénwith their
studiesin postsecondargducationAshwin, 2009;Zusho,2017) Whenstudens
perceivethe curriculumasmoreculturally sensitive they maybemorelikely to report
moreinteractionswith teachergLundberg& Schreiner2004) This has beenshownin
otherstudiesto be associatedvith attainmen{Fringsetal., 2020) This thesisis

primarily concernedvith s t u d iaterdactodwith teacher®nacademieelatedmatters,
with asecondarjocusons t u d ieteractoldwith teacher®on nornracademianatters.
As usedhere,academignteractionwith teachergefersto interactionbetweerstudents
andteacher®nacademianattersrelaiedto their programof studyor major(e.g,

A C o mmu n with @achendstaff aboutthe contentof my courseoutsideof taught

s e s s i Nmmazaalgmidnteractionwith teachergelatesto communicatiorbetween
studentsandteacher®n pastoralbr nonacademignatters(e.g.,i Co mmu nwitb at e d
teaching staff aboutmy personall e v e | o pimrelatidnto thephenomenominder
considerationthe absencef quality interactionswith teachergromoteethnicminority

s t u d fedlirntgsoftalienation marginalizationandmicro- invalidation(Arday,
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Belluigi, & Thomas2020;Harper,2013;Harper,Smit, & Davis,2018;Meda,2020;
Museus2014;UUK, 2019).Thisis likely to affectBAME s t u d iateréstn their

subject.

3.8 Interest

Interestis a motivationalvariablethatpromoteghe developmenbf a psychologicaktate
of engagingpr predispositiorto engagewith i p a r t clagseslf abjects,eventsor
ideasovert i nfldidi andRenninger2006 p. 112). Interestinvolvesperson
environmeninteractionsandhavinga physiological/neurologicdlasisconnectedo
rewardcircuitry (Hidi & Renninger2006;Renningei& Hidi, 2011) Interestis botha
psychologicaktateandmotivationalfactorthatcanbeusedto predicteducational
succesgHarackiewiczetal., 2016)i includingacademigrogressiorandperformance.
As previouslymentionedn Chapter2, therearetwo typesof interestdiscussean
educationaliteraturé situationalinterestandindividual interest

Situationalinterestis the affectivereactionandfocusedattentionwhichis
triggeredby environmenthstimuli in themoment;this may or may not persistovertime
(Hidi, 1990;Hidi andAnderson, 1992 Schiefele KrappandWinteler, 1992) Situational
interestsupportghe developmenof individual interest(Hidi & Anderson1992)

Individual interestrefersto theimmediatepsychologicaktateandpredisposition
to reengagevith a particularcontentovertime, oncethis predispositiorhasbeen
activated(Renninger2000) Individual interesthasbeenshownto havea positive
impacton effort, persistencandacademiachievemen(Schiefeleetal., 1992)
Particularsituationstriggerinterestwhich whensupportedenvironmetally) can
developandbesustaineavertime. This thesisis concernedvith individual interesti
theextentto whichthed wh i t efthecsirscolumimpactsons t u d iataeractson
with teachersn triggeringandsustainingndividual interestandsulsequently positive

engagemengxperiences.
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Therearefour phase®f Interestdevelopmen{seeHidi andRenningey2006)

a) triggeredSituationalinterest
b) maintainedSituationalinterest
c) emergingindividual Interest

d) well-developedndividual Interest

Thesefour phase®of InterestaredevelopedccumulativelyandsequentiallyProgress
throughthe four phase®f Interestrequiresa supportiveenvironmen{for example,
Culturally EngagingCampusEnvironmentgfMuseus2014)i culturally sensitive
curricularepresenta key aspecif the campusenvironment) Without support
(environmentabnd/orhuman),interestdevelopmenmay dissipate pecomedormant,or
relapseto a previousstate(Renninger2000) As previouslymentionedthis thesisis
chiefly concernedvith s t u d iedividwsldnterest(not situationalinterest),and
specificallythe extentto which eachcomponenbf the CSCSmediatedhetweenrethnicity
andinterest.Consistentvith previousresearct{Quinlan,2019) | expecthatBAME
studentswill reportlowerinterestin their programof studythanWhite students.

This chaptehaspresentednddiscussedhe conceptualinderpinningstheoreticaland
philosophicaframeworksthatareapplicableto this thesis.Consistentvith a quantitative
methodologythe ontologicalassumptionn this thesisis interpretivist,andthe
epistemologicastancds onethatconsidersknowledgeassubjective personabnd
unique. This chaptetasdiscusseRT (its coreprinciples,specificallyQuantCri) and
theemergingtheoryof interestascentralto the conceptuaframeworkfor this thesis.The
following chapterextendgheseconsiderationdy discussingheresearchdesignand

methodology.
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Methodology

Ontologicalassumptiongjive rise to epistemologicahssumptionsthese
in turn give riseto methodologicatonsiderationsandthesein turn give
riseto instrumentatioranddatacollection.Indeed,addedo ontologyand
epistemologyis axiology. This movesus beyondregardingthe research
methodsassimply atechnicalexerciseandconcerneavith understanding
the world; this is informedby how we view the world. In whatwe take
understandingo be andwhatwe seeasthe purposeunderstandingand

whatis deemedraluable.(HitchcockandHughes1989 p.21).

4.1 Introduction

This chaptempresentgheresearctdesignandmethodologylt servesasthe philosophical
underpinningor theresearchThroughout) will providejustificationfor theanalytical
andinvestigativepathsadopted.

As describedn Chapterl, the purposeof this researctwasto exploreandapply
aseriesof principles(Gillborn etal., 2018)in orderto guidearaceconscious
investigationinto therelationshipbetweerthe culturalinsensitivityof the curriculum
(whitenessof thecurriculum)ands t u d engagesnénfasrelatedto two key measures
of engagemerit interactionwith teachersandinterestin subject).Guidedby the
definingcharacteristicef CRT (DelgadoandStefani¢ 2017 LadsonBillings andTate
1995;Matsudeetal., 1993;Taylor, Gillborn andLadsonBillings, 2016) the
developmentaléducationatheoryof interest(Hidi andRenninger2006 Renningerand
Hidi, 2016) theconceptuaframeworkoutlinedin Chapter3, andthetheoretical
constructof reviewedliterature(outlinedin Chapter2), | developeda setof Culturally
SensitiveCurriculaScaleCSCS)in orderto gains t u d gerspestige®n whether,or

theextentto which the cultural (in)sensitivityof the curriculumimpacton their
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engagement.thendevelopedwo instrumentgo investigates t u d gercépsofof
theirinteractionwith teachergInteractionwith TeachersScales)The Interactionwith
TeachersScalecontainedwo sub-scalegacademidnteractionwith teachersScale
(AITS) andnonAcademicinteractionwith teacherscale(nonAITS). Then,| utilised
Quinlanrs (2019)previouslyvalidatedindividual interestscale(a.88) andthe Interaction
with TeachersScaledo validatethe newsetof culturally sensitivecurriculascaleswith
interactionwith teactersandinterest.This enabledmeto investigateherelationship
betweerculturally sensitivecurricula,s t u d iaeteracgodwith teachersandtheir
subjectinterest.This chapterpresentgustification asto why araceconscious,
guantitativestrategyof enquirywasdeemednostappropriateandanonexperimental
designin theform of a surveyquestionnaireéhe mosteffectiveinstrumento utilise in
orderto undertakehe aforementione@nquiry.

Within thisthesis,| espouse transformativephilosophcal position.A
transformativevorldview holdsthattheresearclembodiesanactionagenddor reform
thatmayi c h athmetives of the participants[and] theinstitutionsin which individuals
workorl i \(Gregwell 2009 p.27). As it relatesto my study,this alignswith arace
focusedteimaginedapproaci{DeCuirGunby& Schutz,2014)andthetraditionof CRT.
Accordingto Creswell(2009) the trarsformativeworld view focuseson the needsof
groupsof individualsthatmaybemarginalizedor disenfranchiseth society.This world
view holdsthatspecificissuemeedto beaddressethatii s p ® ankortantsocialissues
of theday,issuessuchasenmpowermentjnequality,oppressiore t @.87).This
transformativewvorldview hasshapedny approacho theresearchbecauseimilar to
Derrick Bell (1995) | believein the promotionof socialjusticein educationwhere
traditionally excludedperspectivesandisruptmajoritariandiscoursesn orderto
harnesgollectivewisdomasa meansof promotingall-inclusivenessAs AudreyLorde

(1984 p.28 putsit:
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Thoseof us who standoutsidethe circle of this society'sdefinition of
acceptabl¢people} thoseof uswho havebeenforgedin thecruciblesof
difference..knowthatsurvivalis notanacademickill. It is learninghow
to stand alone, unpopularand sometimesreviled, and how to make
commoncausewith thoseothersidentified as outsidethe structuresin
orderto defineandseekaworld in whichwe canall flourish. It is learning
how to take our differencesand make them strengths For the master's

toolswill neverdismantlethe master'shouse.

| accepthechallengeof othersthathavegonebeforeme (e.g.,Bell, 1995 and
Hill Collins, 1986)to forge newtools,while recoquisingthatthema s t housé@nay
neverbefully dismantledin keepingwith thistradition,the setof CSCSthatare
developederesupportsatransformativephilosophy,adoptsa socialjusticeorientation
to researchandis bequeathedsa setof toolsto measurehe extentof the cultural
(in)sensitivityof the curricula,in orderto createa moreculturally sensitivecurriculathat
impactspositivelyons t u d iateractodwith teacherstheir interestandeducational
experiences.

MichaelCrotty's (2005)contentionof ther e s e a condiderationsvhen

designingresearchs acknowledgedn this thesis.Crotty presentgour questions:

a) Whattheoreticaberspectivdies behindthe methodologyin question?
b) Whatepistemologynformsthetheoreticaperspective?
c) Whatmethodologygovernsthechoiceof methods?

d) Whatmethodsareproposedor use?

Within this chapter] will utilise thequestiongposedby Crotty (2005)asa
frameworkin anintegratednannetin orderto illuminate andjustify my researchdesgn
andmethodologyAfter abrief recapof theresearclobjectivesandquestions| will

coverthefollowing topics:r e s e a pasitioralityjresearctdesign research
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philosophy researchmethodologyresearchmethodgreflectionontheresearchmethod

choserandrationalefor choiceof methods)andethicaldeliberations.

4.2 ResearchObjectivesand Questions

Themajorobjectiveof this researchs to investigatewvhether or the extentto which the
cultural(in)sensitivityof the curriculumnegativelyimpactsracially minoritizeds t ude nt s
interactionwith teacher@ndinterestin their subject,in shapingtheir educational

experiencef postsecondargducationTo realisethe objectivesof theresearchi

reiterate thefollowing questionghatwill be addressed:

a) Towhatextentdo studentgperceivethe curriculaasculturally sensitive?
Doesthis vary betweernwWhite andracially minoritizedstudents?

b) Towhatextentdoesthei wh i t efhecsirscalumaffectracially
minoritizeds t u d iateracgoldwith teachers?

c) Towhatextentdoesthewhitenesf the curriculumaffectracially
minoritizeds t u d iatareéstn their subjectduringuniversity?

d) Whichaspectof culturally sensitivecurriculasupports t u d ieterdctson
with teachers?

e) Whichaspets of culturally sensitivecurriculasupports t u d ieterést® 6

Positionalityl r e f thepasitioathattheresearchehaschoserto adoptwithin agiven
researcts t u (GgvikBadenandMajor 2013 p. 71). Someaspectof positionalityare
culturally ascribedpr generallyconsideredo befixed, while othersarecontextualand
subjective Hence,it is imperativenotto makeassumptiongaboutar e s ear cher 0 s
positionality. Therefore thefollowing sectionexplicatesmy positionalityasthe

researchein orderto provideclarity asit relatesto my world-view, ontologicaland

episemologicalpositions.
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4.3 ResearcherPositionality

Racialisednequalityhasbeena pervasivefeatureof educatiorthatcreatesa culturethat
disproportionatelyaffectpeopleof colourand(un)wittingly affordsprivilegeto people
racialisedasWhite. Within thelastdecadealone therehasbeena considerablemount
of researctandcommentarynterrogatingthe complexitiesandongoingchallengeof
reducinginequalitiesn degreesawardedwithin postsecondargducationBerry and
Loke, 2011;Higher EducationStatisticalAgency 202Q Miller, 2016;Mountford
Zimdarsetal., 2015;Richardson2018;Singh 2011 UUK, 2019)andthewhitenessof
its Anglo-American/Eurocentriccurriculum(Harper,SmitandDavis, 2018;Meda
202Q UCL, 2017) Accordingly,therehavealsobeencalls from faculty, staffand
studentdo recuratethe curriculum asa meansof reconcilingwith its imperialist/
colonialpast,redressinghe structuralinequalitiesthatit propagatesndreimagininga
contemporareurriculumrepresentativef the peoplewho it proposego serve(Arday,
2020;Arday, Belluigi andThomas 2020;Hussain2015;Medg 2020;Mirza, 2018;
Peters2018;RhodedMiust Fall, 2018 ThomasandJivraj, 2020)

My positionalityasa Black man,whowasbornin a formerEnglishcolonyand
socialisedn thed me t r bapled met@dbe partialto socialjusticeandparticularly
advocatingor the marginalisecandoppressedThis hassteeredneto pursueacareeras
aprofessionaDccupationalTherapist(with aspecialismin OccupationaBcience)’,
adoptinga socialjusticeorientationto practice,andaccordingly work to addresgacial
injustice.Similar to otherswho precedeme (suchas: Arthur Ashe(1993 andStuart
Hall (2017) | residein aliminal spaceandappreciatehatthedaily lived experiencesf
socially constructedacialisedinjusticeandracialisedrealitiesis anontologicaltruth,
whereraceis aparadox Similar to Fineandcolleagueg2003 p.176 | acknowledgehe
dilemmaofi d e s t athendtionsfiraney h e o r ewhileceaogrisingd t lived

presencefr a cMydositionalityprovidesculturalcompetencandenablesneto

92



adoptaracefocusedapproactto analysinginterpretingandvalidatingthe quantitative
datagatheredrom the participantswithin this study.

I havebeenemployedasa third spaceprofessiona(Whitchurch,2015)in
postsecondargducatiorfor justoveradecadeprimarily in employmenpositions
relatingto studentengagemenandstudentachievementThis hasaffordedmethe
privilege of interactingwith thousand®f studentsfrom a variety of demographic
backgroundsdisciplinesandinstitutions.Equally,| havecollaboratecandinteracted
with a significantnumberof faculty andprofessionakervicesstaff from a numberof
institutionsacrosghe United Kingdom, United States the CaribbeanSouthAfrica,
CanadandEurope.Thesenteractionshaveenabledneto engagevith contemporary
dialoguesdiscoursespolicies,processeandpedagogieshathasilluminatedracialised
inequalitiesn postsecondargducation] haveaso hadexperiencesindpersonal
encountersvith systemicfepistemiaacismwhile working andstudyingin
postsecondargducation.Theseexperiencesgncountersinteractionsaandengagements
with faculty, professionattaff andstudentdargely centredaraundthetopicsof: (1)
curriculumandpedagogye.g.,whatis omitted,whatis taughtandhow t is taught);(2)
teachingandlearning(interactionwith teacherandt e a c &tteudes)$3) campus
environmenie.g.,representatiorsensef (un)belongingandracialmicroaggressions)
and(4) policiesandprocessege.g.,policiesrelatingto the promotionof raceequality
(including penalisingperpetrator®f racialisedviolence)andprocesseso report
incidencef racialdiscriminationandharassment).

Specifically,amongpersonsvith whom| haveinteractedn the pastdecaden
HE, therewasa consensugparticularlyamongracially minoritizedstudentsandstaff)
thatthe curriculum(its contentandhow it is taught)andstructuralinequalitieswerethe
maindriversof disparitiesn studentengagementichievemenandeducational

experiencesMost notably,contraryto deficit paradigmsn relationto racially
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minoritizedstudentgGillborn, 2010;Smit,2012;UUK, 2019) | noticedthaton entering
theirinstitutions,moststudentexpressedhterestin their programof study(major),
wereambitious motivatedandwereableto envisiona betterversionof themselveslt
alsobecameevidentthattherewasa dearthof quantitativestudiesandinstrumentghat
investigatedor facilitatesananalysisof thewhitenesof the curriculumandits impact
onBAME s t u d ieteractodwith teachingstaff andinterestin their subject. | noted
thatthis wasanareathatneededattention,as it would enablemeto crossontologicaland
epistemologicaboundarieandoccupyatheorisingspacen contributingto thecreation
of decolonisingnethodologiegDatta,2018;Smith,2012) In this tradition,| juxtapose
my academidrainingwith my lived experienceso theoriseandmakemeaningof the

socialphenomenaf racialisednequalityin HE. As Gloria Anzaldua(1990)putsit:

Theory thenis a setof knowledgesSomeof theseknowledgesavebeen
kept from us 1 entry into some professionsand academiadenied us.
Becausewe are not allowed to enter discourse, becausewe are
disqualifiedand excludedfrom it, becausevhat oasesfor theory these
daysis forbiddenterritory for us, it is vital that we occupytheorizing
S p a ¢ 8y bEinging in our own approachesand methodologieswe

transformthattheorizingspace. (p. xxv, emphasi®riginal).

Theseexperiencednteractionsandinsightshaveunderscoredny motivationto
embarkon this researchFor me, this researcltanbe consideredsa catharticexercise
groundedn the Afrocentricprinciplesof M a &iaJtulivu, UkweliandUhaki (loosely
translatedfrom Swabhilito mean,&he questfor justice,truthandharmonyy). Embarking
onthis studysignalsmy commitmentandintentionto pursuesocialjusticeandtruth with
theaim of redressingstructuralinequalitiesandreimagininga culturally sensiive
curriculumasa meansof redressingpistemigpowerimbalancesandimproving the

educationakxperiencesor racially minoritizedstudentsn postsecondargducation.
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This studyunderscoresny commitmento the questfor justice,truth andharmonyin HE

andsocietyasawhole.In thewordsof AbrahamLincoln:

Commitmentis whattransformspromiseinto reality. It is thewordsthat
speakdoldly of your intentions.And the actionsthatspeakdouderthan
words.It is themakingof time whenthereis none Comingthroughtime
aftertime, yearafteryear.Commitments the stuff characteis madeof,
the powerto changehefaceof things.It is thedaily triumph of integrity

overskepticism(AbrahamLincoln, citedin HarveyandVendura2007).

This sectionhasestablishedny positionality. The nextsectionwill outlinetheresearch

designandmethodology.

4.4 ResearchDesign

This sectionreportson theresearctdesignandmethodologyemployedio operationalise
theresearchBeforediscussinghe epistemologcal andontologicalorientationsaswell
asthemethodologythatgovernsthe choiceof methodsemployedthroughouthe study,|

will presenthephilosophicaunderpinningshatundergirdshisthesis.

4.4.1 ResearchPhilosophy

Whetherwe are awareof it or not, we alwaysbring certainbeliefsand

philosophicalassumptiondo our r e s e aThedifficulty lies first in

becomingawareof theseassumptionandbeliefsandsecondn deciding

whetherwe will actively incorporatethem into our studies.(Creswell

2013 p.15.

Accordingto (Quinlan,2011) all researclprojectsareunderpinnedy the
philosophicapositionof theresearcherthis shouldrun asa goldenthreadthroughoutall
stageof theresearchHence thereis aninter-relationshipbetweerthetheoreticaktance

adoptedoy theresearche the methodologyandmethodsemployedandther e s ear c her
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view of theepistemology(Crotty, 1998) Broadly speakingthe choiceof research

methodologyis influencedby thetheoreticaperspectiveadoptedandther e s ear c her
epistemologicastancethisin turninfluencegher e s e a choiteef méttodqGray,

2018) Accordingto Crotty (2005) our assumption®f how we view theworld arebased
onthenatureof reality (ontology)andour assumptionef how knowledges acquired/

created epistemology)Therefore,|t is imperativefor theresearcheto comgrehendthe

worldview thatinformstheir research.

Approachego methodologyin researcthavebeeninformedby academic
discoursesndparadigmsA paradigmis fi avay of looking ator researching
phenomenaaworldview, aview of whatcountsasacceptedr correctscientific
knowledgeor wayof w o r k {(Kohgl®62 p.23. Paradigmsrenot mutually exclusive.
The natureandpurpose(spf theresearchmay be clarified andorganisedy drawingon
asingularor combinationof paradigmsTherearetwo principalsocialscienceparadigms
which havedirectedapproacheto educationatesearchn recentpast(positivistand

interpretive)(Cohenet al., 2018;Crotty, 2005;Gray, 2018)

4.4.2 Positivism

Positivismhasbeenas®ciatedwith the nineteenticenturyFrenchPhilosopheAuguste
Comte,who wasthefirst thinkerto usetheword positivismfor a philosophicalposition
(Beck,1979) The positivistphilosophycontendghatgenuineknowledges foundedon
asensoryexpeience,suchasknowledgeemanatingrom scientific methodsandthis
knowledgeshouldberestrictedto the mental,physicalandnaturalworlds (Sarantakos,
2005) A positivistapproachurnsto observatiorandreasorby generatingawsand
theoriesthatcanbeinvestigatecempiricallyin orderto accountor behaviourln
establishinghe generaldoctrineof positivism,Comtepositedthattherefi i ano

i obj eredlitythadicc abelimownandthatii ademuineknowledges basedn

sensexperiencandcanonly be advancedy observatiororex p e r i (@@hent o
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ManionandMorrison 2011, p.7). Further,Comteassertedhatwherethe knowledgeis
gainedfrom objective,discernibleandmeasurableataall otherknowledgeshouldbe
rejected(Cohenetal., 2018;Gray,2018) Whenaresearchechoosedo adopta
positivistepistenologicalparadigm they operatewithin a paradignwherethe view of
theworld is seento beexternalto theresearcher.

A majorcriticism of the positivistapproachs its inability to accountfor the
multifacetedanddynamicnatureof humanbehaviourover time with the useof rigid
sociallaws.Williams andMay (1996)alsohighlightedthelimitationsin the claimsto
0 0 b j e by positivists,py@xplainingthatpositivistsfail to acknowledgehatscience
goesbeyondproducingtheoreticalexplanation®n the basisof whatcanbeobserved
(i.e., mathematicalormulations atomicparticles black holesetc.). The limitations
weresupportedy Popper(1968) who suggesthatno theorycaneverbe provedsimply
by multiple observationssinceonly oneinstantthatrefutethe theorywould demonstrate
it asfalse.In the contextof the phenomenominderinvestigatiorwithin this thesis the
useof positivismwould not provebeneficial.

Theaim of this studyis to investigates t u d perspestigesf theimpactof the cultural
(in)sensitivityof the curriculumon theirengagementn exploringthe phenomenon
underconsiderationthe useof a positivistapproacths in oppositionto theracefocused
andCRT approactemployedasguiding conceptualinderpinning®f this thesis.
Specifically,in line with thetenetsof CRT andtraditionsof QuantCrit,dataarenot
objective(Gillborn etal., 2018) hencethe adoptionof a positivistapproactsupportsa
deficit approactby centringwhitenessandmaintaininghegemonyThis consideration
led to the searcHor analternatgparadigmin orderto aid my understandingsf the

phenomenominderconsideration.
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4.4.3 Interpretivism

Interpretivismis an antipositiviststance Crotty (1998) assertghatinterpretivismlooks
forA c u | tderivemddndihistoricallysituatednterpretation®f thesociallife-wo r | d 0
(p.67).Interpretivismis alignedwith constructivismn termsof epistemologyAccording

to Pring (2015)interpretivismespousetheview that:

theworld consistof ideas,.e.,asocialconstructionandthatresearchers
arepartof theworld thattheyareresearchinghemeaningsarenegotiated
betweenparticipants(including the researcher)that an objective testof
truthis replacedoy a consensutheoryof truth, thatideasof theworld do
notexistindependentlyf thosewhoholdthem(i.e.,requirearedefinition
of6 obj eamddiswe § etleatmultipke @3alitiesexistandthatwhat

is beingresearcheds contextspecific.(pp. 65-66).

Interpretivismaccordswith qualitativeresearchyheresubjectivityoccupiesa
centralplacein theresearctprocessyhichis operationalizedisingverbal,ratherthan
statisticalanalysis. Thetwo paradigmgpositivismandinterpretivism)setsout afalse
dualismthatshouldberejected. Thesedualismsshouldberejectedon the basisthatthey
artificially compeltheresearcheto choosebetweertraditions,andthey misrepresenthe
world aseithera socialconstructionpr beingindependenof theresearcheringargues
thathumanscanbeboththe s u b gn@dcot b okereseaichandassuch,theresearch
shouldbesituatedn context,with anappreciatiorfor the complexandcomplicated
natureof theworld, ratherthanadoptinga priori eithera qualitativeor quantitativeview
of theworld.

This sectionexploredthe positionof interpretivism.In exploringthe phenomenominder
consideratiorthrougharacefocusedens,aninterpretivistapproachpreseis a
dichotomywhich nullifies a holistic approacho viewing the phenomenominder

consideratiorby settingoutafalsedualism.Hence,| deemaninterpretivistapproachas
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asingularapproacho this researchnadequateThe subsequergectionexploreshe
philosophicapositionof the pragmatistThe pragmatisdepartsrom the either/or
choicesproposedvithin the two previousphilosophicapositions(positivist/

interpretivist).

4.4.4 Pragmatist

Mixed methodsesearchhasmultiple allegiancesFor example guantitativeapproaches
arerootedin positivism,postpositivismandthe scientific paradigm;qualitativemethods
may berootedin theinterpretiveparadigm;Transformativeapproachemay be attracted
to critical theory(Cohenetal., 2018) Theprinciple of pragmatismappreciateshefact
thattheworld is not exclusivelyquantitativeor qualitative,but rather,a mixedworld
(Creswell,2009) Mixed methodgesearclamalgamategqualitativeandquantitativedata
in asinglestudyin orderto provideadeeperricherunderstandindpy harnessinghe
strengthsof eachapproachn promotinganunderstandinghata singularapproactonits
ownwould notprovide(Creswell& PlanoClark,2011) Mixed methodsesearchs not
aboutdatatypes butrathercanbeappliedto all stagesf theresearci{e.g.,paradigms,
ontologies gpistemologiegesearclguestionsaanddesign instrumentationsampling,
validity, datacollection,etc.).Mixed methodgesearcloffersamoreholistic
understandin@f the phenomenanderinvestigationtherebyincreasinghe credibility of
theresearchresults.In addressing f i tfonpeusrsp ©oked BanionandMorrison
(2018)proposeghatresearchersanaskquestiongelatingto i w hisitd be gained/lost
by looking/notlooking attheworld in mixedways?Whatdoestheresearchapproaches
(objectivity, subjectivity,scientifically, qualitativelyor quantitatively)tell us,andfi w h a t

is it abouttheresearchhatrequiresmixedmethods e s e a(p.33h ? 0
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4.4.5 ResearchPhilosophyUnderpinning This Study

Positivismandinterpretivismcanberegardedasparadigmghatpresenfii ncomp |l et e
accountof socialbehaviourwhentheyneglectthe political andideologicalcontextsof
educational e s e & ohermManionandMorrison, 2018 p.51). Thereforethe
philosophicalassumptionsf the transformativevorldview guidethis researchA
transformativevorldview focuseson the needsof groupsandindividualsin societythat

may be marginaliseddisenfranchisedr underservedt aroseduringthe 1980sand

1990sfrom individualswho felt that:

the positivistassumptionsmposedstructurallaws and theoriesthat did
not fit marginalizedi n d i v iisduesafi ppveer and social justice,
discriminationandoppressiorthatneededo beaddressedA dditionally,
critical theoristsfelt thata] constructiviststancedid not go far enoughin
advocatingor an actionagendao help marginalizedpeoples(Creswell

andCreswel| 2018 p.9).

Thereis no uniform body of literaturethatcharacterisea transformative
worldview, however jts protagonistsncludecritical theoristsandsocialjustice
advocatesAccordingto Mertens(2010) researcheradoptinga transformative
worldview needto ensurehattheir researchs transformationain confrontingand
speakingo socialissuesf theday (suchas,inequality,oppressioranddomination,and
in this context,the whitenessf the curriculum).Mertenspositedthattheresearcher
shouldcondict theresearchn amannersoasnotto perpetuaténequalitiesby further
marginalisingthe participantsof theinquiry. Transformativeesearctshouldadvancean
agenddor changeln relationto this thesis,CRT is fundamentato my conceptual

framewak andcommensurateiith thetransformationalorldview (seeChapter3).
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4.4.6 CRTasa transformativeworldview

As wasmentionedn the previouschapter SolérzancandYosso(2002)delineatedive
goalsof CRT asaneducatiorresearchmethodologyifi 1[i)luminating] the
intercentricityof raceandracismwith otherformsof subordination?) [posing]
challengeso dominantideology,3) thecommitmentto socialjustice,4) the centrdity of
experientiaknowledgeand5) thetransdisciplinaryp e r s p pp.2526)eThis
sectiondiscussefiow my researchs consistentvith eachof theseprinciples.

In accountingor theintercentricityof raceandracism(Bell, 198Q 1990:2004)
| contendthatwhitenesss enmeshedh the curriculumasa permanenteature.This
whitenessunderminesultural sensitivityandpromotegacialisedmodesof exclusionby
way of its philosghicalunderpinningandpedagogyRacismthereforeis notamenable
to statisticalenquiry.l asserthattheresultanteffectof the vhitenesofthec ur r i cul ur
is racialisededucationainequality,which is illuminatedin the perceivedcurriculum |
use racismthroughouthis researchot to depictindividual actsof discriminationor
harassmentutrather,to accountfor racistpolicies(Kendi, 2019)!¢ My analysisis
conductedn agreementwith (Crawfordetal., 2019 p.126 i1 i theabsencef a critical
raceconsciougerspectiveguantitativeanalysesendto remakeandlegitimateexisting
racei n e g u aTheaconceptsalisatioonf the project,thatis, questiming thewhiteness
of thecurriculumanddesigninga tool to facilitate this processs reflectiveof a challenge
to thedominantideologyif whiteness.

In solidaritywith a commitmento socialjustice(CreswellandCreswel] 2018
Garcia,LopezandVeélez, 2018 Hackman 2005;Bell, 2007) | rejectthenotionthat
quantitativeresearchs politically neutral.l adoptaracefocusedapproachDeCuir
Gunby& Schutz,2014)to analysing contextualisingandilluminating how racismis
historicallyrootedin the curriculum(by way of the whitenes®f the curriculum) andthe

extentto which theseracismsimpactnegativelyons t u d edacatisnaexperience
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postsecondargducationGuidedby atransformativevorldview, | departfrom
employingad p r o-p b s fmangtractiorof educationalnequality,towardsaracere-
imaginedapproachThis enablesneto employaracere-imaginedconceptual
frameworkin orderto developa setof scaleshatassesshe cultural (in)sensitivityof the
curriculumasameansf redressingducationainequality.

The centralityof experientialknowledges in keepingwith thetraditionsof CRT
(DeCuirGunbyetal., 2019;LadsonBillings, 1998)andis realisedthroughouthis
researchn two specificways.

Firstly, | deliberatelyoversampledAME studentsn orderto honourtheir
experienceandperspectiveandamplify their voices.Speciically, | soughtthe
perspectivesf studentsn their secondyearandbeyondbecauseheyhadexperiencef
thecurriculumandweremorelikely to be ata developmentastageto critically examine
thatcurriculum.Theintentionherewasto movebeyonda critique of thewhitenes®f the
curriculumtowardsaracefocusedanalysisof s t u d percépsodfof thewhitenesof
thecurriculumby usingavalidated statisticalinstrumentthatwould alsoadvance
conversation# thefield of educatioraboutwhatit meango havea culturally sensitive
curriculumandwhy it matters.This amplifiesthevoicesof racially marginalised
studentsvho havecritiquesaboutthe whitenes®f their curriculum,andfurther support
callsto decolonisehe curriculum(DecoloniseKeeleNetwork,2020;Hussain2015;
Peters2018)

Secondlyjn recognisinghatdatacannotd s p fera kK s mofisfe@erobjective,
becaus¢heyareopento interpretation] usedmy own experientialknowledggsee
ResearchePositionalitysectiond.3) andcontemporarynderstandingef theories,
researclandliteraturerelatingto educationatesearcho shapehedevelopmenof the
itemsof the CSCS.Theitemsof the CSCSconceptualisére-imagine)the curriculaas

well asoperationalisét. | alsoutilised my experiencesndunderstanding® foreground
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theresearchnsightsby adoptinga raceconsciousanalysisof theresearcldata.As part
of thatprocess| applieda setof relatedCRT principles(QuantCrit(Gillborn etal.,
2018) in orderto decentremajoritariannarrativegRichardDelgado& Stefancic,1998)
andmitigateagainstsomeof the problemsthatmay arisewhenstatisticsareusedin
researchelatingto raceequity,socialjusticeandeducation.

This researchs transdisciplinary(Solorzana& Yo0sso0,2002)becausét crosses
epistemologicaanddisciplinaryboundariegBernal& Villalpando,2002;Hylton, 2017%;
LadsonBillings, 2000 Omi & Winant,1994;West,1993) In thetraditionof CRT, the
transformativeworldview thatguidesthis thesistheoreticallyborrowsfrom multiple
traditions,methodologiesndresearchmethods.

This sectionhasexplainedthe philosophythatunderpinghis researchThefollowing

sectionwill outlinetheresearchmethod andapproaches.

45 ResearchMethods

Whencollectinginformationfor researctpurposesconventionoffersthreechoiceof
approachegqquantitativeapproachgualitativeapproacranda mixed methodsapproach
(Cohenetal., 2018;David & Sutton,2011) Theprimary purposeof the studywasto
empirically evaluatevhether,or to whatextentthe cultural (in)sensitivityof the
curriculumaffectsracially minoritizeds t u d engagesnéninteractionwith teachers
andsubjectinterest)in shapingtheir educationakxperience# postsecondargducation.
In orderto meettheaimsandobjectivesof this study,| optedto adoptatransformative
philosophicabposition,guidedby a quantitative researclapproachA quantitative
researclapproachenabledneto answermuestionsaabouttherelationshipbetweenmy
dependenvariableg(interactionwith teacherandinterest)andindependentariables
(dimensionsf the culturally sensitivecurricula(seeChapter3)), in orderto construct
andvalidatea setof culturally sensitivecurriculascaleghatcanbe usedto assessseflect

onandimprovetheculturalsensitivityof the curriculain postsecondargducationThis
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wasdeemechecessarpecauseherearecurrentlyno quantitativeinstrumentsavailable
thatassesshe culturalsensitivityof the curriculum(specificallyin termsof its content(s)

andhow t is taught).The studyadopteda crosssectionaldesign.

4.6 Data Collection Methods

Within this researchsurveyquestionnairesvereusedasthe primary datacollection
medium. Thesurveyquestionnairesvereadministeredn paperbasedormatand
online,usingthe Bristol Online SurveypackageThis multi-modalapproactwasusedin

orderto increasehe probability of participantscompletingthe survey.

4.6.1 Online surveys

As amethodologypnline surveysfor researchs evolving. Surveyauthoringsoftware
packagesuchasBristol Online Surveyhavemadethe administrationdatacollection
andinitial analysisof surveydatafasterandmoreefficient. A key strengthof theonline
approachwasthatthe useof this mediumenabledneto access greatemumberof
participantdrom arangeof disciplinesacrosdifferentgeographicahreasn amore
pragmaticmanner Equally,the surveycould be easilydistributedon differentplatforms.
For example WhatsApp,FacebookTwitter, Snapchatl.inkedin andelectronicallyby
email. Participantsvereableto completethe surveyat their convenience Furthermore,
administeringhesurveysonline enabledmeto accessheresponses realtime and
storethesedatain a passwordrotectedile. Mostimportantly,administeringhe survey
onlineenabledmeto adopta morepragmaticuseof researchime.

Therearea numberof limitationsassociatedvith administeringhesurvey
guestionnairesnline.lt is prudentthatthesdimitations areidentified andthe necessary
stepstakento mitigateagainsthedifficulties thattheypresentThe primary limitation
associateavith administeringa surveyonlineis the absencef theresearchefThe

r e s e a absdn@eleliinigsthe potentialof providingclarity in theeventthatthe
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researclparticipantshavequestiongegardingany aspecbof theresearchtheresearcher.
This wasafundamentatonsiderationn the developmenof the CSCSwhich used
qualitativefield testingin orderto createa Betaversionof the CSCS(asoutlinedin the
Instrumentatiorsectionbelow). Additionally, while the natureof online surveysenables
theresearcheto distributethe surveyon a variety of platforms,the surveycouldgo

viral. In the caseof sensitiveresearchthis could potentiallyhaveimplicationsin terms
of confidentiality. Theresearclwithin this thesisis nat sensitive Anotherlimitation of
onlinesurveyss thata participantmay repeatedlysubmitthe sameresponsethis may
skewtheresultsandintroducebias.As it relatesto this researchthe possibility of a
respondensubmittingthe sameresultshavebeenconsiderediuringthe surveydesign

andthenecessargontrolsimplementedo negatehatpossibility.

4.6.2 Faceto-facesurveys

Administeringsurveyquestionnaireg paperbasedormatin personis probablythe
mostpopularandoldestform of datacollection methodfor researclpurposesl contend
thatthe primaryadvantagef administeringsurveyquestionnairefaceto-faceis the
presencef theresearchehecausehis makest easierfor surveyparticipantgo seek
andobtainclarity for theitemson the questionnaireln termsof this researchmy
identity asa Black manprovedadvantageoum soliciting participationfrom racially
minoritizedstudentsdueto theassumptiorof sharedexperiencesf marginalisationn
theacademySomeracially minoritized participantyparticularlyBlack, Caribbean
studentswerepleasantlysurprisedo learnthatl wascompletingdoctoralstudies dueto
thedearthof Black doctoralstudentgparticularlyof Caribbearheritage)at my
institution. This alsoservedasa methodof recruitmentassomestudentcompletedhe
guestionnair@sa showof solidarity.

Thelimitations of administeringquestionnairefaceto-faceshouldbe considered

aspartof theresearctprocessAdministeringsurveyquestionnairefaceto-face often
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provestime consumingparticularlytravellingto differentlocationsto recruitand
administerthe surveysIn the contextof this researchl acknowledgehatparticipants
may not havebeenaffordedsufficienttime considertheir participationin theresearch
andcompletethe surveyfor variousreasonge.g.,participantsvereoftenrecruitedin
transit;academicstaff ring-fenceda prescribecamountof time to assistheresearcheto
canvassesponsearticipantshadotherpre-arrangedctivitiesetc.). This mayhave
implicationsfor the quality of surveyresponsesaswell astheresponseate.The
primary limitation of completingsurveyquestionnairefaceto-facein paperbased
formatis thatthedatawill needto beinputtedinto anelectionic mediumto facilitate
analysis Dataentry canproveatedious time consumingexerciseln additionto the

pragmaticconsideration$ere this alsointroduceshe possibility of datainputerrors.

4.6.3 Sampling

Datawerecollectedfrom 262 studentsn aresearchandteachingntensivepublic
universityin the Southof England.l startedcollectingdatain Septembe2019and
completeddatacollectionin January2020,prior to thedisruptionof faceto-face
teachingdueto the COVID-19 pandemiclnitially, registeredstudentsvereidentifiedas
potentialresearclparticipantan the populationusingtheu n i v e BtadenDgat® s
System(SDS)asa samplingframe.A samplingframeis alist, or otherdeviceusedto
definear e s e a papulationdd isterest(Lewis-Becketal.,2004) My sampling
framefocusedon undergraduat@JG) studentsvho studiedin the secondyearand
beyond throughto postgraduatéaught(PGT) studies(but not postgraduateesearchers
(PGR)).I alsoadopteda specificfocuson studentsvho studiedon programsaughtin
thefacultiesof socialsciencesartsandhumanitiesratherthanquantitativedisciplines
taughtin thefaculty of sciencee.g.,MathematicsEconomicsBiosciencesandPhysical
Sciences)Therationalebehindthis wasthatthe curriculumin sciencerelateddisciplines

arenormally constructecaindassesseih a differentmannei(i.e., throughlaboratory
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experimentandstatistical/objectiveneasuresasopposedo thosein the Social
SciencesArts andHumanites.Furthermoreit is generallyconsiderednoredifficult to
diversify the curriculaof 6 h ascidnbéesubjectgdueto its philosophicaunderpinnings
andparadigmgFildesetal., 2021) | theorisethatscientistamaybemorelikely to
struggleto understandhe CSCSitemsandthe extentto which theyrelateto their
subject.Largernumbersof studentdrom racially minoritizedbackgroundstudyin
socialsciencesartsandhumanitiedisciplinesandthis alsoprovidedjustification for
choosingio sampleparticipantdrom thosedisciplines.

Thestudydid notinvolve stratification.A conveniencesamplingmethodwas
usedwherebyrespondentsrerechoserbasedn conveniencer availability. For
example someparticipantsverechoserfromthosewho gatheredn communalkreas,
while otherswerechoserfrom studentsvho attendedstudentled socialevents.
Prospectiveparticipantsverecontactedsia email, socialmedia(i.e., WhatsApp,
FacebookTwitter etc.)andfaceto-face,inviting themto completethe survey
guestionnaireTherewasanoversamplingof BAME studentdecausehe studyadoptsa
racefocusedapproactto exploringthe phenomenominderconsiderationas
aforementioned.

Studentavereapproachedt varioussites(e.g.,libraries, cafés studentcommon
roomsanddining halls,etc.)and11 classegi.e., in thefields of Law, SocialWork,
English,History andPsychologyetc.)acrossheu n i v e campusegatdisferent
timesof dayanddifferentdaysof theweek Studentsverealsorecruitedthroughstudent
societieqi.e.,ateventsandgatheringostedby the Afro-CaribbearStudentSocietyand
Islamic StudentSociety,aswell astheSt u d eUmibn, iviting themto participatein
theresearchBabbie(2015)refersto theabovesamplingproces asmultistagesampling,

or clustering.
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In addition,academicsvereconsultedandaskedo provideprescribedime for
studentdo completethe surveyeitheratthe beginning,or atthe endof their
lectures/seminars.wasalsoinvited by oneacademido deliver4 seminaron CRT, as
partof their module;this opportunitysuccessfullyenabledmeto solicit research
participants]l wasalsoinvited by moduleconvenorgo deliveratenminutepresentation
aboutmy PhDresearcho studentavho studyon the MA in AdvancedChild Protection
courseandto third-yearundergraduatstudentsvho studyon the SocialWork program.
Studentsverethenaskedio completethe surveyatthe endof the presentationshile
raisingmy researclsampleby askingacademicso visit their classesvassuccessfuin
someinstancesit provedunsuccessfuh mostinstanceskFor exampleyequestdo visit
classesn the Schoolof Law wereall denied,with theexceptionof oneacademiavho
teachesa modulethatadoptsa dynamicappro&h in enablingstudentdo developthe
sociopolitical awarenes$o challenggpower(i.e., Race ReligionandLaw). In termsof
emailrequestso academicseekingoermissiorto asktheir studentso completethe
surveysn their classesthis approactprovedonly moderatelysuccessfuasthe majority
of my emailrequestsventunanswered.

Thesurvey(AppendixB) wasadministeredn paperbasedormator onlinevia
Bristol Online Survey(BOS). Seventyfive percent(n=195)of participantscompletedhe
surveyon paper while theremainingtwentyfive percentn=67)of participants
completedhe surveyonlinevia BOS. Potentialparticipantswveretold thatthe study
aimedto explorefi t &xtentto which your curriculumis culturally sensitive(orn o tin) o
orderto explorehow the curriculumcanbe changedo betterengagestudentdrom
racially diversebackgroundsiNo monetaryincentivewasprovided.The surveywas
administeredndividually in all casesandtypically took participantano morethanfifteen
minutesto complete Thestudywasapprovedy the ethicscommitteeof my University

departmentAppendixC).
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In termsof samplesizedetermination| aimedto achieveaslargea samplesize
aspossiblein orderto enablemeto validatethe setof culturally sensitivecurricula
scales.Samplesizedeterminatiorfor psychometriozalidationis rarely everjustified as
apriori; thereareno absoluterulesfor the samplesizeneededo validatea questionnaire,
giventhetypeof questionnaireised(Osborne Costello,2004) Guidelinesfor the
respondento-itemratio rangefrom 5:1 (i.e., fifty respondentfor a 10-item
guestionnairein termsof the CSCS170respondent§i.e., 34x5=170))(Gorusch,1983)
10:1(Nunnally,1978) to 15:1 (Pedhazur1997) Alternately,it is suggestedhatin
establishingvalidity of respondento-item ratio, sizes of 50 shouldbe consideredsvery
poor,100aspoor,200asfair, 300asgoodand1000andoverasexcellent{Comfrey &
Lee,1992) Following this advice,one would aim for aminimumof 300responseOn
thewhole, it is recommendethatinvestigatorsachieveaslargea samplesizeas
possible assamplesizedeterminatiorshouldbebasednther e s e a amaljsiesplalgss
(Fowler,2008) Havingreviewedthis literature,observedstandardpresentedn
publishedwork, andconsultedexperiencedcaledevelopersiy aimwasto achieveat
least250responses.

Datawereobtainedirom 262 studentg73 males,27.9%and189females,
72.1%).Approximatelyninetytwo percentwereUGs (n = 242)and8% PGTs(n = 20).
Eighty eightpercentof participantdn = 231)wereUK residentgpayinghomefees,
twelvepercent(n = 31) werestudentgayingoverseasees.The majority of the
participantsstudiedprogramsn the Faculty of SocialScience$63%, n = 165 and
Humanities(23%,n = 62). Theremainingparticipanty14%,n = 35) studiedon
programsn thefaculty of Science.Participantsrom thefaculty of socialsciencesvere
primarily enrolledon Law, SocialWork, BusinessSociologyor SocialPolicy programs.
Participantdrom thefaculty of humanitiesvereprimarily enrolledon ReligiousStudies,

History or EnglishandAmericanLiteratureprogramsSixty percent(n = 157)identified
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asbelongingto a BAME backgroundthirty eightpercentn = 100)identifiedasWhite,
andtwo percentn = 5) did notidentify. Whendisaggregated2%of all studentgn =
84) identifiedasbelongingto a Black or Black British African background6% (n = 15)
identifiedasBlack or Black British Caribbean5% (n = 14) identifiedasbelongingto an

Asianor Asian British background.

4.7 Instrumentation

Uponcompletionof aliteraturereview,anAlphaversionof the CSCSqguestionnaire
containing30 itemswasdevelopedSemistructurednterviewswereundertakerio
determinewhetherandthe extentto which the contentsof the proposediraft
guestionnairevereclearandunderstandabl& he procesof initially validatingthe
CSCSinvolvedcognitiveinterviews with 40 participantgapproximately380 studentsand
10 memberof staff). Uponcompletionof theinitial interviews,a Betaversionwas
developed.

Thirty studentsacrosswo campuse®f thesamemid-rankedUK universityfrom
adiverserangeof demographidackgroundsvereinterviewed(faceto-face)aspartof
theinitial consultatiorprocessamongthis cohort,studentsstudiedon a rangeof
programge.g.,Law, PsychologyBusinessSocialwork, English,History)in the
facultiesof humanitiesandsocialsciencesTwenty acacgmicsandpractitionerqe.g.,
EqualityandDiversity practitionerscurriculumdevelopersacademicsPhD students
andpostdoctoratesearchersyerealsoconsultedoy email,in personor by socialmedia.
Participantsvereprovidedwith a stableBetaverdon of the CSCSquestionnaire
(containing30itemsi AppendixA) andexplicitly askedtheir opinionsof its content,
contextualpplicability, andrelevancein orderto find outwhetherthe questionnaire
would elicit responserrors(e.g.,whetherthe questionswould generatehe answerghat
| intended(Beatty& Wills, 2007;Conradetal., 1999;Drennan2003), lexical errors

(e.g.,overestimatiorof r e s p o rkubwledgeénsicontextuaunderstandingf the
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vocabularyused (Dillman, 2000)), inclusion/exclusiormproblems(e.qg.,difficulty
understandinghe scopeof the question(e.g.,moduleof studyor programof study))and
computationaproblems(e.g.,providinganswerghatdo notfall into anycategory
(Conradetal., 1999). Notesfrom all meetingsvereloggedin my researchdiary. Upon
completionof thepiloting phaseall recommendationwereanalyzedandkey themes
identified. Thecommonthemeghatwereidentified weregrouped andreportedhere.
Participantsvereexplicitly askedto provideconcreteexampleshatcould beusedto
refinetheitems.Consultationvasalsosoughtfrom a seniorresearchewith expertisan
scaledevelopmentwho checkedheitemsfor clarity of formulationandothertechnical
issueghatshouldbe consideredn scaledevelopment.

Takingtheseperspectivesto accountthe Betaversionof the CSCSwasrevised
andasetof CSCSwasdevelopedAppendicesl and?2) thatreflectedchangesnade
from the Betaversionto therevisedversionusedin thestudy.Therevised34 items
representing variablesis shownin Tablel. This versionwasthentrialled with 262
studentsvho studyon programsn thefacultiesof socialscienceandhumanitiesaswill
bedescribedn Chapters.

A surveyquestionnairaisingLikert Scalesvasusedtogathers t udent s 6
perception®f the cultural (in)sensitivityof the curriculum(throughtheCSCS)s t udent s
interactionwith theirteachergthrough theinteractionwith teacherscale)ands t udent s
interest(throughQuinlaris 2019interestscalg.

First, participantgated34 itemson aon a4-point Likert scale(1=strongly
disagredo 4=stronglyagree}o assesshe culturalsensitivityof thecurriculum(see
Tablel andAppendixB). Thesetof culturally sensiive curriculascalesbuildson three
frameworks(BryanGoodenretal., 2019;LadsonBillings, 1995h Holgate,2016)to

initially proposesevendimensionf culturalsensitivity(seeFigure.1).
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Secondiwo interactionwith teacherscaleq Academiclnteractionwith Teachers
scale(AITS) andnon-Academicinteractionwith Teaclersscale(non-AlITS)) wereused
toassess t u d iateractoldwith theirteacheron a4-point Likert scale(l=neverto
4=veryoften).Thereliability of bothscalesvasgood(AITS 6 items:a=.86;andnon
AITS 5items;a=.80). TheAITS captureds t u d acadensiadteraction(e.g.,

i C o mmu n with i@achendstaff aboutassignmentsutsideof taughts e s s ialmdn s 0 )
thenontAITS capturedbdtherkindsof interactionswith teacherge.g.in Co mmu ni c at e«
with teachingstaff aboutmy personabdlev e | opment o) .

Third, Quinlaris (2019)previouslyvalidatedl11-itemindividual interestscalewas
usedto assesiterest.Participantgespondedo theitemson a 5-point Likert scale(1-
stronglydisagredo 5=stronglyagree)in relationto their programof study.The
reliability of the scalewasgood(a=.88); the scalewasconsistentvith Rennngerand
Hidi (2020)definition of individual interestby capturingemotionalinterestin thefield
(e.g.,i Bmcuriousaboutthisfield ing e n e rkreoWwl€dyee.g.,i hmquitegoodin
thisf i e lardifeejuentindependenandvoluntaryengagemene.g.,i Re g u lfiadr | vy ,

myselfthinking aboutideasfrom lecturesin this field whenl éduingothert hi ngs o) .

4.8 Data Analysis

Fourstepswerefollowed duringthe analysisof data:

a) identifyingthefactorstructureof the CSCSthroughthe useof exploratory
factoranalysisn orderto identify the numberof factorsthatwould be
retainedfor furtherinvestigation

b) crossvalidatingthe analysisusingconfirmatoryfactoranalysis

c) estimatingeachdimensionof the CSCSinternalconsistencyeliability

coefficients( Cr o n lalphas) 6 s
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d)

significancetesting(Independensampleg-test)in orderto determinethe
effectof ethnicityonthe CSCS,andcorrelationanalysegPearsomproduct
momentcorrelationanalyses)in orderto examinetherelationshipgetween

ethnicityandaspect®of the curriculum.

In orderto providefurthervalidity evidencethe CSCSwasalsovalidatedwith

interactionwith teachergITSA/ nonAITS) andwith interest.As partof this processa

furtherthreestepswerefollowed:

a)

b)

independentampleg-testwereperformedto determinehe effectof
ethnicity on interest,andthe effectof ethnicity on Interactionwith Teachers
for BAME andWhite students

a Pearsorproductmomentcorrelationanalysisvasperformedn orderto
identify therelationshipbetweermaspect®f a culturally sensitivecurriculum
(asmeasuredby the CSCS) Interactionwith TeachingStaff (asmeasuredy
thelnteractionwith TeachingStaff scales (ITSA/ nonAITS) andinterest(as
measuredby a previouslyvalidatedinterestScale(11items,a = 0.861)
(Quinlan,2019)

hierarchicaimultiple regressioranalysesvereperformedusingSPSSo
assessnediationin line with the stepby stepapproacHaid out by Baronand
Kenny(1986)andField (2018) After controllingfor ethnicity, mediation
analysesvereperformedo explorethe extentto which: (a) eachdimension
of the CSCSpredictednteractionwith teachergITSA/ nonAITS), and(b)

eachdimensionof the CSCSpredictednterest.
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4.9 Ethical Deliberations

Accordingto Walliman (2006, fi le value of researchdependsas muchon its
ethicalveracityasonthenoveltyofitsd i s ¢ o \(pel47. Reseerh ethicsare
a setof moralprinciplesandactionsthatshapesandguidestheresearctprocess
(disseminatiorof researchfindings and the archiving, future use, sharingand
linking of data)from theinceptionof theresearchto its completion!” Walliman
(2006) outlines a set of considerationghat researchershould addresswhen

planningresearch:

a) researctshouldaimto maximisebenefitfor individualsandsocietyand
minimiserisk andharm

b) therightsanddignity of individualsandgroupsshouldberespected

c) wherevemossibleparticipationshouldbevoluntaryandappropriately
informed

d) researctshouldbeconductedvith integrity andtransparency

e) linesof responsibilityandaccountabilityshouldbe clearly defined

f) independencef researclshouldbe maintainedandwhereconflicts of interest

cannotbe avoidedthey shouldbe madeexplicit.

EthicsareoftenconsideregroblematicandpotentiallycontentiougDavid &
Sutton,2011) Sincethisis educationatesearchl choseto follow theguidelinesfrom
theBritish EducationaResearciAssociation(BERA, 2018) in additionto thoseof
Walliman (2006).1 alsosoughtandgainedethicalapprovalfrom The University of
K e n Cantsefor the Studyof Higher EducationResearcltthicsCommittee(see
AppendixC).

As partof the processof applyingfor ethicalapproval,l contemplatednd
accountedor thefactthattheresearclwould extendoverafour-yearperiod.Within that

period,| would be conductinga pilot studyin orderto establisha baselindor subsequent
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studiesthatwould form the basisof my thesis,andsubsequentlgisseminateny
researcHindings periodicallyin avariety of settings(e.g.,conferencesseminars,
briefings,etc.). | alsoappreciatedhatdiscussiongndenquiriesrelating to race,
ethnicityandcultureoften provoketensionfor boththeresearcheandtheresearch
participantgUniversitiesUK, 2020) Therefore aspartof my applicationfor ethical
approval| consideredhe ethicaldilemmaof the cost/benefitsatio. Simply put, this
requirestheresearcheto considerandachievea balancebetweerthe potentialsocial
benefitsto beachievedrom theresearclversusthe costto the individualstaking partin
theresearchl consideredhe costsandbenefitswithin the contextof my personaknd
professionalaluesandthoseof thesocietyin which | amresearchingFrankfort
NachmiasandNachmiag1992)purportsthatthe procesf balancingoenefitsagainst
possiblecostsis oftenadifficult andsubjectiveone.Within thisprocesoof6 bal anci ng
theresearchemustdemonstratéow theresearctprocesgreseach purposescontents,
methodsreportingandoutcomespbservethe ethicalprinciplesandpractices.
Furthermorein consideringethicalissuesn researchSeedhous€L998)proposedhat

therearefour layersof ethicaldecisionmaking:

a) external(e.g.,legislation,codes of practice)

b) consequentiglconsequencesr individualsandgroups)

c) deontological o nduiyte do,irrespectiveof consequenceandhow
decisionsaboutthis arereachedasopposedo the consequencesf these
actions)

d) individual (thefundamentatationaleof respecfor individual freedomand

autonomy)

In relationto this thesis therewereanumberof fundamentaéthicaldeliberationsand
sourcef tensionthatwarrantedconsiderationFor examplejnformedconsentnon

maleficenceandbeneficence.
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4.9.1 Informed Consent

Accordingto FrankfortNachmiasandNachmiag1992)informedconsentis the
cornerstonef ethicalbehaviourandis of particularimportancef researclparticipants
aregoingto beexposedo stresspainor invasionof privacy. It formsthebasisof a
contratualrelationshipbetweertheresearcheandtheresearctparticipantsinformed
consenis commensuratwith theresearctp a r t | cighpefreedddnandself
determinatiori allowingindividualsto weighup therisksandbenefitsof beinginvolved
in aresearctandthe autonomyto decidewhethertheyshouldparticipate(Walliman,
2006) Participantsverenot giveninducementso participatein my researchln termsof
my researchtherewasthe potentialfor psychologicabktresgo racially minoritized
studentdueto the phenomenorunderinvestigationtherewasalsothe potentialof
invasionof privacy. Theseriskswereconsideredindtherelevantmeasuregmplemented
to mitigateagainstheserisks (seeAppendixC). In conductingtheresearch| was
explicit aboutthe aims,objectivesandimplicationsof theresearctandensuredhat
participantsdid notfeel coercedor pressuriseato participating.Theseaimsand
objectiveswereclearlyoutlinedin writing aspartof theinformationsheethat
accompaniedhe surveyquesitonnaire(seeAppendixB). Theinformationsheetalso
containeda consenform in orderto facilitatethe provisionof informedconsenby
participantsParticipantsvereinformedof their right to withdrawfrom theresearchf
theysodesiredl alsoensuedthatparticipantsverecognisanthattheir responsesvould

not attractramifications.

4.9.2 Non-Maleficenceand Beneficence

Whereresearchs ethically sensitive theresearchemustaccounfor the effectsof the
researclon participantdy ensuringthattheresearchs conductedn anonmaleficent
andbeneficentmanner AronsonandCarlsmith(1969)conveyechon-maleficencgasa

generabprinciple,to do no harm)andbeneficence(establishinghe benefitstheresearch
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brings,andto whom)astwo setsof relatedvaluesheld by society.Norn-maleficence
movesbeyondthe cost/benefianalysistowardsthe needto avoiddoingmoralharmto
participantswhile beneficenceeinforcesthe needfor theresearcheto be clearabout
the benefitsof theresearcho the participantge.g.ii y onaybenefitfrom the
opportunityto reflectonyour overalllearningand teachinge x p e r iaedthewadeér)
community(e.g.,ii a g g r amplgseseilldbe sharedwith othermembersf the School
andUniversityto inform the developmenbf the serviceghatwe provideatthe

Un i v e rnstjustfprdhgresearcherThis researchwasconductedn anethical
mannersoasnotto harmthe participantsit endeavorso bring educationahndsocial
benefitsto studentsandfaculty in postsecondargducationwhichin tour mayleadto the
developmenbf a moreculturally sensitivecurriculum,improvedstudentinteractionwith
teachersimprovemenin studeninterestandgreateroveralleducationakxperiences.
This chapterhasoutlinedtheresearcldesignandmethodologythatguidesthis research.
Thefollowing chaptemwill presat the analysesandfindingsfrom thedevelopmenand
initial validationof the CSCS thevalidationof the CSCSwith interactionwith teachers

(ITSA/ nonAITS) andthevalidationof the CSCSwith interest
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Results

5.1 Introduction

This chaptempresentsheresultsof the dataanalysis Datawerecollectedandprocessed
in accordanceavith the methodsoutlinedin Chapter4. The dataanalysiscomprisedof
Principal Componen®nalysis, Descriptivestatisticsandt-tests,andRegressionalysis
with MediationAnalysis.The commerciallyavailablestatisticalsoftwarepackageSPSS

25 wasusedto performthedataanalysis.

5.2 ResearchObjectivesand Questions

Themajorobjectiveof this researctwasto investigatewhether,andthe extentto which
thewhitenessf the curriculumnegativelyimpactss t u d ieterdctsodwith teachers
andsubjectinteresti key elementsf their educationakxperiences postsecondary
educationTo realisethe objectivesof theresearchl first developedandtestedthe
reliability of anewsetof scaleswvhich allowedmeto measurdghe culturalsensitivityof
thecurricula. Then,to validatethosescalesandaddressubstantiveeducationaissues,

thefollowing questionsvereaddressed:

a) Towhatextentdo studentgperceivethe curriculaasculturally sensitive?
Doesthis vary betweernwWhite andracially minoritizedstudents?

b) Towhatextentdoesthed wh i t ef theecsriicd@umaffectracially
minoritizeds t u d iateracgoldwith teachers?

c) Towhatextentdoesthewhitenessof the curriculumaffectracially
minoritizeds t u d iatareéstn their subjectduring university?

d) Whichaspect®f culturally sensitivecurriculasupports t u d ieterdctod
with teachers?

e) Whichaspectof culturally sensitivecurriculasupports t u d ieterést® 6
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In orderto answerthe abovequestionsit wasnecessaryo first establishvhatthe
component®f a culturally sensitivecurriculaare.First, | hypothesizd thatcurriculaare
culturally sensitiveif theyareableto realizeseverkey objectivesDiversity Present;
AccuratePortrayalsMultiple PerspectivesChallengePower;ConnectingLearningand
Action; InclusiveLearningEnvironmentandinstructorCultural Competencefsee
Chapter3) (Hypothesis1).

Next, | soughtto ascertairthe extentto which therearesimilaritieddifferencesn
theway studentsexperiencandperceivethe curriculumi specifically,the extentto
which they perceivethe curriculumasculturally sensitive andthe extentto which there
aredifferencedbetweerBAME andWhites t u d percépgons.| expecedto find that
BAME studentsvould belesslikely to reporta culturally sensitivecurriculathanWhite
studenton all dimensionf culturalsensitivity(Hypothesis2).

Then,in relationto the extentto which thewhitenessf the curriculumaffects
racially minoritizeds t u d iateractodwith teachersluringuniversity,| expectedo
find thatBAME studentsvould reportfewer interactionwith teachergHypothesis3).
Specifically,l exploredthe extentto which culturalsensitivityof the curriculaexplained
thedifferencesbetweerBAME andWhites t u d iateracterowith teachersl expected
to find thatall dimensionsf the CSCSwould mediatebetweerethnicity andinteraction
with teachergHypothesis4).

Furthermorein relationto theaspect®of thecurriculumthatsupports t udent s 6
interest,| predictedthat BAME studentsvould reportlower interestin their programof
studythanWhite studentgHypothesisb).

Finally, I exploredwhetherculturalsensitivityof the curriculaexplained
differencesbetweerBAME andWhites t u d iateréstn éhe subject. expectedll

dimensionof the CSCSto mediatebetweerethnicity andinterest(Hypothesis6).
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5.3 Evolution of the CSCS

In whatfollows, first, | will describeheevolutionof the CSCS thenl will presenthe

setof four culturally sensitivecurriculascales.

5.3.1 QualitativePiloting

As describedn Chapterd, uponcompletionof theliteraturereview, | developedan
Alpha versionof the CSCSquestionnairevhich contained30 items(seeAppendixA).
These30 itemsweresubjectto a periodof piloting. Throughoutthe piloting phasesemi
structurednterviewswereundertakerwith a sampleof approximately40 studentsvho
wererepresentativef thetargetsample and10 educatorsin orderto identify overall
problemswith the questionnaireParticipantavho engagedn the pretestingphase
reportedseveralexical problemsrelatingto unclearor ambiguousvording (Conradet
al., 1999) For example participantgeportel thatthe interchangeablaseof thewords

0 n-@ominantp o p u | adt pi eowfpsl@d, peopielike me @andtheacronymBAME
wereproblematic Specifically,educatordrom thedisciplineof psychologyinterpreted
theuseof theword 6 d i v asbreadlydelatingto neurodiversityasopposedo racialor
culturaldiversity.In relationto inclusion/exclusiomproblems studentexpressethe
needfor clarity aroundtheuseof thewordd ¢ u r r i @ tetmgofitide specificaspects
of thecurriculumto which the questiongelated(e.g.,taught, learnt,prescribecr
perceivedseeGlatthorn,CarrandHarris2001) while someeducatorgjueriedwhether
thequestiongelatedto thecurriculumor thecurricula(i.e., to their modulespecifically,
or to theprogrammeof studyin general) Studentsandeducatorsalsosought
clarification aboutthetend | imle ems(seeTable?2), asto who wasincludedin the

0 | mle éhort.In termsof computationaproblems studentsandteacherseportedthat

thefour-point Likert scaleneededo beexpandedo includeamidpointd N e i Agrhees r
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norDi sagqrm@&Ndédppl i narthererablestudentso indicatewherethe
guestiondid notrelateto their programmeof study.

Datafrom the pretestingorocessvasusedto inform the developmenof a Beta
versionof the CSCSquestionnaireontaining34 items,(AppendixA), exploring7
dimensionof culturalsensitivity(seeChapter3). Thefinal versionof thequestionnaire
wasadnministeredio 262 universitystudentsvho studyon programsn thefaculties of
humanitiesandsocialsciencesDatafrom thefinal questionnairevassubjectto an
ExploratoryFactorAnalysisusingSPSS25 aspartof the scalevalidationprocessSPSS

25 Softwaredoesnot offer thefacility to conducta ConfirmatoryFactorAnalysis.

5.3.2 Exploratory Factor Analysis(EFA)

Turningnow to thevalidationof the Betaversionof the CSCSquestionnairean EFA
with principalcomponent&xtractionwasperformed An exploratoryfactoranalysis
offereda meansof exploringinterrelationshipgmongthe setof variables(Pallant,
2016) An obliquerotationmethodwasusedto identify theitemsthatloadedhighest
ontoparticularfactors;the resultsofferedjustificationfor furtheranalysis.

Priorto performingPCA, the suitability of datafor factoranalysiswasassessed.
Inspectionof the correlationmatrix revealedhe presencef severakoefficientsof 0.3
andabove.TheKMO measuref samplingaccuracyandB a r t testdf dpléescity
wereexaminedo determineappropriatenessf factoranalysisTheB a r t tegdf t 6 s
sphericityvaluewasstatisticallysignificant(BTS value= 3564.95 p<.000),supporting
thefactorability of the correlationmatrix (Bartlett,1954)

Similarly, theKMO Measureof SamplingAdequacyof 0.888wassubstantial,
exceedingherecommendedalueof .6 (Kaiser& Rice,1974) Accordingto Tabachnik
andFidell (2007)theresultsprovidedjustificationthatit wasappropriatdo performa

factoranalysis.
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5.3.3 Principal ComponentAnalysis(PCA)

Thetendike Meditems(Table2) wereremovedfrom this phaseof theanalysisasthey
werequestionsspecificallyintendedo relateto studentsof colour. Initially, theé | i k e
m e ilemswereincludedin the questionnairein orderto gainnuancedinderstandingef
racially minoritizeds t u d gerspeétigesf the extentto which the curriculum
promotes/perpetuateacialsocialsation,racialisedstereotypesandmicroaggressions
(Allen & Webber,2019; Harper,2013) ResearclsuggestthatBlack studentsaaremost
disproportionatelaffectedby thewhitenessof the curriculum(Frings,GleibsandRidley
2020;Mcduff etal. 2018;UUK 2019). Therefore] hypothesisedhattheinclusionof the
0 | ml emswould enablemeto captureracially minoritizeds t u d levedt 6 s
experiencesf thewhitenes®f the curriculumi specifically,the extentto which the
curriculumshape®lack studen t engagemenwith their programof studyon our two
primary measuresf engagemenOn furtherinvestigation] foundthatthed | mle é
itemswerenot suitable.For example respondentsitedinclusion/exclusiorproblemsin
thecognitiveinterviews,wherebytheyinterpretedd | imlk #roughmyriadindicesof
diversity,asopposedo intersectionallyCrenshaw1991)with aracebasedfocus
(DeCuirGunby& Schutz,2014) Thereforethetend | imle emswerenot subjectto a

PCA, andwereexcludedfrom all furtheranalyses.
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Hypothesised | Construct Description and Original Item Number
Sub-scale
Diversity is Focuseson how peoplefrom diversebackgroundsare referencedwithin the
present(DP) | curriculum

1 Thecurriculumfeaturespeoplefrom diversebackgrounds.

2 Thecurriculumreferencedglifferentethnicandculturaltraditions,languages,
religionsand/orclothing

3 Diverseethnicitiesandnationalitiesareportrayed

4  Diversefamily structureqi.e. singleparentsadoptedor fosteredchildren,
samesexparentsptherrelativeslivi ng with family, etc.)areportrayed

5 Differently-abledpeoplearerepresented

Accurate Focuseson the assumptions perceptionsand considerationsof peoplefrom
portrayals diversebackgroundsthat may distort how they are consideredby society
(AP) 6  Peopleof diverseethnicitiesarerepresentedsresearchersr professionalspot

justasparticipantdn researchglients,consumersgustomersetc.

7* Whensocialproblems(e.g.crime,violence)arepresentedpeopleof colourare
usually consideredhe problem

8* Wheninterpersonatonflictsarepresentedpeopleof colourareusually
consideredheproblem

9 Socialsituationsandproblemsaresituatedwithin a socialcontextratherthan
seenasindividual problemsonly

10* Whenpeopleof colourhaveproblemswhite peopleareusuallypresenteds
beingableto solvethoseproblems

11 Nondominantpopulationsandtheir strengthsandassetarehighlighted
12+ Peopleike meareusuallyassumedo havelow family weath, low educational
attainmentand/orlow income

13+ Peopleike meareusuallyassumedo be competenandsuccessful

14+ Peoplelike mearerepresentedtereotypicallypr presentedsforeignor
exotic

15+ Whenpeoplelike mearerepresented is in termsof their strengthstalentsor
knowledge ratherthantheir perceivedlaws or deficiencies

Multiple Concentrate on the breadth of perspectivesand knowledgesystemsthat are
Perspectives | representedin the curriculum and recognisedasauthentic knowledge
(MP) 16 Thecurriculumrespectshatdifferentculturesmayhavedifferent

understandingskills and/orphilosophies

17 Thecurriculumpresentglifferentpointsof view onthetopic, especiallypoints
of view from marginalisedpeople/communities

18 Thecurriculumaddresseproblemsthatareof concerrnto marginalised
people/communities

19+ Thecurriculumincludesknowledgethatis relevantto peoplelike me

20+ Thecurriculumaddresseproblemsthatarerelevantto peoplelike me

21+ Thecurriculumincludesperspectivefrom peoplelike me

Challenge Focusonthec u r r i c abllity tn@resoke critical thought in challenging
power (CP) ideologies

22 Thecurriculumraisescritical questionsaboutpowerand/orprivilegethatare
usuallytakenfor granted

23 Thecurriculumencouragestudentdo challengeexistingpowerstructuresn
society

24 Thecurriculumencouragestudentdo critique unearnegrivilege

Connecting Focuseson empowering studentsto act againstinequality, promote equity
learning and | through connectionwith social,political and environmental concerns
action 25 Thecurriculumencouragestudentdo connectearningto social,political or
environmentatoncerns
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26 Thecurriculumencouragestudentdo takeactionsthatfight inequityor
promoteequity

27 Whenl engagéan experientialearningactivities,| amguidedto acceptultural
differencesandadjustmy communicatiorappropriately

Inclusive Focuseson the developmentof a learning environment acceptingof cultural

learning differencesand respectful of different perspectives

environment | 28 My instructorsmakeaneffort to pronouncee v e r ymameeodrectly

(ILE) 29 My instructorsencouragestudentdo be mindful of others t u d perspestiges
30 My instructorsencouragetudentdo respecbthers t u d gerspestides

Instructor Focusesonthei n s t r wmdérstanding, interest and appreciation for

cultural cultural differences.

competence | 31 | feelcomfortablerespondingvhenmy instructorasksquestions

(ICC) 32+ My instructorsprovideexamplesvhich relateto my culturalbackground

33+ My instructorsseemto understanany culture
34+ My instructorsshowinterestin my culturalbackground

*Item reversed
+ A L i nkeelbemsnotincludedin the PCA andsubsequerdnalyses
Table 21 Culturally SensitiveCurriculaScaleltemsandConstructgBetaversion)

Onremovalof thetend | imle iems,24 itemsremainedThreeitemswere
reversedecauseheywerenegativelywordedstatement$MP2, MP3,MP5). All
remaining24 itemsof the CSCSweresubjectedo PCA usingSPSSrersion25. The
PCArevealedhepresencef five componentshatrecordeceigenvaluegreaterthanl,
explaining33.77%,8.05%,7.17%,5.94%and4.50%o0f the variancerespectivelyTable
3). Thesefive componentgxplanedatotal of 59.45%o0f thevariance Componentd,, 2,

3 and4 explaired or capturs muchmoreof thevariancethantheremainingcomponents.
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Rotation

Sumsof
Squared
Initial Eigenvalues ExtractionSumsof Squared_oadingsLoadings

Compo % of % of

nent Total Variance Cumulative% Total Variance  Cumulative% Total

1 8.10 33.77 33.77 8.10 33.77 33.77 6.25

2 1.93 8.05 41.83 1.93 8.05 41.83 3.81

3 1.72 7.17 49.00 1.72 7.17 49.00 2.55

4 1.42 5.94 54.95 1.42 5.94 54.95 5.73

5 1.08 4.50 59.45

6 0.95 3.98 63.43

7 0.87 3.62 67.06

8 0.78 3.27 70.33

9 0.74 3.12 73.45

10 0.72 3.02 76.47

11 0.66 2.78 79.26

12 0.63 2.63 81.89

13 0.57 2.40 84.29

14 0.53 2.21 86.51

15 0.49 2.04 88.55

16 0.47 1.97 90.53

17 0.39 1.64 92.17

18 0.36 1.50 93.67

19 0.34 1.43 95.11

20 0.29 1.23 96.34

21 0.26 1.11 97.46

22 0.22 0.95 98.41

23 0.20 0.84 99.25

24 0.17 0.74 100.00

ExtractionMethod:PrincipalComponeniAnalysis.

Table 31 Total varianceexplained
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An inspectionof the screeplot (Table4) revealeda clearbreakafterthesecond
componentHowever resultsof ParallelAnalysis(Watkins,2000) Table5) showedfour
componentsvith eigervaluesexceedinghe correspondingriterionvaluesfor randomly
generatedlatamatrix of the samesize (24 variablesx 262respondents)lherefore the

decisionwastakento retainfour factorsfor furtherinvestigation(Table6).

Scree Plot

Eigenvalue

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24

Component Number

Table 471 Screeplot
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Numberof variables:

24

Numberof subjects: 262

Numberof replications:100

Eigenvalug# RandomEigenvalue Standardev

1

© 00 ~NO O WwWwN

o
= o

12
13
14
15
16
17
18
19
20
21
22
23
24

1.60
1.49
141
1.35
1.30
1.24
1.20
1.15
111
1.06
1.03
0.99
0.95
0.91
0.87
0.84
0.80
0.77
0.73
0.70
0.66
0.62
0.58
0.53

0.06
0.04
0.03
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.01
0.01
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.02

Table 51 Outputfrom ParallelAnalysis(24-item solution)

Monte CarloPCA for ParallelAnalysis[computersoftware]Watkins(2000)

Component Actual eigenvaluefrom  Criterion valuefrom Parallel Decision
number PCA analysis

1 8.106 1.600 accept
2 1.934 1.497 accept
3 1.722 1.419 accept
4 1.428 1.357 accept
5 1.080 1.303 reject

6 0.956 1.248 reject

Table 617 Comparisorof eigenvaluesrom PCA andcriterionvaluesfrom parallel
analysis(24 item solution)
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The PatternMatrix for the 24-item solution(Table7) revealed itemsthat
proveddifficult to interpret(bothin thequalitativeandquantitativeanalyss). These

itemsextendedvertwo componentsweretoo generaland/orwereconceptually

ambiguousAfter carefulinvestigationof the contentsthefive items(items9, 11,17,

27

and31) weredeletedfor variousreasonssdescribedn Table8. Theremaning 19 items

weresubjectto an EFA with principal component&xtraction.

Original Pattern Coefficients
item Component
1 2 3 4 5
23 .812
25 .810
24 .803
22 778
26 .602
18 .509 .338
17 .435 .335
11 375
16
8* .848
7* .836
10 .693
1 -473 437
29 -.928
30 -.870
28 -.682
31 -.581
27 -476
5 .880
4 .656
6 .557
3 447 347
2 -.357 .376  .338
9 .841

*item reversed

Table 771 PatternMatrix for 24 item solution
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Original Original Item Reasonfor Deletion
Construct Question
AP 9 Social situationsandproblemsare Toogeneral.
situatedwithin a socialcontextrather
thanseenasindividual problems
only.
AP 11 Non-dominantpopulationsandtheir ~ Too Ambiguous
strengthsandassetsarehighlighted.
MP 17 Thecurriculumpresentslifferent Toogeneral
pointsof view onthetopic,
especiallypointsof view from
marginalisecpeople/communities
CLA 27 Whenl engagen experiential Extendsovertwo
learningactivities,| amguidedto componentsThis maybe
acceptculturaldifferencesandadjust  becaus®f the presencef
my communicatiorappropriately. multiple ideasin thesame
guestionlIn this case,
Multiple Perspectives
combinedwith Inclusive
LearningEnvironment.
Loadedon two
components.
ICC 31 | feel comfortablerespondingvhen

my instructorasksquestions.

This maybetheresultof
themergingof two
conceptsn thesame
guestionlIn this case,
elementsf Diversityis
Presenareconflatedwith
InclusivelLearning
Environmento
inaccuratelyportray
InstructorCultural
Competence.

Table 871 Itemsdeletedfollowing PCA of 24 item version
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The PCA for the 19-item solutionrevealedhe presencef four componentshat

recordeceigenvaluegreaterthanl, explaining41.14%, 8.53%, 7.82% and6.94%of the

variancerespectively(Table9). Thesefour componentexplainedatotal of 64.44% of

thevariance.

Rotation
Sumsof
ExtractionSumsof Squared Squared
Initial Eigenvalues Loadings Loadings
Componer % of Cumulative % of Cumulative
Total Variance % Total  Variance % Total
1 7.817 41.141 41.141 7.817 41.141 41.141 6.048
2 1.622 8.535 49.676 1.622 8.535 49.676 4,927
3 1.485 7.817 57.493 1485 7.817 57.493 4.036
4 1.320 6.948 64.440 1.320 6.948 64.440 4.229
5 0.917 4.826 69.266
6 0.699 3.679 72.945
7 0.654 3.444 76.389
8 0.641 3.373 79.763
9 0.536 2.823 82.586
10 0.491 2.584 85.170
11 0.452 2.378 87.549
12 0.442 2.324 89.872
13 0.400 2.103 91.976
14 0.360 1.896 93.871
15 0.296 1.560 95.431
16 0.261 1.374 96.806
17 0.220 1.159 97.965
18 0.201 1.058 99.022
19 0.186 0.978 100.000

ExtractionMethod:Principal ComponeniAnalysis.

Table 91 Total VarianceExplained(19-item Solution)
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An inspectionof the screeplot for the 19-item solution(Table10) revealeda
clearbreakafterthe secondcomponentHowever resultsof ParallelAnalysis(Watkins,
2000)(Table10) showedfour componentsvith eigenvaluegxceedinghe corresponding
criterionvaluesfor randomlygeneratediatamatrix of the samesize (24 variableswith
262respondents)lherefore the decisionwastakento retainfour factorsfor further

investigation(Table11).

Scree Plot

Eigenvalue

1 2 3 4 5 & 7 & 9 10 11 12 13 14 15 1le 17 18 19
Component Number

Table 107 ScreePlot (19-item solution)
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Numberof variables: 19

Numberof subjects: 262

Numberof replications:100

Eigenvalug# RandomEigenvalue Standardev
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19

151
1.40
1.33
1.27
121
1.16
111
1.07
1.02
0.97
0.93
0.89
0.85
0.81
0.77
0.72
0.68
0.64
0.58

0.05
0.03
0.02
0.03
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.02
0.02

Monte CarloPCA for ParallelAnalysis[computersoftware]
Watkins(2000)

Table 117 Outputfrom ParallelAnalysis(19-item solution)
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Component Actual eigenvaludrom Criterionvaluefrom Parallel Decision

number PCA analysis

1 7.817 1516 accept
2 1622 1.402 accept
3 1485 1334 accept
4 1320 1274 accept
5 0.917 1217 reject
6 0.699 1.162 reject

Table 127 Comparisorof eigenvaluesrom PCA andcriterionvaluesfrom parallel
analysis(19 item solution)

Thereliability of the scaleimprovedfollowing the exclusionof thefive items
outlinedin Table7. Thisimprovemenis demonstrateth Table12 thatoutlinesthe PCA

andPCA (Table13)for the 19-item solution.

PatternCoefficients
Original  Component

ltem 1 2 3 4
24 .824

22 .823

25 .821

23 797

26 .587

18 .615

16 -.335

5 -.854

4 -.622

6 -.616

3 -.606

1 -.565

2 -.525

7* .854

8* .846

10* .685

29 .929
30 .900
28 .715

*item reversed

Table 137 PatternandStructureMatrix for PCA with Oblimin rotationof four factor19
item solutionCSCSltems
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Analysisof datafrom this pilot studyinformedtheformationof thefinal CSCS(Table

14), with 19 itemson four dimensionsThe nextsectionmoveson to reporttheresultsof

thereliability analysisof the setof four CSCS.

Scale

Original
Iltem

New [tem #s Items

Construct Description

Diversity
Represented
(DR)

1

16

18

DR1  The curriculum features people
from diverse backgrounds.
DR2  The curriculum references
different ethnic and cultural traditions,
languages, religions and/or
clothing.
DR3 Diverse ethnicities and
nationalities are portrayed
DR4  Diverse family structures (i.e.
single parents, adopted or fostered
children, samesex parents, other
relatives living with family, etc.) are
portrayed.
DR5 Differently -abled people are
represented.
DR6  People of diverse ethnicities are
represented as researchers or
professionals, not just as participants in
research, clients, consumers, customers,
etc.
DR7  The curriculum respects that
different cultures may have
different understandings, skills and/or
philosophies.
DR8  The curriculum addresses
problems that are of concern to
marginalized people/communities.

focuses on howpeople
from diverse
backgrounds are
referenced within the
curriculum.

Positive
Portrayals
(PP)

10

PP1  When social problems (e.g.
crime, violence) are presented, people of
colour are usually considered the
problem. (R)

PP2  When interpersonal conflicts are
presented, people of colour are usually
considered theproblem. (R)

PP3  When people of colour have
problems, white people are usually
presented as being able to solve those
problems. (R)

focuses orredressing
the assumptions,
perceptions and
considerations of
people from diverse
backgrounds that may
distort how they are
considered by society

Challenge
Power (CP)

23

CP1  The curriculum raises critical
questions about power and/or privilege
that are usually taken for granted.

CP2  The curriculum encourages
students tochallenge existing power
structures in society.

focus on the
curricul
provoke critical
thought and challenge
dominant ideologies

uméb
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24 CP3  The curriculum encourages
students to critique unearned privilege.

25 CP4  The curriculum encourages
students to connect learning to social,
political or environmental

concerns.

26 CP5  The curriculum encourages
students to take actions that fight
inequity or promote equity.

Inclusive 28 ICI1 My instructors make an effortto focuses on the
Classroom pronounce everyonedevelopmentofa
Interactions learning environment
(Ich accepting of cultural
29 ICI2 My instructors encourage differences and
studentstobemi ndf ul of o respectful of different
perspectives. perspectives
30 ICI3 My instructors encourage
students to respect
perspectives.

*R original itemreversed

Table 147 ValidatedCulturally SensitiveCurriculaScalegwith constructs)

5.3.4 Reliability Analysis

This sectionassessetheinternalconsistencyf eachscale;in this case demonstratetly
theCr o n b eoeffitiénsalpha.Differentlevelsof reliability arerequired,depending
onthe purposeandnatureof thescale Nunnally (1978)recommends minimum level of
.7 to demonstratéenternalconsistencylndividually, eachscaleexceededhis level,
showinggoodinternalconsistency{Table15) with Diversity Represente( items;a=
.87); PositivePortrayalq3 items;a= .81); ChallengePower(5 items;a= .88); Inclusve
Classrooninteractiong 3 items;a= .83). Furthermoreall itemsin eachdimension
reporeditem total correlationshigherthan0.50. (Table15).1 initially hypothesisedhat
aculturally sensitivecurriculaencompassesdimensionf culturalsensiivity (see
Figurel). Insteadtheseresultsindicatethatthe setof four CSCScontainsl9-item,
exploring4 dimensionsf culturalsensitivity,with eachscaledemonstratingood

internalconsistencyTheseresultssuggesthatHypothesisl can be rejected.
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CSCSltem 1 Total Statistics

ScaleMeanif Scale Corrected Squared  Cronbach's
Item ItemDeleted Varianceif ItemTotal Multiple Alphaif
Item Deleted Correlation Correlation Item Deletec
Diversity DR1 18.88 21.586 .667 .509 .854
Represented
Mean=21.75 DR2 19.04 21.195 .700 .610 .850
Variance=27.893 DR3 19.03 21.137 .738 .644 .847
SD=5.281 DR4 19.11 22.205 .552 .393 .866
a=0.87 DR5 19.37 22.165 576 452 .864
DR6 18.96 21.146 .655 453 .855
DR7 18.82 22.471 .565 .358 .865
DR8 19.04 22.028 .600 410 .861
PositivePortrayals PP1* 5.01 2.991 .684 .506 677
Mean=7.56 PP2* 5.11 2.676 .708 529 .648
Variance=6.256 PP3* 5.00 3.522 541 .294 .820
SD=2.501
a=0.81
ChallengePower CP1  11.26 10.386 .710 .549 .863
Mean= 14.16 CP2 11.24 9.797 .792 .639 .843
Variance=15.728 CP3 11.54 10.268 725 .532 .860
SD=3.96 CP4 11.11 10.654 732 541 .859
a=0.88 CP5 11.47 10.673 .657 468 .875
InclusiveClassroomiICI1 6.53 2.414 575 .332 .887
Interactions
Mean=9.69 ICI2 6.48 2.308 746 .651 .705
Variance=4.951 ICI3 6.38 2.442 .763 .658 .699

SD=2.225
a=0.83

*R original itemreversed

Table 157 Item Total Correlationdor 19-ltem CSCS
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CSCS Alpha (30 items, 7 factors)

Diversity Present (DP; 6 items)
Accurate Portrayals (AP; 5 items)
Multiple Perspectives (MP; 3 items)
Challenge Power (CP; 4 items)

] Ca ) o) [

Connecting Learning and Action (CLA; 3 items)
Inclusive Leamning Environment (ILE; 4 items)
Instructor Cultural Competence (ICC; 5 items)

N AL RWN=

CSCS Beta (34 items, 7 factors)

Diversity Represented (DR; 5 items)

Accurate Portrayals (AP; 10 items)

Multiple Perspectives (MP; 6 items)

Challenge Power (CP; 3 items)

Connecting Learning and Action (CLA; 3 items)
Inclusive Learning Environment (ILE; 3 items)
Instructor Cultural Competence (ICC; 4 items)

New Set of CSCS (19 items, 4 factors)

Diversity Present (DP) (8 items, 0=.87)
Positive Portrayals (PP) (3 items, a=.81)
Challenge Power (CP) (5 items, a=.88)

G

Inclusive Classroom Interactions (ICI) (3 items, o=.83)

Figure 31 Evolutionof the Culturally SensitiveCurriculaScales

Attitudes; Teaching methodsand
practices; Teaching and Assessment
materials; Curriculum; Theories

diverse peoplesd

experiences and

perspectives are
represented

(Thomas and Quinlan 2021)

Four Pillars of Culturally
Sensitive Curricula

Diversity Postive Challenge
Represented Portrayals Power
Culture,
Histories,
Identity
and
Context
whether ethnically how recialised critical consiousess

minority groups
are represented

and odo-political
awareness to chdlenge
ideologies that
promote inequdity

Wider Sociocultural/ Sodio-political
context (Inditutiondly racist society)

Inclusive
Classroom
Interactions

interactionsbetween
teachers and gudents
and anong pers
accepting of cultural
differences and
respectful of different
perspectives

Figure 41 FourPillarsof Cu

lturally SensitiveCurricula
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Turningnow to theempiricalevidenceons t u d gerceépson®f the culturalsensitivity
of their curriculum,the nextsectionis concernedvith testingthe validity of the set of
CSCsS.Specifically,| aminterestedn testingthe contentvalidity andconstructvalidity i
theextentto which individual itemsrepresenthe constructbeingmeasuredndcovers

thefull rangeof construct(Field,2018)

5.3.5 Perceptionsof Cultural Sensitivity

Turningnow to constructvalidity, this sectionoutlinestheresultsof T-testswhichwere
usedto analysetherelationshipbetweenethnicity andeachdimensionof the CSCS.In
thisresearchthetestof constructvalidity is incompletebecaus¢herewasno similar
scales uponwhich to benchmarkhe CSCS,in orderto testthefull rangeof its
constructsTherefore] testedwhetherthe CSCSmatchedwith otherconstructginterest
andinteractionswith teachersjhatl contendaretheoreticallyrelated. Additionally,
teging the constructvalidity of the CSCSwaspartially donein the qualitativepilot
testing.

TheaveragescoredhetweerBAME andWhite studentsverecomparedn order
to understandhe extentto which therearesimilarities/differences theway studens
experienceéhe curriculumin termsof their perception®f its culturalsensitivity.It can
beseenfrom thedatain Table16 thatCSCSmeanscoresveresignificantly lower for
BAME studentghanWhite studentson all four CSCSscalesAn effectis significantif
thep-valueis lessthan.05 (Field, 2018) Eachsubscalalsoreportedmediumto large
effectsizes(d=.66,1.08,.68,.97). Accordingto Cohen(1988)largeor smalleffectare
representetdy d=.2 (small);.5 (medium); and.8 (large)respectively Confirming
Hypothesis2, BAME studentgerceivedhe curriculumaslessculturally sensitivethan

White studentson all measuresf culturalsensitivity.
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Sub Scale BAME White BAME White MD t Cohen
Mean Mean SD SD

Diversity 2.66 3.10 0.74 0.53 -0.44 -5.58*** 0.66

Represente

d (DR)

Positive 2.20 2.96 0.73 0.66 -0.76 -8.29*** 1.08

Portrayals

(PP)

Challenge 2.74 3.27 0.87 0.63 -0.53 -5.29%** 0.67

Power (CP)

Inclusive 3.01 3.68 0.78 0.48 -0.66 -8.38*** 0.97

Classroom

Interactions

(IC1)

Academic 2.95 3.25 0.63 0.65 -0.29 -3.55%** 0.455

Interaction

with

Teachers

(AIT)

Non- 2.50 2.61 0.56 0.69 -0.11 -1.32 0.17

Academic

Interaction

with

Teachers

(non-AlT)

Interest 3.59 3.93 0.59 0.50 -0.34 -4, 76%** 0.61

**x n< 001;** p < .01 (2-tailed); *p<.05

MD=differencesn meansetweerBAME andWhite students
Table 16 - IndependenSamplesT-testfor CSCS- Ethnicity (BAME vs White Students)

This sectionhasoutlinedtheresultsof t-testswhich wereusedto analyses t udent s 6
perception®f the cultural sensitivityof the curriculum.The nextsectionwill presenthe
findingsofs t u d perspestidesf theirinteractionwith teachergwhich encompassed

academidAlIT) andnon-academidnteraction(non-AIT)).

5.3.6 Academicinteractionswith Teachers(AIT)

If weturnnowto theresultsof t-testdemonstrating t u d gerspestigesf their
interactionwith teacherstherewereno significantdifferencesbetweerBAME and
White studentoon non-academianteractionswith teachergnonAlT). ForbothBAME

andWhite studentsthemeansfor nonAIT wererelatively low, suggestinghese
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interactiongmay not bevery commonin the researclsetting. As therewasno ethnicity
effect,| will notexpoundon thosefindingshere,nor pursueaninquiry into non-AlT in
theregressioranalyseghatfollow. | will alsoreporttheresultsof t-testsoninterestin a
subsequerdgection.Returningto AIT, confirming Hypothesis3, BAME students
reportedsignificantly feweracademianteractionswith their teacher{M=2.95,SD=.64),

thanWhite studentdM=3.25,SD=.65);t(-3.56),p<.001) (Table15).

5.3.7 CorrelationsAmong StudyVariables

Following thet-testswhichwasusedto explorethe differencesn meanscoresetween
participantsa Pearsorproductmomentcorrelationanalysisvasperformedn orderto
investigateanddescribethe strengthanddirectionof thelinearrelationshipbetweenthe
studyvariables Preliminaryanalysesvereperformedo ensureherewasno violation of
theassumptionsf normality, linearity andhomoscedascityl heresultsof the Pearson
productmomentcorrelationcoefficientdemonstratethattherewasa significant positive
correlationbetweerthe four dimensionf the CSCSandthetwo engagemenutcomes

(AIT andinterest)(Tablel7).

1 2 3 4 5 6 7
1 Ethnicity 1
2 Diversity Represented .306" 1
3 PositivePortrayals 446" .459" 1
4 ChallengePower .306" 574" 417 1
5 InclusiveClassroom .3817 372 332" 4507 1
Interactions
6 Academicinteractionwith .217" 187" 217 228 248 1
Teachers
7 Interest .305" 214" 223" 226" 207" 330" 1

** p< .01 (2-tailed)

Table 177 PearsorProductMomentCorrelationdor the StudyVariables

It wasnecessaryo conductmultiple regressionn orderto explorethe

interrelationshipamongthe studyvariables(e.g.,betweerethnicity andeachdimension
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of the CSCS;betweenrethnicity andinterest;andbetweenrethnicity andAlT).
Specifically,l usal multiple regressiorto understandvhether,or the extentto which my
studyvariableg(i.e., ethnicityandthe dimensionsf the CSCS)predictedAIT and
interest.Multiple regressiorallowedmeto controlfor theinfluenceof ethnicity. Given
themulticollinearity betweernthe four dimensionf the mediator(the setof CSCS),|
conductedseparatenediationanalysedor eachdimensionof the CSCSandfor eachof
thetwo dependenvariables(Table18; Table19) Multicollinearity existswhenthereis a
strongcorrelationbetweerntwo or morepredictorg(Field, 2018) asl foundwith my
variables ResearcliField, 2018)suggesthatit is importantto avoid extreme
multicollinearity (variablesthatareeitherhighly correlatedpr perfectlycorrelatedasit
candistortfindings of regressioranalysesln whatfollows, | will reportonthe

mediationanalysesvith AIT, beforereportingon the mediationanalysiswith interest.

5.3.8 Cultural Sensitivityof Curricula and Academiclnteractionswith Teachers

To investigatewhetherandwhich aspect®f cultural sensitivityof the curricula
explainedBAME s t u d lewetasademicgnteractionswith teachersl conducted
mediationanalyse®n eachof the CSCSscalesAs mentionedabove giventhe
correlationdetweerthe CSCSscaleqTablel7), | conductecseparat@analysegTable
18). In eachanalysis ethnicity significantly predictednteractionswith teachergb=.217,

p=<.001)(Figure4).

a) Diversity Represented Ethnicity significantlypredicteds t udent s 6
perception®f Diversity Represente(b=.306,p<.001).Diversity Represeted
alsosignificantly predictedAIT (b=.133,p <.05).In Model 3, the effectof
ethnicityon AIT wasreducedafterincluding Diversity Representeah the

model(b=.176,p <.001).Theindirecteffectwassignificant(z=.05, p=<.05)
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b) Positive Portrayals. Ethnicity significantly predictedPositivePortrayals,
(b=.446,p=<.001).PositivePortrayalsalsosignificantly predictedacademic
interactionwith teachergb=.150,p=<.01).In Model 3, the effectof ethnicity
on academidnteractionwith teachersvasreducedafterincluding Positive
Portrayalsn themodel(b=.150,p < .01). Again, theindirecteffectwas
significant(z=.06,p=<.01).

c) ChallengePower. Ethnicity significantly predictedChallengePower,

( b = . @B3€40®1).ChallengingPoweralsomadea statstically significant
contributionin predictinginteractionwith teacherg b = . pk.018.In Model
3, theeffectof ethnicityon academidnteractionwith teachersvasreduced
afterincluding ChallengePowerin themodel( b = . d<602),Challenge
Powerhada significantindirecteffectmediatingethnicity andinterest(z=.05,
p=<.01).

d) Inclusive Classroominteractions. Ethnicity wasalsoshownto significantly
predictinclusiveClassroomninteraction,(b=.381,p=<.001).Inclusive
Classrooninteractiongnade a statisticallysignificantcontributionto
predictingacademidnteractionwith teachergb=.194,p=<.01).In Model 3,
theeffectof ethnicityon academidnteractionwith teachersvasreducedafter
addinglnclusiveClassrooninteractionsan the model(b=.143,p=<.01).The

indirecteffectwassignificant(z=.07,p=<.01).

Takentogethertheseresultsdemonstratéhateachcomponenbf the CSCSmediatel the
relationshipbetweerethnicity andinteractionwith teachersconfirming HypothesisA.
Thenextsectionwill investigatevhetherandwhich aspect®f culturalsensitivityof the

curriculaexplaineds t u d ieterests 6
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Model 1 (dv: AIT) Model 2 (dv: CSCS Mediator) Model 3 (dv: AIT)

B (SE) b t 95% Clforb B (SE) b t 95% Clforb B (SE) b t 95% ClI forb
Diversity Represented as a Mediator
Constant 2.69(0.11) 23.47 x> [2.44;2.91] 2.267 0.11) 19.16*** [2.03;2.50] 2.40 0.17) 13.60*** [2.06; 2.75]
Ethnicity 0.27 0.07) 0.21 3.58 *** [0.12;0.42] 0.40 (0.07) 0.30 5.18%* [0.25;0.55] 0.22 (.079) 017  2.78*=* [0.06;0.37]
Diversity 0.12(0.06) 013 2.10* [0.01; 0.24]
Represented
R? 0.04 0.09 0.06
Positive Portrayals as a Mediator
Constant 2.691 0.11) 23.47 *** [2.44;2.91] 1.564 (0.12) 12.15%** [1.31;1.81] 2.496 (.147) 16.95%+* [2.20;2.785]
Ethnicity 0.27 (0.07) 0.21 3.58 *** [0.12;0.42] 0.66 (0.08) 0.44  7.85%* [0.50;0.83] 0.18 (.086) 0.15  2.18* [9.01;0.35]
Positive Portrayals 0.12 (0.05) 0.15 2.17* [0.01;0.23]
R? 0.04 0.19 0.06
Challenge Power as a Mediator
Constant 2.69 0.11) 23.47 *** [2.40;2.91] 2.27 0.14) 16.20*** [1.99;2.55] 2.36 0.16) 14.76*** [2.052;2.68]
Ethnicity 0.27 0.07) 0.21 3.58 *** [0.12;0.42] 0.47 (0.09) 0.30 5.17** [0.29;0.66] 0.20 (0.07) 0.16  2.58* [0.04;0.35]
Challenge Power 0.14 (0.05) 0.17 2.84** [0.04;0.24]
R? .047 .093 .076
Inclusive Classroom Interactions as a Mediator
Constant 2.69 0.11) 23.47 *xx [3.05;3.45] 2.50 0.12) 20.24%** [2.26;2.74] 2.26 0.18) 12.49%** [1.90;2.62]
Ethnicity 0.27 0.07) 0.21 3.58 *** [0.21;0.46] 0.54 (0.08 0.38  6.64** [0.38;0.70] 0.17 (0.08) 014  2.21* [0.02;0.33]
Inclusive 0.17 (0.05) 0.19  3.00* [0.05;0.28]
Classroom
Interactions
R? 0.04 0.14 0.07

Table 1871 Effectsof Ethnicity on Academicinteractionwith TeachergAlT): Mediationby Cultural Sensitivityof Curriculum



5.3.9 Interesti Relationsbetweerstudyvariables

Turningnow to therelationshipbetweerethnicity, culturally sensitivecurriculaand
interest,| initially performed-testsin orderto comparemeanscoreshetweerBAME
andWhite studentninterest BAME studentgeportedower meanscorefM=3.592,
SD=.599),thanWhite studentyM=3.935,SD=.500);t(-4.766,p<.001) (Table15),
highlightingthe presencef aninterestgap. Subsequentlyl, performedregression
analysign orderto predictthe effectof the CSCSon interest Mediationanalysesvas
usedto investigatevhetherandwhich aspect®f cultural sensitivityof the curricula
explainedBAME s t u d lewetindetest Theresultsof the mediationanalysesire
presentedn Table18.| conductedseparatenediationanalyse®n eachof the CSCS
scaleqTable 18) to avoid problemsof multicollinearity.In eachanalysis gthnicity

significantly predictednterest(b=.305,p <.001).

a) Diversity Represented Ethnicity significantly predictedperception®f
Diversity Represente(b=.306,p<.001).Diversity Representedalso
significantly predictednterest(b=.133,p < .05).In Model 3, the effectof
ethnicityon interestwasreducedafterincluding Diversity Representeth the
model(b=.265,p < .001).Theindirecteffectwassignificant(z=.04,
p=<.001).

b) Positive Portrayals. Ethnicity alsosignificantly predictedPositive
Portrayals( b = . p&<4081).However,PositivePortrayalsdid not makea
statisticallysignificantcontributionto predictinginterest.

c) ChallengePower. Ethnicity significantly predictedChdlengePower,
(b=.306,p=<.001).ChallengingPoweralsomadea statisticallysignificant
contributionin predictinginterest(b=.146,p<.01).Therelationshipbetween

Ethnicity andinteresis strongetin modell (b=.305)thanin model3,
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(b=.261).ChallengePowerhada significantindirect effectmediating
ethnicityandinterest(z=.04,p=<.01).

d) Inclusive Classroominteractions. Ethnicity wasalsoshownto significantly
predictinclusiveClassroomnteraction,(b=.381,p=<.001).However,
InclusiveClassroominteractiongdid not makea statisticallysignificant

contributionto predictinginterest.
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Model 1 (dv: Interest)

Model 2 (dv: CSCS Mediator)

Model 3 (dv: Interest)

B (SE) (o4} t 95% Cl for b B (SE) b t 95% Cl for b B (SE) b t 95% CI forb
Diversity Represented as a Mediator
Constant 3.25 0.09) 32.77 ***  [3.05;3.45] 2.26 0.11) 19.16%** [2.03;2.50] 1.75 0.26) 6.58%** [1.22;2.22]
Ethnicity 0.33 (0.06) 0.30 5.17 *** [0.210.46] 0.40 0.07) 0.30  5.18* [0.250.55] 0.35 (0.08) 0.26  4.30*** [0.19;0.51]
Diversity Represented 0.15 0.07) 0.13 2.15* [0.10; 0.30]
R? 0.09 0.09 0.11
Positive Portrayals as a Mediator
Constant 3.25 0.10) 32.77 ***  [3.06; 3.45] 1.564 0.13) 12.15%** [1.31;1.8] 3.13 (013) 25.34*** [2.93; 3.42]
Ethnicity 0.34 (0.06) 0.30 5.17 *** [0.21;0.46] 0.66 0.08) 0.44  7.85* [0.50;0.83] 0.28 (0.07) 025  3.62+** [0.12;0.40]
Positive Portrayals 0.08 (0.05) 010 1.68 [-0.010.18]
R? 0.09 0.19 0.09
Challenge Power as a Mediator
Constant 3.25 0.10) 32.77 ***  [3.06; 3.45] 2.275 0.14) 16.20*** [1.99;2.551] 3.019(.140) 21.637** [2.74;3.29]
Ethnicity 0.330.06 0.30 5.17 **  0[.21;0.46] 0.48(0.09) 0.30 5.17* [0.29;.662] .289 (.068) 261 4.242% [0.15;0.42]
Challenge Power .103 (.043) 146 2.379* [0.02; 0.19]
R? 0.09 0.09 0.11
Inclusive Classroom Interactions as a Mediator
Constant 3.25 0.10 32.77 ***  [3.06; 3.45] 2.50 0.12) 20.24%** [2.26;2.75] 3.04 0.16) 19.18*** [2.73;3.30]
Ethnicity 0.34(0.06) 0.30 5.17 *** [0.21;0.47] 054 0.08) 0.38 6.64** [0.38;0.70] 0.29 0.07) 026  4.16™* [0.15;0.43]
Inclusive Classroom 0.08 (0.05) 010 1.67 [-0.01;0.18]
Interactions
R? 0.09 0.14 0.10

Table 1971 Effectsof Ethnicity on Interest:Mediationby Cultural Sensitivityof Curriculum



Partially supporting Hypothesis6, takentogethertheseresultsshowthatthe
Diversity Represente(@R) andChallengingPowercomponent®f the CSCSeach
mediatedherelationshipbetweerethnicityandinterest while the othertwo components
of the CSCSdid not
This chaptehaspresentedhefindings of a quantitativeapproachadoptedor this study.
Initially, this chapteraccountedfor the genealogyof the setof culturally sensitive
curriculascaleqFigure3). Quantitativedatawasderivedfrom 262returned
questionnaireOverall, theseresultsindicatethattherearefour dimensionghat
constitutea culturally sensitivecurriculum:Diversity Represented?ositivePortrayals;
ChallengePower;andinclusiveClassrooninteractions Additionally, BAME students
perceivedheir curriculumaslessculturally sensitivethantheir White peerson all four
dimensionof culturalsersitivity (Figure4). Equally,BAME studentseported
significantly fewer interactionswith their teachershanWhite studentsThesefindings
indicatethatthe whitenesof the curriculumnegativelyaffectsBAME s t udent s 0
interactionwith their teachergluring university.Whencontrolling for ethnicity,two
dimensionof culturally sensitivecurriculum,namelyDiversity Representednd
ChallengePower,wereshownto significantly predictinterest(seeModel 3 in Table19).
Takentogetherthesefindingsdemonstrat¢hattherearedifferencesns t udent s 0
perception®f the culturalsensitivityof the curriculumbetweerBAME andWhite
studentsin sunmary,theseresultsshowthatthe culturalinsensitivity (whitenesspf the
curriculumnegativelyimpactsonBAME s t u d edacatidoreexperiences higher
educationThenextchaptermoveson to discusshefindings of theresearchn thelight

of theirimplicationson educationapraxis.
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Discussion

6.1 Introduction

A thornyissueof concerns the nexusbetweerraceandeducationainequalitiesn HE
(Bhambraetal.,2018; Thomas& Arday, 2021;UniversitesUK, 20200 St udent s 6
perceptiorof thewhitenessof their curriculum(the extentto which the curriculumis
culturally (in)sensitivg andthe potentialbarriersthatits culturalinsensitivityposego
studentengagemen(indicatedby s t u d iaeterdactmodwith teacheronacademierelated
mattersandinterestin their majorsubjectof study)is the pretextfor this researchin
orderto defineandunderstandherelationshipbetweercurriculaands t udent 6 s
engagement, conceptualisedjevelopedandvalidateda setof Culturally Sensitive
CurriculaScalegseeChapters3, 4 and5) thatcanbe usedto assesg,eflectonand
improvethe cultural sensitivityof the HE curricula(Thomas& Quinlan,2021b)
Severalinesof enquiryandhypothesesvereconsiderediuringthe
conceptualisatioanddevelopmenof this researchThis studyusesthoselines of
enquiry(researchyuestionspndhypothese$o investigatehe extentto which the
culturd insensitivityof the curriculumimpactsnegativelyon studentengagemen HE.
| contendthatthe whitenessof the curriculumrendergt culturally insensitive A
culturally sensitivecurriculumis onein which attitudesteachingmethodsandpractice,
teachingmaterialsandtheoriesrelateto, respectandaffrmss t u d @éversesu@ures,
histories,identitiesandcontexts Prior studieshaveaimedto assessheoverallracial
climateon universitycampuse$¢Nationallnstitutefor TransformatiorandEquity, n.d.;
USCRaceEquity Centre,n.d.)aswell asgainstuden t peispectivesntheir
experiencesf engagemenn HE broadly(Neves& Hewitt, 2021;Office for Students,
2021) Otherstudieshavehighlightedtheimportanceof culturally relevantpedagogy

(LadsonBillings, 1995b) culturally responsiveeducationBryan-Goodenetal., 2019)
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andculturally responsiveslassroontlimate(Holgate,2016) However to date,l have
notidentified anyracefocusednstrumenthathasbeendevelopedaindvalidated
specificallyto measures t u d gercepson®f the culturalsensitivityof their
curriculum(i.e., its contentandhow it is taught) In thecontextof my study,| explored
two engagementariables’ interactionwith teachergAlIT andnonAlIT), andinterestin
subject(individual interest).

This chapteranalysesinddiscusseshe majorfindingsin relationto theresearch
questionsaandhypothesesutlinedwithin this thesis.Adoptinga QuantCritapproach(see
Chapter3), this chapterdiscussesheresultsfrom the empiricalresearctoutlinedwithin
thisthesisin relationto theories|iterature,andther e s e a expdrienceansl
positionality. The chapteris outlinedin thefollowing way. Section6.2 briefly restates
theresearchyuestionsSection6.3 presentshekey findings of thestudy. Initially, |
hypothesizedhata culturally sensitivecurriculaencompassesevendimensionf
culturalsensitivity(seeChapter4). Conceptuallyandstatistically, therefore Section6.4
explainshow the conceptualizationf the CSCSshiftedfrom seven dimensionsas
originally hypothesizedo 4 dimensiongiponanalysisof theresearcldata.Drawingon
theories]iterature,currentdiscoursesn HE relatingto decolonizing/diversifyinghe
curricula,aswell asmy positionalityasaresearchefrom aracially minoritized
backgroundandthefindingsfrom the analysisof datarelatingto theresearchguestions
arethendiscussedn greaterdetailin turn within this section Section6.5 elaborate®n
thedifferencesbetweerBAME andWhites t u d gercéptisnsof the curricula Section
6.6 discussesheresearcHindingsrelatingto thewhitenessf the curriculumandits
effectons t u d ieteractodwith teachersSection6.7 discusseshe whitenesof the
curriculumandits effectons t u d iaterdsts éheir subject Consideringheresearch
findings, Section6.8 outlinesthe primary limitations of this studythatneedto be

acknowledgedSections.9and6.10outlinestheimplicationsfor researctandpractice
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respectively Section6.11suggestslirectionsfor futureresearchSection6.12 explicitly
outlinesmy original contributionto thefield, while Section6.13articulateshe
contributionsof engagemeni this doctoraljourneyto my personabndprofessional
developmentThechapterconclude with afinal summaryof theresearctoutlinedin

this thesisin section6.14.

6.2 Main ResearchQuestions

This sectiongestateshe principalresearclguestionghatguidesthis study,aswell as
thehypotheseshatguidedthe analysisof theresearcHindingsin responséo the
researclguestionsThefive researclquestionghatarediscusse@ndaddressech the

subsequerdectionsaredenotedelow.

a) Towhatextentdo studentgerceivethe curriculaasculturally sensitive?
Doesthis vary betweernWhite andracially minoritizedstudents?

b) Towhatextentdoesthed wh i t ef theecargcdumaffectracially
minoritizeds t u d iataeracgoldwith teachers?

c) Towhatextentdoesthed w h i t ef thecsrisc@umarffectracially
minoritizeds t u d iateres g1 their subjectduring university?

d) Whichaspect®of culturally sensitivecurriculasupports t u d ieterdctson
with teachers?

e) Whichaspect®of culturally sensitivecurriculasupports t u d ieterést® 6

6.3 The Key Findings of the Study

A Culturally SensitiveCurriculaScale(CSCS)with four dimensionsvasdevelopedasa
resultof aliteraturereview,dialogueswith studentsandeducatorgor contentvalidation
anda studywith a sampleof 262 diverseuniversitystudentgseeChapterd). The 19-

item CSCSwasfoundto measurdour dimensionf culturalsensitivity:
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a) Diversity Represente(DR)i (Items1,2,3,4,5,6,7,8)
b) PositivePortrayal§PP)i (Iltems7,8,9)
c) ChallengePower(CP)i (Items22,23,24,25,26)

d) InclusiveClassrooninteraction(ICI) i (Items28,29, 30)

Factoranalyticevidenceandicatedthatall patterncoefficientswerehigh,
indicatinga significantcontributionof eachitemto the correspondingubscaleThe
studyalsofoundthatracially minoritizedstudentgerceivedheir curiculum asless
culturally sensitivethantheir White peerson all four CSCSdimensionsTheyreported
feweracademianteractionwith their teachersandsignificantly lower interestin their
programmeof studythantheir White peers(seechapters). Ethnicity wasfoundto
significantly predictAIT. Thatis, whenstudentdind the curriculummoreculturally
sensitivetheywould be morelikely to reportgreaterinteractionwith their teachersl
alsofoundthattwo component®f the CSCS(Diversity RepresetedandChallenge
Power)partially explainedthe presencef aninterestgap betweerBAME andWhite
students.

Takentogetherthefindings of this studyareconsistentvith theliterature
outlinedin Chapter2 andprovidesempiricalsupportfor qualitative concerngaisedby
studentglobally (particularlyfrom racially minoritizedbackgroundsin various
0 Mu s taRd® IDle @ o | movementgedy., #WhyisMyCuriculumSoWhite,
#RhodesMustFalnd#LiberateMyCurriculumanddecade®f qualitativeand
guanttative researctihat cataloguestudentexperiencesf engagemenwith the HE
curriculum(Arday, Belluigi andThomas 2020;Asante 2012;Eirich etal., 2018;
Harper 2013 Harper,SmitandDavis, 2018;HenriquesandAbusouk 2018;Medg
2020;Peters2018;Timm andAndersen2019; ThomasandJivraj, 2020) dueto the
negativeimpactof thewhitenesof the curriculumonthem(Douglas,Shockley&

Toldson 2020;Peters2018 Thomas& Jivraj, 2020. Severakhuthors(Andrews,2019;
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Gabriel,2017;Jay,2003;Warmington,2019)havenotedthateffortsto decolonisehe
curriculumhavebeenwidely caricaturecandderidedasvulgarizingandrelativizing
academienqury (Williams, 2016) yet this studyshowsthatevenif thatwasthecase,
thereis anassociatiorbetweerethnicity andthewaysin which studentgperceiveand

experienceheir curricula.

6.4 ConceptualisingDimensionsof Culturally Sensitive Curricula

Initially, I hypothesizedhatcurriculaareculturally sensitiveif theyareableto meet
severkey objectives(seeChapter3). The currentstudyfoundthata culturally sensitive
curriculaencompassewsur key dimensionsasdescribedelow (alsoseeChapterb). This
sectionexplainshow the conceptualizatiof the CSCSshiftedfrom sevendimensions
asoriginally hypothesizedo 4 dimensionsiponanalysisof theresearcldata.

Firstly, aspreviouslymentioned'seeChapters), uponcompletionof a literature
review (seeChapter2), andanalysisof frameworksof culturally responsivgpedagogy
(BryanGoodenretal., 2019;Holgate,2016;LadsonBillings, 1995b) drawingon my
experiencesf curriculaandstudentengagemenn HE, andin discussionsvith an
expertin curriculadevelopmenin a mid-tableuniversityin England,7 dimensionsof
culturally sensitiveeducationwereproposedseeChapte 3), andanAlphaversionof the
CSCSwasdevelopedseeAppendixA).

After decidingon sevendimensionsaninitial item poolwasgeneratecnd
developedTheitem pool contained30 itemson afour-pointratingscale.Likert scaleis
mostcommonlyusedin socialscienceresearchn orderto assessttitudes ppinionsand
beliefs(McCoach& Madura,2013) Thedimensionsvereconceptualisetbasedn
literatureandcurrentdiscourseshatilluminatethe presencef structuralinequalitiesin
HE (seeChapter2), aswell asqualitativeevidenceandmy experiencesf engagement
with curriculain HE. AppendixA outlineseachsub-scale andprovidesa descriptionof

theconcepthatunderpingheir construciandtheitemsthatform eachconstructFor
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instancethed De ¢ o | BawerandPirgi v idimengioevéasconceptualisetb
explorethe extentto which powerandprivilege promotea form of hegemonythat
instigatesandsustainsystemiceducationalnequalities(Arday, 2018;Meda,2020;
Mignolo, 2007;Nagdee& Shafi,2021;Thomas& Arday,2021) The6 Ce n for i n g
Multiple P e r s p edirtensioneelatésto the extentto which arangeof conceptsare
exploredwithin the curriculum(Mountford-Zimdarsetal., 2017) | wascautiousabout
thedegreeof ratingthatl would useto identify thestrengthof s t u d gerceptioasl
wasmindful thathow | interpretecs t u d percépsofoftheir6 st rangt h
p e r c e pvbuldbempditantin orderto establisithereliability of theresearch
findings.| wasalsomindful thatdatado not speakfor themselvesHence || utilisedmy
experiencegandintersectionapositionalityasaresearchefrom aracially minoritized
backgroundalongwith a QuantCritapproacto analysingthedata, in orderto interpret
s t u d eercepson®f the culturalsensitivityof their curricula.

The Alphaversionof the CSCScontained30 itemsthatexplored7 dimensionof
culturalsensitivity(seeAppendixA). Studentgespondedo eachitem on afour-point
Likert scalerangingfromé st rding a6 e € 6 @ g 1y Eheged0itemswere
arrangedothattheindividual itemsof the sevendimensionsverescatteredandomly.

Forthe purposeof validation,the Alphaversionof the CSCSwassubjectto
qualitativetestingwith student§n=40)andeducatorgn=10).Participantavere
explicitly askedto provide concreteexampleshatmaybe usedto refinetheitems.
Consultatiorwasalsosoughtfrom a seniorresearchewith expertisan scale
developmentfor clarity in relationto the formulationof the scalesandothertechnical
issueghatshouldbe consideedin scaledevelopment.

Secondlytakingthe perspectivesf studentandeducatorsnto accountdata
from the pretestingphasaenformedthe developmenbf theitem pool thatincreasedrom

30to 34 items.Thedataalsoinformedtherevisionof the Alpha versionof the CSCSand

153



thedevelopmentf a Betaversionof the CSCS.The Betaversioncontained34 items
(including106 | imle ems(seeChapter3)) thatexplored7 dimensionf cultural
sensitivity.Conceptuallytwo of the original constructgemainedunchangedseveral
itemswerealsoeitherremovedor revised(seeAppendixB). Forexamplethed Di ver si t
P r e scensttud@wasrevisedto6 Di v eRreir teys ia ordertodapturehow
diversitywasrepresentedgsopposedo the presence/abseaof diversityin the
curriculum.Additionally,the6 De ¢ o | BawerandPnr g v icdngrgcevdsalso
revisedto6 C h a | R cewdrefderto accounforthec u r r i cability torertalsle
learnergo developthe socicpolitical awarenesandcritical consciousnes® challenge
poweranddominantideologiesThed Cat @rMultipte P e r s p ecorstiuswas 6
reworded| 6 Mu IPteir pslpee bdcausdleesv@rdo,C a t esuggestshd@ multiple
perspectiveshouldbeaccommodatedisopposedo embkeddingdiverseperspectives
andknowledgesystemswithin the curriculumto standon equalfooting with other
knowledgesasauthenticknowledge.TheconstructH | n ¢ | u swasveeoncepusaliéed
to6 1 nc lLeasinge@ v i r o to aceountfod culturally sensitivecurriculaasakey
featureof culturally engagingcampusenvironmentgMuseus,2014) Theé Cul t ur al
C o mp e t dmersiendrasrevisedto focusspecificallyonthei nst r uct or 6's
understandingnterestandappreciatiorfor cultural differencesasopposedo the

c ur r i cahilitytorar@alslelearnergo developculturalcompeénce.

The Betaversionof the CSCSwasadministeredo 262 student§157 BAME;
100White) enrolledin a mid-tableEnglishuniversity(approximately37% BAME
undergraduatstudents)the majority of whomstudiedon degreen advanced
humanitiesandsocialscienceprogramsl! deliberatelyoversampledAME studentsn
orderto amplify their voices.Undergraduatstudentsverealsodeliberatelyoversampled
(N=242)becauseheir curriculummaybemoreprescribedasopposedo postgraduate

researclstudentsyhosecurriculummay be moreorganic(Glatthornetal., 2001)
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Thirdly, Exploratay FactorAnalysisandPrincipalComponenAnalysis(PCA)
of the Betaversionof the CSCSquestionnairevasconductedThe106 | imlk i@&ems
thatwereinitially includedto gainnuancedinderstandingef racially minoritized
s t u d eerspestidesf thewhitenessurriculumwereremovedandnot subjectto a
PCA becauséeheyprovedunsuitableor anumberof reasonsForinstancethed | imle é
itemsweredeemedcambiguousandcouldbeinterpretedn avariety of ways,shifting the
focusawayfrom cultureand cultural sensitivity.Subsequently, concludedhatthed | i k e
m e ifemswereunsuitablebecaus¢heywerefoundto containresponseandlexical
errors(BeattyandWills, 2007;Conrad Blair andTracy, 1999;Dillman, 2000 Drennan
2003) Specifically,thesamplewascomprisedf respondentfrom a rangeof
demographi@andculturalbackgroundshencejtemssuchas:i T tewericulumincludes
knowledgethatis relevantto peoplelike me andii T ttwericulumaddresseproblems
thatarerelevantto peoplelike m e werenotableto generatehe answerghat! intended
dueto ambiguityin relationtor e s p o rcahtextualizatio of 6 | imlke &arexample,
all studentsnay perceivethattheknowledgethatis includedin the curriculumis
relevantto peopled | t k efmord aprofessionaperspectiveasopposedo a socic
historicor culturalperspectiveAdditionally, this studyis anchoredn CRT, which
postulateshatracismis ingrainedasa centralfeaturewithin thefabric of society,
shapingthe daily lived experiencesf peoplefrom racially minoritizedbackgrounds
(Bell, 19921995) However,| realisedthatonemustobservegreatcautionwhen
hypothesisindghatthe problemsthatarerelevantto peopleof colouraresimilar, assuch
generalisationperpetuateaciststereotypedy homogenisingyroupsof peopleandnot
acknowledginghe myriadintergroupnuancegAllen andWebber 2019;Smit, 2012;
Woolf etal., 2008) Thed | iml emsalsocontainednclusion/exclusiorproblemsthat
poseddifficulty to answeringhe questiondueto lack of clarity in relationto the scopeof

thequestionsForinstancefi P e dilelmeareusuallyassumedo havelow family

155



wealth,low educationaattainmen@and/orlowi n ¢ o Regetencéo 6 | imlk i@ that
statementould beunderstoodo relateto any of therangeof socicdemographic
characteristicsynprotectegersonalitycharacteristicssuchasshynessor their
intersectios. The1l06 | imlke emsweresubsequentlgxcludedrom all further
analyses.

Fourthly,uponremovalof the106 | imle €ems,theremaining24itemswere
subjectto a PCA. Five componentsecordeckigenvaluesgreaterthanl, explaininga
total of 59.45% of thevariance Theseresultscorroboratedvith thatof the Parallel
Analysis,which showedfour componentsvith eigenvaluesexceedinghecriterion
valuesfor randomlygenerateanatrix of the samesize.Hencethe decisionwastakento
retainfour factors.

Fifthly, the PatternMatrix for the 24-item solutionrevealedhatitemsloaded
higheston four componentsSomeitemsextendedvertwo componentgTable7),
mainly becaus®f the presencef multiple ideasin the samequestionthe mergingof
two or moreconceptsn asinglequestionpr becaus¢heitemweretoo generain the
concepthatit explored.Theremainingl9 itemsweresubjectto a PCA.

Finally, following the PCA of the 19 items,the decisionwastakento retain4
factorsfor furtherinvestigationTheitemsweresubjectto furtherinvestigationbecause
theyrecordeceigenvaluegreaterthanl (totalling 64.44%of thevariance)Table9), as
well aseigenvaluegxceedinghe criterionfor randomlygenerateanatrix of thesame
size.All itemshadpatterncoefficientshigherthan0.5,which wassuggestedo be
satisfactoryby Steveng2002) Theitemsloadedneatlyon 4 dimensionsThefour-factor
modelwasfoundto measurdour separatelimensionsthatwhenamalgamated
constituteghe Culturally SensitiveCurriculaScales.

Throughouthe processf reducingthe scales§rom sevendimensiongo four, |

realisedthatthe scalesvereassociatedyet conceptuallydifferent. For example the
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waysin which peoplefrom diversebackgroundsrereferencedn the curriculumis of
primary significance howeverthe extentto which diversityis positively portrayedalso
mattersasit may affirm minority ethnics t u d eulutesarddtheir histories(Harperet
al., 2018) Critical thinking is a key graduateoutcomehencethec u r r i cbilitygomoé s
provokecritical thoughtandempowerstudentdo developcritical consciousnessy
challengingoowerandsocialinjusticess alsoof greatimportanceThe developmenof
inclusivelearningenvironmentghatembracesulturaldifferencesandrespectsnyriad
perspectiveslsomattersignificantly. Therefore collectively,the CSCSutilisesthe
constructof CRT (andits adjunctQuantCrit)asa conceptuaframeworkin orderto
unveil how discursivenegemonigracticegeinforceculturally insensitivecurricula,that
promoteeducationalnequality.

A numberof the 7 reviseddimensionsvereamalgamatetb form asingle
dimensionin constructinghefinal versionof the CSCS(seeAppendixB). | concedehat
| may havebeentoo granularin my approacho conceptualisinghe CSCSandin
creatingthe itemsinitially. Hence,| mayhaveandinadvertentlycreatedoroader
conceptialisationsn orderto accommodatéemsthatunbeknowrto meatthetime,
combinedtwo or morerelatedconceptgseeAppendixA). Uponanalysisof datafrom
theBetaversionof the CSCS|| realisedthatl mayhavebeenobliviousto connections
betweentemsthatwereconceptuallyrelated hencetherewasno requiremento
introducenew constructgo capturethoseconceptsTherefore] reducedhe7
dimensiongo 4 dimensiongiponanalysingthe databecausé foundthatsomeitems
wererelatedconceptuall. Forexamplejtemswithin thedé Di v éPrr eisdayertsion
(temslto5);the6 Ac c Proa tt & (deynB)jasdd Mul Pe p b p e(temsl® e s 6
and18) dimensionsvereconceptuallyrelatedandwereamalgamatedb form the
0 Di v Rreqir teysdanensiendf thefinal CSCS.Itemswithinthed6 Accur at e

Por t rdmermsiongitéms7, 8 and9) wereconceptuallyelatedandamalgamatetb
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formthed Po s P @ 1 tv redimerssibrdt@mswithin thed C h a | R cew ifends22,
23and24),and6 C o n n éeaminganglA c t i(ilems@5and26)dimensionsvere
amalgamatetb formthed C h a | B cewdjneghsionof thefinal CSCS Finally, items
withinthed | n c ILeasiingeE@ v i r o (teme28,29%30)dimensionwvere
amalgamatetb formthed | n ¢ IClassroomie n t e r aiménsianof thedinal
CSCsS.nitially, I hypothesisedhata culturally sensitivecurriculais comprisedof 7
componentsThevalidationof datafrom the studyoutlinedin this thesis(seeChapters)
providesempiricalsupportfor afour-componentonceptualisatioof a culturally
sensitivecurricula.

This sectionhasoutlinedhow the CSCSthatwerehypothesisedo have7 dimensions
shiftedto 4 dimensionuponanalysisof the surveydata.The nextsectionwill discuss
eachdimensionin greaterdetailandhighlight how theitemswithin eachscalecaptured

theessencef thatscale.

6.4.1 DiversityRepresented

Thefirst dimensionof the CSCS(Diversity Representedpcuseson how peoplefrom
diversebackgroundsrereferencedn the curriculum. This goesbeyondbinary
representationsf diversity (Black or White) andcentresacein acknowledginghe
intersectionahuanceslongall indicesof diversity (e.g.,socialeconomicclassifications,
therangeof protectedcharacteristicoutlinedin the Equality Act (2010)aswell as
differentculturaltraditions,languagesndreligions). The Diversity Represented
dimensioncaptureghe extentto which the curriculumis representativef global
perspectivespntologies gpistemologieandtraditions(Hackman 2005a;Ladson
Billings, 1997;Leask,2014) (e.g.,i T ltwriculumreferenceslifferentethnicand
culturaltraditions,languagesieligionsand/orc | o t handthgn@annerin which they
arerepregnted(e.g.,i P e oopdiverseethnicitiesarerepresentedsresearcherer

professionalsnotjustasparticipantdan researchglients,consumersgustomerg t ¢ 0 ) .
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The extentto which studentgparticularlyracially minoritizedstudents¥eel
emotiondly interestedgcurious,inquisitiveandtheir desireto pursuetheirinterestin
their subjector learnmoreaboutit may be dependenbn the extentto which diversityis
presentinterestis instrumentain learning,andis a precursoto motivation(Renninger,
2000)andachievemenfMurayameaetal., 2013) Interestdevelopghroughinteraction
with othersandthe environmen{Hullemanetal., 2010;Schietleetal., 1992) Interest
IS neitherstatic,nor somethinga personis bornwith (notwithstandingoredispositiorto
developindividual interest)(Renningei& Hidi, 2016) Thepresencef diversityin the
curriculummay be perceivedasan antecedentio cognitiveactivationandlearning
behaviourghatmaypromotegreate interestin the subject(Quinlan,2018,2019;
Renninge’& Su,2012) Thereforejt is incumbenton educatordo createculturally
engagingearningenvironmentconduciveto the developmenandsustainmenof

interest(Museus2014)

6.4.2 Positive Portrayals

The seconddimensionof the CSCS(PositivePortrayalsfocuseson redressing
assumptiongperceptionandstereotypesf peoplefrom diversebackgroundshatmay
distorthow theyareconsideredy society.A purposeof CRT is to adoptaracefocused
appro&h to questioninghe socialconstruction@andassumptionsf raceandracialised
status particularlyconcerningvhitenessThe PositivePortrayaldimensionof the CSCS
explicitly relatesto the presencer absencef implicit/explicit biasandthe extentto
which thesevicesareenmeshedh the curriculumepistemologicallfAsante,2012;
Bernal& Villalpando,2002;Hylton, 2011;0mi & Winant,1994) methodologically
(Datta,2018;Garciaetal., 2018;Gillborn etal., 2018;Smith,2012) ontologically
(Grosfoguel 2013)or pedologically(Gabriel,2017;LadsonBillings, 1992;Lynn, 1999;
Wei, 2007)throughdeficit perception®f racially minoritizedpeoplein theacademy

(Shilliam,2017) Itemsin this dimensionwerenegativelyworded,but werelater
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reversedor the purpose®f dataanalysis.Theimplicationsof negativelywordeditems
in constructiorof the CSCSwill bediscusse@dnoninthed L i mi tsactiaonod this 6
chapter.

The PositivePortrayaldimensioncaptureghe extentto which diversityis
representegositively (Bell, 2007)(e.g.,i Wh sagialproblems(e.g.,crime and
violence)arepresentedpeopleof colourareusuallyconsideredhep r o b hnelfim@h e n
inter-personatonflictsarepresentedpeopleof colourareusuallyconsideredhe
p r o b loeneyativelyaslackingagencypeingvulnerableporii n e e wbes @ v d o
(Hughey,2012;Murphy & Harris,2017)(e.g.,i Wh @eawopleof colourhaveproblems,
White peopleareusuallypresentedsbeingableto solvethoseprobleans oThePositive
Portrayalddimensionof the CSCSilluminatesthewaysin which peoplefrom racially
minoritizedgroupsareportrayed,n orderto highlightandredressstereotypesnd
negativeperception®f peopleof colourin the curriculumthroughthe developmenof a
culturally sensitivecurriculaandculturally responsiveresponsibldéeaching(Gay, 2000:
2010 2013) Negativeportrayalsof peoplefrom racially minoritizedbackgroundsn the
curriculumhasbeenprovento promotea stereotypehreat® (Steele& Aronson,1995)
for BAME students(Thomas& Jivraj, 2020; Thomas2012a). Negativeportrayalsof
peopleof colourin thecurriculummay alsopromotea stereotypehreat,whichin turn
may negativelyaffectcrucialintra/interpersonabutcomedor racially minoritized
studentge.g.,interactionwith their teachersjAllen, 2019;Harper 2013 Kahu,Nelson
andPicton2017), aswell ascognitiveoutcomege.g.subjectinterest)(Ainley etal.,
2002;Azevedo,2011) Whenracially minoritizedstudentdoecomeawarethattheir
stigmatisedstatusmayberelevantin a particularcontext,they maybecomehyper
vigilant andsensitiveto environmentatuesrelevantto potentialprejudiceand/or
discrimination(Murphy etal., 2007) In turn, this may havedetrimentaleffectson their

identity (Walton& Cohen,2007)andsenseof belonging(Strayhorn2012; Thomas,
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2020a) Stereotypehreathavealsobeenshownto depresperformancdAllen &
Webber,2019;Walton& Cohen,2011;Woolf etal., 2008) Identity safetyis anantidote
to thethreatof beingstereotyped® The PositivePortrayalsdimensionof the CSCS
focusese d u c aatteatior®rd thedevelopmenodf a culturally sensitivecurriculathat

hasthe potentialto promoteidentity safety(Howansky MaimonandSanchez2021)

6.4.3 ChallengePower

Thethird dimensionof the CSCS(ChallengePower) focusesonthec u r r i cbilityu mo s
to provokecritical thoughtaswell asthedevelopmenof| e a r so@opditgal

awarenes$o challeng dominantideologiesandassociationgetweerpowerand
hegemonyThomas& Arday, 2021)thatmaintainssystemianequality(Bell, 1992;
Mclintosh,1992) For example theuniversityis a primaryarenawherepolitical debate
andcontestationsboutwhatconstitutesd | e g i knowledgeaadivhois authoisedto
produced | e g i knowiledgeragés(Grosfoguel2012: 2013). Consistentvith a

centralclaim of CRT thatthe curriculumis normativelyWhite (LadsonBillings, 1998)
thesecontestationandprovocationshighlightthefi s u b o r édndmadinalisatiorof
culturalnorms,valuesandk n o w1l efaan&uwopearandAnglo-Americanpeople
(BernalandVillalpandao, 2002 p. 169). The CSCSposegqjuestionghatstimulatesan

analysisof the extentto which the curriculumremainsnormativelyWhite, throughthe
dominanceof Anglo-AmericanandEurocentricepistemology/ontologyhatis believed

to besuperiorin producingd | e g i knowiedgeje éontrastoé i | | egi t i mat ed
knowledgeproducedoy all otherepistemologicaperspectiveandtraditions(Bernal&
Villalpando,2002) Itemsin the ChallengePowerdimensionof the CSCSareconsistent

with counterhegemonighilosophiesandpracticegBell, 2007 Rabaka2010;Thomas
andArday, 2021)by capturingunearnedrivilege (Mclntosh,1992) andtapping
cognitiveincongruity,which alsostimulatesnterest(e.g.,i T lcw@riculumraises

guestionsaboutpowerand/orprivilegethatareusuallytakenfor g r a n taidiny&e |,
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devdopmentof sociopolitical awarenesgBonilla-Silva, 2014;Mills, 2007 2014)(e.qg.,
A T rcwericulumencouragestudentdo connectearningto social,political or
environmentat o n ¢ eandbpéoinotingsocialjustice(Hackman2005a;Shilliam,
2019)(e.g.,i1 T kewericulumencouragestudentso takeactionsthatfight inequityto
promotee q u i Thgcdtiguesof whitenesspowerandprivilege (Fineetal., 1997)
servesasa usefulpoint of inquisitionanddialogueto interrogatesystemiaacialised
inequalitiesin orderto developmoreculturally sensitivecurricula.

The ChallengePowerdimensionwasconstructedrom anamalgamatiorof two
separatescalegDecolonisationPowerandPrivilege,andConnecting-earningto Real
Life Actions)in theinitial conceptualisationf the CSCS. Combiningthesedimensions
madesersetheoretically becauseheyareconsistentvith CRT,in thattheyboth
challengdraditionalclaimsto objectivity, meritocracy colourblindnessraceneutrality
andequalopportunity,aswell asthe camouflageof the self-interest powerandprivilege
of dominantgroups(Caldmore,1992) Racismis 6 n o r motalbedannor rare:deeply
ingrainedin thefabric of society(Ledesma& Calderén2015) Importantly,the
ChallengePowerdimensioncallsfor a challengeto dominantideologiesinsofarthatit
paysattentionto therolesandforms (individual andinstitutional) thatraceandsystemic
racismplay in governingpowerrelationsandhegemonicstructuresn supportof

whitenesghistorically andcontemporarily)Bell, 1992 1995)

6.4.4 Inclusive ClassroomIinteractions

Thefourth dimensionof the CSCS(InclusiveClassroominteractions)focuseonthe
developmenof alearningenvironmenthatappreciateandrespectsliverging
perspectivesndculturaldifferencesin termsof redressingducationalnequalities the
CSCsSbroadlysupportsSamueMuseu$(2014)conceptualisationf a culturally
engagingcampusenvironmentjo the extentwherethe curriculumin its entiretywould

be moreculturally engagingf it promotedandprovidedculturally relevanteducation
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(Aronson& Laughter,2016;LadsonBillings, 1995b) Sampleitemsin this dimension
capturesnclusivepedagogicapracticesastheyoccurin classroomninteractionsbetween
studentsandteachergFreirg 1970;Gay, 2013 Lépez 2017)(e.g.,A M ynstructorsmake
aneffortto pronouncee v e r ymamee 0 s r e antproynateinteractionand
practiceso promoteaninclusiveexperiencemongstudentgArday etal., 2020;
DalhouseJniversity,n.d.; Fuentesetal., 2021; Grue,2021;Thomas2021)(e.g.,i My
instructorsencouragetudentdo respecbthers t udp @it s 9 e cQonsigtentwiih ) .
Hidi andRenninges (2006)four phasemodelof interest interestis dynamicand
developsn relaiontoap e r simtaragt®n(s)ith theirenvironmentThereis
mountingevidencehatinclusiveinteractiongmay contributeto interestdevelopment
(Azevedo,2011;Hidi & Harackiewicz2000) Persorenvironmeninteraction(smay
fosterconnectionwith 6 h o dhlaten@ablethemto continueto seli-triggerandsustain
involvement.Culturally sensitivecurriculaprovidea diverserangeof 6 h o qdees 6
Chapters) thatmay promoteinclusiveclassrooninteractions.

This sectiondisproved Hypothesis1 by explaininghow the conceptualizationf the
CSCSshiftedfrom 7 dimensionsasoriginally hypothesizedo 4 dimensionsipon
analysisof theresearchdata.Returningto theresearchguestionsthe nextsection
providesa detaileddiscussiorandinterpretatiorof thefindingsof the analysisof datain

relationtos t u d everallgetceptiorof the cultural sensitivityof the curriculum.

6.5 DifferencesBetweenBAME and White St u d dParteptisnsof the Curricula

Thefirst researchyuestionsoughtto assesshe extentto which studentsperceivethe
curriculaasculturally sensitive aswell asthe extentto which theremaybevariationsin
perceptiondetweenWhite andracially minoritizedstudents| expecedto find that
BAME studentsvould belesslikely to reporta culturally sensitivecurriculathanWhite

studenton all four dimensionf culturalsensitivity Hypothesi<.
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Hypothesis2 wasconfirmed. BAME studentgerceivedhe curriculaasless
culturally sensitivethanWhite studenton all four dimensionf the CSCS .For
instancewhetherdiversitywaspresenin the curriculum,whethermpeopleof colourwere
positively portrayedwhetheror notthe curriculumencouragedtudentgo challenge
powerandthe extentto which classroominteractionsvereinclusive. This finding is
consistentvith a principal CRT claim thatraceandracismareendemic permanenand
centralfeaturesof society,andnota marginalfactorin definingandexplaining
individual experiencesf peopleof colour(Bell, 1995;Solorzano,1997) Similarly, the
finding corroboratesvith CRT analysisof educationainequalityasafeatureof the
curriculum.Theseinequalitesareespousedhrougha colourblind ideologyembedded
within theformal curriculum(Glatthornetal., 2001)andthe permanencef whitenessas
afeatureof thelearnedcurriculum(Bell, 1992;Bonilla-Silva, 2014;LadsonBillings &
Tate,1995) Thisfinding is alsoconsistentvith theC R T éhallengeo thenormative
whitenessf the curriculum,which is manfestedin its Eurocentricepistemology,
ontology,philosophicalandmethodologicabpproacheandpedagogyHall & Tandon,
2017;LadsonBillings, 1998;Shilliam, 2015;Smith,2012) Theextentto which
discoursesndclassroomnteractiongnfluenceandsustainracialisedrelationshipsn
HE hasbeenthe subjectof muchresearch{Gillborn, 2008 LadsonBillings, 1995b) The
findings presentedheresuggesthatracialisedrelationshipsanbe mitigatedby more
inclusiveclassroomnteractionsFor example the creationof learningenvironmentghat
areconduciveto thedevelopmenof culturalcompetencé€Cross,1989)throughcultural
exchangesndcrossculturalinteractions’! Using quantitativemethodsand QuantCrit
(Garciaetal., 2018;Gillborn etal., 2018)asananalyticalframework thesefindings
providefurtherempiricalsupportfor BAME s t u d eepottssf éducationalnequality,
built on environmentablndinstitutionalculturesthatmaintaininequality,andthe

whitenesf curricula (Arday et al., 2020;Harper,2013;Harperetal., 2018;Meda,
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2020;Shilliam,2019; Thomas& Jivraj, 2020) Thesefindings haveimportant

implicationsfor developingculturally sensitivecurricula(seefl T BBackCur r i c ul u mc
(Arday, 2021), methodologiesndteachingpracticeswhich | will elaborateon further

in section6.10belowon practicalimplications.

Thenextsectionexplicateghefindings of datarelatedto interactionwith teachersby
exploringthelink betweerethnicity, culturalsensitivityof the curricula andinteraction

with teachers.

6.6 Whitenessof the curriculum : Its effectons t u d énteractiod with teachers

Thesecondesearchguestionexploredthe extentto which the dwvhiteneséof the
curriculumaffectsracially minoritizeds t u d iateradi®niwith teachersA secondary
guestionsoughtto identify which aspect®of culturally sensitivecurriculasupport

s t u d iateractodwith teachersl expectedo find thatBAME studentsvould report
fewerinteractionswith teacherdlypothesis3 andthat all dimensionf the CSCSwould
mediatebetweerethnicity andinteractionwith teacherddypothesisi.

Hypothesis3 wasconfirmed, in thatBAME studentseportedsignificantly
fewerinteractionswith their teachersThis finding waspartially explainedby the cultural
insensitivityof the curriculum.An importantimplication of this finding is thatwhen
studentsexperiencehe curriculumasculturally sensitive they mayreportmore
interactionwith theirteachersThis finding is consistentvith thefindingsof UK
engagemergurveysthat areusedasstatisticaltoolsto enableunderstandingfs t udent s
engagemengxperiencegNeves& Hewitt, 2021 ;Office for Students2021) Section
6.10providesadiscussioron theimplicationsof this finding.

| conductednediationanalysisto investigatevhetherandwhich dimensionsof
the CSCSexplainedBAME s t u d lewetinbesactionwith teachersHypothesist was
confirmed.All four dimensionf the CSCSwerecontributoryfactorsin explaining

BAME s t u d iefrequentnteractionswith teachersThis finding is consistentvith
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extantresearchhatunderscoretheimportanceof culturesandpracticeghatvalidate
andaffirm histories culturalbackgroundsidentities,knowledgeandexperiencessa
meansf fosteringgreaterinteractionsandengagemenvith teachergLadsonBillings,
1995 Lopez 2017;Nationallnstitutefor TransformatiorandEquity, n.d.). Thefindings
arealsosupportedy LundbergandSchreine's (2004)studythatfoundrelationships
with teaches to be a strongemredictorof learningthanstudentbackgroundinteraction
with teacherdiavebeenfoundto be a strongpredictorof learningfor a numberof
reasonskFor examplejn orderto enableteacherdo conveyaffirmatory expectation$o
studens abouttheir ability to succeedDweck, 1986 Gay, 2002; Harper 2013;Harper,
SmitandDavis, 2018 Rowe 2008) to supportstudentsn developingpositiveself-
fulfilling propheciegTauber,1997) andto enablestudentdo strengthentheir critical
thinkingskillsi e.g.,i t e a thémhowgot h i (hight) 2001, p.117. Thisfinding has
importantimplicationsfor developingmoreculturally sensitivecurricula(asoutlined
anonin section6.10).

Thenextsedion expoundonthefindingsof datarelatedios t u d iateréstn their
subject by exploringthelink betweerethnicity, culturalsensitivityof the curriculaand

interest.

6.7 The Whitenessof the Curriculum andits EffectonSt u d dntetest 6

Thethird researclguestioninvestigatedhe extentto which thewhitenesf the
curriculumaffecs racially minoritizeds t u d iataréstn ¢heir subjectduring
university. A secondaryine of investigationsoughtto understanavhich aspectof
culturally sensitivecurriculasupports t u d ieteréssSimilar to (Quinlan,2019) |
predctedthatBAME studentsvould havelower interestin their programof studythan
White studentdHypothesisb. | expectedall dimensionof the CSCSto mediatebetween

ethnicityandinterestHypothesis.
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Hypothesis5 was confirmed. BAME studentgeportedowerinterestin their
programof studythanWhite studentsThis finding is consistentvith previousfindings
(Quinlan,2019)andwaspartially explainedby the cultural (in)sensitivityof the
curriculum. Making curriculummoreculturally sensitivehasbeenshownto havea
positiveeffecton theinterestandachievementf studentdrom racially minoritized
background¢RenningermndHidi, 2020) aswell asextendutility valueinterventions.
Thedatareportedin this studysupportgreviousresearchi{Crouchetal., 2013)that
suggesthatengagings t u d iatareéstby@ensuringthatcoursecontentcontributes
relevancautility andmeaningmay supportstudentswith low initial interestto develop
interest.

Hypothesis6 wasnot confirmed. Thelack of confirmationwaspartially
explainedby s t u d gerceépsod®f thecultural(in)sensitivityof their curriculum,
particularlythelack of representationf diversity andits failuresto challengenegemonic
powerstructureghatpromotesystemidnequalities.This finding is consistentvith
HarperandQuayes (2007)postulationthatshifting the focusfrom racial/ethniominority
studentdo faculty mayaccountfor anddevelopingculturally inclusivepracticesand
pedagogywhich | will elaboratdurtherin section6.10belowon practicalimplications.
During the courseof this study,severalimitationswereencounteredThe nextsection

will outlinethelimitations of this study.

6.8 Limitations of the Research

Thereareseveralimitationsin this studythatneedto beacknowledgedl contendthat
thesdimitations shouldnot detractfrom the overallfindings andsignificanceof the
results.Thestrengthof this researctwasthe conceptuaframework(i.e., the studywas
guidedby anamalganof Critical RaceTheory(with a QuantCritapproachpandthe
emergng theoryof interest).The studyusedprimary dataandthe datacollectionwas

crosssectionalasopposedo longitudinal.However therewerelimitations.
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Firstly, therewasadeliberateoversamplinggf BAME studentsThis
oversamplingvasnecessargincetheliteratureconcerningstudentattainmenin
postsecondargducatiorsuggesthatBAME studentexperiencehe curriculumasbeing
culturally insensitive(Frings,GleibsandRidley, 2020 Mountford-Zimdarsetal., 2015;
ThomasandArday, 2021;UUK, 2019) Thereforejt wasnecessaryo validatethose
findingsin this studyempiricallyin orderto facilitate generalizabilityof results While
theoversamplingof BAME studentsnay be perceivedasa strengthof this study,the
scopeof the studypreventeda granularinterrogationof the samplesn orderto unveil
intersectionalnequalitie(Crenshaw1995) For exampledisaggregatioim termsof
race(did Black studentsnterpretthe curriculum asmoreculturally sensitivethanAsian
students?dr in termsof gender(e.g.,did femalestudentexperiencehe curriculumin a
differentway asopposedo malestudents?)or intersectionallye.g.,did Black Male
studentdhavedifferentexperiencef the curriculumthanBlack femalestudents?).
However,| appreciateéhata largersamplesizewould berequiredin orderto conduct
thatlevel of analysis.Thisis anapproachhatshouldbe consideredn conductingfuture
iterationsof this researci{ashighlightedin section6.10).

Secondly anothedimitation wasthatl wasnotableto disaggregatéhe databy
programof study.This limitation presents furtherquestionasto whethertheresults
might havebeenskewedby programof studyif thatapproah wastaken.For examplejf
mostof the cohortthatwasoversampledBlack studentsytudiedon oneprogram(such
asLaw), while themajority of White studentstudiedon anotherprogram(suchas
English).Sincethesegroupsof studentsvould be studyingon programsan different
disciplines theywould berespondingo differentcurricula.Removingprogramof study
asaconfoundingvariableis recommendecth future studies.

Thirdly, the PositivePortrayalscalecontainedhegativelywordedquestions.

Thesatemswerereversedor the purposedf dataanalysis.The negativelyworded
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guestionsn this scalemay producedatathatcontainsresponsandlexical errors(Beatty
andWills, 2007;Conrad Blair andTracy, 1999;Dillman, 200Q Drennan 2003) asthey
may be considerecambiguousy respondentsThis shortcomingshouldbe addresseth
orderto improvethereliability and validity of thescale.

Fourthly,aspreviouslymentionedseeSection4.6.3),I wasinvited by module
convenorgo deliveratenminutepresentatiomboutmy PhDresearcho studentsvho
studyonthe MA in AdvancedChild Protectioncourseandto third-yearundergraduate
studentswvho studyon the SocialWork program.Uponcompletionof the presentation,
studentsvereaskedo completethe CSCSsurvey.While this approactprovedfruitful in
recruitingparticipantsjt canbearguedhhatthis modeof recrutmentpresentdimitations
in thattheremay bearisk thatgainingdetailedinsightinto the studymay influence
responsesf participants.

Finally, this studyfocusedprimarily on studentsvho studyof programsn the
socialscienceandhumanitiesThere is a growingbody of evidencehathighlightsthe
extentto which the curriculain sciencetechnologyengineeringandmathematics
(STEM) disciplinesmay be culturally (in)sensitive(Codiroli, 2015;Dancyetal.,
2020)Karodia,2020) A long heldschoolof thoughtpostulateghatre-curatingSTEM
curriculato makethemmoreculturally sensitivemay provechallengingbecaus®f the
beliefthat STEM subjectsareobjectiveandneutral,requiringmoretechnical,or
problemsolvingskills (Bhambraetal., 2018)

Building onthescholarshipf Gloria LadsonBillings andGenevaGay (Gay,
2010;LadsonBillings, 1995b) Peoplesandcolleagues(2021)Culturally Responsive
SustainingSTEAM CurriculumScorecargrovidesatool to assesshe extentto which
thesciencetechnologyengineeringartsandmedicine(STEAM) curriculaareculturally
responsiveThistool is intendedfor usefor pre-university(K-12) curricula.However,

this scorecardtould providea frameworkto inform theredevelopmenof the CSCSfor
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usewith STEM disciplines. Appreciatingtheinter-disciplinarynuancesaredesigned
CSCsSthatoriertatesSTEM within awider, globalbody of knowledgethataccountdor
diverseperspectiveghe contextsin which theyemergeandhow theseperspectivesire

representedouldbeadministeredn individual disciplines.

6.9 Implications for Practice

Teaches andadministratorsieedresourceso facilitate review, analysisand
reimaginatiorof HE curricula,givenincreasedttentionto racialisednequalitiesn HE
globally. This studyis thefirst to investigatehe associatiorbetweerculturally sensitive
curricula(on four dimensionf culturalsensitivity(seeChapter5)) andstudent
engagemeniontwo measuresf engagemerit interactionwith teacherandsubject
interest). The CSCSareintendedto stimulatearacefocusedanalysisof curriculaand
promde actionfor redressingnequalitieswithin curriculathataffects t udent s 0
interactionwith teachersandtheirinterest.Despitethe needfor furthervalidationof the
CSCSwith largersamplesn differentsettingsanddisciplines the setof CSCSis a

promisingtool thathasimplicationsfor bothinstructionandresearchn HE.

6.9.1 Implications for Instruction

Teachersn HE canusethe CSCSto gainanunderstandingf whatculturally sensitive
curriculaareandtheir importanceo studentsFromaninstrucional perspectivethe
CSCSmaybebeneficialfor teachersandstudentsn the processf curricularevision;
thedevelopmenof activitiesandstrategiedo redresgacialisednequalities;n support
of endeavours$o decolonisecurricula;in enhancinggraduateattributesand
employability;in supportof thewideningparticipationagendaandin supportingthe

continuougprofessionatievelopmenof teachingstaff.
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6.9.1.1Curricula Revision.In the processof revisingtheir curriculaor conducting
subjec¢ reviews,teacher@andcoursedeliveryteamscanusethe CSCSto assesshe
contentof their curriculaandhow it is taughton four dimensionf cultural sensitivity
(herewith).Forinstancejnstructorsandcourseteamscanusethe 19 surveyitems(see
Tablel) individually asactionitemsto enhanceheir curricula. Teachersould asktheir
studentdo ratetheitems,thencompares t u d etingswith their own selfassessment.
Interpretatiorof theresultscould serveasa meansof quality assuranceaswell as
facilitatetheformulationof evidencebasedactionsto modify and/orreformtheir
curricula.Someexistingreflectiveprocessesisedin curriculareformfocuson reviewing
readinglists or syllabi (AdewumiandMitton, 2021;Borkin, 2021, SchicanBird and
Pitman,202Q Thomas202]). Suchreviewsareoftenlimited to conversationand
investigationghathighlight the scarcityof BAME authorsin thecurriculum(for
examplethepresence/absencé diversity (allied to the Diversity Represented
componenbf the CSCS)),andsuggestncreasingepresentatioasa meansof curricula
reform.Unfortunately while readinglists may bereformedby readng list reviews,this
may not go far enoughto effectstructural/systemicchangesbroadercurriculamay
remainunscathedthusmaintainingstructuralinequalities(e.g.,a culturally insensitive
curriculumandexclusivepracticeghatcompromisanclusive interactions) My
conceptualisationf culturally sensitiveeducatiorsuggestshatattentionalsoneeddo be
paidto the otherthreeareasof culturally sensitivecurricula(i.e., PositivePortrayals,
ChallengePowerandlinclusiveClassrooninteractiors). Undoubtedly the presencef
diversityin thecurriculumis important,asit allows studentgo seethemselveseflected
in the curriculum.However the extentto which diversityis positively portrayedalso
mattersinsofarasit may promoteidentity safety (Steele& CohnVargas,2013) affirm
minority ethnicstudentgHarperetal., 2018)andenablethemto seetheir historiesand

culturerecognisecndportrayedoositively. Helping studentdo developcritical
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consciousnesandsociopolitical awarenes$o challengenegemonig@owerstructures
andsocialinjusticesis alsoparticularlyimportantto promotings t u d iaterésts 6
KingstonU n i v e nnslusivegdrreculumFrameworkis anothereflective
procesesthatis currentlyusedin UK HE (KingstonUniversityLondon,n.d.). This
frameworkis intendedio promotea universalapproactto coursedesignin orderto
improvethelearningexperiencesf studentsTheinclusivecurriculumframework
i r e ¢ o gohonlstleasliversity shouldbeaccommodateth the curriculumbutthe
curriculummustdevelopandbuild thediversity skills of studentsands t a(Roksétal.
2018 p. 112. However,while theapproactproposedy KingstonUniversity advocates
thecreationof a curriculumin which studentcanseethemselveseflected(similar to the
Diversity Representedomponenbf the CSCS),andonethatequipsstudentgo work in
aglobal anddiverseworld (similar to the InclusiveClassrooninteractionscomponenof
the CSCS),it broadlydepartdrom aracefocusedapproachunlike the CSCS While a
universalapproacho coursedesignis importantin orderto makecurriculamore
accesdle, my conceptualisationf culturally sensitiveeducatioradvocatesor a
holistic, racefocusedapproacho the creationandmaintenancef aninclusive
educationaknvironmenthatfocusesspecificallyon culturally sensitivecurricula
(Museus2014) Useof the CSCSto supportcurriculareformsmay assisteachersand
administratos in creatingan educationaénvironmenthatpromoteshon-discriminatory
attitudesjnclusiveteachingmethodspracticeandmaterialsanda curriculathat
recognisesiespectandaffirmss t u d @wversehisiories,cultures,identitiesand
contexts.
6.9.1.2Developmentof Activities and Strategiesto RedressRacialized Inequalities.
Froma studentperspectiveculturally sensitivecurriculabenefitsstudentsn thatit
centregaceandethnicity,andforegroundssocialjusticein orderto illuminateand aid

thedevelopmenof activitiesandstrategiedo redressnequalities(Mountford-Zimdars
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etal.,2017;Turner,2018;UniversitiesUK, 2020;UUK, 2019) Visions of socialjustice
areof particularimportanceo racially minoritizedstudentsvho areoften mutedor
erasedrom thecurriculum.l contendthatwhenracially minoritizedstudentsee
instance®f socid justicein their curriculaandseeopportunitiego achievegreatersocial
justice,theymaybeinspired.Visions of socialjusticemayalsoserveto 6 | ethee |
playingf i elyde@elopings t u d subjdctmtérest(Renninge& Hidi, 2020) For
exampleaspartof a culturally sensitivecurriculum,ateachemayinfusenovel,
surprisingtasksinvolving studentsvorking with othersin ordertodevelops t udent s 6
interestin groupwork (this is reflectiveof the InclusiveClassrooninteraction
componenbf the CSCS).This approachmayenablestudentdo developanddeepen
their subjectinterest(Renningei& Hidi, 2020) Whenlearnershavea developing
interest,theymaybemorelikely to seekinformationandinteractwith theirteachers.
6.9.1.3DecolonizingCurricula. The CSCSprovidesaframeworkto decolonize
curriculaanddecentrevhitenesghatis enmeshedh the curriculum,by highlightingthe
factthatthemerepresencef peopleof colourin curricula(thediversity represented
component)s notenoughif powerstructuregprevail. Truedecolonisations unsettling
andwarrantsananalysisof the colonialmatrix of power(alignedwith the challenge
powercomponenbf the CSCS) (Hall & Tandon,2017;Tuck & Yang,2012) in orderto
examinewhois representedndhow theyarerepresente¢he positiveportrayalaspect
of the CSCS) Authenticdecolonisatiomequiresdecolonizatiorof boththereseacher
andresearct{Datta,2018)in orderto producecurriculathatis reflectiveof myriad
epistemologiesnethodologiesndontologies(De SousaSantos2014;Garciaetal.,
2018;Smith,2012) Onethatadvancesocialjustice.Making curriculamoreculturally
sensitiveis oneaspecbf the procesf decolonisationTherearemanywaysto make
curriculamoreculturally sensitive For instancedemonstratindlexibility around

assessments enablestudentdo connecto their own historiesandcultures,and
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encouragingtudentdo interactwith diversepeersrespectfully;utilising abroaderange
of caseexampleghatpositivelyreflectdiversityin classdiscussiongnd;diversifying
imagesusedin lecturesandcoursematerial(FuentesZelayaandMadsen 2021, Gabriel,
2017;RaycroftandFlynn, 2020) EnhancingGraduateAttributesandEmployablity. In
termsof graduateoutcomesandemployability,culturally sensitivecurriculamaybe
beneficialto all studentsin thatcurricularchangesill enhances t u d engafgesnént
(seeChapters) andcontributeto thegrowthanddevelopmenof culturally competent
graduatesvho areequippedandinspiredto contributeto socialimprovementEmployers
arelooking for culturally competenstaff who areableto contributeto nurturingdiverse
talentandcreatingclimateswhereall employeeganthrive. Employershavenow
discoveredhe costsassociatedavith failuresto engagealiverseemployeesn workplaces
(Accenture2020) In increasinglydiversesocietiesglobally, culturally competent
graduatesnay beequippedwith the skills andabilitiesto embracehe multiple
perspectivesappreciatéhevaluethatdiversepeoplebring, andunderstandhow to
participatein andsustaininclusiveinteractions Subsequentlymoreculturally competent
graduatesvill beableto makemoremeaningfulcontributionsto organisationdy
enablingthemto meettheir corporatesocialresponsibilites(Thomas2018) aswell as
play anadive rolein thedevelopmenandmaintenancef ajust andfair society.

In thisstudy,s t u d @l dimengionsf culturally sensitivecurriculapredicted
s t u d iateractoldwith teachersSimilarly, thediversityrepresentedndchallenge
powerdimensionsof culturalsensitivitypredicteds t u d iateréstVidking curricula
moreculturally sensitivemaybenefitall studentsAlthoughthis departdrom the
primaryaim of this study(to assesandenhanceurriculasothatit benefitsracially
minoritized students)culturally sensitivecurriculathatbenefitsall studentsmay
inadvertentlybenefitracially minoritizedstudents suggestingninterestconvergence.

Coinedby DerekBell (1980) interestconvergencés afundamatal principleof CRT
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thatsuggestshatdominantgroupsareonly motivatedto support/effecthangehat
meetsthe needsof marginalisedyroupsif the changeslsobenefitsthem.
6.9.1.4Widening Participation Agenda.Thewideningparticipationagendahasbeenin
placein UK highereducatiorfor decadesWideningparticipationschemesttemptto
addresgliscrepancies accesandprogressionn HE andimprovegraduateoutcomes
andemployabilityfor studentdrom disadvantagetiackgroundslowerincome
householdsandunderrepresentedroups(UK Government2020) Widening
participationcomeswith responsibilitiego developcampusenvironmentsonduciveto
equitableoutcomesfor studentsThis studyshowsthatcurriculais oneaspecbf campus
environmentshatmay be exclusionaryfor studentsvho havebeenidentifiedas
belongingto6 wi d gnmair it g cdolprsandfrom racially minoritizedbackgrounds
(Arday, Belluigi andThomas 2020;Grue2021; Mcduff etal., 2018;Mountford-Zimdars
etal., 2015) Educationaparticipationyields benefitfor societyasawhole.However,
whilethe6 Wi d ePhairntgi cadggnadatinmsito redresghe historical
underrepresentatiosf somesocialgroupsin HE (e.g.,studentsdentifiedascoming
from sociallydeprivedbackgroundsutidentified ashavingthe potentialto berefit from
HE), therehasbeena lack of focuson studentexperiencesncethey havegainedentry
to HE andspecifically,pedagogicaapproacheandthe natureof the curriculumwhich
might be marginalisingto somestudentdrom theseunderrepresentegroups (Burke,
2017) Thisraiseskey questionsn relationto wideningaccessandparticipation,asthese
groupsarehistoricallyunderrepresentdad HE, andsimilarly in the curriculum.Similar
to ShaunHarperwho calledonresearcherandteatersto acceptindividual and
collectiveresponsibilityfor complexeducationahndsocialproblems(Harper,2021) |
contendthatthe CSCSoffers aframeworkto widenaccessandguidethere-curationof

curriculato makethemmoreculturally sensitive Culturally sensitivecurriculawill
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enableall studentdo seethemselvestheir historiesandculturesaffirmed,andthe
problemsof their culturalcommunitiesacknowledge@ndaddressedppropriately.
6.9.1.5Supporting Continuous ProfessionalDevelopment(CPD) for Teaching Staff.
It is critical thatprofessionatievelopmenfor teachersandresearchers HE fostersand
supportghe developmenbof their culturalcompetencelt is necessaryo rethinkhow
teacheraretrainedandsupportedo effectively integrateracefocusedapproachemto
their practice.Forexamplethe 19 itemswithin the setof CSCSmaybe usedto inform
trainingandactivitiesaspartof their continuougprofessionatievelopmentThe useof
thesetof scale2o enhanceCPD activitiesoffersscopeto developt e a ¢ tukurals 6
competencandin turn, shapeheir practicesandsupportthemin playingtheir partin

i f o s tgeodrelatiapsbetweerpeoplewho sharearelevantprotectedcharacterist

andpersonsvhodonotshare t(Kguality Act, 201Q sec.149).

6.10 Implication sfor Research

In theabsencef racefocused DeCuirGunby& Schutz,2014)quantitativeinstruments

to facilitate curriculardiversificationandassessheir impacton studentsthefindings

from this studyhasimportantimplicationsfor researchTheresearcHindings provide

supportfor the conceptuapremisethatculturally sensitivecurriculaimproves t udent s 6
interactionwith teacherandtheir subjectinterest.Fromaresearclstandpointthe CSCS
canbeusedin severalways.For examplejn orderto enablethe developmat of counter
storiesthatmay disruptmajoritariandiscoursesn researctandevaluationo aid

developmenbf surveyinstrumentghatexplore/assesguality of teaching,jn the
developingtraining materialsfor researchersn orderto exploreculturalsensitivity of
learningenvironmentdeyondcurricula,andto inform interventionghatfocuson

reformingcurricula.
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6.10.1 Counter Storiesin Supportof Researchand Evaluation

Peopleinvolvedin researctandevaluationi s h cenghagdin critical self-reflectionto
avoid perpetuatingacistnarrativeshroughd a t(Grass2018,p. 268). | contendthat
thisincludesembracingjuantitativemethodologiesndframeworkssuchasQuantCrit
(Garciaetal., 2018;Gillborn etal., 2018)thatseekto amplify counterstorytellingasan
antiracistapproachThereis compellingevidencerom geneticistsandbiologiststhat
raceis notbiologically butsocially constructedBell, 1992;DeCuirGunby& Schutz,
2014;0mi & Winant,2002;Smedley& Smedley2005) Onceconstructedraceserves
to normalisethe sortingof people(implicitly/explicitly) into hierarchiesyhich
privilegessomepeopleat the expensef others specificallydueto the absencepresence
of power.Subsequentlyacialinequalitieshavebecomea normalfeaturein societies
globally in generalandHE, which is amicrocosmof thesesocieties.
Counterstorytellingis oneway of sociallydeconstructingaceandracialised
hierarchiesTraditionally,the useof counterstoriessuggesthe presentatiorof
qualitativeaccountgo illuminate the storiesof marginalizedandunderrepresented
groups,andusingthesestoriesandexperienceso challengedominantnarratives
(Matsudeetal., 1993;Solérzana& Yo0ss0,2002) or in somecasesaddto the tapestryof
narrativesanddiscoursesSimilar to the mannerin which counterstoriesmay beused
gualitativelyto challengeandredresslisparatadiscoursegSolorzana& Y0ss0,2002)
researchermay alsousequantitativedatain aracefocused critical way (QuantCrit)to
constructstoriesto challengeandredressddominantnarrativesandenhanceurrent
discourseskor example the CSCSis aracefocusedquantitativeinstrumenthatcanbe
usedby researcherto gains t u d gerspestidesf thewhitenes®f their curriculum,
specifically,whether,or the extentto which their curricula areculturally sensitive as
well astheir perspectivesf otherstructuralinequalitiesin theacademyAlthoughthe

CSCSis aquantitativeinstrumentusingthe datafrom the questionnaire$o constructa
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storyis possiblebecauseonceptuallytheinstruments anchoredn CRT (and
specificallyQuantCrit).Accordingto Woodfieldandcolleagueg2015 p. 89),
institutionalresearchrelatesto afi b r setofactivitiesthatcollect,transform analyse
andusedatato generateevidenceo supportinstitutionalplanning, policy formation,
guality enhancementanddecisionma k i Bajacelatingto counterstoriesfrom the
CSCs canbeusedto inform quality enhancementanddecisioamakingasit relatesto

curriculadevelopment.

6.10.2 Enhancing Quality of Teaching

Therole playedby teachersiavebeencited asoneof the mostimportantfactorsin
determiningthe overallstudentexperence(Neves& Hewitt, 2021) Researchersanuse
the CSCSasaframeworkto facilitate anunderstandingf the extentto which curricula
reformandpedagogicahpproachesnproves t u d leamingexperiences termsof
theirinteractionwith teacherskFor examplethe CSCSsurveyitemsmaybeusedto
enhancesurveyinstrumentghatexploreandassessjuality of teachingjn termsof
teachingstaff characteristi¢seeA d v a n c 8titién#\cademicExperienceSurvey

(Neves& Hewitt, 2021).

6.10.3 DevelopingTraining for Researchers

Althoughthesetof CSCSwereconstructedpecificallyto assesg,eflecton andimprove
the culturalsensitivityof curricula,theymay alsobe usedasa framework to aid the
developmenof training materialsto promoteculturalcompetencéor academiand
professionatervicesstaffin HE. Culturalcompetenceelatess the ability to understand
andinteracteffectivelywith peoplefrom arangeof cultures.Thefour dimensionsf the
CSCSmayprovidea proxy for understandingvhat culturalsensitivityis, why it matters
andhow thoseunderstandingsontributeto the developmenof culturalcompetence

(Pace1984;Purnell,2000) Additionally, despiteprogressn 6 We s treseanchiaining
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in recentdecadesmanyresearcherseceve insufficientculturally appropriateesearch
trainingfor conductingresearctwith peoplefrom racially minoritizedcommunities
(Datta,2018) Minority ethnicresearcherg§lTuck & Yang,2012)havevoicedconcerns
overmethod=f 6 We s treseanchgiting a needfor a significantprocessof
decolonisationn orderto incorporatdessondearntfrom racially minoritizedresearchers
andcommunitiesThe developmenof culturally appropriatenethodsand
epistemologicapositionsthathonoursrespectandcaresfor thecommunitieswith

which researchersonductresearclshouldnotbeunderestimate@ilson, 2008)
Therefore] contendthatsimilar to suggestediseof the CSCSto evaluatecurriculain

HE, it canalsobeusedto evaluataesearchetraining, particularlyin the socialsciences.
This approactbenefitsboththeresarcherandparticipantsn ther e s e a resehrehr 6 s
Forexampleyesearchersxploringthe cultural sensitivityof curriculacouldusethe
CSCSto frameresearchidesignandguidethe developmenof researclguestions,
instrumentatiordatacollectionandanalysiswhile adheringto the QuantCritframework

(Garciaetal., 2018)

6.10.4 Exploring Cultural Sensitivityof Learning EnvironmentsBeyondCurricula

Thedimensionf the CSCSmayalsobe usedasaframeworkto explorethe cultural
sensitivityof thelearningenvironment$eyondthe HE curricula.Humanshaveaneed
for relatednesandanattachmentvith meaningfulothers(e.g.,a senseof belongingto
theuniversityin which theystudyandrelatednes$o theirteacherandsupyort staff)
(Ryané& Deci, 2000) Yet, thatneedis ofteninfluencedby socic historicalcontextual
factorssuchastheimpactof raceandracialisednequality. Therefore the extentto
which diversity is presenamongteacherandsupportstaff, andhow diversityin
portrayedntersectional} (Kimberlie Crenshaw1991)in termsof representatiom

decisionmakingpositionsmatter.The presencef teacherandsupportstaff from
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diversebackgroundsn decison-makingpositionsmay empowerstudentgo challenge

takenfor-grantedpowerstructureghatposedarriersto their engagement.

6.10.5 Informing InterventionsThat Focuson ReformingCurricula.

Researchersanalsousethe CSCSto inform andevaluatanterventionghatfocuson
reformingcurriculato makethemmorediverse,inclusiveandculturally sensitive
(Borkin, 2021, Thomas 202Q 2021) For examplewhenreviewingreadinglists, the
CSCScanbeusedto assesshe extentto which the contentsof readinglists are
conceptuallyandintersectionallydiverseon all four dimensionf cultural sensitivity.
Researchersanusethe CSCSasa frameworkto guidereadinglist reviewsbecauset
facilitatesaracefocused QuanCrit (Garciaetal., 2018;Gillborn etal., 2018)analysis
thatgoesbeyondquantitativelyaccountingor the numberof authorsfrom diverse
backgroundgbody count)thatarerepresentedn readinglists, (i.e., representing
diversity),towardsa critical analysisof how positivelydiversityis portrayed(seeé B | a ¢ k
andB r i t(Qlusdg®2017); 6 Wh werul e @alker, 2011); and'Thedestructiorof
Black civilization' (Williams, 1987). Accurateandpositiveportrayalsof diversitymay
enableall studentgo developanappreciatiorfor diversecultures historiesand
traditions,aswell asan awarenessf socid-historical,political andcontextuafactors
thatpromoteracialisednequalitiesandhegemonylin turn, researchermaybeableto
accountor whatis muted,erasedr excludedrom readinglists. Therearemyriadways
of makingcurriculamoreculturally sensitive Essentially educatorshouldensurethat
researclandpracticeis informedby a critical understandingf therelationshipbetween
racialisedstatusandpower,becaus@acismoperateshroughandbetweenmanyof these
factorssimultaneously.

Thisresearclexploreds t u d perspestidesf the extentto which the cultural

insensitivityof the curriculumimpactson theirengagemenSeveralquestionsstill
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remainunanswereat presentThereforethenextsectionwill outlinedirectionsfor

futureresearch.

6.11 Directions for Future Research

This studyinitially aimedto conceptualisejevelopandvalidatea newsetof culturally
sensitivecurriculumscaledor usein assessing t u d expetiena@sf engagingwith
HE curricula.This studyfocusedon exploringassociation®etweerculturally sensitive
curricula,ethnicityandengagementn two measuresf engagemeniinteractionwith
teachersandinterest).Thereis abundantoomfor furtherprogressn determiningthe
extentto which culturdly sensitivecurriculamayimprovestudentengagemerdand
subsequerdttainmentThe scaleghataredevelopedcerearenotintendedfor useasa
barometeto gaugestudentsatisfactionnor assisin achievingmobility in leaguetables,
astheir usein thatmannemay promotea tokenistic,or performativeapproacho
developingandsubsequentlyprovidinga moreculturally sensitivecurriculum.Adopting
anintersectionalracefocusedapproachCrenshaw;1991;DeCuirGunby& Schutz,
2014) correlationaktudiescanbe conductedo investigatetherelationshipbetween
culturally sensitivecurriculaandengagemen(interactionwith teachersandinterest)and
otherdemographiwariables suchasgenderor socialclass.| recommendhatfurther
studiesconsideringhosevariablesin othersettingsanddisciplinesshouldbe
undertakenThoseinvestigationcouldaddvalueto educationatesearctexploringthe
wideningparticipationagenda.

In this study,| focusedon programghataretaughton advancedwumanitiesand
socialsciencexoursesTheitemshavenotbeensystematially testedn other
disciplines.For example sciencefechnology engineeringandmedicing(STEM). Thus,
crosssectionaktudiesin awider rangeof subjectswith otherdisciplinesrepresenta

usefulnextstep.
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This studyutiliseda crosssectionaldesgn. Crosssectionaktudieshave
limitationsregardingthetemporalorderingof variablesandcausainfluence.Thisis
particularlyrelevantto this study:notonly maya culturally insensitivecurriculacause
studentdo interactlesswell with their teachersandhavereducedevelsof subject
interest,but suboptimalinteractionwith teacherandreducedsubjectinterestmay cause
studentdo perceiveandreportculturally insensitivecurricula. Thereforejt is crucialto
fill thegapin literatureby evaluatingthelongitudinalassociationbetweenculturally
sensitivecurriculaandstudentengagementsoto betterunderstandlts causalirection.

This studyadoptedafocusons t u d everdllgragrammes.n future
investigationsthe CSCSmay alsobe a usefultool atthemodulelevelin orderto
promotereflectionon whatis taughtin themoduleandhow it is taught.Teachersould
alsousethescalesasaframeworkto assessheimpactof curricularchanges.

In the presenstudy,datawerecollectedfrom seniorstudentgsecondyearand
beyond)who | hypothesisethavedevelopedhecritical facultiesto providemeaningful
analysisof their curricula.lt is not clearwhetherthe scalesvould be usefulfor usewith
first-yearstudentsyvhosemay not havedevelopedhecritical facultiesto assesshe
extentto which their curriculais culturally sensitive In further studies the useof the
scaleswith first-yearstudentsn thelatter partof the academig/earcouldbeauseful
nextstep.

Persistentacial equalitygapsdisproportionatehaffectstudentdrom racially
minoritizedbackgroundsn UK HE. Racialisednequalitiesn HE is an ethicalandsocial
justiceconcernDegreeawardinggapshavebeendescribedasfi t greatunspoken
shameof UK HigherE d u ¢ a (Raossetralg 2018 p. 109). Thecause®f thedegree
awardinggapsaremulti-causalandcomplex(Mountford-Zimdarsetal., 2015) Research
havetendedo underestimatéheinfluenceof noncognitivefactors(e.g.,interest)on

academiattainmentHowever existingtheorysuggestshatthereis anassociation
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betweennterestandachievemen(Janseretal., 2016;Schiefeleetal., 1992) This study
did notinvestigatehe associatiorbetweennteractionwith teachersandattainment
becausef its crosssectionahature nordid it investigatehe associatiorbetween
interestandattainmentTherefore moreintensiveandsystematigénvestigationof the
associatiorbetweerninterest,academianteradion with teacherandculturally sensitive
curriculaandtheirimpactin predictingattainmen{in relationto ethnicityandother
demographiwariables)opensnew possibilitiesfor futureresearch.

In the presenstudy,datawerecollectedfrom 262 studentswho studyin a
predominatelywWhite university (approximately38% BAME undergraduatstudents)pn
advancedumanitiesandsocialsciencexoursesata singlepointin time. This study
couldbereplicatedongitudinallywith alargerandmorediversesample of studentsn
otherdisciplinesandsettingsaswell asothergeographicaareage.g.,the Caribbean,
North America,Brazil, Australiaandthe United Statesof America).St udent s 0
perception®f the cultural sensitivityof their curriculacould alsobe studied
longitudinally throughoutheir training on programshathaveusedthe CSCSto effect
curriculareformin orderto understandhows t u d percépsodshangeor not) over
time in responséo curriculachangesDatacould alsobe analysedata moregranular
level anddesegregatedf morediversesubgroup®f students.

In areviewof key themesanddevelopment# researchnto cognitiveaspectof
surveymethodg CASM) NorbertSchwarz(2007)espousedhatthe cognitiveand
communicativeprocessesnderlyingsurveyrespondingpossesseseverainterrelated
tasks,anyof which mightresultin inaccurateaeporting.Within the contextof this
researchS ¢ h w gprogosiisn providesa frameworkto exploreandreflectonthe
shortcoming®f theuseof a quantitativeparadigmin ordertoexplorest udent s 0
perception®f whetheror the extentto which the culturalinsensitivityof their

curriculumposesbarriersto theirengagemenin HE. In thefirst instancewhen
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completingthe questionnaireit wasimportantfor respondentto interpretthe questions
in orderto comprehendheir meaning Arguably, this surveycouldbe considered
challengingdueto the sensitivenatureof mattersrelatingto race/culture/ethnicity.
Hence ,completingthe questionnaireénay engendecognitive/memonburden.as
respondentsid nothaveanopportunityto expoundon theanswergo their questions;
insteadyespondenthadto selecta suitablechoicefrom a Likert Scale Dueto the nature
of thequestiongontainedwithin the surveyquestionnairandthelimitations of a
quantitativeapproachin thatit delimitsthe opportunityto showcaseualitativeexamples
of practiceto accompanyhe Likert Scales therewasa possibilityin answeringhe
guestionsthatparticipantsmayretrievea previouslyformedjudgemenfrom memory,
or theymayform ajudgemenbn the spot,basedon estimationor inference(Menon,
1994) Whencompletingthe questionnairegarticipant§ormattedtheir judgemenin
combiningseparat@iecesof informationto form aresponsein someinstances,
respondentmay haveeditedtheir responséeforecommunicatig it, dueto the
sensitivityof thequestionjnfluencesof socialdesirabilityandsituationalaccuracy.
Accordingto Schwarz(2007) the natureof theresearchnstrumentandthe contextin
which theinstrumentis administeredasa profoundeffecton thetasksassociatedvith
arriving ataresponseln thisresearchtheimpersonahatureof a quantitativeparadigm
may haveinadvertatly treatedparticipantsassubjectof researchor participantsn
researchasopposedo participantsn co-creatingknowledgewith no opportunityto
engagen dialoguein orderto providenuancedesponseto aid contextual
understandingef their educationalexperience(s)n this senseakey limitation of the
guantitativeparadigmusedin this researchs thatit is in oppositionto the CRT tradition
of storytelling(Solérzano% Yo0ss0,2002) whichis oftenusedin empiricalresearch
pertainingto race,ethnicityand/orculturein providing powerfulnarativesasqualitative

datato complemenguantitativedata.However,in spiteof thelimitationsassociated
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with the quantitativeparadigm/ choseto departfrom the commonlyutilised qualitative
paradigmthatis whenconductingresearchelatingto racéethnicity/culture,in favour of
aquantitativeapproachbecausgrimarily, this studyaimedto adoptaracefocused
approachn employinganalyticmethodsn orderto conceptualisejevelopandvalidate
anewsetof culturally sensitivecurriculumscaledor usein assessingt udent s 6
experiencesf engagingwvith HE curricula.Qualitativedatahasprovento be a powerful
instrumentto illuminate racialisedinequality,particularlyby way of counterstorytelling
(Solérzana& Y0ss0,2002) Theprimarypurposeof storytellingistofi r e ¥he a |
contingencypatrtiaity, andselfservingquality of the storieson whichwe havebeen
relyingto orderourw o r [Deélgadq 2016 p.334) i in thisinstanceHE curricula.
Criticsarguethatstorytellingii p | @gnemotions,nsteal of reasorandthereforeijt
canconvincepeopleto adopta positionwithout giving themdoctrinalbasis[facts]fori t ©
(Litowiz, 2016 p. 303. However,thereis alack of recognitionthatii ma j ortoolsar i an
of analysisthemselvesreonly stories,which will only produceversiondacking in
typicality, rigor, generalizabilityandt r u(Deilgadq 2016 p. 338). Fully appreciating
thequalitativeparadigm|] specificallychoseto adopta quantitativeparadigmto guide

this researclbecausexisting sectorwide surveysandinstrumentsio notilluminate
BAME studentexperiencgaps;hencethereareno instrumentgdesignedo adopta
racefocusedapproacho gathers t u d gerceépsod®of the culturalsensitivityof the

HE curricula.lt is my hopethatdespiteits limitations, the new setof culturally sensitive
curriculascaleswill makea conceptuahndmethodologicatontributionby providinga
practicaltool to gathers t u d percepson®f the culturalsensitivityof their curricula,

aswell assupportcurriculadevelopment.

6.12 Original Contribution to the Field

In reviewingtheliterature(seeChapter2), no instrumentsverefoundthatadoptarace

focusedapproacho assessintghe extentto which HE curriculaareculturally sensitive.
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In light of the persistencandpermanencef racialisednequalitiesn HE thathavebeen
provento influencetheresultsof degreeawarded Mountford-Zimdarsetal., 2015;
Richardson2018) particularlyin UK HE, andtheincreasinglydiversestudent
population(AdvanceHE 2020a;UUK, 2019) the conceptualisatiornyalidationand
proaductionof ascalethatfacilitatesthe assessmermtf s t u d percépBodof with
curriculaon two key dimensionsf studentengagementAlIT andinterest)ymayhelpin
designingstrategiesandinitiativesto redressomeof the structuralinequalitiesthat
contributeto disparitiesin studentoutcomesn HE. Therefore thedevelopmenand
validationof newmeasuremerdcaleqthe CSCS)to assessulturalsensitivityof HE
curriculamakessignificantandimportantconceptuahndmethodologicatontributions
enablingfurtherresearclon culturally engagingcampusenvironmentgMuseus 2014)

conduciveof equity andsocialjusticein educationForexample,

a) Conceptualizingvhatculturally sensitivecurriculaare

b) Understandingsf associationbetweerculturalsensitivity of curriculaand
interactionwith teachers

c) Understandingsf culturalsensitivityof curriculaon subjectinterest

d) Developmentf ascaleto assess t u d gercépsoiof interactionwith

teachergInteractionwith Teacherscale)

Notably,version 3 of the CSCSis now beingusedsectorwide amongsix higher
educationinstitutionsin the UK, underthe auspicef the Networkfor Evaluatingand
ResearchingJniversity ParticipatinginterventiondNERUPI).NERUPIis a praxis
basedhetworkof 70 highereducatiororganisationsvorking togetherto createa new

approacheso evaluatingtheimpactof wideningparticipationinterventions.
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6.13 Contribution totheR e s e a r RelsenalDBeselopment

This doctoratenasbeenthelongestandmostrewardingprocessof learningand
developmenthatl haveembarkednto date.Embarkingonthe PhDjourneyhas
enabledmneto experienceexponentiagrowthanddevelopmenin my researctskills,
presentationcommunicatiorandnetworkingskills. Theseareasof growth haveled to
me developinga strongermprofessionaprofile andprofessionahetworkbeyondthe
environsof my institution,aswell asacademicontributionsandpersonablevelopment
in anumberof areas! alsolearnedaboutthe procesof researctihroughwriting
researclpapersandpresentingesearcHindingsfor variousaudiencesationallyand
internationally(seeexamplesof threeresearctpapersandafull list of presentationat
AppendixD). Theseaccomplishmentalongwith othershaveenabledneto gain
nominationfor andawardedasa finalist the prestigiouK PatriciaCrossAward 2022.
As aresultof mebeingawardedasafinalist, | subsequentlgainedinductioninto the
AmericanAssociationof CollegesanduniversitiesFutureLeadersSociety2022

This learningjourneyhasalsoenhanceany appreciatiorfor andunderstanding
of thecomplexitiesandnuancesnvolvedin theresearctprocessThis wasachieved
throughvariousstagef theresearchFor example design,datacollection,data
analysisanddiscussiorof theresults Engagemenin theresearciprocesslso
stimulateda changan my philosophicalandconceptuabrientations.

Throughouthis periodof study,my philosophicalorientationsandparadigmsn
relationto theinterplaybetweerrace,ethnicityandcultureandtheir implicationson
s t u d engagesnénn HE, andparticularlythe highereducatiorcurricula,havebeen
significantlyreshapedSpecifically,in relationtos t u d gercepsoiof thecultural
sensitivityof their curricula. This wasachievedhroughouthe constructiorof my thesis
aswell asthe preparatiorof severapublicationsanddeliveryof conference

presentationandcontributionto paneldiscussionshatstemmedrom my thesis(see
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above).Theknowledge skill developmenhasalsoenabledneto collaboratewith
fellow academicolleaguedo co-editthreebooksthatexploresnequalitiesn higher
educationseeAppendixD).

My experience®sf educationn Britain causedneto questionwhetherandthe
extentto which curriculacouldbe culturally sensitive Theabsencesf cultural
referencedn all curriculain which | hadengagedhroughoutmy academigourneyhad
negativeanddamagingmplicationson my ability to constructan academiddentity. At
this point, | candisclosethatl haveundertakemmostqualificationsthataremade
availablein secondarnandpostsecondargducationn the UK. Forexample Advanced
Level (A-Level) examinationsNationalVVocationalQualification(NVQ) Levels2-5;
BusinessaandTednologyEducationCouncil (BTEC) Levels4-7; Undergraduat®egree
(Bachelorof Sciences)andM a s t [Regrées wastroubledby the culturalinsensitivity
of thecurriculumin all of thesecurriculaanddesperatéo understandhe perspectivesf
otherswho hadengagedvith thosecurriculain generalandspecificallythatof
postsecondargducationThis questfor closurealsoservedasaninspirationfor this
study.A questto makevisible what, by someeducatordhradbeenmadeinvisible, andin
somecasedlismissedhatwhich theydid notunderstandor werenot preparedo deal
with. | knewfrom the startthatthefindings of this studymay bedifficult to accepftfor
somepeople,andthatdetractorgnay proceedmmediatelyto my methodologyrather
thanmy resultsand/ordiscussiorchaptersl amnot preemptingthatoutcomepecause
thattoo is partof a continuousstruggle.

Frominception,this studyhasbeenaboutmanystruggleshatpervadeandinvade
all thatl do, all thatl am,andall thatl possilly maybecomel perceivethis PhDasa
meansof partially reconcilingwith anongoingconflict betweendentity, belongingand

epistemigpowerrelations. Arguably, the mostinfluential andaccomplishedheoriston
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raceandidentityi StuartHall i drewupon postracial, structuralideasof contingent

identity. Accordingto (Hall, 1990}

Identityis nottransparenhorunproblemati@syouthink. Perhapsnstead
of thinking of identityasanalreadyaccomplished a c weéhouldthink,
insteadof identityasa6 p r o d uwhithiismavércomplete alwaysin
process.and always constitutedwithin, not outside,representation(p.

222).

| acknowledgehatthe 6 Iwho writeshereis underconstruction! alsoacknowledgehat
whatl sayis in context,positioned. Similar to StuartHall, | wasbornandspentmy
childhoodandaddescencen aworking-classfamily in Jamaical havelived all my
adultlife in England,in theshadowof the Black diasporal write againsthebackground
of alifetime i 6 ithebelly of theb e a B my.wéiting seemgreoccupiedvith narratives
of displacementit is worth rememberindhatthe hearthasits reasonsThatsaid,my
focushasbeenon identificationratherthanidentity per se

My journeyhasbeeninfluencedby the strugglesof peopleracialisedas
minoritiesin HE (althoughtheyrepresent globalmajority statistically),antiracist
strugglespy CRT andblackfeministstrugglesandstrugglesof disadvantagegeople
who havethe potentialandaptitudeto benefitfrom highereducationputmaynot have
hadthe opportunity.| wasable to drawonthe corpusof critical theorists practitioners
andactivistswho soughtto usetheirwork to involve participantsasactiveparticipants,
notasobjectsof researchandto usethefindingsof their work andeffortsto effect
transformatioal changeUltimately, embarkingon this PhDjourneyhasshapedny
identity asa sociallyresponsibleesearchemndadvocatdor socialjustice.

Thedevelopmenobf my identity asa sociallyresponsibleesearchehasbeen
contingentuponthe unfoldingrelationshipsandinteractionsbetweerpersonabhnd

academicsubijectivitiesthat! believearetwo separatéut entwinedforms of
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consciousnes# typeof consciousnesthatseesme standingasanoutsiderwithin the
academy(l havewritten aboutthatpreviously.SeeThomas2020a) seeingmyselfasa
doctoralresearchewithin theacademybutfeelinglike anoutsiderfighting to getin. As
Du Bois (1903)aptly putsit, | wasalwaysii | o o & myseffthroughtheeyesofot her s 0
alwaysfeelingatwonessj asocialjusticeactivist,adoctoralresearcherii t whoughts,
two unreconded strivings;two warringideasin onebody,whosedoggedstrengthalone
keepst from beingtorna s u n (g 10-01). Whatl amdescribinghereis whatW.E.B
Du Bois describedasdoubleconsciousnessvhich for me mediatedbetweeracademic
assimilationor moraldiversity,origin anddestinationpr betweenwhatPaulGilroy
(1993)calls6 r o antlésrb6o uWhatsafi@rall wasl? Wasl aresearchemr wasl a
socialjusticeadvocateTouldl beboth?Wasl animposter?

My experience# educationwastheinspiratian for this study.Paradoxically,
theseexperienceslsopromotedpervasivepsychologicafeelingsof intellectual
fraudulencé commonlycalledanimposterphenomenoiClance& Imes,1978) As
previouslymentionedseePositionalityStatemenin Chapter), | amanimmigrantfrom
Jamaicavho previouslystudiedat AdvancedLevel (A-Level) in secondaryeducation
andundergraduatkevel atthe University of Technologyin JamaicaAs previously
mentionedsincearriving in the UK, | havecompletedeverymajorprogramof studyin
theBritish educatiorsystemForexample NVQ, BTEC, undergraduatdegreeMa st er 6 s
degreeandnow PhD.Despiteevidenceof ongoingsuccessthroughouthe PhDjourney,
| found myselfattributingthesesuccesse® luck andotherexternalfactors.These
imposterfeelingswerecompoundeds| wasnottaughtby a singlelecturerthatlooked
like meuntilmy Ma s t studiésgvherel wastaughtby a Black, Nigerian,male
lecturer.Neitherdid | seerepresentationsf myselfin the curriculum,andwhenthey
were,the portrayalwasnegative or derogaory. FurthermoreBlack lecturersandPhD

studentsvereseverelyunderrepresentad theinstitutionwherel completedny doctoral
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studiesHence,l considerednyselfanimposter,onewho wasundeservingf his place
ontheprogramanddesperat@otto befoundoutasafraud. Onewho alwayshadto
provehis worth beyondall reasonableoubt.

Therehavebeenmanymomentswherel felt totally inadequategut of my depth
andlackedconfidencan my ability. Therewerealsomanytimeswhenl felt totally inept
atdevelopingcoherenfacademiargumentshatotherresearchersould comprehend.
Therewerealsotimeswhenl just could notunderstandhe academigournals,having
readeachof thematleastthrice.l wasevolving,andasl evolved,sodid my ability to
articulatemy understandingf theissueghat! explored.

Initially, duringtheresearclprocess| washesitanto publicisethefactthatl
wasdoinga PhD andwasalsosomewhagapprehensivaboutwhetherthis would be
receivedpositively by colleagues.| wasconcernedaboutwhetherl wasableto satisfy
thesubjectivitiesof a socialjusticeadvocateandpromotingdiversityandinclusion.As
onecolleagueaemindedmed a d v o foraatuilturadly sensitivecurriculais notthe
sameasdecolonizinghec u r r i cwhatyoweaéepromotingis notradicale n o u g h 6
But wasl radicalenoughDid | wantto be?l waslaterto cometo the understandinghat
culturally sensitivecurriculawereindeednot decolonizing putrathera subsebf

decolonisingl wasalso ableto reconcilethefactthatl wasNOT radicalin THAT sense,

andasProfessoKevin Hylton reassuredane,i b e radicglis notaonelanehi g hway .

This PhDjourneyhasultimately enabledmeto concludethatthereis no
requirementor meto abanda my doubleself, rather,to mergemy doubleselfinto a
betterandtruerselfi onethatd o e glanymy historyandexperiencebut seekgo
build onthem.For me,acceptinghis contradictionthatarisesfrom double
consciousnessieansaffirming a permanenttensionthatl now neitherseekto assimilate
into academicsubjectivitiesnor separatérom my authenticself, butratherto aspireto

achievea proudhyphenateddentity (the hyphenateddentity is atermthatimpliesa dual
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identity. Specifically,in my casethatof aresearchesocialjusticeadvocate)l was
evolvingandhadevolved.l now understandhatliving in thesetwo worldsatonce
enablegneto seewhatothersareblind to. And through6 s e csa mgéh thekgntextof
thisPhD,l employthis6 s e csd rgidhordérto constructa storyfrom quantitativedata
thatarticulatess t u d perspestidesf the cultural sensitivityof their curriculaandthe
extentto whichits whitenessmpacton theirengagement. now understandhatmy

0 r towérefundamentato the6 r o thatlehéddchoserto travelalongmy PhDjourney
andthatthose6 r o fmrimedénintegralpartof my positionalityasaresearcher. also
understandhatthereis no requirementor meto standdé o u t &f thisreséach, but
ratheracceptmy positionalityasa uniquestrengthandaccountor the biaseghatthat
positionalitymay bring, while standingd i my@esearchLike LindaTuhiwai. Smith
(2012)andothers| amresearching w i thelta@mmunity,asopposedo 6 o thé
community.

Contraryto Clanceandlmes (1978)researchhat positedthaté i mpost er s 6
generallyfall into oneof two groupswith respecto family history,| proposehatthere
may beathird categoryi theimplicationsof engagemenh anenvironmenthat
transmitsnegative subliminalcuesthatmayserveto 6 g d i *gthe experiencesf
underrepresenteahd/ormarginalisedyroups. accepthatthedevelopmenof feelings
of animpostermay be a featureof the doctoraljourneythroughouthe processof
evolving.l alsoaccepthatmy 6 r oamdr © utb dod@aal studiesis onethatshouldbe
embracedndis afeatureof my identity thatsetsme apartfrom my contemporariedMly
academiachievementthroughouthe pastfour yearshavebeena testamento my
doggedspirit, diligence,aptitudeandability to respnd positively to expertguidanceand
supervisiorby my supervisorsl amnotanoutsider.l amdoing,beingandbecomingan
academicl amnotanimposter.l dobelong!Mostof all, | haveearnedheright to bean

insider.
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Conclusions

Critical racetheoristsareoftencriticisedfor failing to usedatasystematicallyto develop
morenuancedinderstandingef racialdynamicsjnstead relying on descriptive
narrativesof personakxperienceandotherqualitativeaccount§Obasogie2013) This
empiricalstudyutilised quantitativemethodgo addresseshortcomingsn scholarshipn
thefield of curriculadevelopmenandstudentengagemenn HE, offering newinsight
into studentengagemertfor racially minoritizedstudentsBuilding on previousresearch
(Bryan-Goodenetal., 2019;Holgate,2016;LadsonBillings, 1995b)thatunderscorethe
importanceof culturally responsiveeducationthis studyconceptualisedjevelopecand
validateda setof culturally sensitivecurriculascaleso be usedin assessing t udent s 6
perception®f the culturalsensitivityof the curriculum.A culturally sensitivecurriculum
is onein which attitudes teachingmethodsandpractice teachingmaterialsandtheories
relateto, respectandaffirmss t u d diversesu@iures histories dentitiesandcontexts.
Thefindingsof this studyrefinespreviousresearci{Museus 2014)suggestinghat
culturally engagingcampusenvironmentsnay improveengagemerandpromote
succesamongracially diversestudentpopulations.

This thesisforegroundghe CSCSasoneframeworkthatcanbe usedto
illuminateandelevatecounterstories(Sol6rzanao& Y0ss0,2002). Extensiveiterature
reviewandresearclon scalesexploringsimilar construct{Bryan-Goodenretal., 2019;
Holgate,2016;LadsonBillings, 1995b) discussionsvith curricularexpertsaswell as
my experiencesf engagingwvith the HE curriculumandstudentsnitially informedthe
developmenof aninitial item poolwith 30 itemson afour-pointrating scale.Utilising
theinitial item poolto constructan Alphaversionof the CSCSthatcontained30 items
on 7 dimensionf culturalsensitivity,it wasnecessaryo validatethe scalesThe Alpha
versionof the scaleswvaspiloted qualitativelywith a groupof 40 studentsand10

educatorsl contendthatthis stepwasanintegralpartof the processn orderto obtain
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contentvalidity. The Alphaversionof the CSCSwasalsoreviewedby anexpertin scale
developmenaswell as anexpertin curriculumdevelopmentUponcontentvalidation,
theitem poolwasfurtherdevelopedo 34 items.Theinitial piloting of thescaleproved
beneficialin the developmenbf new conceptualnsightsthatcontributedto the
developmenbof a Betaversionof the CSCSthatcontained34 items,exploring7
dimensionof culturalsensitivity.

The CSCSwasadministeredo aracially diversesampleof studentgN=262;189
Female;73 Male; 157 BAME; 100White), majority of whom (92%,N=242)were
undergradateswho studyon programsn the socialscience463%) or humanitieg23%)
in adiverseinstitution (37%BAME undergraduateg)articipatedn this study.
Participantgated25 itemson a4-point Likert scale(1=stronglydisagredo 4=strongly
agree)in relationto the cultural sensitivityof their curriculum. Participantsalsorated6
newly developedtemson a4-point Likert scale(1=neverto 4=veryoften) in relationto
theiracademidgnteractionwith teachingstaff,aswellasQ u i n [(2819)alstem
Individual InterestScaleon a 5-point Likert scale(1=stronglydisagredo 5=strongly
agre@ which wasusedto assesiterest(seeChapters).

Theoriginal surveycontainedlOfi L i Mkeetiemsthatwereremovedupon
reflectionbecaus¢heyweredeemedo be uninterpretableTheremaining24 itemswere
subjectto a Principal ComponenAnalysisusingSPSSversion25. The PCA supported

theuseof 19 itemsto measurdour separat&imensionf culturalsensitivity:

a) DiversityRepresented which focuseson how peoplefrom diverse
backgroundsrereferencedvithin the curriculum

b) PositivePortrayalsi which focuseson redressingassumptionperceptions
andconsiderationsf peoplefrom diversebackgroundshatmaydistorthow

theyareconsideredy socety
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c) ChallengePoweri this dimensionfocusesonthec u r r i cabilitytomd s
provokecritical thoughtandchallengedominantideologiesthatmay promote
systemianequalities

d) InclusiveClassroomnteractionsi focusesonthedevelopmenof alearning
environmentacceptingof culturaldifferencesandrespectfubf different

perspectives

Theresearchaimedto assess t u d everdll getceptiorof the cultural sensitivity of
thar curriculum,aswell asexplorethelink betweenrethnicity, culturalsensitivityof the
curricula,andinteractionwith teachersandrepeatedhis analysiswith interestasthe
outcomevariable.

In termsof theresearcHindings (seeChapters), BAME studentexperienced
their curriculaaslessculturally sensitivethanWhite studenton all four dimensionsof
culturalsensitivity. BAME studentgeportedfeweracademidnteractionswith their
teacherghanWhite studentsAdditionally, ethnicity significantly predictednteractions
with teacherseachcomponentf the CSCSmediatedherelationshipbetweerethnicity
andinteractionwith teachersln relationto interest,all dimensionf cultural sensitivity
wereassociatedavith higherinteresthowever BAME studentgeportedsignificantly
lower interestin their programof studythanWhite studentsFurther,the Diversity
RepresentedndChallengingPowerdimensionf the CSCSeachmediatedhe
relationshipbetweerethnicity andinterest.

Thefindingsof this studyaresubjectto atleastthreelimitations. First, this study
did notinvestigateherelationshipbetweerculturally sensitivecurriculaandattainment.
Secondthegeneralizabilityof thefindingsis subjectto limitationsbecause¢he study
only focusedon advancedumanitiesandsocialsciencestudentsThird, the samplesize

wasmoderateT his limitation meanghatthefindings needto beinterpretedcautiously.
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Futureresearctshouldinvestigateherelationshipbetweerculturally sensitive
curriculaandotherkey studentoutcomesAdditionally, the useof largersamplesn other
settingsanddisciplinesmayenablemoregranularanalysisanddesegregationf more
diversesubgroup®f students.

This studyhasextendedreviousstudiesby providinga novelapproacto
understanding t u d percépsodof their curricula. Theresearchassubsequently
providedanempiricallyunderpinnedrameworkwhich otherresearchersanutilise and
testin othersettingsto extendandenhancethertheoriesandmethodologieselatingto
educationalnequality. This studymakesanoriginal contributionto researchhat
investigategeducationalnequality,particularlyasit relatesto understandingacially
minoritizeds t u d gercepsod®f their curriculaandits impacton theirengagement.
Theresearchmakesa significantandimportantconceptuabndmethodological
contribution enablingfurtherresearcton culturally engagingcampusenvironments
(Museus2014)thatareconduciveof equityandsocialjusticein educationTheresearch
conceptualisewhatculturally sensitve curriculaare,andproposes novel
understandin@f why culturally sensitiveeducatiormatterto studentgparticularly
racially minoritizedstudents)To date thereareno racefocusedinstrumentor
methodologyto assesshe cultural sensitivityof the curriculum.Therefore py
developng andvalidating newmeasuremergcalegthe CSCS)to assessesultural
sensitivityof HE curricula | am makinga significantandimportantcontributionto

educationatesearch.

It is the act of resistancatself that is ourt r i u nsmall @nd simple
decisiondo resistdomination addedandmultiplied cancreatesignificant
momentumit is the refusalto remainsilentin itself that givesstrength
andempowermenin a societydeterminedo cling to establishedabits

of regression(Taylor 2016 p. 9).
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EndNotes

10.
11.
12.
13.

14.
15.
16.

. Thetropefi Wh iSta @ i represantinter-racialinteractionghatpromoteWhite supremacisinessagesf

18.
19.

20.

21.

Theterm6 B | asedpitalisedhroughouthis thesisin alignmentwith capitalisatiorof otherracialiseddentifiers

(i.e., White, Asian, Latinx) andin relationto its usewhendescribingpeopleandculturesof African origin/her

itage

(including Caribbeanpsa meansof conveyingshareddentity, communitiesor histories.This differs from theuse

of alower-caseb whenusedto describecolour,suchasabox of crayonssee
https://www.diversitystyleguide.com/

Theterm6 Wh iistugedthroughouthis thesisandwhendesribing peopleandis capitalisedhroughouthis
thesis.lt is intendedto emphasis¢he presencef Whitenessasaracialiseddentity in situatingthis racialised
categoryamongotherhistoricallyandsocially constructedacialiseddentities. Thetermis alsocapitalisedor
intellectualclarity andequalityalongwith otherracialiseddentifierssuchasBlack, Brown, AsianandLatinx
orderto neutralisdts hypervisibility.

in

A racialprojectisii s i mu | t animterpretasidnpepresentatioor explanationof racialdynamicsandaneffort

to reorganiseandredistributeresourceslongparticularraciall i n(&miandWinant1994,p. 56)

Within UK highereducatiorresearctanddiscoursesthetermé a t t a g a ph@mrhonlyused However,in
orderto avoidthe useof deficit theories] usethephrased a w a rg daipliefiseof this languagedeliberately
repositiongheresponsibilityandaccountabilityfor disparitiesin degreesawardedowardstheinstitution, rather

thanthe studentdrom radally minoritizedgroupswho aredisproportionatelaffected.

Differencein the proportionof UK domiciledWhite studentseceivinga degreeclassificationof First (1) or U
SecondClassdegreeclassificationcomparedvith the proportionof UK domiciled BME students.

Prior attainmentsubjectof study,age,genderdisability, deprivation type of HE institutionattendedtypeof |
3 qualifications,modeof study,termtime accommodatiomndethnicity (Broecke& Nicholls,2007)

pper

evel

For amoreexpansiveanddetailedexpositionof decolonisationsee(BhambraNikancid lu andGabrial2018;

DecoloniseKeeleNetwork2020;Liyanage2020;and ThomasandJivraj 2020)

A wicked problemis onefor which eachattemptto createa solutionchangeshe understandingf the problem.
Wicked problemscannotbe solvedin atraditionallinearfashion,becaus¢he problemdefinition evolvesasnew

possiblesolutionsareconsiderednd/orimplementedThetermwasoriginally coinedby HorstRittel
(http://www.cognexus.org/id42.hjm

Accordingto Cox andOrehoveq2007),five typesof studeniteachetinteractionsare: Disengagementncidental

Contact,Functionalinteraction PersonalnteractionandMentoring.Disengagmentrelateso i f a cand

studentsotinteractingoutsideof theclassroons e t t(p. I9)glcidentalContactrelatestoi u n i n tantactl e d

betweerstaffands t u d @r0);5unctionalinteractionrelatestofi i n t e thatarctuisfar aspecifc

ty

intentionally-relatedp u r p @.2@®;&ersonalnteractionrelatestol p u r p mteracfioowhichrevolvesaround
the personainterestof a faculty memberand/orstudentandMentoring,which relatesto directassistancavith

careerandprofessionbdevelopmentemotionalandpsychologicakupportandrolemo d e | (p.2I).g o
(seeAlternativeReadingList Projecthttps://thealternativereadinglistproject.wordpress.gom/
https://taso.org.uk/wgontent/uploads/TASO_research_protocol_race_equality gaps FINAL.pdf
https://blogs.kent.ac.uk/diversitymarktoolkit/

Indexof Multiple Deprivation(IMD) is 6 aowerallmeasuref multiple deprivationexperiencedby peopleliving
in anareaandis calculatedor everyé or neighbourhoodin England.Every suchneighbourhoodn Englandis

rankedaccordingto its level of deprivationrelativeto othera r e (Bepd@rtmenfor CommunitiesandLocal
Government2015).

OccupationaBciences afield of studythatis concernedvith investigatingh u m a attwitfes, howtheyinteract

with their environmentsandhow theseinteractionsshapethe healthandwellbeingof communitiesandindivid
Accordingto Ibrahim X. Kendi, aracistpolicy is any measurghatproducer sustaingacialinequity
betweerracial groups

https://esrc.ukri.org/funding/quidanéer-applicants/researesthics/

uals.

helplesssubjectsn needof benevolencethe White saviouris a pervasivenarrativethatunnecesarily complicates
the depictionsof racerelationsbetweerpeopleracialisedasWhite andcommunitiesof colour (Hughey,2012).

Stereotypehreatis thefearor anxietyof confirminga negativestereotypeabouto n esécglgroup

Identity safeclassroomarethosein which teacherstriveto ensureghatstudentdeel thattheir socialidentity is an
assetratherthanabarrierto succesn the classroomandthattheyarewelcomed supportedandvaluedwhatever

their backgroundSteeleandCohn-Vargas,2013).

Accordingto Cross(1989) culturalcompetencenaybedescribedasfi aetof congruenbehaviourandattitudes
thaté cometogetherin asystemto enablethem]to work effectivelyin crossculturals i t uat i ons . 0
Gaslightingis the actof underminingthe reality of a person(or groupof people)by creatinganenvironmenthat

causeshemto turn againstheir cognition,their emotionsandwho they arefundamentallyasa people.

197


https://www.diversitystyleguide.com/
http://www.cognexus.org/horst_rittel.htm
http://www.cognexus.org/id42.htm
https://thealternativereadinglistproject.wordpress.com/
https://taso.org.uk/wp-content/uploads/TASO_research_protocol_race_equality_gaps_FINAL.pdf
https://blogs.kent.ac.uk/diversitymarktoolkit/
https://esrc.ukri.org/funding/guidance-for-applicants/research-ethics/

References

Accenture(2020).Gettingto equal2020: Thehiddenvalueof cultural markers
https://www.accenture.conmgwen/about/inclusioiversity/ _acnmedia/Thought
LeadershipAssets/PDR2/AccentureGetting To-Equat2020ResearckReport.pdf

Adebisi,F. 1. (2019).Theonly accurateartof i B A M E thefi a n Alfrican Skies
https://folukeafrica.com/thenly-acceptablgart-of-bameis-the-and/

Adewumi,B., Bailey, L., Mires-RichardsE., Quinlan,K. M., Ageyman,E., Alabi, A.,
JeyasinghM., KondauMensahC., Laviniere,W., Mighton, P., Shortridge,T.,
ThomaspD. S.,& WassambaVabeluaN. (2021).Crossdisciplinary,collaborative
andstudentled: developinga changeprocesdor diversifyingreadinglists. London
Reviewof Education 20(1), 11 17.
https://doi.org/https://doi.org/10.14324/LRE.20.1.01

Adewumi,B., & Mitton, L. (2022).Diversifying the socialpolicy curriculum: A
collaborativeapproachSocialPolicy and Society 21(1), 54i 64.
https://doi.org/10.1017/S1474746421000506

AdvanceHE. (2020a).Equality + highereducation:Studentstatisticalreport
https://s3.etwest2.amazonaws.com/assets.creode.advandebemet-
manager/documents/advaroe/202608 AdvHE
stats_report_students_FINAL_12mb_1603451622.pekez-Content
Sha256=UNSIGNEEPAYLOAD&X -Amz-Algorithm=AWS4HMAC-
SHA256&X-Amz-Credential=AKIATYAY

AdvanceHE. (2020b).Equality + Higher Education:Studentstatigical report
https://s3.etwest2.amazonaws.com/assets.creode.advandebement
manager/documents/advaroe/202608 AdvHE
stats_report_students_FINAL_12mb_1603451622.pdkez-Content

Sha256=UNSIGNEEPAYLOAD&X -Amz-Algorithm=AWS4HMAC-

198



SHA256&X-Amz-Credetial=AKIATYAY

Ainley, M., Hidi, S.,& Berndorff,D. (2002).Interestlearning,andthe psychological
processethatmediatetheir relationship.Journal of EducationalPsychology94,
546 561.

Akel, S.(2019).Insider-Outsider: Therole of racein shapingtheexpereincesf Black
andminority ethnicstudents

Allen, J.,& Webber M. (2019).Stereotypesf Minorities andEducationln RatuvaS
(Ed.), ThePalgraveHandbookof Ethnicity. PalgraveMacmillan.
https://doi.org/10.1007/97881-13-02428 1071

Allen, T. W. (1997).Thelnventionof the WhiteRace(2nded.).Verso.

Andrews,K. (2019).BlacknessEmpireandmigration:How Black Studiestransforms
thecurriculum.Anti-RacistLearningand Teachinginn Britich Geography52(4).
https://doi.org/10.1111/area.12528

AnnammasS.A., Connor,D., & Ferri,B. (2013).Dis/ability Critical RaceStudies
(DisCrit): Theorizingatthe Intersection®f RaceandDis/ability. RaceEthnicity
and Education 16(1), 11 31.

Ansley,F. L. (1989).Stirring the ashesRace classandthe future of civil rights
scholarshipCornell Law Review 74(6), 993 1077.
https://scholarship.law.cornell.edu/cgi/viewcontent.cgi?article=3431&context=clr

Anzaldua,G. (1990).Haciendocaras/makingface,makingsoul: Creativeandcritical
perspectiveby womenof color. Aunt Lute.

ApplebaumB. (2010).Race critical racetheoryandwhitenessinternational
Encyclopediaof Education 36i 43. https://doi.org/10.1016/B978-08-044894
7.005418

Arday, J. (2018).Dismantlingpowerandprivilegethroughreflexivity: negotiating

normativeWhitenessthe Eurocentriccurricum andracial micro-aggressions

199



within the Academy Whitenessnd Education 3(2), 141 161.
https://doi.org/10.1080/23793406.2019.1574211

Arday, J.(2021).TheBlackcurriculum: Black British historyin the national curriculum:
Report2021
https://statid.squarespace.com/static/5f5507a237cea057c5f57741/t/5fc10c7abc819f
1cf4fdOeeb/1606487169011/TBC+2021++Report.pdf

Arday, J, Belluigi, D. Z., & Thomas]D. (2020).Attemptingto breakthechain:
reimaginginclusivepedagogyanddecolonisinghe curriculumwithin theacademy.
EducationalPhilosophyand Theory
https://doi.org/10.1080/00131857.2020.1773257

Aronson,B., & LaughterJ. (2016).Thetheoryandpracticeof culturally relevant
educatiora synthesiof researcltacrosscontentareas Reviewof Educational
Research86(1), 163 206. https://doi.org/10.3102/0034654315582066

Aronson,E., & Carlsmith,J. (1969).Experimentationin socialpsychologyln G.
Lindzey & E. Aronson(Eds.),ThehandbooK social psychologyVolume2, pp. 1i
79). AddisonWesley.

Asante M. K. (2012).ReconstitutingCurriculain African Universities:in Searchof an
AfrocentricDesign.In C. Alvares& S. Saleentarugi(Eds.),DecolonisingThe
University: TheEmergingQuestfor Non-EurocentricParadigms(pp. 33i 47).
PenerbitJniversiti SainsMalaysia.

Ashe,A. (1993).Daysof grace Alfred A. Knopf.

Ashwin, P. (2009).Analysingteachinglearninginteractionsin highereducation:
accountingfor structureandagency Continuum.

Astin, A. (1993).Whatmattersin college:Four critical yearsrevisited JoseyBass.

Astin, A. W. (1984).Studentinvolvement:A developmentatheoryfor highereducation.

Journal of CollegeStudenDevelopmend((5), 518 529.

200



https://doi.org/10.1016/0263

Atkinson,H., Bardgett,S.,Budd,A., Finn, M., KissaneC., Qureshi,S.,SahaJ., &
Siblon,J.(2018).Race, Ethnicity& Equalityin UKH i s t ARepartand
Resourcdor Change 122.

Austen,L. (2020).Theamplificationof studentvoicesvia institutionalresearctand
evaluationIn L. T & Y. El Hakim (Eds.),A Handbookof StudenEngagement:
Theoryinto Practice Taylor Francis.

AzevedoF. S.(2011).Linesof practice:A practicecenteredheoryof interest
relationshipsCognitionandInstruction 29(2), 147 184.
https://doi.org/10.1080/07370008.2011.556834

Babbie,E. (2015).Thepracticeof socialresearch Wadsworth/Thomson.

Back,L. (2004).lvory Towers?The AcademyandRacism.In I. Law, D. Phillips, & L.
Turney(Eds.),Institutional Racismin Higher Education(pp. 1i 6). Trentham
Books.

Bakshi,S. (2021).Towardsthe unmaskingof canonsDecolonisingthe studyof
literature.In D. SP Thomas& J. Arday (Eds.),Doing equityanddiversityfor
succes#n highereducation:Redressingtructuralinequdities in theacademy(pp.
117 126).PalgraveMacmillan.

Barnett,R. (2009).Knowing andbecomingn the highereducatiorcurriculum.Studies
in Higher Education 34(4), 429 440.https://doi.org/10.1080/03075070902771978

Baron,R., & Kenny,D. (1986).The ModeratorMediatorVariableDistinctionin Social
PsychologicaResearchConceptualStrategicand StatisticalConsiderations.
Journalof Personalityand SocialPsychology51(6), 1173 1182.
https://www.sesp.org/files/ThdoderatorBaron.pdf

Bartlett,M. (1954).A noteonthe multiplying factorsfor vatiouschi square

approximationsJournal of the RoyalStatisticalSociety 16, 296 298.

201



BeasleyS.T. (2021).Studertfaculty interactionsandpsychosocioculturahfluencesas
predictorsof engagemeramorg Black collegestudentsJournalof Diversityin
Higher Education 14(2), 240 251.

Beatty,P.C., & Wills, G. B. (2007).ResearclsynthesisThe practiceof cognitive
interviewing.Public OpinionQuarterly, 71(2), 287 311.

Beck,R. (1979).Handbookof sodal philosophy Macmillan.

Bell, D. (1980).Brown vs. Boardof Educationandthe InterestConvergencérinciple.
Harvard Law Review 93, 518 533.

Bell, D. (1992).Facesat the bottomof thewell. BasicBooks.

Bell, D. (1995).Wh o afraidof critical racetheory.Universityof lllinois Law Review 4,
893 920.

Bell, D. (2004).SilentcovenantsBrownv. Board of Educationand the unfulfilled hopes
for racial reform Oxford University Press.

Bell, L. (2007).Theoreticafoundationdor socialjusticeeducationin P. Adams,A.,
Bell, L.A., & Griffin (Ed.), Teachingfor diversityandsocialjustice(p. 3).
Routledge.

Berger,J.B., & Milem, J.F. (1999).Therole of studentinvolvementandperceptionsof
integrationin a causalmodelof studentpersistenceResearchn Higher Education
4(0(6), 6411 664.https://doi.org/10.1023/A:1018708813711

Bernal,D. D. (2002).Critical RaceTheory,Latino Critical TheoryandCritical Race
GenderedEpistemologes: Recognisingstudentf color asholdersandcreatorsof
knowledge QualitativeEnquiry, 8(1).

Bernal,D. D., & Villalpando,O. (2002).An Apartheidof Knowledgein Ac a d e The a
StruggleOverthe i Legitimateo Knowledgeof Facultyof Color. Equityand
Excellencen Education 35(2), 169 180.https://doi.org/10.1080/713845282

Berry,J.,& Loke, G. (2011).Improving the degreeattainmenof Black andminority

202



ethnicstudentsinvestigatingoractice Equality ChallengeUnit and TheHigher
EducationAcademyResearciReport 83.

BhambraG., Nikancig lu, K., & Gabrial(Eds.).(2018).Decolonisingthe university
PlutoPress.

Bloom,B., Davis,A., & HessR. (1965).Compensatorgducationfor cultural
deprivation Holt.

Blundell,R., Cribb, J.,McNally, S.,Warwick,R., & Xu, X. (2021).Inequalitiesin
educationskills,andincomesn the UK: Theimplicationsof the COVID-19
pandemiclnstituteof FiscalStudies.

Boliver, V. (2013).How fair is accesso moreprestegiousiniversities British Journal of
Sociology 2(64), 344 364.

Bonilla-Silva, E. (2014).Racismwithoutracists: Colour-blind racismandthe
persistencef theracial inequalitiesin America Rowman& Littlefield Publishers.

Bonnett,A. (1998).Who waswhite? The disappearancef nonEuropearwhite
identitiesandthe formationof EuropearnracialwhitenessEthnicandRacial
Studies21(6), 1029 1055.https://doi.org/10.1080/01419879808565651

Borkin, H. (2021).Unconsciousiasliteraturereview: biasin the curriculum:A
literaturereview assessinghe prevalencef biasin curriculumdesign,contentand
delivery,andassessing w hwartksdin eliminating,or reducing bias.Advance
HE. https://s3.etwest2.amazonaws.com/assets.creode.advandebement
manager/documents/advarte/AdvHE_UnconciouBias LiteratureReview- Bias
in theCurriculum_1611919127.pdf2Xmz-ContentSha256=UNSIGNED
PAYLOAD&X -Amz-Algorithm=AWS4HMAC-SHA256&X-Amz-C

British EducationaResearci\ssociationNBERA]. (2018).Ethical guidelinesfor
educationakesearch(4thed.).

Brodkin, K. (1998).How JewsBecameNhiteFolksandWhatThat SaysaboutRacein

203



America Rutges University Press.

Broecke,S.,& Nicholls, T. (2007).Ethnicityand degreeattainment 11 24.
https://doi.org/10.1037/e6154920001

BryanGooden,J.,Hester M., & PeoplesL. (2019).Culturally responsiveurriculum
scorecard MetropolitanCentrefor Researclon Equity andthe Transformatiorof
SchoolsNew York University.

BunglawalaZ. (2019).Pleased o rcd@limeBAME or BME! Civil Servive.
Civilservice.blog.gov.uk

Burke,P.J.(2017).Accessto andwideningparticipationin highereducation.
Encydopediaof INternationalHigher EducationSystemsnd Institutions

CaldmoreJ. (1992).Critical RaceTheory,Archie Sheppandfire music:Securin@gn
authentidantellectuallife in a multiculturalworld. SouthernCalifornia Law Review
65(1), 2129 2231.

Caswell,H., & CampbellD. (1935).CurriculumdevelopmentAmericanBook
Company.

Chickering,A., & Gamson/Z. (1987).Sevenprinciplesfor goodpracticein
undergraduateducation AmericanAssociatiorof Higher EducationBulletin,
397),3i 7.

Christie,H., Tett,L., Cree,E., Hounsell J.,& Mccune,V. (2008).A realroller coasteiof
confidenceandemotionslearningto bea universitystudentStudiesn Higher
Education2, 33, 567 581.

ClanceP.R., & Imes,S. A. (1978). Theimposterphenomenom high achieving
women:Dynamicsandtherapeutiéntervention.Psychotheapy: Theory,Research
andPracticeg 15(3).

Clegg,S.,Parr,S.,& Wan,S. (2003).RacialisingDiscoursesn Higher Education.

Teachingn Higher Education 8(2), 155 168.

204



https://doi.org/10.1080/1356251032000052410

CoatesH. (2010).Developmenbf the AustralianSurveyof StudentEngagement
(AUSSE).HigherEducation.ThelnternationalJournal of Higher Educationand
EducationalPlanning 60(1), 11 17.

CoatesHamish.(2007).A modelof onlineandgeneracampusbasedstudent
engagemenissessmerand Evaluation in Higher Education 32(2), 1211 141.
https://doi.org/10.1080/02602930600801878

Coates;T. N. (2015).Betweertheworld andme The Text PublishingCompany.

Codiroli-McmasterN. (2021).Ethnicityawardinggapsin UK highereducationin
2019/20

Codiroli, N. (2015).Inequalitiesin studentchoiceof STEM subjects/An exploration
of intersectionatelationshipsCLSWorkingPaper, September

Cohen J.(1988).Statisticalpoweranalysisfor thebehaviouralscienceg2nded.).
LawrenceErlbaumAssociaésinc.

Cohen,L., Manion,L., & Morrison,K. (2018).Researcimethodsn education(8thed.).
Routledge.

Cole,M. (1993). Black andEthnicMi n o rori' Asign@Black andOtherMinority
E t h nA FartherNoteon Nomenclatureln Sociology(Vol. 27,1ssue4, pp. 671
673).https://doi.org/10.1177/0038038593027004007

Comfrey,A., & Lee,H. (1992).Afirst coursein factor analysis LawrenceErlbaum
Associatesnc.

Conrad ., Blair, J.,& Tracy,E. (1999).Verbalreportsaredata! A theoreticalapproach
to cognitiveinterviews.Proceeding®of the Federal Committeeon Statistical
MethodologyResearcliConferenceTuesdayB Sessionsl i 20.

Cooke,N. A. (2018).CreatingMirrors andDoorsin the Curriculum:Diversifying and

ReEnvisioningtheMLS. In J.Percell L. C. Sarin,P.T. Jaeger& J.C. Bertot

205



(Eds.),Reenvisioningthe MLS: Perspectivesn the Future of Library and
InformationScienceEducation(Vol. 44B, pp. 27 48). EmeraldPublishingLimited.
https://doi.org/10.1108/S0065302018000044B003

CovarrubiasA., & Velez,V. (2013).Critical racequantitativeintersectionality’/An anti
racistreseach paradignthatrefusedo il | theihumbersspealfor themselves"in
Marvin Lynn & A. Dixson(Eds.),Handbookof Critical RaceTheoryin Education
(pp-270 285).Routledgehttps://doi.org/10.4324/9780203155721

Cox,B. E.,& OrehovecE. (2007).Facultystudentinteractionoutsidethe classroomA
typologyfrom aresidentialcollege.Reviewof Higher Education 30(4), 343 362.

Crawford,C. E.,Demack,S., Gillborn, D., & Warmington,P. (2019).Usingnumberdor
socialjustice.ln J.T. DeCuirGunby,V. Chapman& P.A. Schutz(Eds.),
Understandingritical race methodsand methodologiest. essongrom thefield (pp.
125 137).Routledge.

CrenshawkK. (1989).Demarginalizinghe Intersectiorof RaceandSex:A Black
FeministCritique of AntidiscriminationDodrine, FeministTheoryandAntiracist
Politics. Universityof ChicagoLegal Forum, 19891).
https://chicagounbound.uchicago.edu/cgi/viewcontent.cgi?article=1052&context=uc
If

CrenshawkK. (1995).Mappingthe margins:Intersectionalityjdentity politics and
violenceagainstwvomenof color.In K CrenshawN. GotandaG. Peller,& K.
Thomas(Eds.),Critical racetheory: Thekeywritings thatinformedthe movement
(pp.357 383).New Press.

CrenshawKimberlie. (1988).Race reform,andretrenchmentTransformabn and
legitimationin antrdiscriminationlaw. Harvard Law Review 101, 101,1331% 1387.

CrenshawKimberlie. (1991).Mappingthe margins:Intersectionalityjdentity politics

andviolenceagainstvomenof color. StanfordLaw Review43(6), 1241 1299.

206



http://ec.msvu.ca:8080/xmlui/bitstream/handle/10587/942/Crenshaw_article.pdf?se
quence=1

CressC. (2008).CreatinginclusivelearningcommunitiesTherole ofstudenitfaculty
relationshipsn mitigating negativecampusclimate.Learninglnquiry, 2, 95/ 111.

Creswell, J.C. (2009).Researcldesign:Qualitative,qunatitativeand mixedmethods
approacheg2nded.).SagePublications.

Creswell,J.,& PlanoClark, V. (2011).Designingand conductingmixedmethods
research(2nded.).Sage.

Creswell,J.W. (2013).Resarch design:Qualitative,quantitativeand mixedmethods
approacheg4thed.).Sage.

Creswell,J.W., & Creswell,J.D. (2018).Researcldesign:Qualitativequantitativeand
mixedmethodsapproacheg5th ed.).Sage.

Cross,R. (2018).CommentaryCanCritical RaceTheoryEnhancehe Field of Public
Health?A St u d PerspeattveEthnicityandDisease28(1), 267 270.

Cross,T. L. (1989).Towardsa Culturally Competensystenof Care: A Monographon
EffectiveServicedor Minority ChildrenWhoAre Severel\EmotionallyDisturbed.
GeorgetowrlJniversity Child DevelopmenCenter.

Crotty, M. (1998).Thefoundationsof socialresearch:Meaningand perspectives the
researchprocessSage.

Crotty, M. (2005).Thefoundationsof socialresearch SagePublications.

Crouch,C. H., WisittanawatP.,Ming, C., & RenningerA. K. (2013).Initial Interest,
Goals,andChangesn CLASS Scoresn IntroductoryPhysicsfor Life Sciences.
2013PhysicsEducationResearchiConference
https://doi.org/10.1119/perc.2013.pr.014

D6 An cM. (Rale).n MuRhbded a | Ne®YorkTimes

Dale-Rivas,H. (2019).Report120 Thewhite elephanin theroom: ideasfor reducing

207



racial inequalitiesin highereducation https://www.hepi.ac.uk/wp
contert/uploads/2019/09/Thehite-elephanin-the-roomideasfor-reducingraciat
inequalitiesin-highereducation.pdf

DalhouseJniversity.(n.d.). Guidelinesfor creatingand maintainingan inclusive
classroom
https://cdn.dal.ca/content/dam/dalhousie/pdf/d#yffeicst_Year/Guidelines_for_Cr
eating_and_Maintaining_an_Inclusive_Classroom.pdf

Dancy,M., Rainey K., SternsE., Mickelson,R., & Moller, S.(2020)Under gr aduat
awarenessf White andmaleprivilegein STEM. InternationalJournalof STEM
Education 7(52).
https://stemeducationjournal.springeropen.com/track/pdf/10.1186/s42%04
002503.pdf

DandridgeN. (2021).Reflectionn a challengingyearand priorities for thefuture

DandridgeN., Rawat,S., Williams, J., Cousin,G., HammondN., Masterson,).,& Sin,
C. (2008).Ethnicity, genderanddegreeattainmenproject.Higher Education
Academy

Datta,R. (2018).Decolonizingbothresearcheandresearclandits effectivenessn
IndigenougesearchResearclEthics 14(2), 1i 24.
https://doi.org/10.1177/1747016117733296

David, M., & Sutton,C. (2011).Socialresearch:Anintroduction(2nded.).Sage
Publications.

De Sous&antosB. (2007).Beyondabyssathinking: Fromgloballinesto ecologiesof
knowledge Eurozine 33(1), 45i 89.

De SousaSantosB. (2014).Epistemologiesf the South:Justiceagainstepistemicide
Routledge.

Deci,E. L., & Ryan,R. (1990).A motivationalapproacho self: integrationin

208



personality NebraskaSymposiumOn Motivation 38(3), 238 288.
https://doi.org/10.1207/s15326985ep2603&4_6

DecoloniseKeeleNetwork.(2020).K e e |IMarifestofor Decolonisingthe Curriculum.
Journalof Global Faultlines 7(1), 107 110.
https://doi.org/10.13169/jglobfaul.7.1.040

DecolonisdJoK Collective.(2020).DecolonisdJKC. In D. SP Thomas& S. Jivraj
(Eds.), Towardsdecolonisinghe university: A kaleidoscopdor empowereaction
Counterpress.

DeCuirGunby,J.T., Chapman]T. K., & Schutz,P. A. (Eds.).(2019).Understanding
critical raceresearchmethodsand methodologiesRoutledge.

DeCuirGunby,J.T., & Schutz,P.A. (2014).ResearchindgRaceWithin Educational
PsychologyContexts Education& Psychologist49(4), 244 260.
https://doi.org/10.1080/00461520.2014.957828

Delgado,R, & Stefanic,J.(2017).Critical racetheory:anintroduction New York
University Press.

Delgado,R. (1998).Derrick Bell andtheideologyof racialreform: Will we everbe
saved?aleLaw Review97(5), 923 947.

Delgado,R. (2016).Ontelling storiesin school:A replyto FarberandSherry.In E
Taylor, D. Gillborn, & G. LadsonBillings (Eds.),Foundationsof critical race
theoryineducation(2nded.,pp. 310 333).Rouledge.

Delgado,R, & StefancicJ.(1997).Critical Whitestudies:Lookingbehindthe mirror.
TempleUniversity Press.

Delgado,R, & Stefancic,J.(1998).Critical RaceTheory:Past presentandfuture.
CurrentLegalProblems51(1), 467 491.https://doiorg/10.1093/clp/51.1.467

Departmentor BusinesdnnovationandSkills. (2016).Successasa knowledge

economyGov.Uk. https://doi.org/ISBN9781474132862

209



Dewey,J. (1902).Thechild andthe curriculum University of ChicargoPress.

Dewey,J. (1980).Art asexperienceBerkley.

Dillman, D. (2000).Mail andinternetsurveys:Thetailored designmethod(2nded.).
Wiley.

Dixon, A. (2014).Researchingacein educationPolic, practiceandqualitativeresearch:
InformationAge Publishingasar of theeducatiorpolicy in practice.ln R. Hopson
& E.Hamann(Eds.),Critical cultural studies InformationAge Publishing.

Douglas,T.-R. M., Shockley K. G., & Toldson,l. (Eds.).(2020).Campusuprisings:
How studentactivistsand collegiateleadersresistracismandcreatehope Teacher
CollegePress.

Drennan,. (2003).Cognitiveinterviewing:verbaldatain the designandpretestingof
guestionnaireslournalof AdvancedNursing 42(1), 57i 63.

Du Bois, W. (1903).Thesoulof Blackfolk: EssaysandsketchesJohnsorReprintCorp.

Durik, A. M., ShechterQ. G.,Noh, M., Rozek,C. S.,& HarackiewiczJ. M. (2014).
Whatif 1 ¢ a nutc@sexpectanciemoderatahe effectsof utility value
informationon situationalinterestandperformanceMotivationand Emotion 39(1),
104 118.https://doi.org/10.1007/s1103114-941390

Dweck,C. S.(1986).Motivational Processeaffecting Learning.[Article]. American
PsychologisOctober 41(10), 1040 1048.

Ebert,E., Ebert,C., & Bentley,M. (2013).Thee d i tfield'gdide: Thousandayersof
curriculumtheory Eyeon Education.

EcclesJ.,Alder, T., FuttermanR., Goff, S.,Kaczala,C., Meece J.,& Midgley, C.
(1983).Expectanciesyaluesandacademidehaviours.in J. SpencgEd.),
Achievemenand Achievemenmotives FreemanWH.

Eirich, A., BaichorovaA., SopranzettiC., Cherneski,).,Harris,M., & McFarlaneR.

(2018).DecolonisingwhitenessWhite voicesin RhodesMiust Fall. In Rosemarie

210



Chantiluke B. Kwoba,& A. Nkopo (Eds.),RhodedMustFall: Thestruggleto
decoloniseheracistheartof empire(pp. 103 135).Zed Books.

Ellis, A. (2004).Examplef curriculumtheory Eye on Education.

EqualityAct. (2010).Equality Act Changedo Legislation;The StationeryOffice.
https://www.legislation.gov.uk/ukpga/2010/15/contents

Equality andHumanRightsCommission(2015).Equality Act 2010guidancefor
studentswhatequalitylaw meandor youasa studentn further or higher
education
http://www.equalityhumanrights.com/uploaded_files/EqualityAct/fehe_user_guide.
pdf

Equality ChdlengeUnit. (2008).Equalityin higher education:statisticalreport 2008

Equality ChallengeUnit. (2017).Equalityin highere d u ¢ a dtudemtsstatisticalreport
2017

EssedP.(1991).Understandingeverydayacism: Aninterdisciplinarytheory Sage
Publications.

Ezaz,C. (2015,0ctober30). Rhodesemainsa symbolin Oxford. The Oxford Student

FairbanksE. (2015,Novemberl8). Why SouthAfrican studenthaveturnedon their
p ar egenerationTheGuardian
https://www.theguardian.com/news/201&# 8/whysouthafricanstudentshave
turnedon-their-parentsgeneration

Fanon F. (1986).Blackskinwhite masksPlutoPress.

FergusonB., & ScrutonJ.(2015).How do supportmechanismsor adultBlack and
minority ethnicstudentsaffectretention progressiorandattainment®RaceEquality
Teaching33(2), 43i 46.

Field, A. (2018).Discoveringstatisticsusing|IBM SPSStatistics(5th ed.).Sage.

Fildes,K. J.,Beck,E., Bur, T., Burns,P.,Chisholm,L. A., Dillon, Carolyn,T., Kuit, T.

211



A., McMahon,A. T., NealeE. P.,PatonWalsh,C., Powell,S., SkropetaD.,
StefoskaNeedhamA., Tomlin, A., Treweek,T. M., Walton,K., & Kennedy J.
(2021).Thefirst stepson the journeytowardscurriculumreconciliationin science,
medicineandhealtheducationHigher EducationResearcland Development
40(1), 194 206.https://doi.org/10.1080/07294360.2020.1852393

Fine,M., Weis, L., Powell,L., & WangMun Wong, L. (Eds.).(1997).Off-white:
Readingsonrace, powerandsociety Routledge.

Fine,M., WeseenS.,& Wong L. (2003).Forwhom?Qualitativeresearch,
representationandsocialresponsibilitiesin N. Denzin& Y. Lincoln (Eds.),THe
landscapeof qualitativeresearch(2nded.,pp. 167 207).Sage.

Fowler, F. (2008).SurveyresearchmethodsSage.

Framingstudeniengagemerit highereducation (n.d.).

FrankfortNachmiasC., & NachmiasD. (1992).Researchmethodsn thesocial
sciencesEdwardArnold.

FredricksJ. A., Blumenfeld,P.C., & Paris,A. H. (2004).SchoolEngagementPotential
of the Concept Stateof the Evidence Reviewof EducationalResearch74(1), 59
109.https://doi.org/10.3102/00346543074001059

Freire,P.(1970).Pedagogyof the oppressedPenguin.

Fricker,M. (2010).Epistemidnjustice: Powerandthe Ethicsof Knowing Oxford
Universty Press.

Frings,D., Gleibs,l., & Ridley, A. (2020).Whatmoderateshe attainmengap?The
effectsof socialidentity incompatibilityandpracticalincompatibilityon the
performancef studentsvho areor arenot Black, Asianor Minority Ethnic.Social
Psychologyf Education 23, 1711 188.https://doi.org/doi.org/10.1007/s112089
095314

FuentesM. A., Zelaya,D. G., & Madsen,andJ.W. (2021).Rethinkingthe Course

212



Syllabus:Consideration$or PromotingEquity, Diversity, andInclusion.Teaching
of Psychology48(1), 69i 79. https://doi.org/10.1177/0098628320959979

Furlong,A., & Cartmel,F. (2009).Higher educationandsocialjustice The Societyfor
Researclinto Higher EducationandThe OpenUniversity Press.

Gabriel,D. (2017).Pedagogiesf socal justiceandculturaldemocracyn mediahigher
educationMedia EducationResearctiournal 8.1

Garcia,N. M., Lopez,N., & Vélez,V. N. (2018).QuantCrit:rectifying quantitative
methodgshroughcritical racetheory.RaceEthnicityand Education 21(2), 149
157.https://doi.org/10.1080/13613324.2017.1377675

Gay, G. (2010).Culturally responsiveeaching:Theory,researchandpractice(2nd
ed.).TeacherLollegePress.

Gay, G. (2013).Teachingto andthroughculturaldiversity. Curriculum Enquiry, 43, 48i
70. https://doi.org/10.1111/curi.12002

Gay, G. (2000).Culturally responsivdeaching:Theory,researchandpractice Teachers
CollegePress.

Gay,G. (2002).PREPARINGFOR CULTURALLY RESPONSIVETEACHING.
Journalof TeacherEducation 53(2), 106 116.
https://journals.sagepub.com/doi/pdf/10.1177/0022487102053002003

Gillborn, D. (2010).The colourof numbersSurveys StatisticsandDeficit-thinking
aboutraceandclass.Joaurnal of EducationPolicy, 25(2), 253 276.

Gillborn, D. (2008).Racismande d u ¢ adoincaenceor conspiracy?Routledge.

Gillborn, D, Warmington,P.,& Demack,S. (2018).QuantCrit:educationpolicy,6 Bi g
D a taadprinciplesfor acritical racetheoy of statistics RaceEthnicityand
Education 21(2), 158 179.https://doi.org/10.1080/13613324.2017.1377417

Gillies, V., & Robinson)Y. (2012).ii | n c | whdle erclyding:Race classand

behavioursupportunits. RaceEthnicityand Education 15(2), 157 174.

213



https://doi.org/10.1080/13613324.2011.578126

Gilray, P.(1993).TheblackAtlantic:Modernityand doubleconsciousnes¥/erso.

Glatthorn,A., BoscheeF., WhiteheadB., & BoscheeB. (2019).Curriculium
leadership:Strategiedor developmerdéind implementation(5th ed.).Sage.

Glatthorn,A., Carr,J.,& Harris,D. (2001).Planningandorganisingfor curriculum
renewalln A. . Glatthorn,J.. Carr,& D. . Harris(Eds.),Curriculumhandbook:
Panningandorganisingfor curriculumrenewal ASCD Express.
http://www.ascd.org/publications/curriculuhmndbook/398/chapters/Thinking
About-Curriculum.aspx

GoddardJ. (1979).Curriculuminquiry: Thestudyof curriculumpractice McGraw-Hill.

GoruschR. (1983).Factor Analysis LawrenceErlbaumAssociatesnc.

Grant, C. A. (2008).BehavioralScientistAn Essayon Searchingor Role of Gender.
AmericanBehavioralScientist51(7), 885 906.
https://doi.org/10.1177/0002764207311996

Gray,D. E. (2018).Doingresearchin thereal world. SagePublications.

GrosfoguelRamon.(2012).The Dilemmasof Ethnic Studiesin the United States
BetweernLiberal Multiculturalism, Identity Politics, Disciplinary Colonization,and
DecolonialEpistemologiesHumanArchitecture:Journal of Sociologyof Selt
Knowledge1, 811 90.
https://stiolarworks.umb.edu/cgi/viewcontent.cgi?article=1434&context=humanarc
hitecture

GrosfoguelR. (2013).The Structureof Knowledgein WesternizedJniversities:
EpistemicRacism/SexisnandtheFourGenocides/Epistemicided the Long
16thCenturyHumanArchitedure: Journalof Sociologyof SeltKnowledge 11(1),
73 90.

Grue,M. (2021).Diversify or Decolonise®Vhatyou cando right now andhow to get

214



startedIn D.S.P.Thomas& J. Arday (Eds.),Doing equityanddiversityfor success
in highereducation:Redressingtructuralinequalitiesin theacademy(1sted.,pp.
163 174).PalgraveMacmillan. https://doi.org/10.1007/978-030-656683_13

HackmanH. W. (2005a).Five EssentialComponentgor SocialJusticeEducation.
Equity & Excellencan Education, 38(2), 103 109.
https://doi.org/10.1080/10665680590935034

HackmanH. W. (2005b).Five EssentialComponentgor SocialJusticeEducation.
Equity & Excellencan Education 38(2), 103 109.
https://doi.org/10.1080/10665680590935034

Hafferty, F. (1998. Beyondcurriculumreform: Confromtingme d i chiddea 0 s
curriculum.AxademidVedicine 73(4), 403 407.

Hall, B. L., & TandonR. (2017).Decolonizatiorof knowledge gpistemicideResearch
for All, 1(1), 6i 19. https://doi.org/10.18546/RFA.01.1.02

Hall, S.(1990).Culturalidentity anddiasporaln J. Rutherford(Ed.), Identity,
communityand cultural difference LawrenceandWishart.

Hall, S.(1991).0ld andNew Ethnicities,Old andNew Identities.In A. King (Ed.),
Culture,Globalizationandthe World System(pp. 41i 68). Macmillan.

Hall, S.(2017a) Familiar Stranger:A Life BetweenTwolslands Allen LaneanImprint
of PenguinBooks.

Hall, S.(2017b).Thefatefultriangle: Race ethnicity,nation HarvardUniversity Press.

HarackiewiczJ. M., Barron,K. E., Carter,S.M., Lehto,A. T., & Elliot, A. J.(1997).
Predictorsandconsequencesf achievemengoalsin the collegeclassroom:
Maintaininginterestandmakingthe grade.Journal of Personalityand Social
Psychology73(6), 1284 1295.https://doi.orgl0.1037/0028514.73.6.1284

HarackiewiczJ.,Smith,J.., & Priniski, S.. (2016).Interestmatters:Theimportanceof

promotinginteresin educationPolicy Insightsfrom the Behaviouraland Brain

215



Sciencegsli 8. https://doi.org/10.1177/2372732216655542

Harper,S.,& Quaye,S. (2007).Shifting the onusfrom racial/ethnianinority studentgo
faculty: Accountabilityfor culturally inclusivepedagogyandcurricula.Liberal
Education 92(3), 19 24.
https://repository.upenn.edu/cgi/viewcontent.cgi?article2&2bntext=gse_pubs

Harper,S.R. (2013).Am|I My Br o t MeachdrBlack Undergraduatesiacial
SocializationandPeerPedagogies PredominantlyVhite Postsecondary
Contexts Reviewof Researchn Education 37(1), 183 211.
https://doi.org/10.3102/00982X12471300

Harper,S.R. (2012).Blackmalestudentsuccessn highereducation:Areportfromthe
NationalBlackMale CollegeAchievemen&tudy

Harper,S.R. (2021).AERAPresidentShaunHarper calls on researchergo accept
responsibilityfor educationalndsocial problems
https://www.aera.net/Newsroom/AERAighlights-E-newsletter/AERA
Highlights-April-2021/AERA2020 PresidentShaunHarperCalls-on-Researchers
to-AcceptResponsibilityfor-Educationaland SociatProblems

Harper,S.R, & Hurtadq S. (2007a).Nine themesn campugacial climatesand
implicationsfor institutionaltransformationin Respondingo therealitiesof race
on campus:Newdirectionsfor studentservicegHarper,Sh,pp. 7i 24).

Harper,S.R, & Hurtado,S. (2007b).Nine themesin campugacial climatesand
implicationsfor institutionaltransformationin S.R Harper& L. Patton(Eds.),
Respondingo therealities of race on campus:Newdirectionsfor studentservices
(pp. 77 24). JosseyBass.

Harper,S.R, Smit,E. J.,& Davis, C. H. F. (2018).A Critical Racecaseanalysisof black
undergraduatstudentsuccessitanurbanuniversity.Urban Education 53(1).

Harris, C. (1993).Whitenessasproperty.Law Review.Harvard Law Review 106,

216



1704 1791.

Hartigan,J. (1997).Unpopubr culture: Thecaseof 6 w hti it &GuhurabStudies11(2),
316 343.

HEFCE.(n.d.).Corporatesocialresponsibility- Higher EducationFundingCouncilfor
England Higher EducationFundingCouncilfor England;Higher Education
FundingCouncilfor England. Retrievedlanuary31, 2018,from
http://www.hefce.ac.uk/about/csr/

HenriquesA., & Abusouk,L. (2018).DecolonisingOxford:TheStudentMovement
from StuartHall to Skin Deep.In JasomArday & H. S. Mirza (Eds.),Dismantling
racein highereducation:Racism,whitenessanddecolonisingheacademy
PalgraveMacmillan.

Henry,W. L. (2007).Whitenessnadesimple: Steppingnto thegreyzone Nu-Beyond
Ltd: Learningby Choice.

HESA. (2021a) HE graduateoutcomegiata https://www.hesa.ac.uk/datamd
analyss/graduates

HESA. (2021b).Higher EducationStudentStatictics:UK, 2019/20- Studenthhumbers
andcharacteristicshttps://www.hesa.ac.uk/news£01-2021/sb25&igher
educatiorstudentstatistics/numbers

Hidi, S,& AndersonV. (1992).Situationalinterestandits impacton readingand
expositorywriting. In K. S. A. Hidi RenningeiKrapp (Ed.), Therole of interestin
learningand developmenfpp. 215 238).LawrenceErlbaumAssociatednc.

Hidi, S, & Harackiewicz,J. M. (2000).Motivating theacademicallyjunmotivated A
critical issuefor the 21stcentury.Reviewof EducationalResearch70, 1511 179.

Hidi, Suzanne(1990).Interestandits contributionasa mentalresourcdor learning.
Reviewof EducationalResearch60(4), 549 571.

https://doi.org/10.3102/00346543060004549

217



Hidi, S, & RenningerK. A. (2006).The FourPhaseModel of InterestDevelopmaeit.
EducationalPsychologist41(2), 111 127.
https://doi.org/10.1207/s15326985ep4102_4

HigherEducationStatisticalAgency.(2020).Higher EducationStudentStatistics:UK,
2018/19

Hill Collins, P.(1986).Learningfrom the outsiderwithin: The sociologtal significance
of Black feministthought.SocialProblems 33(6), S15 S32.

Hillman, N. (2021).A shortguideto non-continuationin UK universitiesHigher
EducationPolicy Institutei HEPI Policy Note28.

Hiraldo, P.(2010).TheRoleof Critical RaceTheoryin Higher Education.TheVermont
Connection31(1), 7.
http://scholarworks.uvm.edu/tvchttp://scholarworks.uvm.edu/tvc/vol31/iss1/7%0Ah
ttp://scholarworks.uvm.edu/tvc%5Cnhttp://scholarworks.uvm.edu/tvc/vol31/iss1/7

Hitchcock,G., & HughesD. (1989).Researchandtheteacher Routledge.

Hockings,C. (2010).Inclusivelearningandteachingin highereducationa synthesisof
researchRetreivedAugust April, 1i 67.

Holgate,H. (2016).Developmenandinitial validationof a culturally responsive
classroonclimatescale PurdueUniversity.

Hornung,E. (1999).History of ancentEgypt EdinburghUniversity Press.

Howansky K., Maimon,M., & SanchezD. (2021).ldentity safetycuespredict
instructorimpressionsbelonging,andabsences the pychologyclassoom.
Teachingof Psychology1(6). https://doi.org/10.1177/0098628321990362

Hu, S.(2011).Reconsideringherelationshipbetweerstudentengagementand
persistencén college.lnnovativeHigher Education 36, 97i 106.

Hu, S.,& Kuh, G. (2002).Being(dis) engagedn educationallypurposefuctivities: The

influencesof studentandinstitutionalcharaeteristics.Researchn Higher

218



Education 43, 555 575.

Hu, S.,Kuh, G., & Li, S.(2008).The Effectsof Engagemenin Inquiry-Oriented
Activities on StudentLearningandPersonaDevelopmentinnovativeHigher
Education 2, 71i 81.

Hughe/, M. W. (2012).Racializingredemptionyeproducingacism:The odysseyof
magicalnegroesandwhite saviours SociologicalCompass6(9), 751 767.
https://doi.org/10.1111/j.1753020.2012.00486.X

Hulleman,C. S.,& Harackiewicz,J. M. (2009).Promotinginterestandperformancen
high schoolscienceclassesScience3265958),1410 1412.
https://doi.org/10.1126/science.1177067

Hulleman,C. S.,SchragerS. M., BodmannS. M., & HarackiewiczJ.M. (2010).A
MetaAnalytic Reviewof AchievemeniGoalMeasuresDifferent Labelsfor the
SameConstructr Different ConstructaVith Similar Labels?Psychological
Bulletin, 136(3), 422 449. https://doi.org/10.1037/a0018947

Hurtado,S. (1992).The CampusRadal Climate:Contextsof Conflict. Journalof Higher
Education 63(5), 539 569.

HussainM. (2015).Whyis mycurriculumwhite https://www.nus.org.uk/en/news/why
is-my-curriculumwhite/

HutchinsonJ.,& Smith,A. (1996).Ethnicity. Oxford University Pres.

Hylton, K. (2011).Atlanticc r o s simtemngti®naldialogueson critical racetheory. C-
SAP,University of Birmingham.
https://www.academia.edu/1473600/Atlantic_Crossings_International_Dialogues_o
n_Critical Race_Theory free PDF_?auto=download

Hylton, K. (2018a).ContestingRaceand Sport: Shaminghe Colour Line. Routledge.

Hylton, K. (2018b).Talk thetalk, walk thewalk: Defining critical racetheoryin

researchln D. Gilborn, A. . Dixson,G. LadsonBillings, L. ParkerN. Rollock, &

219



P.Warmington(Eds.),Critical RaceTheoryin Education:Major Themesn
Education Routledge.

Ignatiev,N. (1996).Howthelrish becameéNhite Routledge.

IndianaDepartmenbf Education(2010).Definition of terms AccountabilityS ystems
for AcademicProgresshttp:/www.doe.in.gov/asap/definitions.html

JacksonP. (1992).Conceptiorof curriculum.In P. Jacksor(Ed.), Handbookof research
on curriculum (p. Handbookof researchn curriculum).Macmillan.

JansenM., Ludtke,O., & Schroederd). (2016).Evidencefor a positiverelation
betweennterestandachievementExaminingbetweerpersonandwithin-person
variationin five domains ContemporaryeducationalPsychology46, 116 127.

Jay,M. (2003).Critical racetheory,multiculturaleducatiorandthe hiddencurricdum of
hegemonyMulticultural Perspectivess(4), 3i 9.

JointCommitteeon HumanRights.(2020).Blackpeople racismand humanrights.
https://committees.parliament.uk/publications/3376/documents/32359/default/

Kahu, E. (2013).Framingstudentengagemeni highereducationStudiesn Higher
Education 38, 758 773.

Kahu,E., Nelson K., & Picton,C. (2017).Studentinterestasakey driver of engagement
for first yearstudentsStudentSuccess3(2), 55.
https://doi.org/10.5204/ss).v8i2.379

Kahu,E.R., & Nelson K. (2018).Studentengagemenh the educationainterface:
understandinghe mechanismsf studentsuccessHigher EducationResearctand
Development37(1), 58 71. https://doi.org/10.1080/07294360.2017.1344197

Kaiser,H., & Rice,J.(1974).Little jiffy, mark4. Educationaland Psychological
MeasuremenB34(1), 1111 117.

Kant, 1. (1798).TheConflict of the Faculties(T. andl. by M. J. Gregor(Ed.)). Abaris

Books.

220



Karodia,N. (2020).Weavingpeopleandhistoryinto STEM educationAdvanceHE.

Kendi,I. X. (2019).Howto bean antiracist Penguin.

Kennedy M. (2017,0ctober25). Cambridgeacademicseekgo decoloniseEnglish
syllabus.TheGuardian
https://www.theguandn.com/education/2017/oct/25/cambriemeademicseekto-
decoloniseenglishsyllabus

Kim, Y., & Sax,L. (2017).Theimpactof colleges t u d iateractsodswith faculty: A
review of generalandconditionaleffects.Higher Education:Handbookof Theory
and Research32, 85/ 139.

KingstonUniversity London.(n.d.).InclusiveCurriculum Framework RetrievedApril
3, 2020,from https://www.kingston.ac.uk/aboutkingstonuniversity/equality
diversity-andinclusion/ourinclusive-curriculum/inclusivecurriculumframework/

Kinzie, J.,& Kuh, G. (2017).ReframingStudentSuccessn College:AdvancingKnow-
WhatandKnow-How. Change:TheMagazineof Higher Learning 49(3), 19 27.
https://doi.org/10.1080/00091383.2017.1321429

Krause K. (2005).UnderstandingandPromotingStudentEngagemenin University
LearningCommunitiesJamesCookUniversitySymposiunli 33.
http://www.deakin.edu.aulistudentengagement/Resources/StudengKrause.pdf

Kuh, G.D, Kinzie, J.,Buckley,J.,Bridges,B., & Hayek,J. (2007).Piecingtogetherthe
studentsuccespuzzle:ResearchpropositionsandrecommendationASHE
Higher EducationReport 32(5).

Kuh, G D. (2009). The nationalsurveyof studentengagementonceptuahndempirical
foundationsin NewDirectionsfor Institutional Research{\Vol. 141,pp.5i 21).
https://doi.org/10.1002/ir

Kuh, G.D. (2001).AssessingVhatReally Mattersto Student_earninginsideThe

National Surveyof StudenEngagementChange:TheMagazineof Higher

221



Learning 33(3), 10i 17. https://doi.org/10.1080/00091380109601795

Kuh, G.D. (1995).The OtherCurriculum:Outof-ClassExperiencegf\ssociatedvith
Student_earningandPersonaDevebpment.TheJournalof Higher Education
66(2), 123 155.https://doi.org/10.2307/2943909

Kuh, T. (1962).Thestructureof scientificrevolutions University of ChicagoPress.

LadsonBillings, G. (1997).ThedreamkeepersSuccessfueachersf African-Ameiican
children JosseyBass.

LadsonBillings, G. (2014).Culturally relevantpedagogy2.0: a.k.a.theremix. Harvard
EducationalReview 84(74i 84).

LadsonBillings, G. (1992).Culturally relevantteaching Thekey to making
multiculturaleducationwvork. In C. A. Grant(Ed.), Researchn multi-cultural
education:From the marginsto themainstrean(1sted.,pp. 102 118). The Falmer
Press.

LadsonBillin gs,G. (1995a).Towardsa critical racetheoryin educationTeachers
CollegeRecord 97(1).

LadsonBillings, G. (1995b).Towardsa theoryof culturally relevantpedagogy.
AmericanEducationResearchlournal 32(3), 465 491.

LadsonBillings, G. (1997).ThedreamkeepersSuccessfukeachersof African American
children JoseyBass.

LadsonBillings, G. (1998).Justwhatis critical racetheoryandw h a it doisgin anice
field like educationnternationalJournal of Qualitative Studiesn Education
11(1), 7i 24.https://doi.org/10.1080/095183998236863

LadsonBillings, G. (2000).RacialisediscoursesandEthnic Epistemologiesin N. K.
Denzin& Y. S.Lincoln (Eds.),Handbookof QualitativeResearct{2nded., pp.
257 277).SagePublicationshttps://doi.orgl0.1111/j.13652486.2007.01438.x

LadsonBillings, G, & Tate,W. F. (1995).Towarda Critical RaceTheoryof Education.

222



TeachergCollegeRecord 97(1), 47 58. https://doi.org/10.4324/9781315709726

LadsonBillings, G., & Tate,W. (1995).Towardsa critical racetheoryin education.
Teacher<LCollegeRecord 1(97).

Lammy,D. (2017).TheLammyReview:Anindependenteviewinto thetreatmenf,
andoutcomedor, Black,AsianandMinority Ethnicindividualsin the Criminal
JusticeSystem
https://www.gov.uk/geernment/uploads/system/uploads/attachment_data/file/6430
01/lammyreviewfinal-
report.pdf%O0Ahttps://www.gov.uk/government/publications/larmeyiew-final-
report

Lawton,G. (2018,January)lmportedfrom
https://www.theguardian.com/inequality/2018/jan/1 Afwdo-black-studentsquit-
universitymoreoftenthanwhite-peers?CMP=share_btn_thWheGuardian
https://www.theguardian.com/inequality/2018/jan/17 /vdoyblack-studentsquit-
universitymoreoftenthanwhite-peers?CMP=share_btn_tw

Lazowski,R. A., & Hulleman, C. S. (2016).Motivation Interventiongn Education’A
MetaAnalytic Review.Reviewof EducationalResearch86(2), 602 640.
https://doi.org/10.3102/0034654315617832

Leask,B. (2014).Internationalisinghecurriculumandalls t u d leamning. 6
Internaional Higher Education 78, 5i 6.

LedesmaM. C., & CalderonD. (2015).Critical RaceTheoryin Education/A Review
of PastLiteratureanda Look to the Future.Qualitativelnquiry, 21(3), 206 222.
https://doi.org/10.1177/1077800414557825

Lent,R.,Brown, S.,& Hackett,G. (1994).Towarda unifying socialcognitivetheoryof
careerandacademidnterest,choiceandperformanceJournalof Vocational

Behaviour 45(1), 79 122.

223



Lewis-Beck,M. S.,Bryman,A., & FutingLiao, T. (2004). TheSAGEencyclopediaf
socialscienceaesearchmethodsSage https://doi.org/0.4135/9781412950589

Light, R. (2001).Makingthe mostof college: Studentspeakingheir minds Harvard
University Press.

Litowiz, D. E. (2016).Somecritical thoughtson Critical RaceTheory.In Edward
Taylor,D. Gillborn, & G. LadsonBillings (Eds.),Foundationsof critical race
theoryin education Routledge.

Littlefield, A., LiebermanlL., & ReynoldsL. . (1982).Redifiningrace:The potential
demiseof a conceptCurrentAnthropology 23.

Liyanage M. (2020).MiseducationDecolonisingcurricula,cultureandpedagogyn UK
universities Higher EducationPolicy Institutei DebatePaper, 23.
https://www.hepi.ac.uk/wygontent/uploads/2020/07/HEPI_Miseducation_Debate
Paper23_FINAL.pdf

Long, W. (2008).DecolonisinghighereducationPostcoloniatheoryandtheinvisible
handofstudentpolitics. NewAgenda 69, 20i 26.

Lépez,F. A. (2017).Altering the Trajectoryof the Self-Fulfilling ProphecyAssetBased
PedagogyndClassroonDynamics.Journalof TeacherEducation 68(2), 193
212.https://doi.org/10.1177/0022487116685751

Lorde,A. (1984).SisterOutsider Crosshg Press.

Lorde,A. (1992).Age, race,classandsex:womenredifining difference.ln M. Andersen
& P.Hill Collins (Eds.),Race classandgender:An anthology(pp. 495 502).
Wadsworth.

Lorde,Audrey.(1978).A litany of survival.In Theblackunicorn Norton.

Lou, Y. (2015).Learningants:A portraitof Chinesecollegestudentsn masshigher
educationln J. Shin,G. Postiglione& F. Huand(Eds.),Masshighereducation

developmenin EastAsia: Strategyguality andchallengegpp. 177 188).Springer

224



InternationalPublishing.

Lundberg,C., & SchreinerL. (2004).Qualiy andfrequencyof faculty-student
interactionaspredictorsof learning:An analysisby studentace/ethnicityJournal
of CollegeStudenDevelopment45(5), 545 569.

Lynn, M. (1999).Towardsa Critical RacePedagogyA researcote.Urban Education
33(5), 606 626.

MacphersonW. (1999).TheStepherLawrenceenquiry;

Mann,S.J.(2001).AlternativePerspectivesn the StudentE x p e r iAkenatoaand
engagemenStudiesn Higher Eduation, 26(1), 71 19.
https://doi.org/10.1080/0307507002003068

Margolis, E. (2001).Thehiddencurriculumin highereducation(E. Margolis(Ed.)).
Routledge.

Markus,H. (2008).Pride,prejudiceandambivalenceTowarda unified theoryof race
andethnicity. AmericanPsychologist65, 651 670.

MatsudaM. J.,LawrenceC. R., Delgado,R., & CrenshawK. W. (1993).Wordsthat
wound:Critical racetheory,assaultivespeechandthefirst amendmentVestview
Press.

Mayhew,M., RockenbachA., Bowman,N., Seifert,T., Wolniak, G., Pascarellak., &
Terenzini,P. (2016).How collegeaffectstudentsJosseyBass.

Maylor, U. (2009).Whatis themeaningof i b | a Rekear@hingi b | aespgordents.
Ethnicand Racial Studies32(2), 369 387.
https://doi.org/10.1080/014890802196773

Mbembe A. J.(2015).DecolonizingKknowledgeandthe Questionof the Archive. Wits
Institutefor Socialand EconomicResearc{WISER) Universityof the
Witwatersrand29. http://wiser.wits.ac.za/system/files/Achillddbembe-

Decolonizingknowledgeandthe Questionof the Archive.pdf

225



McCoachD., & Madura,J. (2013).Instrumentdevelopmenin the affectivedomain:
Schoolandcorporateapplications(3rd ed.).Springer.

McCormic,A., Kinzie, J.,& GonyeaR. (2013).StudentengagemenBridging research
andpracticetamprovethe quality of undergraduateducationln Higher
education:Handbookof theoryandresearch(pp.47i 92). Springer.

Mcduff, N., Tatam,J.,BeacockO., & RossF. (2018).Closingtheattainmentgap for
studentdrom blackand minority ethnicbackgroundghroughinstitutionalchange
TheBME attainmentgap. 20(1), 79 101.

Mclintosh,P.(1992).White privilegeandmaleprivilege: A personabccountof coming
to seecorrespondencdbroughwork in w o me stuisslIn Race,classand
gender:an anthology Wadsworth.

Meda,L. (2020).Decolonisingthecurriculum:St u d @earspextiyesAfrica Education
Review 17(2).

Menon,G. (1994).Judgment®f behaviourafrequenciesMemory searchandretrieval
strategiesin N Schwarz& S. Sudma (Eds.),Autobiographicaimemoryand
validity of retrospectivereports(pp. 161 172).SpringerVerlag.

Mertens,D. . (2010).Reserchandevaluationin educationand psychologyintegrating
diversitywith quantitative qualitativeand mixedmethodq3rd ed). Sage.

Merwin, J. C. (1969).Historicalreviewof changingconceptsf evaluationln R. L.
Tyler (Ed.), Educationalevaluation:Newroles,newmethodsThesixty-eighth
yearbookof the National Societyfor the Studyof Education,Part Il. University of
ChicagoPress.

Mheta,G., NyanguLungu,B., & Govender,T. (2018).Decolonisatiorof the curriculum:
A casestudyof the DurbanUniversity of Technologyin SouthAfrica. South
African Journalof Education 38(4).

https://doi.org/https://doi.org/10.15708/8.v38n4a1635

226



Mignolo, W. D. (2007).Introductioni Coloniality of powerandde-colonialthinking.
Cultural Studies21(2), 155 167.https://doi.org/10.1080/09502380601162498

Miller, M. (2016).TheEthnicity AttainmentGap Literature Review
https://www.sheffield.ac.uk/polopoly _fs/1.661523!/file/BME_Attainment_Gap_Lit
erature_Review_EXTERNAL:_Miriam_Miller.pdf

Miller, P.(2016).6 Wh B & a c tnstitutiodal,groupandindividual interactionin the
promotionandprogressiorof blackandminority ethnicacademicandteachersn
England.Powerand Education 8(3), 205 221.
https://journals.sagepub.com/doi/pdf/10.1177/1757743816672880

Mills, C. (2007).White Ignoranceln S. Sullivan& N. Tuana(Eds.),Raceand
Epistemologiesf IgnoranceRaceand Epistemologiesf IgnoranceWhite
Ignorance(pp. 11i 39). SUNY Press.

Mills, C. (2014).Theracial contract CornellUniversity Press.

Mirza, H. S. (1997).Black British Feminism(H. S Mirza (Ed.)). Routledge.

Mirza, Heidi S. (2018).Racismin highereducation:fi Wh théncanbed o n énd 0
Arday & H. S.Mirza (Eds.),Dismantlingracein highereducation:Racism,
whitenessanddecolonisingheacademypp. 3i 23). PalgraveMacmillan.

Mountford-Zimdars,A., Sabri,D., Moore,J.,Sanders).,& Hiagham,L. (2015).Causes
of Differencesin StudentOutcomesHigher EducationFundingCouncilfor
England(HEFCE), July, 132.https://doi.org/10.1080/03075079.2011.585710

Mountford-Zimdars,A., Sanders).,Moore,J.,Sabri,D., JonesS.,& Higham,L.
(2017).Whatcanuniversitiesdo to supportall their studentdo progress
successfullthroughoutheir time at university?PerspectivesPolicy and Practice
in Higher Education 21(2i 3), 1011 110.

MurayamaK., PekrunR., Litchfield, S.,& Vom Hofe, R. (2013).Predic¢ing long term

growthins t u d mathersafcachievementTheuniquecontributionsof

227



motivationandcognitivestrategiesChild Development84(4), 1475 1490.

Murphy, M. C., SteeleC. M., & Gross,J.J.(2007).SignalingThreat.Psychological
Sciencel8(10),879 885. https://doi.org/10.1111/}.1469280.2007.01995.x

Murphy, M. K., & Harris, T. M. (2017).White innocenceandBlack subservienceThe
rhetoricof white heroismin The Help. Howard Journalof Communications29(1),
49 62.

Museus S.D. (2014) Theculturally engagingcampusenvironment§CECE)Model: A
newtheoryof collegesuccesamongracuallydiversestudentpopulationsHigher
Educaton:Handbookof Theoryand Research29. https://doi.org/10.1007/9784-
017-80056_5

MuseusS.,& Quaye,S. (2009).Towardaninterculturalperspectiveof racialandethnic
minority collegestudeniersistencelheReviewof Higher Education 33(1), 67i
94.

Nagdee]., & Shafi,A. (2021).Decolonisingthe academyA look at studentled
interventiondn theUK. In DaveS.PThomas& J. Arday (Eds.),Doing equityand
diversityfor successn highereducation:Redressingtructuralinequalitiesin the
academy(pp. 139 150).PalgravaMacmillan.

NascimentoA. do.(2003).Quilombo:Vida, Problemase Aspiracoesio Negro.1948
195Q Editora.

Nationallnstitutefor TransformatiorandEquity. (n.d.). CECESurveysat a glance
RetrievedMarch18,2021,from https://niteeducation.org/surveyat-a-glance/

NeaveJ. (2015).Equalityin highereducation:staistical report2015Part 1: staff
Further informationEqualityin highereducation https://www.ecu.ac.uk/wp
content/uploads/2015/11/Equality-HE-statisticalreport2015part 1-staff.pdf

NevesJ.(2017).TheUK EngagemenbBurvey:Studenparticipationand skills gain.

HigherEducationAcademy.

228



Neves,J.,& Hewitt, R. (2021).StudentAcademiExperiencesurvey

Newsinger,J. (2016).Why RhodesMust Fall. Raceand Class 58(2), 70i 78.
https://doi.org/10.1177/0306396816657726

NSSE.(n.d.).National Surveyof StudenEngagemenRetrievedJune7, 2018,from
http://nsse.indiana.edu/html/survey_instruments.cfm

Nunnally,J. (1978).Psychometridheory McGraw-Hill.

Nunnally,J.. (1978).Psychometri¢heory. McGraw-Hill.

ObasogieQ. K. (2013).Blindedby sight: Seeingacethroughthe eyesof the blind
(StanfordU). StanfordUniversity Press.

Office for NationalStatistics(n.d.). Ethnicgroup, nationalidentityandreligion.
RetrievedMarch 3, 2018,from
https://www.ons.gov.uk/methodology/classificationsanuséads/measuringequalit
y/ethnicgroupnationalidentityandreligion

Office for NationalStatistics (2020).Nationalidentity, ethnicgroup, languageand
religion questiondevelopmentor Censu2021
https://www.ons.gov.uk/census/censustransformationprogréouestiondevelopm
ent/nationalidentityethnicgrouplanguageandreligionquestiondevelopmentforcensus2
021#executivesummary

Office for StudentqOfS). (2021).National StudentSurveyi NSS
https://www.officeforstudents.org.uk/adviemdguidance/studesihformationand
data/nationaktudentsurveynss/

OlusogaD. (2017).BlackandBritish: A forgottenhistory. Pan.

Omi, M., & Winant,H. (1986).Racialformationin the United StatesRoutledge.

Omi, M., & Winant,H. (1994).Racialformationin the United Statesfromthel 9 6 @0 s
thel 9 9 (Riddsd.).Routledge.

Omi, M., & Winant,H. (2002).Racialformation.In P Essed& D. Goldberg(Eds.),Race

229



critical theories Blackwell.

ONS.(2011). Ethnicityand Nationalldentityin EnglandandWales- Officefor National
Statistics Census.
https://www.ons.gov.uk/peoplepopulationandcommunity/culturalidentity/ethnicity/a
rticles/ethnicityandnationalidentityinenglandandwales/202-2 1

Osborne,), & Costello,A. (2004).Samplesizeandsubjectto itemratioin principal
componenganalysis Practical Assessmerih ResearclEvaluation 9(8).

OstermanK. (2000).St u d aeedfosb&longingin the schoolcommunity.Reviewof
EducationalResearch70(3), 323 367.
https://doi.org/10.3102/00346543070003323

Oysermanp., Terry, K., & Bybee,D. (2002).A possibleselvesnterventionto enhance
schoolinvolvement.Journalof Adolescence?5, 313 326.
https://doi.org/10.1006/yjado.474

PaceC. Robert.(1984). Measuringthe Quality of CollegeStudenExperiencesAn.
Accountof the Developmenand Useof the CollegeStudenExperiences
Questionnaireli 136.

PaceC.R.(1980).Measuringthe quality of studenteffort. Currentissuesn Higher
Education 10i 16.

Pallant,J. (2016).SPSSSurvivalManual: A stepby stepguideto dataanalysisusing
IBM SPSS6th ed.).OpenUniversity Press.

Pascarellak. T., & Terenzini,P.(2005).How collegeaffectsstudentsA third decadeof
research JohnWiley andSons.

Pasceella, E., & Terenzini,P.(1991).How collegeaffectsstudentsJoseyBass.

PedhazurR. (1997).Multiple Regressiomn BehaviouralResearchExplanationand
Prediction HarcourtBraceCollegePublishers.

Peoplesl. Q.,Islam,T., & Davis, T. (2021).Theculturally responsivesustainingSTEM

230



curriculumscorecard New York: MetropolitanCenterfor Researcton Equity and
the Transformatiorof Schools https://steinhardt.nyu.edu/sites/default/files/2021
02/CRSESTEAMScorecard_FIN_optimizeh281%29.pdf

PetersM. A. (2018).Why is my curriculumwhite?A brief genealogyof resistanceln J.
Arday & H. S.Mirza (Eds.),Dismantlingracein highereducation:Racism,
whitenessanddecolonisingheacademypp. 253 270).PalgraveMacmillan.

Petrucelli,J. (2007).Brazillian ethnoraciatlassificationandaffirmative actionpolicies:
Wherearewe andwheredo we go?InternationalConferencen SocialStatistics
and EthnicDiversity: ShouldWeCount,How WeCount,and Why?

Pilkington,A. (2013).Theinteractingdynamicsof institutionalracismin higher
educationRaceEthnicityand Edcuation 16(2), 225 245.

PopperK. (1968).Thelogic of scientificdiscovery(2nded.).Hutchinson.

Portelli,J. P.(1993).Exposingthe hidden curriculum.Journal of Curriculum Studies
25(4), 343 358.

Pring,R. (2015).Philosophyof educationaresearch(3rd ed.).BloomsburyAcademic.

ProudfootM., & Lacey,A. (2010).EpistemologyTheRoutledgeDictionary of
Philosophy 118 122.

PunwarN. (2004).Spacdnvaders:Race genderandbodiesout of place Berg
Publishers.

Purnell,L. (2000).A Descriptionof the PurnellModel for Cultural Competencelournal
of TransculturalNursing 11(1), 40i 46.

Quinlan,C. (2011).BusinessesearchmethodsCengagel.earningEMEA.

Quinlan,K. (2018).Conditionsthatinfluences t u d iatereéstslevelopmenih andout
of universityclassroomsanalysisof a poeticcase

Quinlan,K. (2019).Whattriggerss t u d iatereéstsluding highereducatiorlectures?

personabndsituationalvariablesassociatedvith situationalinterest.Studiesn

231



Higher Education 44.
https://doi.org/https://doi.org/10.1080/03075079.2019.1665325

RabakaR. (2010).Againstepistemiaparthied:W.E.BDu Boisandthedisciplinary
decadencef sociology LexicanBooks.

RaganW. (1960).Modernelementarycurriculum HenryHolt.

RamsdenP. (1992).Learningto Teachin Higher Education Routledge.

Rankn, S.,& ReasonR. (2008).Transformationatapestrymodel:A comprehensive
approacho transformingcampusclimate.Journalof Diversityin Education 1(4),
262 274.
https://www.ucsf.edu/sites/default/files/legacy_files/Rankin_Reason_Model
Transformational_Tapestry Approach.pdf

RenningerA. K., & Hidi, S.E. (2016).Thepowerof interestfor motivationand
engegemenRoutledge.

RenningerK. A., & Hidi, E. S.(2020).To level the playingfield, developinterest.
Policy Insightsfrom the Behaviouraland Brain SciencesZ27(1), 10i 18.
https://journals.sagepub.com/doi/pdf/10.1177/2372732219864705

RenningerK., & Su,S.(2012).Interestandits developmentln R. Ryan(Ed.), The
Oxfordhandbookof humanmotivation(pp. 167 187).Oxford University Press.

RenningerK. A. (1992).Individual interestanddevelopmenttmplicationsfor theory
andpractice.ln K. A. S.RenningeHidi Krapp(Ed.), Therole of interestin
learningand developmentErlbaum.

RenningerK. A, & Hidi, S.(2011).Revisitingthe conceptualizationmneasuremengnd
generatiorof interest.EducationalPsychologist46(3), 168 184.
https://doi.org/10.1080/00461520.2011.587723

RenningerK.A. (2000).Individualinterestandits implicationsfor undestanding

intrinsic motivation.In C. Sanson& J. M. HarackiewiczEds.),Intrinsic and

232



extrinsicmotivation: Thesearchfor optimalmotivationand performancepp. 373
404).Academin https://doi.org/citeulikearticle-id:1624036

RhodedMust Fall. (2018).Rhodesnustfall: Thestruggleto decoloniseheracistheart
of empire(R. Chantiluke,B. Kwoba, & A. Nkopo(Eds.)).ZED Books.

Richardson,). T. E. (2008).Theattainmenbf ethnicminority studentsn UK higher
educationStudiesn Higher Education 33(1), 33i 48.
https://doi.org/10.1080/03075070701794783

Richardson,].T. E. (2015).Theunderattainmenbf ethnicminority studentsn UK
highereducationwhatwe know andwhatwed o rki@otv. Journalof Furtherand
Higher Education 39(2), 278 291.https//doi.org/10.1080/0309877X.2013.858680

Richardson,].T. E. (2018).Understandinghe underattainmenof ethnicminority
studentsn UK HigherEducation:Theknownknownsandthe knownunknownsin
JasomMirday & H. S.Mirza (Eds.),Dismantlingracein higher education:Racism,
whitenessanddecolonisingheacademy(pp.87i 101).

RoedigerD. R. (2005).Workingtoward WhitenessHowA me r iinecmagéastsbecame
White(B. Books(Ed.)).

Rollock, N. (2007).Failure by AnyOtherN a m & .EducationalPolicy andthe
ContinuingStrugglefor Black AcademicSuccess

RossF. M., Tatam,J.C.,HughesA. L., BeacockO. P.,& McDuff, N. (2018).A T h e
greatunspokershameof UK highere d u ¢ a Addressirgnequalitiesof
attainmentAfrican Journal of Businesgthics 12(1).
https://doi.org/https://doi.org/10.15249/12172

Rotgansy.l., & Schmidt,H. G. (2018).How individualiinterestinfluencessituational
interestandhow botharerelatedto knowledgeacquisition:A microanalytical
investigation.Journalof Educatonal Researchl111(5), 530/ 540.

https://doi.org/10.1080/00220671.2017.1310710

233



Rowan,A., & Neves J.(2021).2021UK EngagemenBurvey AdvanceHE.

Rowe,M. (2008).Micro-affirmations& Micro-inequities.Journalof the International
Ombudsmarmssociation1(1).
https://ombud.mit.edu/sites/default/files/documents/maffom-ineq.pdf

Ryan,R., & Deci, E. (2000).Sel-determinatiortheoryandthefacilitation of intrinsic
motivation,socialdevelopmentandwell-being. The AmericanPsychologist55(1),
68i 78. https://doi.org/10.1037/000366X.55.1.68

Said,E. (1978).0rientalism VintageBooks.

Sarantakos$. (2005).Socialresearch(3rd ed.).PalgraveMacmillan.

SavinBaden M., & Major, C. H. (2013).QualitativeResearchTheEssentialGuideto
TheoryandPractice Routledge.

SchiefeleU., Krapp,A., & Winteler,A. (1992).Interestasa predictorof academic
achievementA metaanalysisof researchln K.A. RenningerS. Hid, & A. Krapp
(Eds.), TheRoleof Interestin Learningand Developmenfpp. 183 211).Erlbaum.

SchonD. A. (1995).KnowingIn-Action: TheNew ScholarshifRequiresaNew
EpistemologyChange:TheMagazineof Higher Learning 27(6), 27i 34.
https://doi.org/10.1080/00091383.1995.10544673

SchucarBird, K., & Pitman,L. (2020).How diverseis your readinglist? Exploring
issuef representatioanddecolonisationn the UK. Higher Education 79, 903
920. https://doi.org/https://doi.org/10.1007/s107349-004469

SchwarzNorbert.(2007).Cognitive aspect®f surveymethodology AppliedCognitive
Psychology21(1), 277 287.https://doi.org/10.1002/acp.1340

Seedhousd). (1998).Ethics: Theheartof healthcare Wiley.

Shilliam, R. (2015).Black academiaThedoorshavebeenopenedutthe archtecture
remainghesameln C. Alexander& J. Arday (Eds.),AimingHigher: Race,

Inequalityand Diverstyin the Academy(pp. 32 33). Runnymede.

234



Shilliam, R. (2016).The Aims andMethodsof Liberal EducationNotesfrom a
NineteenthCenturyPanAfricanist InternationalJournalof Politics, Cultureand
Society 293), 2511 267.https://doi.org/10.1007/s1078¥Y16-9227-5

Shilliam, R. (2017).How Black Deficit Enteredthe British Academy
https://robbieshilliam.files.wordpress.com/2017/06/Haackdeficit-eneredthe
british-academy.pdf

Shilliam, R. (2019).Behindthe Rhodesstatue Black complacencyandtheimprial
academyHistory of HumanSciencesxx(x), 11 25.

Singh,G. (2011).A synthesi®of researchevidenceBlackand minority ethnic(BME)

s t u d earidipationin highereducationimprovingretentionandsuccessli 73.

Skinner,E. A., & Belmont,M. J.(1993).Motivation in the ClassroomReciprocal
Effectsof TeacheBehaviorandStudentEngagemenfcrossthe SchoolYear.
Journalof EducationalPsychdogy, 85(4), 571 581. https://doi.org/10.1037/0022
0663.85.4.571

SmedleyA, & SmedleyB. (2005).Raceis abiologicalfiction, racismasa social
problemis real. AmericanPsychologist60, 16i 26.

SmedleyA. (1998).f1 R a arathe Constructiorof Humanldentity. American
Anthropologist100(3), 690 702.

Smit,R. (2012). Towardsa clearerunderstandin@f studentdisadvantage higher
educationProblematisingleficit thinking. Higher EducationResearcland
Development31(3), 369 380. https://doi.org/10.1080/07294360.2011.634383

Smith,L. T. (2012).DecolonisingMethodologies Zed Books.

Smith, S. (2016).Exploringthe Black andMinority Ethnic(BME) StudentAttainment
Gap:WhatDid It Tell Us?Actionsto AddressHomeBME Undergraduate
St u d Begteatiainment.Journalof Perspectivein AppliedAcademic

Practice 5(1), 48/ 57. https://doi.org/10.14297/jpaap.v5il.239

235



Solomonidesl., & Martin, P. (2005).All thistalk of Engagemenit makingmeitch: an
investigationinto the conception®f 6 e n g a goehnd® stlidentsandstaff. SEDA
Special22: Aspectof StudenEngagemen2002 11 7.
http://scholar.google.com/scholar?hl=en&btnG=Search&qg=intitle:All+this+talk+of
+engagement +i s+making+me+itch: +An+inve
ngagement 6+hel d+by+students+and+tutors

Solorzanop. G. (1997).Imagesandwords thatwound:Critical racetheory,racial
stereotypingandteachereducationTeachingeducationQuarterly, Summe1997,
24(3), 5i 19.

Solérzanop. G., & Yosso,T. J.(2002).Critical RaceMethodology:Counter
Storytellingasan Analytical Frameworkfor EducationResearchQualitative
Inquiry, 8(1), 23i 44. https://doi.org/10.1177/107780040200800103

SteeleC., & Aronson,J.(1995).ClaudeSteeleStereotypd hreat1995.Journal of
Sociologyand SocialPsychology69(5), 797 811.
http://mrnas.pbworks.comdlaudesteelestereotypehreat
1995.pdf%5Cnpapers2://publication/uuid/F1E49761534535B5CE
A61535C32D6F

SteeleC. M. (1997).F 1965).AmericanPsychologist52(6), 613 629.
https://doi.org/10.1037/000366X.52.6.613

SteeleD. M., & CohnVargas,B. (2013).ldentitysafeclassroomsPlacesto belongand
learn. Corwin.

Stevens,). (2002).Appliedmultivariatestatisticsfor the socialsciencesNJ: Erlbaum.

Stevenson). (2012).Blackand minority ethnicstudentdegreeretentionand attainment
October

Strayhorn,T. (2019).Colleges t u d senstfbéonging:A keyto educationakuccess

for all studentg2nded.).Routledge.

236



Strayhorn,T.L. (2012).Colleges t u d senstofbélonging:A keyto educational
successRoutledge.

Sullivan,E. (2007).A Critical Policy Analysis:Thelmpactof Zero Toleranceon Out-of-
SchoolSuspensionand Expulsionsof Student®of Color in the Stateof Texasby
GenderandSchoolLevel TexasA&M University.

Sullivan,E., Larke,P.., & WebbHasanG. (2010).Critical Policy andCritical Race
Theoryto ExamineTexas.SchoolDisciplinary Policies.Race,Gender& Class
17(1i 2), 72i 87.

Swain,H. (2019,January30). Studentsvanttheir curriculumsdecolonisedAre
universitiedistening?TheGuardian

TabachnikB., & Fidell, L. (2007).Using multivariatestatistics(6th editio). Allyn and
Bacon.

Tauber R. (1997).Seltfulfilling prophecy:A practical guideto its usein education
Praeger.

Taylor, E. (2016).Foundationf critical racetheoryin edu@tion: An introduction.In E
Taylor,D. Gillborn, & G. LadsonBillings (Eds.),Foundationsof critical race
theoryin education(Secondp. 9). Routledge.

Taylor, E., Gillborn, D., & LadsonBillings, G. (Eds.).(2016).Foundationof critical
racetheoryin education(2nded.).Routledge.

Terenzini,P.T., & Pascareilak. T. (1991). Twenyyearsof researcton collegestudents:
Lessondor futureresearchResearchn Higher Education 32(1), 83i 92.
https://doi.org/10.1007/BF00992835

TheHigherEducationAcademy.(2105).UK Engagemen$urveyi UKES2015
https://www.heacademy.ac.uk/system/files/downloads/ukes_2015_items.pdf

ThomasD. SP (2022).Perceptionsexpectationsandrealities:Reflectionson building

staff-studentpartnershipshroughareadinglist review.In A. Day, L. Lee,D. S.

237



Thomas& J. Spickard(Eds.),Diversity, Inclusionand Decolonisation:Practical
Toolsfor ImprovingTeachingResearctand ScholarshipBristol University Press.

ThomaspD. S.,& Quinlan,K. M. (2021a).ReimaginingCurricula: Effectsof Cultural
(In)Sensitivityof Curriculaon Minority EthnicSt ud e nt s 6 Hntemhaignalme n t
ResearciConferenc&021(Re)Connecting,Re)Building:Higher Educationin
Transformativelimes https://srhe.ac.uk/arc/21/SRHE206Q%09.pdf

ThomasD. S.P., & Quinlan,K. M. (2021b).ReimaginingCurricula: Supporting
Minority EthnicS t u d &nterestthdoughCulturally SensitiveCurricula. Annual
Meetingof the AmericanEducationalResearchAssociation

ThomasD. S.P., & Quinlan,K. M. (2021c). Reimaginingthe curriculain higher
educationincreasing t u d iateracsoidwith teacherandinterestthrough
culturally sensitivecurricula.OpenUniversity6th Biennial International
Conferenceon AccessParticipation,and Success
https://wwwopen.ac.uk/about/wideningparticipation/sites/www.open.ac.uk.about.w
ideningparticipation/files/files/6tdaonference/1_®Reimaginingthe curriculain
highereducation Increasings t u d iateractsodwitht e ac her s thaoogth 1 nt
cultural

ThomasD. S.P., & Quinlan,K. M. (2021d).The Culturally SensitiveCurriculaScales
(CSCS):MeasuringBAME vs Whites t u d gerspestidesnthecultural
sensitivityof the curriculum.AdvanceHE Surveys InsightsConferenc&021:
Adaptingto ChallengingTimes

Thomas,D. S.P., & Quinlan,K. M. (2021e).Why we needto reimaginethecurriculain
highereducatiorto makeit moreculturally sensitive WideningParticipationand
LifelongLearning 23(3). https://doi.org/https://doi.org/10.5456/WPLL.23.3.37

ThomaspD. (2018).A LiberatingCurriculaasa SocialResponsibilityfor Promoting

SocialJusticeandStudentSuccessvithin the UK Higher Educationinstitution

238



(HEI). In C.Brown & N. Uzoechi(Eds.),CorporateSocialResponsibilityand
StrategicMarketPositioningfor OrganizationalSuccesd Gl Global.

ThomaspD, Lea,J.,HarveySporle,B., Lombart,A., Pellowe,D., & Risley,K. (2014).
Whatl known o w geflectionsoninvolvementin a partnersn learningscheme.
EducationalDevelopmentsl5.3

ThomasD.S.P.,, & Jivrg, S.(Eds.).(2020).Towardsdecolonisinghe university: A
kaleidoscopdor empoweredction Counterpress.

ThomasD. (2020a) Belongingfor 6 Ou t sWi d ehA Sritical RacePerspectiven
Whitenessasa Meansof Promotingthed | n sWi d ehrSyandiorde.Encyclopedia
of TeacherEducation 1i 5. https://link.springer.com/content/pdf/10.1007%2F978
981-13-11796_3721.pdf

ThomasD. (2020b).DemocracyDiversityand Decolonisation:Staftstudent
partnershipsn areadinglist review AdvanceHE. https://www.advance
he.ac.uk/newsandviews/DemocracyDiversity-andDecolonisation

ThomasD. (2020c).D o nlét the pandemicvershadowacialinequalitiesin higher
educationTimesHigher Education

ThomasD, & Adewumi,B. (2019).Universityof KentFaculty of SocialSciences
Learningand Teachingenhancemerftund Endof ProjectReporton Diversity
Mark Pilot Project,SSPSSRedway

ThomasD.S.P,& Arday, J.(Eds.).(2021).Doing equityanddiversityfor successn
highereducation:Redressingtructuralinequalties in theacademy1sted.).
PalgravaMacmillan. https://doi.org/10.1007/978-030-656683

ThomasL. (2012a).Building StudentEngagemenfnd Belongingin Higher Education
At A Time Of ChangeWhatWorks?StudenRetention& Successluly, 100.

ThomasL. (2012b).Whatworks?Studentetentionand successbuilding student

engagemerdndbelongng in highereducationat a time of change:final report

239



from thewhatworks?Studentetentionand succesprogramme
https://www.heacademy.ac.uk/system/files/what_works_final_report.pdf

ThreadgoldS. (2012).i feckonmy life will beeasy butmy kidswill beb ugger ed o :
Ambivalencein youngp e o ppostideperceptionof individual futuresandtheir
visionsof environmentatollapse Journal of YouthStudies 15(1), 17 32.
https://doi.org/10.1080/13676261.2011.618490

Tikly, L., HaynesJ.,CaballeroC., Hill, J.,& Gillborn, D. (2006).Evaluationof Aiming
High: African CaribbeanAchievemenProject 133. http://eprints.ioe.ac.uk/1700/

Timm, B. K., & AndersenC. (2019).Affective politics andcolonialheritage Rhodes
Must Fall at UCT andOxford. InternationalJournal of Heritage Studies 25(3),

239 258.https://doi.org/10.1080/13527258.2018.1481134

Tinto, V. (1975).DropoutfromHigherE d u ¢ a A TheoreticalSynthesi®f Recent
Research45(1), 89 125.

Tinto, V. (1993).Leavingcollege:Rethinkingthe causesand curesof studentattrition
(2nded.).University of ChicargoPress.

Tinto, V. (2012).Completingcollege: Rethinkingnstitutionalaction University of
ChicagoPress.

Trowler, V. (2010).StudenEngagementiterature ReviewVicki Trowler Departmenbf
EducationalResearciUniversityof Lancaster(lssueNovember2010).
https://www.researchgate.net/publication/322342119 Student Engagement_Literat
ure_Review/references

Tuck,E., & Yang,W. K. (2012).Decolonizations nota metaphorDecolonization:
Indigeneity Education& Society 1(1), 11 40.

Turner,K. (2018,February28). University ministerwarnsagainsti d e c o | dhei s i n g
curriculato avoidfi u n f a s hsulgectaThdTeeyraph

https://www.telegraph.co.uk/education/2018/02/28/arsitiesministerwarns

240



againstdecolonisingcurriculaavoid/

Turney,L., Law, I., & Phillips, D. (2002).InstitutionalRacismin Higher Education:
Building theanti-racist university:a toolkit. 1i 114.
http://www.sociology.leeds.ac.uk/assets/files/egshb/cers/th@antiracism
toolkit.pdf

Tyler, 1. (2008).n C H AMUM CHAV S C U M@lassdisgustin contemporanyBritain.
FeministMedia Studies8(1), 24 34.

Tyler, R. (1957).Thecurriculumthenandnow. In Proceeding®of the 1956International
Conferenceon TestingProblems EducationallestingService.

UCL. (2014).Whyis mycurriculumwhite?
http://www.dtmh.ucl.ac.uk/videos/curriculumhite/

UCL. (2017).Sixprojectsfundedto explorediversifyingthe curriculum
https://www.ucl.ac.uk/teachinigarning/newg017/feb/sixprojectsfunded
explorediversifying-curriculum

UCU. (2020).PhenomenalWomen:Portraits of UK Black FemaleProfessors
https://ucu.org.uk/article/10681/PhenomewadmenPortraitsof-UK -Black-
FemaleProfessors

UK Government(2020).Wideningparticipationin highereducation https://explore
educationrstatistics.service.gov.uk/finstatistics/wideningparticipationin-highea-
education

United States<CensusBureau.(2019).Race:About
https://www.census.gov/topics/population/race/about.html

UniversitiesUK (UUK). (2020).Tacklingracial harassmenin highereducation
https://www.universitiesuk.ac.uk/polieand
analysis/repds/Documents/2020/tackliagaciatharassmenin-higher

education.pdf

241



USCRaceEquity Centre.(n.d.).National Assessmermf CollegiateCampusClimates
(NACCC) RetrievedApril 1,2020,from https://race.usc.edu/naccc/

UUK. (2019).Black,Asianand minority ethnicstudentattainmentat UK universities:
#CLOSINGTHEGAPhttps://www.universitiesuk.ac.uk/poliegnd
analysis/reports/Documents/2019/bastedentattainmervuk-universitiesclosing
the-gap.pdf

Vertovec,S. (2007).Superdiversity andits implications Ethnicand Racial Studies
30(6), 1024 1054.https://doi.org/10.1080/01419870701599465

Villapano,O., & DeagdoBernal,D. (2002).A critical racetheoryanalysisof barriers
thatimpedethe succes®f faculty of colour.In W. Smith,P. Altbach, & K.
Lomotey (Eds.),Theracial crisisin Americanhighereducation:Contiuing
challengesfothetwentyfirst century(pp. 243 269). StateUniversity of New York
Press.

Walker,R. (2011).Whenweruled. Black ClassicPress.

Wallace,D. (2017).Readingd R a in Bobrdieu?ExaminingBlack Cultural Capital
AmongBlack Caribbearouthin SouthLondon.Sociology51(5), 907 923.
https://doi.org/10.1177/0038038516643478

Walliman,N. (2006).SocialresearchmethodsSAGE Publications/ td.
https://doi.org/https://dx.doi.gr10.4135/9781849209939

Walton,G. M., & Cohen,G. L. (2007).A questionof belonging:Race socialfit, and
achievementJournal of Personalityand SocialPsychology92(1), 82 96.
https://doi.org/10.1037/0022514.92.1.82

Walton,G. M., & Cohen,G. L. (2011).A brief sociatbelonginginterventionimproves
academiandhealthoutcomesf minority studentsScience331(6023),1447
1451 .https://doi.org/10.1126/science.1198364

WarmingtonP. (2019).Critical racetheoryin England:iImpactandopposition.

242



Identities:Global Studiesn Cultureand Power.
https://doi.org/10.1080/1070289X.2019.1587907

Watkins,M. (2000).MonteCarlo PCAfor Parallel. Ed & PsychAssociates.

Wei, F. (2007).CrossculturalteacingapprehensionA co-identity approachio minority
teachersNewDirectionsfor TeachingandLearning 110, 5 14.

West,C. (1993).RaceMatters Beacon.

Whitchurch,C. (2015).TheRiseof Third SpaceProfessionalsParadoxesnd
Dilemmas.In U. Teichler& W. . Cummings(Eds.),Recruitingand Managingthe
AcademidProfessionSpringer.

Wigfield, A. (1994).Expectancyaluetheoryof achievemeninotivation: A
developmentaperspectiveEducatonalPsychologyReview 6(1).

Williams, C. (1987).Thedestructionof Blackcivilisation: Greatissuesof racefrom
4500B.Cto 2000A.D. Third World Press.

Williams, J.(2017,Marchl).i T el e ¢ o thecruir vy @ mavémemnéracialises
k nowl egpen@emacracy

Williams, J. (2016).A critical explorationof changingdefinitionsof publicgoodin
relationto highereducationStudiesn Higher Education 41(4), 619 630.
https://doi.org/10.1080/03075079.2014.942270

Williams, M., & May, T. (1996).Introductionto the philosophyof socialresearch
Routledge.

Williams, P.,Bath,S.,Arday, J.,& Lewis, C. (2019).Thebrokenpipeline: Barriers to
blackPhD studentsaccessingesearchcoucil funding
http://leadingroutes.org/?mdoetie=2943

Wilson, S. (2008).Researchs ceremonyindigenougesearchmethodsFernwood.

Woodfield,S. (2015).Institutionalresearchn the UK andlireland.In K. Webber& A.

Calderon(Eds.),Institutionalresearchand planningin highereducation:Global

243



contextsandthemegpp. 86/ 100).Routledge.

Woolf, K., Cave,J.,GreenhalghT., & Dacre,J. (2008).Ethnicstereotypeandthe
underachievememtf UK medicalstudentdrom ethnicminorities:qualitativestudy.
Bmj, 337(aug18l), al1220 a1220 https://doi.org/10.1136/bmj.a1220

Wray, M. (2006).Not Quite White: WhiteTrashandthe Boundariesof WhitenessDuke
University Press.

Zepke,N., Leach,L., & Butler,P.(2010).Engagementin postcompulsoryeducation:
St u d enstivasoandaction.Researchn PostCompulsoryeducation 15(1), 1i
17. https://doi.org/10.1080/13596740903565269

Zuberi, T. (2001).Thickerthanblood: How racial statisticslie. University of Minnesota
Press.

Zusho,A. (2017).TowardanIntegratedMlodel of Student_earningin the College
ClassroomEducationalPsychologyRreview 29(2), 3011 324.

https://doi.org/10.1007/s10648L.7-94084

244



Appendix AT Culturally SensitiveCurricula Scale

1. Thecurriculumfeatures

visually diversepeople,
andthe peopleof
colourdonotall look
alike.

Therearereferenceso
differentethnicand
culturaltraditions,
languagesteligions
andclothing.

Diverseethnicitiesand
nationalitiesare
portrayed(e.g.notall
Asianfamiliesare
Chinesenotall Black
familiesareAfrican
etc.)

Diversefamily
structureqi.e. Single
parentsadoptedor
fosteredchildren,
samesexparentspther
relativesliving with
family, etc.)are
portrayed.

Differently-abled
peoplearerepresented.

Peopldike meare

representedonducting
researctandnotjustas
the subjectof research.

Diversity
Present
(DP)

Thecurriculum
featuregpeople
from diverse
backgrounds.

Thecurriculum
references
differentethnic
andcultural
traditions,
languages,
religionsand/or
clothing.

Diverseethnicities
andnationalities

areportrayed

Diversefamily
structureqi.e.
singleparents,
adopteddr
fosteredchildren,
samesexparents,
otherrelatives
living with family,
etc.)areportrayed.

Differently-abled
peopleare
represented.

Diversity

Represented

(DR)

Peopleof diverse
ethnicitiesare
representeds
researchersr
professionalsnot
justasparticipants
in research,

Accurate

Portrayals

(AP)
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clients,consumers,

customersetc.

7.  Whenproblemsor Sentenceeformatted | 7. *whensocial
conflictsarepresented, andrepositionedo problems(e.g.
peoplelike meare thefollowing crime, violence)
usuallyconsideredhe construct. arepresented,
problem. peopleof colour

areusually
consideredhe
problem.

8. Peopldike meare Statement 8. *When
usuallyassumedo repositioneciueto interpersonal
havelow family themergingof two conflictsare
wealth,low educational conceps presentedpeople
attainmentnd/orlow of colourare
income. usuallyconsidered

the problem.

9. Socialsituationsand No Change 9. *Socialsituations
problemsaresituated Accurate andproblemsare
within asocialcontext | Portrayals situatedwithin a
ratherthanseenas (AP) socialcontext
individual problems ratherthanseenas

individual
problemsonly.

10. Peopldike meare Repositionedvithin 10. Whenpeopleof
represented thecomponento colourhave
stereotypicallypr questionl4. problemswhite
presentedsforeignor peopleareusually
exotic. presentedsbeing

ableto solvethose
problems.

11. Problemsacedby Questionrevisedand | 11, Non-dominant
peopleof colourarenot repositionecas populationsand
resolvedthroughthe questiont0. their strengthsand
benevolentntervention assetsre
of awhite person. highlighted.

12. Non-dominant Decolonisation/ Repo§itionedo 12. +Peopldike me
populationsandtheir questionll areusually

strengthsandassetsare
highlighted.

Powerand
Privilege
(DPP)

assumedo have
low family wealth,

low educational
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attainmentand/or

low income.

13. Peopldike meare To ambiguous. 13. +Peopldike me
representeth termsof Questiorreframed. areusually
their strengthstalents assumedo be
andknowledgerather competentand
thantheir perceived successful.
flaws or deficiencies.

14. Thecurriculumraises Questiorevisedand | 14, +peopldike me
critical questionsabout repositionedo arerepresented
thingsthataretakenfor question22 dueto the stereotypicallypr
granted. presencef multiple presentedis

ideasin thesame foreignor exotic.
guestion.

15. Thecurriculum Original question 15. +Whenpeoplelike
respectknowledge ambiguous. meare
systemshasedn Redevelopednd representedt is in
communitief colour, presente@squestion termsof their
collectivistcultures, 21. strergths,talents
matriarchakocietiesor or knowledge,
non-Christianreligions. ratherthantheir

perceivedlaws or
deficiencies.

16. Thecurriculum Repositionedo 16. Thecurriculum
presentslifferent questionl 7. respectshat
pointsof view onthe differentcultures
topic, especiallypoints may havedifferent
of view from Cateringfor understandings,
marginalized Multiple skills and/or
people/communities. | Perspectives philosophies.

17. Thecurriculum (CMP) Repositionedo 17. Thecurriculum
includesknowledge questionl9. presentslifferent
thatis relevantto pointsof view on
peoplelike me. thetopic,

especiallypoints
of view from
marginalized
people/communiti
es.

18. Thecurriculum Repositionedo 18. Thecurriculum
addresseproblemsthat question20. addresses

arerelevantto people

like me.

problemshatare
of concerrto

marginalized

Multiple

Perspectives

(MP)
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people/communiti

es.

19. Thecurriculum Reformattediueto 19. +Thecurriculum
provideswaysfor me ambiguity. includes
to conneciearningto Repositionedo knowledgethatis
social,political or questionl8. relevantto people
environmentatoncerns like me.
thataffectmeandmy
communityof origin. Connect

20. Thecurriculum Learningto Questionreformatted | 20, +Thecurriculum
encouragemetotake | Reallife andrepositionedo addresses
actionsthatfight Action question23. problemsthatare
inequity or promote (CLA) relevantto people
equity. like me.

21. Whenl engagen Modified and 21. +Thecurriculum
experientialearning repositionedo includes
activities,| amguided question27. perspectivegrom
in beingculturally peoplelike me.
sensitive.

22. My instructors Reformattedand 22. Thecurriculum
encouragstudentgo repositionedo raisescritical
bemindful of other question29 questionsabout
s t u d perspestides. powerand/or

privilegethatare
usuallytakenfor
granted.

23. My instructors Reformattecand 23. Thecurriculum
welcomemy views repositionedo encourages Challenge
evenif theyare questior28 studentgo Power
differentfrom the other challengeexisting (CP)
student 6ds. | Inclusiveness powerstructuresn

society.

24. My instructors Reformattedand 24. Thecurriculum
encouragetudentso repositionedo encourages
berespectfubf other question30 studentdo critique
s t u d perspestides. unearned

privilege.

25. | feelcomfortable No change. 25. Thecurriculum Connecting
respondingvhenmy (?Sgsotisgrzogfd to encourages Leamingand
instructorasks studentgo connect Action
guestions. learningto social, (CLA)

political or
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26.

My instructorsprovide
examplesvhichrelate
to my cultural
background.

27.

My instructorsuse
exampledrom
differentculturesto
explainconcepts.

28.

My instructorsseento
understanany culture.

29.

My instructorsshow
interestin my cultural
background.

30.

My instructorsmakean
effort to pronounce
ever ymme 0 s
correctly.

Cultural
Competence
(CC)

environmental

concerns.

. Thecurriculum

encourages
studentdo take
actionsthatfight
inequityor
promoteequity.

. Whenl engagen

experiential
learningactivities,
| amguidedto
acceptcultural
differencesand
adjustmy
communication
appropriately.

. My instructors

makeaneffort to
pronounce
e v er ymmee

correctly.

. My instructors

encouragestudents
to be mindful of
otherst uden

perspectives.

. My instructors

encouragetudents
to respecother

student s
perspectives.

Inclusive
Learning

Environment

(ILE)

. | feelcomfortable

respondingvhen
my instructorasks
questions.

32.

+My instructors
provideexamples
which relateto my
cultural
background.

Instructor
Cultural
Competence

(IcC)
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33.

+My instructors
seemnto
understanany

culture.

34.

+My instructors
showinterestin
my cultural

background.

*|tem reversed
+ 0 L i nkeeibems
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Appendix BT Culturally Sensitive Curricula Scale (CSCS)Final

Culturally SensitiveCurriculum Scale

You areinvited to participatein aresearctstudythatexploresthe extentto which your
curriculumis culturally sensitive(or not). Culturally sensitiveeducatiormeanghat
attitudesteachingmethodsandpractice teachingmaterials curriculum,andtheories
relateto your culture,identity andcontextthroughoutyour educationaéxperience.

Thedatais beingcollectedby DaveThomas DoctoralResearcheandStudentSuccess
ProjectManager.You areinvited to participateby completinga shortsurvey(10
minutes).Thereareno right or wronganswersPleaseanswerwith honestyandratehow
you feel aboutthe statementsat this momentin time. Your participationis voluntary;
whetheryou participateor notwill haveno impacton your marksor relation$ip with
your lecturers However,you may benefitfrom the opportunityto reflecton your overall
learningandteachingexperiences.

Your inputis confidentialandwill beaggregateavith thatof otherstudentsWe are
askingfor your StudentNumber/Login becausét will allow usto link your comments
with otherdemographiénformationalreadyonfile attheuniversity(savingyoutimein
completinganothersectionaboutyour personabndeducationabackground)Oncewe
havedoneso,your StudentNumber/Login will beremovedrom the questionnaireand
eachparticipantwill beallocateda numericcodeto ensureanonymity(i.e. you will not
beidentifiablein anydataset)Thedatawill be storedaccordingto the DataProtection
Act 2018.0nly theresearchieamwill haveaccesgo this database Aggregatedanalyses
will besharedwith othermembersof the SchoolandUniversityto inform the
developmenof the serviceghatwe provideat the University. By completingthis
survey,you consento your input beingusedin this way.

Privacynotice

Theu n i v e privacyingtiéesontainsnformationthatoutlineshow your personatiata
will beprocesse@spartof this researclprocessThis canbefoundat:
https://research.kent.ac.uk/researchservicesbvent/uploads/sites/51/2018/05/GDPR
PrivacyNotice-Research.pdiThankyou for takingthetime to completethis
guestionnaireYour cooperations very muchappreciated.

Student Number: StudentLogin:
Date:

251


https://research.kent.ac.uk/researchservices/wp-content/uploads/sites/51/2018/05/GDPR-Privacy-Notice-Research.pdf
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Purposeof this Scale

This scaleis designedo asses$o whatextentcoursecurriculaare(or arenot) culturally
sensitive.Theoverallobjectiveis to explorehow the curriculumcanbe changedo better
engagestudentdrom diversebackgrounds.

How to usethis Scale

The scaleasksyou to ratethe extentto which you think eachstatements true of the
curriculumof your programme overall. By curriculumwe meanboththe contentand
how it is taught. By programmewe meanthe collectionof modulesthatyou studyon
your currentdegreecourse

Therearenoright or wronganswes, we simply wantto know aboutyour opinion.
Pleasausethefollowing categoriego describethe curriculum.Circle the numberthat
correspondsvith your answer.

A Strongly Disagree(1) Y ou haveseemo evidencethatany portionof the
statemenis correct.

A Disagree(2) You haveseerlittle evidencehatthe statenentis correct,or it is
only partially correct.

A Agree (3) You canrecallsomeevidencethatthe statements correct.

A Strongly Agree (4) You canrecall multiple examplegstories,illustrations,
passagegjuotesetc.)from your curriculumto showhow and why the statement
IS correct.

A Not applicable (0) If you believethatthis doesnotapplyto you or your

programmeof study.
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Part 117 Cultural Sensitivity of Your Curriculum

How do you rateeachof thefollowing items?

Statements 1) ) €)) (4) )

Strongly Disagree  Agree  Strongly  Not

Disagree Agree Applicable

1. The curriculum features people fron
diverse backgrounds.

=
N
w
N
o

2. The curriculum references different
ethnic and cultural traditions, 1 2 3 4 0
languages, religions and/cliothing.

3. Diverse ethnicities and nationalities
are portrayed

=
N
w
N
o

4. Diverse family structures (i.e. single
parents, adopted or fostered childre
samesex parents, other relatives 1 2 3 4 0
living with family, etc.) are
portrayed.

5. Differently-abled people are
represented. 1 2 3 4 0

6. People of diverse ethnicities are
represented as researchers or
professionals, not just as participani 1 2 3 4 0
in research, clients, consumers,
customers, etc.

7. When social problems (e.g. crime,
violence) are presented, people of
colour are usually caridered the
problem.

=
N
w
N
o

8. When interpersonal conflicts are
presented, people of colour are 1 2 3 4 0
usually considered the problem.

9. Social situations and problems are
situated within a social context rathe
than seen as individual problems
only.

=
N
w
N
o

10. When people of colour have
problems, white people are usually
presented as being able to solve th¢
problems.

11. Non-dominant populations and their
strengths and assets are highlightec

12. People like me are usually assumec
to have low family wealth, low
educational attainment and/or low
income.

=
N
w
N
o

13. People like me are usually assumec

to be competent and successful. L 2 J © o
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14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

People like me are represented
stereotypically, or presented as
foreign or exaotic.

When people like me are representt
it is in terms of their strengths, talen
or knowledge, rather than their
perceived flaws or deficiencies.

The curriculum respects that differe
cultures may have different
understandings, skills and/or
philosophies.

The curriculum presents different
points of view on the topic, especial
points of view from marginalised
people/communities.

The curriculum addresses problems
that are of concern to marginalised
people/communities.

The curriculum includes knowledge
that is relevant to people like me.

The curriculum addresses problems
thatare relevant to people like me.

The curriculum includes perspective
from people like me.

The curriculum raises critical
questions about power and/or
privilege that are usually taken for
granted.

The curriculumencourages students
to challenge existing power structur
in society.

The curriculum encourages student
to critique unearned privilege.

The curriculum encourages student
to connect learning to social, politice
or environmental concerns.

The curriculum encourages student
to take actions that fight inequity or
promote equity.

When | engage in experiential
learning activities, | am guided to
accept cultural differences and adju
my communication appropriately.

My instructors make an effort to
pronounce everyo
correctly.

My instructorsencourage students tc
be mindf ul of ot
perspectives.

My instructors encourage students 1
respect other st
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31.

32.

33.

34.

| feel comfortable responding when
my instructor asks questions.

My instructors provide examples
which relate to my cultural
background.

My instructors seem to understand
my culture.

My instructors show interest in my
cultural background.

=

[ =Y
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Int eraction with Teaching Staff Scale

Part 2. Your relationship with teachingstaff

While at University, how oftenhaveyou doneeachof thefollowing?

10.

11.

Discussed ideas from my course
with teaching staff outside taugh
sessions, including by
email/online.

Communicated with teaching sta
about the content of my course
outside of taughtessions.

Communicated with teaching sta
about assignments outside of
taught sessions.

Talked with a member of teachin
staff about my academic interest

Discussed my academic
performance and/or feedback wit
teaching staff, including by
email/online.

Communicated with teaching sta
about my academic performance

Communicated with a member o
the teaching staff about my caret
interests.

Discussed career plans with
teaching staff, including by
email/online.

Discussed nomcademic matters
with teaching staff, including by
email/online.

Communicated with teaching sta
about my personal development.

Talked with teaching staff about
personal issue.

©)

Not
Applicable

o

o

1)

Never

@)

Sometime
S

3)
Often

(4)

Very
Often

256



Interest Scale

Part 3. Your interestin and knowledgeabout this field (that is, your degree
programme) broadly.
In decidingyour answersthink aboutthe overallfield of this degregorogrammee.g.

law, psychologynotaspecificmodule).Pleaseaateeachstatemenbelowin termsof

how muchyou agreewith it, answeringall questions.
Pleaserate eachstatementbelowin terms of how much you agre€ disagreewith it,
answeringall quegions.

Statements

1.

10.

11.

| try hard on assignments in thit
field.

| participate in extraurricular
activities related to this field.

| talk about this field beyond
what is required for classes.

| read about this field in my free
time.

Regularly | find myself thinking

about ideas from lectures in this
field when | 6m
things.

| know a lotabout this field.

| am confident in my abilities in
this field.

| am quite good in this field.

| am interested in this field in
general.

| am curious about this field in
general.

| aminquisitive about this field
in general.

1)

Strongly
Disagree

o

o

()

Disagree

1

©)

Neither
Agree nor
Disagree

2

(4)

Agree

3

®)

Strongly

Agree

4

Thank you very much for completing this questionnaire.Pleasdeel freeto contact

DaveThomasby email:d.s.p.thomas@kent.ac.skhouldyou haveanyqueriesregarding

thissurvey
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Appendix C i Ethics Application

University of
FULL APPLICATION FOR RESEARCH ETHICS APPROVAL K@nt

CENTRE FOR THE STUDY OF HIGHER EDUCATION

If academic staff or students answer ‘yes’ to any of the questions in Section IV A) of the Ethics Review Checklist, a
full ethics application must be made to the CSHE Research Ethics Advisory Group (REAG). Complete this form and
send it to the Chair of the REAG along with supporting documentation: a copy of the full research proposal; any
participant information sheets and consent forms; any surveys, interview schedules; any advertising material or
proposed website wording. It is important to note that you must not commence any research with human
participants until full approval has been given by the CSHE REAG - you will be notified via email when this has
been granted.

Overview

Name of Applicant(s)

Dave Thomas

Contact Details (Please include your UoK address, email and telephone number)

School of Sport and Exercise Science, M2-30A, Medway Campus, d.s.p.thomas@kent.ac.uk, 01634888457

Title of Project

School of Sports and Exercise Science Survey of Incoming Students (and follow-up) and Culturally Sensitive Curricula Scale

Lay Summary (Please provide a brief summary of the study)

Although there is a higher proportion of students who identify as belonging to a black, Asian or minority ethnic
background (BAME) entering UK higher educational institutions than their white counterparts, it is widely
acknowledged that there are persistent, pervasive inequalities in experiences and good degrees ! awarded (see OfS
2018).% Inevitably, there was a Degree Awarding Gap® of 13% among 2017/18 graduates (HESA 2019). Results from
the National Student Survey suggest that student outcomes are underpinned by their experiences of higher education
and their overall satisfaction. This corroborates with a growing body of literature that investigates these persistent,
pervasive inequalities in student experiences and degrees awarded (see Mountford-Zimdars et al. 2015: 2017). Broecke
and Nicholls concluded that even when ‘controlling for other factors®... ethnicity is still statistically significant in
explaining attainment in HE; students from minority ethnic communities ... are found to be less likely to achieve a
good degree than White UK and Irish students (Broecke and Nicholls, 2007, pp. 16-19); the greatest disparity in
attainment is between white and black students. Consequently, emerging evidence at Kent suggests that white students
and BAME students have different levels of interest in their subject and different hopes for their university learning
experience (Quinlan 2018). The university has subsequently commissioned research to develop a framework of
powerful of powerful student experiences for undergraduates that outlines principles within which students can
construct their individual student experiences’

This research seeks to answer the following research questions:

1. To what extent does the “whiteness™ of the curriculum affect black students’ interest during university?
2. What aspect of the program support (or not) student’s interest?

1 A good degree represents a classification of First (1) or Upper Second Class (2:1) degree classification.

2 OfS (2018). A New Approach to Regulating Access and Participation in English Higher Education Consultation Outcomes’ [Online). Available at: www.
officeforstudents.org.uk/media/546d1a52-5ba7- 4d70-8ce7-c7a936aa3997/ofs2018_53.pdf [Accessed: 12 July 2019].

? Difference in the proportion of UK domiciled White students receiving a degree classification of First (1) or Upper Second-Class degree classification
compared with the proportion of UK domiciled BME students.

* Prior attainment, subject of study, age, gender, disability, deprivation, type of HE institution attended, type of level 3 qualifications, mode of study, term-
time accommodation and ethnicity (Broecke and Nicholls 2007).

% https: //www.kent.ac.uk/cshe/kent-login/A%20Framework%20for%20P owerful%205tudent%20Learning%20Experiences%20final%20250119. pdf
Broecke, 5. and Nicholls, T. (2007). Ethnicity and degree attainment. :1-24.
HESA (2019). Who's Studying in HE? [Online]. Available at: https://www.hesa.ac.uk/data-and-analysis/students/whos-in-he [Accessed: 3 August 2013].
Mountford-Zimdars, A. et al. (2015). Causes of Differences in Student Outcomes. Higher Education Funding Council for England (HEFCE) [Online]:132.
Available at:

http://www.hefce.ac.uk/media/HEFCE,2014/Content/Pubs/Independentresearch/2015/Causes,of differences,in,student,outcomes/HEFCE 2015_diffout.pdf
Mountford-Zimdars, A. et al. (2017). What can universities do to support all their students to progress successfully throughout their time at university?
Perspectives: Policy and Practice in Higher Education 21:101-110.

Quinlan, K. (2018). C 15 That e Students’ Development in and out of University Classrooms: Analysis of a Poetic Case.
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3. To what extent does the environmental features/aspects of students’ program of study interact with their interest
(or lack of interest) and overall attainment?
The study will be conducted longitudinally, involving the following stages:

s A follow-up survey of incoming students (2018/19 cohort)
s A survey of incoming students 2019/20
e Developing a Culturally Sensitive Curricula Scale (involving a pilot study and broader dissemination)

The first phase of the study involves conducting a survey of incoming students (2019/20) and a follow-up survey of
incoming students (2018/19 cohort). In both surveys, data will be collected from participants (students) at the University
of Kent School of Sports and Exercise Science. A follow-up study will be conducted with the 2019/20 cohort throughout
the duration of their undergraduate studies.

The survey of incoming students (2019/20) aims to find out about students’ interests, perceptions of the value that they
place on their educational outcomes, their expectations of their university learning experience and prior educational
experiences. The follow-up Survey of Incoming Students (2018/19 cohort) aims to find out about students’ interest in
and knowledge about their field of study; the usefulness of components taught on their program of study; interesting
moments in lecture; emotions associated with interesting moment; and student’s relationship with lecturers.

The second stage of the study is to design and dessiminate a Culturally Sensitive Curricula Scale. The Culturally
Sensitice Curricula Scale is designed to help students to determine the extent to which their course curricula are (or are
not) culturally sensitive. There are many reasons to examine cultural sensitivity in higher education curricula. When
the curricula reflect and reinforces a students’ background and identity, they may feel like they belong in the institution,
be more interested, feel more competent and learn better. The overall objective is to explore how the curriculum can
be changed to better engage a diverse student body. The scale asks students to rate the extent to which you think each
statement is true of the curriculum of their programme overall.

Linking survey responses to students’ records allows us to investigate other demographic variables (e.g. race, age, first
generation status, and prior educational qualifications) that may be associated with different educational interest, values
and motivation. Student records allow us to see the extent to which students’ interests, expectations and motivations
predict student engagement behaviour (e.g. attendance and marks.) The findings from the study will be used to inform
the design of initiatives to stimulate/sustain students’ interest and promote optimum student engagement and subsequent
attainment.

Name of Supervisor(s) (If applicable)
Dr Kathleen M Quinlan

Risks and ethical issues

Please list the principal criteria for inclusion and exclusion

The principal criteria for inclusion in the survey of incoming students is that participants are students the University
of Kent School of Sports and Exercise Science who are commencing their undergraduate studies in 2019. Students
who do not currently study at the University of Kent School of Sports and Exercise Science, or those who study at the
school but are not part of the undergraduate stage 1 cohort in the academic year 2019/20 are excluded from
participation in this survey.

The principal criteria for inclusion in the follow-up survey of incming students (2018/19 cohort) is that participants
are currently registered as undergraduate students, having commenced studies in 2019, Students who do not meet this
criteria will be excluded frm participation in this survey.

The principal criteria for inclusion in the research of the cultural sensitivity of the curricula — Culturally Sensitive
Curricula Scale — is that participants are students of the University of Kent. Participants who do not meet this criteria
will be excluded from participation in the study.

259



University of
FULL APPLICATION FOR RESEARCH ETHICS APPROVAL K‘:n

CENTRE FOR THE STUDY OF HIGHER EDUCATION

How long will each research participant be in the study in total, from when they give informed consent until their last
contact with the researcher/s?

Completion of the survey should take nomore than 20 minutes. The researcher will continue to access their student
records (anonymously via student ID numbers) throughout their study at the University of Kent (e.g. 3 years).

What are the potential risks and burdens for research participants and how will you minimise them? (Describe any
risks and burdens that could occur as a result of participation in the research, such as pain, discomfort, distress,
intrusion, inconvenience or changes to lifestyle. Describe what steps would be taken to minimise risks and burdens
as far as possible)

Power imbalance (staff/student) and exploitation of participants — this will be minimised by explicitly informing
participants that their participation is voluntary and that whether they participate or not will have no impact on your
marks or relationship with your lecturers. Additional steps that will be taken are to avoid asking leading questions in
the survey and the avoidance of discussing personal information.

Emotional distress due to vulnerability — this will be minimised by obtaining the appropriate consent prior to
conducting the survey.

Deception of participants — this will be minimised by clearly outlining the purpose of the study and how the data that
is collected will be used. The purpose of the study will be explicitly outlined in the survey briefing paper.

Privacy and anonymity of participants — data will be aggregated, processed and stored securely on the university
server. Each record will be assigned a unique participant number, rather than students’ university identification number,
in order to maintain anonymity. A separate file will contain the correspondence between the unique participant number
and students’ university identification number. This file will be kept only for the duration of data collection (4 years).
The data will be stored in accordance with the General Data Protection Regulations.

Please describe what measures you have in place in the event of any unexpected outcomes or adverse effects to
participants arising from involvement in the project

These impacts on participants are very unlikely as the questions are not of a sensitive nature. In the event of unexpected
outcomes, or adverse effects to participants, the primary researcher will endeavour to consult with participants on an
individual basis then make any necessary referral to the university’s Student Support and Wellbeing services.

Will interviews/questionnaires or group discussions include topics that might be sensitive, embarrassing or upsetting,
or is it possible that criminal or other disclosures requiring action could occur during the study?

The questionnaire does not include topics that might be sensitive, embarrassing or upsetting. It is highly unlikely that
criminal disclosures or other disclosures requiring action will occur during the study.

If yes, please describe the procedures in place to deal with these issues
n/a

What is the potential benefit to research participants?

Potentially, this research may benefit as co-producers of knowledge; findings from the survey may be used to inform
the development of processes within the school/university in relation to learning, teaching, assessment and the
improvement of the overall student experience. Participants will also benefit from the opportunity to reflect on their
hopes for university, their interest in the subject and their study-related values and motives.

What are the potential risks to the researchers themselves?
None identified.
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Will there be any risks to the University? (Consider issues such as reputational risk; research that may give rise to
contentious or controversial findings; could the funder be considered controversial or have the potential to cause
reputational risk to the University?) The purpose here is not to hinder risky research but to ensure that you have
considered possible outcomes.

It is not perceived that there will be reputational risk to the university, due to the nature of the survey. Nonetheless, the
University will be anonymised in any presentations and publications. The attainment gap is already well-documented
within the university and across many universities, so discovering attainment gaps by race will be no surprise.

The data will be stored securely and in accordance with the GDPR, so the risk of raw data being released is low.

Will any intervention or procedure, which would normally be considered a part of routine care, be withheld from the
research participants, e.g. disruption of a student’s access to their normal educational entitlement and curriculum?
(If yes, give details and justification)

No

Recruitment and informed consent

How and by whom will potential participants, records or samples be identified?

Potential participants will be identified by the researcher. The researcher will also align the raw data with student
records while analysing the raw data.

Will this involve reviewing or screening identifiable personal information of potential participants or any other
person? (If 'yes’, give details)

No

Has prior consent been obtained or will it be obtained for access to identifiable personal information?

Yes. This was obtained as part of the students’ university registration process. The participant information sheet also
makes it clear that there will be links made between the survey and their student records.

Will you obtain informed consent from or on behalf of research participants? (If ‘yes’ please give details. If you are
not planning to gain consent, please explain why not).

Yes. Informed consent will be gained from each research participant in accordance with the General Data Protection
Regulations and the university’s ethics procedures.

Will you record informed consent in writing? (If ‘no’, how will it be recorded?)

Yes

How long will you allow potential participants to decide whether or not to take part?

Potential participants will have approximately 10 minutes to decide whether to take part, once they have received the
briefing. Until the point at which the link between Student IDs and their unique participant number is destroyed (4
years), students could withdraw.

What arrangements have been made for persons who might not adequately understand verbal explanations or
written information given in English, or have special communication needs? (eg, translation, use of interpreters?)

All participants will be students from the University of Kent School of Sports and Exercise Science. It is mandatory that all
students who study at the university demonstrate an excellent level of spoken and written English.

In the case of participants with an accessibility need, consultation will be sought from the university’s Student Support and
Wellbeing department.

If no arrangements will be made, explain the reasons (eg, resource constraints)

N/A
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Confidentiality
In this section personal data means any data relating to a participant who could potentially be identified. It includes
pseudonymised data capable of being linked to a participant through a unique code number.
If you will be undertaking any of the following activities at any stage (including in the identification of potential
participants) please give details and explain the safeguarding measures you will employ
e Electronic transfer by magnetic or optical media, email or computer networks
e Sharing of personal data outside the European Economic Area
* Use of personal addresses, postcodes, faxes, emails or telephone numbers
Publication of direct quotations from respondents
Publication of data that might allow identification of individuals, either directly or indirectly
Use of audio/visual recording devices
Storage of personal data on any of the following:

— Manual files

— University computers

— Home or other personal computers

— Private company computers

— Laptop computers

— Servers at the University or elsewhere
Publication of direct quotations from respondents — all direct quotations from respondent will be anonymised as
part of the data analysis and processing process., All data from this survey will be anonymised prior to publication.
Storage of personal data in paper files — All paper files in the form of raw or processed data will be held in a locked
cabinet.
Storage of personal data on University servers — all data in relation to this survey that will be stored on the University
of Kent server will be password protected.
Electronic transfer by email — all data files in relation to this survey which will be transmitted by email will be
encrypted and password protected.

How will you ensure the confidentiality of personal data? (eg, anonymisation or pseudonymisation of data)
All data in relation to this study will be anonymised in order to ensure confidentiality is maintained.

Who will have access to participants’ personal data during the study?
The researcher (Dave Thomas) and the researcher’s supervisor (Dr. Kathleen M Quinlan) will be the only people with
access to participant’s personal data during the study.

How long will personal data be stored or accessed after the study has ended? (If longer than 12 months, please justify)
The data will be stored for six years from the start of the study. This allows tracking of student participation and
attainment throughout their studies (4 years) and allows a further 2 years in which to write up final results and papers.

Please note: as a requirement of many funders, where practical, researchers must develop a data management and
sharing plan to enable the data to be made available for re-use, eg, for secondary research, and so sufficient metadata
must be conserved to enable this while maintaining confidentiality commitments and the security of data.

Incentives and payments

Will research participants receive any payments, reimbursement of expenses or any other benefits or incentives for
taking part in this research? (If ‘yes’, please give details)

No payments, incentives or reimbursements of expenses will be paid to participants who take part in the survey.
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Will individual researchers receive any personal payment over and above normal salary, or any other benefits or
incentives, for taking part in this research? (If ‘yes’, please give details)
No

Does the Principal Investigator or any other investigator/collaborator have any direct personal involvement (e.g.
financial, shareholding, personal relationship, etc) in the organisations sponsoring or funding the research that may
give rise to a possible conflict of interest? (If ‘yes’, please give details)

N/A

Data Protection and GDPR compliance

What data do you need to collect (e.g. is this the minimum necessary for the research purposes?

I need to collect the minimum data necessary to gain insight into students’ perception of the cultural sensitivity of te
curriculum, as well as their interests and expectations for their learning experiences at the University of Kent School of
Sports and Exercise Science.

Does it infringe on any personal rights?

No

Have you included a privacy notice in participant information including a link to the University-level privacy notice?
Yes

What would happen if the data was leaked?

If the data was leaked, the possibility of reputational damage to the university or emotional harm to the participants
would be minimal as all data will be anonymised and the university and School pseudonymised. All data will be
assigned a unique participant number once they are matched with the students’ university records and subsequently
stored in accordance with the General Data Protection Regulations.

What measures have been put in place to mitigate risks to individuals?
The personal identifier (student ID) will be removed from the raw data, once it has been matched with student records.

What processing option will you use (e.g. ‘task in the public interest’ / consent, etc.) and will an exemption apply to
your research (e.g. processing for archiving purposes and for scientific or historical research and statistical
purposes)?

The processing option that will be used in relation to these data will be based on consent. Prior to dissemination of the
survey, the consent process will be checked to ensure that the relationship, the processing methods and the purposes
of the research have not changed. Individuals will not be penalised should they wish to withdraw from participating in
the survey.

An exemption will not apply to this research.

How do you plan to store, access and work with, the data you collect?

The data will be converted into an electronic format and stored on the University of Kent server in a password
protected folder. Student ID will be replaced with a unique participant ID and the coding between the two will be
stored in a separate file to ensure that the dataset is fully anonymised. Access will be permitted to the primary
researcher and the research supervisor only.

Will there be any third party involvement in processing the data?

No

Will the data be transferred outside of the European Economic Area?

No

Can you fully anonymise the data and still achieve the same results?

Student ID is required at the point of matching up the survey with students’ records. At no point are students’ names
required.
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What will you do with the data once you've finished with it? The anonymised and pseudonymised raw data will be
archived within two years of completion of data collection. The file linking student ID to participant ID will be
destroyed upon completion of data collection.

Publication and dissemination

How do you intend to report and disseminate the results of the study? If you do not plan to report or disseminate
the results please give your justification

The results of the study will be reported and disseminated in the form of internal reports, conference papers, journal
articles, workshops and information sessions. The justification for this is that the aims and objectives of this study are
aligned with a wider institutionally funded research project (the Student Success (EDI) project). It will also comprise
part of the lead researcher’s PhD thesis which will be put in a thesis repository upon completion.

Will you inform participants of the results? (Please give details of how you will inform participants or justify if not
doing so)

Participants will be informed of the results through information sessions, workshops and marketing material (at a school
level and university level). The results may also inform the university’s student engagement and/or equality, diversity
and inclusivity strategy.

Management of the research

Other key investigators/collaborators. (Please include all grant co-applicants, protocol authors and other key
members of the Chief Investigator’s team, including non-doctoral student researchers)

None

Has this or a similar application been previously rejected by a research Ethics Committee in the UK or another country?
(If yes, please give details of rejected application and explain in the summary of main issues how the reasons for the
unfavourable opinion have been addressed in this application)

No

How long do you expect the study to last?
® Planned start date: 24/09/2019 | ® Planned end date: 24/03/20 | e Total duration: 6 months
Where will the research take place?

Does your research involve you travelling overseas? ¥ES/NO

If yes, please read, complete and attach to this proposal the University of Kent's Overseas Travel Risk Assessment
Form (available here:
https://www.kent.ac.uk/safety/hs/pages/travel-work-overseas/Travel'work Overseas Oct09 RevNovl0.pdf).

Insurance/indemnity

Does UoK’s insurer need to be notified about your project before insurance cover can be provided?

The majority of research carried out at UoK is covered automatically by existing policies, however, if your project entails
more than usual risk or involves an overseas country in the developing world or where there is or has recently been
conflict, please check with the Insurance Office that cover can be provided. Please give details below.

7
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N/A

Children
Do you plan to include any participants who are children under 16? (If no, go to next section)
No

Please specify the potential age range of children under 16 who will be included and give reasons for carrying out the
research with this age group
N/A

Please describe the arrangements for seeking informed consent from a person with parental responsibility and/or
from children able to give consent for themselves
N/A

If you intend to provide children under 16 with information about the research and seek their consent or agreement,
please outline how this process will vary according to their age and level of understanding
N/A

Participants unable to consent for themselves

Do you plan to include any participants who are adults unable to consent for themselves through physical or mental
incapacity? (If yes, the research must be reviewed by an NHS REC or SCREC)

No

Is the research related to the ‘impairing condition’ that causes the lack of capacity, or to the treatment of those with
that condition?

O Yes If ‘yes’ proceed to next question

® No If ‘'no’ the study should proceed without involving those
who do not have the capacity to consent to participation
Could the research be undertaken as effectively with people who do have the capacity to consent to participate?

If ‘yes’ then the study should exclude those without the
capacity to consent to participation

If ‘no’ then the inclusion of people without capacity in the
study can be justified

Is it possible that the capacity of participants could fluctuate during the research? (If yes, the research must be
reviewed by an NHS REC or SCREC)

No

X Yes

O No

Who inside or outside the research team will decide whether or not the participants have the capacity to give consent?
What training/experience will they have to enable them to reach this decision?
The primary Investigator who is a qualified Occupational Therapist.

What will be the criteria for withdrawal of participants?
Participants are entitled to signal their intention to withdraw from participating in the survey at any time prior to
commencement of completing the questionnaire.

Declaration

To be signed by the Chief Investigator
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FULL APPLICATION FOR RESEARCH ETHICS APPROVAL K@nt
CENTRE FOR THE STUDY OF HIGHER EDUCATION

* | agree to comply, and will ensure that all researchers involved with the study comply with all relevant legislation,
accepted ethical practice, University of Kent policies and appropriate professional ethical guidelines during the
conduct of this research project

e |fany significant changes are made to the design of the research | will notify the CSHE Research Ethics and Advisory
Group (REAG) and understand that further review may be required before | can proceed to implement the
change(s)
| agree that | will notify the CSHE REAG of any unexpected adverse events that may occur during my research
| agree to notify the CSHE REAG of any complaints | receive in connection with this research project

Signed: Dave Thomas Date: 14/9/19

What to do next

Send your completed form, along with all supporting documentation, to the the Chair of the CSHE Research Ethics
Committee. Current chair (July 2016) is Dr Tom Parkinson (t.parkinson@kent.ac.uk).

Checklist

Please ensure you have included the following with your application (where relevant):

e Full research proposal (current project) 0
e Participant information sheet O
e Consent form =
 Covering letter (if relevant) 0
e Any questionnaires/interview schedules/topic guides to be used =
® Any approved instruments/measures to be used O
® Any advertising material to be used to recruit participants O
e Confirmation that project is covered by UoK insurance policies (if necessary) O

This form is modelled on that used by the Social Sciences Faculty Research Ethics Advisory Group.
If you need advice on how to complete this form or have queries about ethical issues, please

contact your supervisor, the Director of Research or the Chair of the CSHE REAG. There are useful
resources in the CSHE shared folders, in the library and on the Research Services webpages.
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Reimagining Curricula: Supporting Minority Ethnic Studentsinterest through Culturally
Sensitive Curricula

Dave SP. Thomes and Kathleen M. Quinlan, Centre for the Study of Higher Education,
University of Kent, Canterbury, United Kingdom

This study examined the relationshp beween university studentsbperceptionsof the
cultural senstivity of their curriculum andther interestin their mgjor. An ethnically
diversesample (N=262) rated the cultural sensttivity of the curriculum of their major
andther interest Ethnic minority students (n=157) perceived their curriculum as less
culturally sensitive on dl four dimensions ad had lower levels of interestthan White
students (1=100). Each of the newly developed Culturally Sensttive Curriculum
Scales was significantly related to interest Regresson analyses howed that two
dimensions ofcultural senstivity (Diversity Represented and Chalenge Power)
mediated effects of ethnicity oninterest Therefore, ensuing arricula are diverseand
critical may suppot minority ethnic studentsdinterest and potentially contribute to
reduang achievement gaps

Objectives

Given recent calls to decolonize highe education (HE) curricula (Douglas, Shokley & Toldson
2020; Peters 2018) this study amedto explore: 1) the extent to which students, paticularly
Black, Asian, and Minority Ethnic (BAME)* students, perceive their curriculum as culturaly
sengtive; and 2) therelationship between culturd senstivity in curricula and studentsindividud
interest in the subject. A new set of Culturdly Senstive Curricula Scales was developed, which
make asignificant conogptua and methodobgical contribution to the literature about minority
ethnic studentsdexperiences.

Conceptual Framework

Critical race theory (CRT) (Ladson-Billings 1998;LadsonBillings& Tate, 1995)contendsthat
the curriculumis hegemonically White, with racism structurdly ingrained throughthe
assumption of Whiteness as the nom. Thus the experiences of ethnic minorities are fimuted and
erasedo, leading to fidistortions, omissions, and stereotypeso that are often invisible to White
people (Ladson-Billings 1998 p.8). To measure the extent of the culturad (in)senstivity of HE
curricula, we built on three main frameworks (Bryan-Gooden, Hester & Peoples 2019;Ladson
Billingsé& Tate 1995 Holgate 2016)to develop aset of four Cukurdly Senstive Curricula
Scales (CSCS): Diversity Represented, Postive Portrayals, ChalengePowe and Inclusive
ClassroomInteractions Diversity Represented refers to whether ethnically diverse people,
experiences, and pespectives are represented (Bryan-Gooden, Hester & Peoples 2019). Postive
Portrayals captures how ethnic minorities are represented, seeking to overcome stereotypes
(Bryan-Gooden, Hester & Peoples 2019. Chdlenge Power refers to encouraging students to
develop aitical consiouess (Ladson-Billings& Tate 1995). Indusive classroominteractions

LBAMEis acollective term used by the British govemnment to describe arangeof people of colourin the UK including
those of Black, Asian or minority ethnic heritage. Following Omi and Winant (1994) we use the word ethnicity to
represent the result of group formation piocess based onculture and descent.
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focuson dassroominteractionsheween teachers and sudents and anong peers (Holgae 2016).
The absence of these curricular dimensionspronote etmic minority studentsdfeelingsof beng
stereotyped, being dtheredd disempowerment, dienation, marginalization, and micro-
invdidation (Arday, Belluigi, & Thomes, 2020;Harper, 2013;Harper, Smit, & Davis, 2018;
Meda, 2020;Museus, 2014;UUK, 2019) Thus we propo that these dimensonsare likely to
affect BAME studentsbinterest in the subject.

We draw on Renninger and Hidis (2016;2011)interest theory, which conceptudizes interest as
affective and cognitive engagement with a specifi ¢ object, involving person-environment
interactions, and heving aphysological/ neurological basis connected to reward drcuitry.
Interest drives studentsbattention, goals, self-regulation, and academic peformance (Schiefele,
Krapp and Winteler 1992 Ainley, Hidi and Bendorff 2002; Renninger and Hidi 2016) Previous
studies found ha BAME students had lower interest in ther mgor (Quinlan, 2019).Congstent
with interest theory (Hidi & Harackiewicz, 2000)and CRT (Ladson-Billings 1998),we
investigated curricular dimengonsthat may support or suppress BAME studentsdinterest. Given
tha utility value (relevance) interventionscan enhance studentsdinterest and help to close
minority ethnic achievement gaps (Harackiewicz & Priniski, 2018;Harackiewicz, Canning,
Tibbets, Priniski, & Hyde 2016) we hypohesize that culturd insengtivity of the curriculum
more broally may explain BAME studentsdlower interest.

Research Questions and Hypotheses

First, we hypohesized tha BAME students will experience their curricula as less culturdly
sengtive than White students. Second, we hypohesized that BAME students will have lower
interest in their major subject than White students. Third, we askedwhether culturd sengtivity
of the curricula explains differences between BAME and White studentsbinterest in the subject.

Method

Sample and Procedure

The sample (N=262, 189 Female; 73 Male; 157 BAME; 100 White) were enrolled in a minority-
serving inditution (37% BAME) in the UK. BAME students were oversampled to center their
experiences. Themgjority were of African heitage (n=99; 84 Black African; 15 Black
Caibbean). Ninety two peacent (n=242)were undergradudes, with themgjority in sodial
sciences (63%) or hunanities (23%).

Measures

Participants completed asurvey asessing thar perceptionsof the culturd senstivity of their
major and their interest in that major. Participants aso reported demographic information about
progran and dage of study, gender, ethnicity, sex, age and county of domicile.

Culturally Sensitive Curricular Scales (CSCS). Participants rated 34 items (see Table 1 for the
itemg) on a4-point Likert scale (1=strongly disagree to 4=strongly agree) in relation to ther
perceptionsof the culturd senstivity of their curriculum. Theresults of aPrincipd Component
Andysis led to the removal of 15 ungliitable items. The remaining 19 tems measured four
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separate dimensions: Diversity Represented (8 items; a=.87); Positive Portrayals (3 items;
0=.81); Challenging Power (5 items; 0=.88); and Inclusive Classroom Interactions (3 items;
0=.83).

Individual interest. Quinlan’s (2019) 11-item Individual Interest Scale was used to assess
interest. Students responded to the items on a 5-point Likert scale (1=strongly disagree to
5=strongly agree) in relation to their major. Reliability was very good (a=.88). Items were
consistent with Renninger and Hidi’s (2015) definition of individual interest by capturing
emotional interest in the field (e.g., ‘I am curious about this field in general’), knowledge (e.g., ‘I
am quite good in this field”), and frequent, independent and voluntary engagement (e.g.,
‘Regularly I find myself thinking about ideas from lectures in this field when I’'m doing other
things’).

Results

Perceptions of Cultural Sensitivity

BAME students experienced the curriculum as less culturally sensitive than White students.
CSCS mean scores were significantly lower for BAME students than White students on all four
subscales (Table 2), with large effect sizes (d=.66, 1.08, .68, .97, respectively), supporting
Hypothesis 1.

Interest

Confirming Hypothesis 2, the BAME students reported significantly lower interest in their major
(M=3.59, SD=.60) than White students (M=3.95, SD=.50; #(255)=-4.766, p<.001). The
differences in means (mean difference=.34) was moderate (¢=.610). Furthermore, each of the
four dimensions of the CSCS was positively correlated with students’ interest (Table 3).

Relations between Ethnicity, Cultural Sensitivity of Curricula, and Interest

To investigate the third research question, four separate mediation analyses were performed to
explore whether each dimension of the CSCS mediated the effects of ethnicity on interest (Table
4). Given the correlations between the CSCS scales (Table 3), we conducted separate analyses to
avoid problems of multicollinearity. In each analysis, ethnicity significantly predicted interest
(=305, p <.001).

Diversity Represented. Ethnicity significantly predicted perceptions of Diversity Represented
(=306, p<.001). Diversity Represented also significantly predicted interest (=133, p <.05).
In Model 3, the effect of ethnicity on interest was reduced after including Diversity Represented
in the model (5=.265, p <.001). The indirect effect was significant (z=.04, p=<.05).

Positive Portrayals. Ethnicity also significantly predicted Positive Portrayals, (p=.446, p=<.001).
However, Positive Portrayals did not make a statistically significant contribution to predicting
interest.

Challenge Power. Ethnicity significantly predicted Challenge Power, (=.306, p=<.001).
Challenging Power also made a statistically significant contribution in predicting Interest,
(=.146, p<.01). The relationship between Ethnicity and Interest is stronger in model 1 (5=.305)
than in model 3, (f=.261). Challenge Power had a significant indirect effect mediating ethnicity
and interest (z=.04, p=<.01).

269



Inclusive Classroom I nteractions. Ethnicity was also shown to Sgnificantly predict Inclusve
Classroom Interaction, (b=.381, p=<001). However, Inclusve Classroominteractionsdid not
make a statistically significant contribution to predicting Interest.

Taken together, these results show that the Diversity Represented (DR) and Chellenging Fower
components of the CSCS each mediated the relationship beween ethnicity and interest.

Discussion

We congructed and vdidated a set of Culturally Sensitive Curricula Scales (CSCS) tha can be
used to assess, reflect on, and improvethe cultura sensitivity of HE curricula (S. Harper &
Quaye, 2007) While other scales assess the overall racial climate on @mpuses (USC Race
Equity Centre, n.d.) there are noingruments available that assess the culturd senstivity of wha
istaughtand howit is taught.

As expected, BAME students perceived ther curricula as less culturdly senstive than White
students on four dmensonsof the CSCS: whether racid and aulturd diversity was represented
in the curriculum, how postive the portrayals of people of color were, whether the curriculum
encouraged students to chalenge power, and the inclusivity of dassroominteractions This
findingis congstent with a central CRT claim that the curriculum is normetively White
(Ladson-Billings1998. Using quantitative methods this study provides further empirical
support for BAME studentsbquditative reports of the Whiteness of the curriculum and its eff ects
(Arday et d., 2020 Harper, 2013;Harper et d., 2018; Meda, 2020;Museus, 2014; UUK, 2019)
All dimensonsof the CSCSwere assodiated with highe interest. Congstent with previous
findings (Quinlan, 2019), BAVE students had lower interest in their major than White students.
This was patially explained by perceptionsof the culturd (in)senstivity of the curriculum,
paticularly lack of representationsof diversity and failures to chalengepower structures and
inequities. Thus these dimensonsmay be paticularly important for faculty to attend to in course
design (Quaye & Harper, 2007)

Significance and Directions for Future Research

The development and vdidation of nev measurement scales for cultura senstivity of HE
curricula (CSCS) is asignificant contribution, engbling further research onculturaly engaging
campusenvironments (Museus, 2014) Thefindingssupportcals for faculty to improvether
cultura competence (Gabriel, 2017;Purndl, 2000)and diversify ther curricula (Dougles,
Shodley and Toldson 2020 Peters, 2018), suggesting that a culturally senstive curriculum may
enhance BAME studentsdinterest.

Futureresearch should investigate the relaionship of culturaly senstive curricula with
achievement and with other measures of sudent engagement that are related to achievement,
such as interactionswith teachers (Lundbeg & Schreiner, 2004). Further research with the
CSCSin other inditutiond contexts, and gystematically across different courses in the same
discipline would beussful next steps. Ultimately, the CSCS should beused in intervention
studies in which coure contents and teaching goproaches are made more culturally senstive and
tested for their impact on studentsdperceptions, interest, and ahievement.
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Table 1. Culturally Senstive Curricula Scales (CSCS): Congructs and Items

Scae Items Description
Diversity 1. Thecuriculum features people from diverse focuses on how peple from
Represented backgrounds diverse backgroundsare

2. Thecurriculum references different ethnicand  referenced within the
cultural traditions languayes, religionsandior  curriculum.
clothing.

3. Diverse ethnicities and nationdities are
portrayed

4. Diverse family structures (i.e. sngle parents,
adopied orfogered children, same-sex parents,
other relatives living with family, etc.) are
portrayed.

5. Differently-abled people are represented.

6. People of diverse ethnicities are represented &
researchers or professionds, notjus as
paticipants in research, dients, consumers,
customers, €c.

7. Thecurriculum respects that different cultures
may have different undestandings skillsand/or
philosophies.

8. Thecurriculum addresses problems that are of
concern to margindized people/communities.

Postive 1. When sdal problems (e.g. aime, violence) are  focuses on redressing the
Portrayals presented, people of colour are usudly assumptions, peceptions
conddered the problem. (R) and mndderationsof people
2. When interpersond conflicts are presented, from diverse backgrounds
people of colour are usudly conddered the that may distort how they
problem. (R) are conddered by sciety

3. When people of colour have problems, white
people are usudly presented as being able to
solve those problems. (R)

Chdlenge 1. Thecuriculumrraises critical questionsabout  focus on the curriculum&
Power power and/or privilegethat are usudly taken for  ability to provokecritical
granted. thought aand chdlenge
2. Thecurriculum encourages students to dominant ideologies

chdlengeexisting powe structures in sodety.

3. Thecurriculum encourages students to aritique
unearned privilege.

4. Thecurriculum encourages students to conrect
learning o 0dial, political or environmental
conecerns.

5. Thecurriculum encourages students to take
actionsthat fight inequity or promote equity.

Indusive 1. My ingructors make an effort to pronoune focuses on he development
Classroom everyoneds name correctly. of alearning ewironment
Interactions accepting of cultural
2. My indructors encourage students to bemindful  differences and respectful of
of other studentsdperspectives. different perspectives
3. My ingructors encourage students to respect
other studentsdperspectives.

273



Table2. Independnt Samples T-test for CSCS- Ethnicity (BAME vs White Sudents)

Sub Sde BAMEMean ~ WhiteMean BAMESD ~ WhiteD  MD t Cohents d
Diversity Represented (OR) 2.661 3.106 J45 530 -445 5580 664
Postive Portrayals (PP) 2.200 2.964 735 662 - 164 -8.293 1,080
ChdlengePower (CP) 2.740 3.218 878 638 -538 5.204 678
Indusive ClassroomInteractions 3018 3.683 786 486 -665 4.380% 970
(IC)

<001 ¥p<.01 @-tai ed), *p<.05
MD-=differences in means between BAME and White tudents
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Table 3. Pearson Produd-Moment Correlations for the Sudy Variables

1 2 3 4 5

1. Interest 1

2. Ethnicity 305" 1

3. Diversity Represented 214" .306" 1

4. Posdtive Portrayals 223" 446" 459" 1

5. Chdlenging Power 226" .306" 574" 417 1

6. Inclusive Classroom Interaction.207” 381" 377 332" 450"

*** n<.001; **p < .01 Q-tailed); *p<.05
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Table 4. Effects of Ethnicity on Interest: Mediation by Cultural Sengtivity of Curriculum

Modd 1 (dv: Interest)

Modd 2 (dv: CSCS Mediator)

Modd 3 (dv: Interest)

B (SE) b t 95%Cl forb B (SE) b t 95%Cl forb B (SE) b t 95%Cl forb

Diversity Represented as a Mediator

Congant 3.254 32.777 *** [3.0593.450 2.267(.118) 19.161**  [2.034;2.50D0 1.753(.266) 6.585** [1.2292.227
.09

Ethnicity (.339?)(.065) 306 5.173**  [.210;.469 .404(.078) .306 5.180*** [.251;.558 .351(.081) .265 4.300*** [.190;.517]

Diversity .158(.073) .133 2.153* [.013;.303

Represented

R? .093 .094 .109

Postive Portrayals as a Mediator

Condgant 3.254 32.777 *** [3.0593.450 1.564(.129) 12.156*  [1.311;1.818] 3.129(.128) 25.342*  [2.9283.42]]
.09

Ethnicity (.33:)(.065) .305 5.173 ¥+ [.210;.469 .667 (085) .446 7.852** [.500.834] .285(.075) .257 3.618*  [.120;.406]

Postive .080(.0500 .108 1.685 [-.014;.179

Portrayals

R? .093 .199 .097

Chdlenge Power as a Mediator

Congant 3.254 32.777 *** [3.0593.450 2.275 (140) 16.207**  [1.998;2.551] 3.019 (140) 21.637**  [2.744;3.293]
.09

Ethnicity (.335?(.065) .306 5.173 =+  [.210;.469 479 (093) .306 5.177** [.297;.662] .289 (068) 261 4.242%*  [.155;.423]

Chadlenge Power .103 (043) 146 2.379** [.018;.189

R? .093 .093 113

Inclusive Classroom Interactions as aMediator

Congant 3.254 32.777 *** [3.0593.450 2.505 (124) 20.240***  [2.262;2.749] 3.047 (159) 19.188***  [2.734;3.359]
.09

Ethnicity (.SSS?)(.OGS) .306 5.173 »**  [.210;.469 542 (082) .381 6.641** [.382;.703] .294 (071) 265 4.164**  [.155;.433]

Inclusive .083 (050) 106 1.669 [-.015;.180

Classroom

Interactions

R? .093 .145 .103
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