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A B S T R A C T

Research has shown how accounting is an important tool in the weaponry of colonial and 
neocolonial powers. However, less is known on how accounting education can be a means to 
ensure the silent reproduction of Western values and priorities. This study explores the rela
tionship between current arrangements in university accounting education in Pakistan and 
neocolonialism. The paper is based on interviews with the three main categories of actors who 
have an impact on higher education, namely accounting policymakers, educators and students, 
and adopts Gramsci’s understanding of hegemony and the role of intellectuals in society. Poli
cymakers, who enjoy strong ties with large multinational corporations, through accreditation 
mechanisms influence the meanings and content of accounting education, which educators then 
transmit to students, thereby altering their ‘common sense’. Consistently, many students are 
influenced by beliefs such as the primacy of the West and its ‘neutral’ practices and the need to 
embrace internationalisation. Nevertheless, others refuse such taken for granted assumptions and 
act as potential ‘organic intellectuals’, who may fuel the creation of new understandings around 
the role and content of accounting education in developing countries.

1. Introduction

Accounting practices and discourses are an important implement of colonialism and neocolonialism (Antonelli et al., 2025; Bigoni 
et al., 2025a; Davie and McLean, 2017; Fukofuka and Yong, 2026; Neu, 1999, 2000a,b; Vidwans and De Silva, 2023). In today’s 
postcolonial, globalised era accounting practices and technologies are used by Western countries to exert power over former colonies 
in less obvious ways and retain influence over the latter’s economic and political institutions (Bakre, 2008; Lassou et al., 2019; 
Venugopal, 2015). Accounting practices in developing countries are often driven by “‘international accounting institutions’ such as the 
IASB and IFAC, with the WB, IMF and UN acting as mediating agents, and large Northern (often the ‘Big 4’) accounting consultants 
delivering the technical detail” (Hopper et al., 2017, p. 18). Research has focused on different practices which help in the reproduction 
of unequal power relations, such as accounting standards (Bakre, 2008; Gallhofer et al., 2011), the creation of professional bodies 
(Annisette, 2000; Bakre, 2005, 2006; Poullaos and Uche, 2012; Sian, 2010) and specific accounting technologies (Lassou and Hopper, 
2016; Neu et al., 2006).

Nevertheless, the place of accounting in higher education and its interrelations with neo-colonial agendas have received scant 
attention. Although there have been several calls for the decolonisation of accountancy (Alawattage et al., 2021; Norris et al., 2022; 
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Tanima et al., 2024), a limited number of studies have analysed the process of colonisation that occurs in accounting education and the 
various actors involved. This is perplexing since higher education is pivotal to the development of the accounting sector and, by 
forming ethical and socially conscious graduates, can serve as a force for change and contribute to a country’s economy and society. 
Accounting education in universities should not just provide students with technical knowledge but also enable them to contribute to 
their socio-political and economic environments as mindful professionals and citizens (Boyce et al., 2012; Chabrak and Craig, 2013; 
Hopper, 2013; Tanima et al., 2024; Wong et al., 2021). Yet accounting curricula usually focus on the needs of private corporations, 
especially those located in the West, “to the neglect of public sector, artistic and non-government organisations; poorer countries, the 
environment, civil society, and broader stakeholder engagement” (Hopper, 2013, p. 128). This is also due universities being ‘captured’ 
by professional bodies and imitating professional curricula (Hopper, 2013; Sikka et al., 2007; Wong et al., 2021). By offering ex
emptions, these professional bodies influence the ways in which accounting education is delivered in universities and may even 
prevent educators and universities from acting in the interest of society at large (Dillard and Tinker, 1996; Howcroft, 2017). This 
phenomenon is particularly concerning in developing countries, which are yet to close the economic gap with richer nations. Ac
counting education can therefore become an indirect mechanism to maintain dominant structures in the existing global order (Bigoni 
and Awais, 2025; Moore and Rao, 2024).

This study contributes to work on the interrelations between accounting and neocolonialism by focusing on accounting in the 
higher education system of Pakistan.1 In particular, it answers two interrelated research questions: do current arrangements in accounting 
education in Pakistan sustain neocolonialism? If so, how do the main actors in Pakistani accounting education contribute to or oppose 
neocolonial agendas? In answering these questions, the work aims to shed light on how the three main actors who have an impact on the 
higher education field, namely accounting policymakers, educators and students, navigate the tension between the adoption of 
teaching and learning practices which give a presence to the socio-economic context of Pakistan or reproduce the values of the West. A 
former British colony, Pakistan has ‘inherited’ many social and institutional arrangements from the ‘motherland’, including in ac
counting education, which follows the UK model. Consistent with the ‘English anomaly’ (Annisette and Kirkham, 2007), professional 
bodies have maintained a distance from local universities for the education and training of accountants. This is not only the case of the 
ACCA, but also of the main Indigenous professional body and regulator of the accountancy profession in Pakistan, the Institute of 
Chartered Accountants of Pakistan (henceforth ICAP). Students usually study at private tuition centres to pass their exams and undergo 
a training period to qualify as a ‘Chartered Accountant’ (CA). In recent times Memoranda of Understanding (MOU) have been signed 
between professional bodies and universities which allow students to acquire exemptions and enter the accountancy profession 
following their graduation. Thanks to these MOU professional bodies have started influencing the way in which accounting is taught in 
Pakistani universities. The senior management of these professional bodies, notably ICAP, consists of individuals most of whom are 
either employed or have ties with large Western corporations, especially the ‘Big Four’.

The research is based on 28 interviews with accounting policymakers, educators and students and an analysis of degree handbooks 
and module guides of accounting courses offered at five highly regarded Pakistani universities. To achieve its goals, the paper draws 
upon Gramsci’s (1999) understanding of hegemony and intellectuals. Gramsci’s work on power and society identifies the importance 
of the consent of the dominated, which is often achieved in unseen ways. The education system is one of the main means to establish 
the hegemony of a dominant group by influencing the perception of reality of other groups. Moreover, the role of accounting actors is 
analysed with specific reference to the distinction between ‘traditional’ and ‘organic’ intellectuals (Gramsci, 1999) and how they 
reinforce existing power relations or seek to create a new critical consciousness to challenge the status quo (Bodenheimer, 1976).

The study contributes to work on the interrelation between accounting and neocolonialism by focusing on the under-researched 
context of accounting education in a developing country. Moreover, whilst studies have focused on policymakers, educators or stu
dents separately (Bigoni and Awais, 2025; Chabrak and Craig, 2013; Howcroft, 2017; Sikka et al., 2007; Tanima et al., 2024; Wong 
et al., 2021), the paper is the first to bring together the perspectives of the three main actors who shape accounting education. This 
enables a finer-grained understanding of how specific beliefs about the pre-eminence of the West make their way into the country, are 
transmitted through the accounting education system and how actors react to this process. In doing so, the paper broadens the compass 
of work by Bigoni and Awais (2025), who considered Pakistan to explore student perceptions of neoliberal principles incapsulated in 
accounting education. Lastly, the paper offers a theoretical contribution by complementing other Gramscian studies that have dis
cussed how accounting is “‘naturally’ positioned as a ‘neutral’ provider of facts” in the pursuit of hegemony (Li and Soobaroyen, 2021, 
p. 2). This study is not limited to Gramsci’s (1999) understanding of hegemony but extends to the role of intellectuals in society. Not 
only does the paper focus on the role of accounting education in establishing Western hegemony, but also on the potential of ac
counting education in deconstructing such hegemony.

The paper proceeds as follows. The next section explores the literature on accounting and neocolonialism. Section 3 introduces the 
theoretical framework that informs the study, which is followed by an explanation of the research method. Sections 5 and 6 provide an 
overview of the socio-political context of Pakistan and its accounting education system, after which the findings of the work are 
presented. Section 8 discusses such findings whilst Section 9 concludes the paper.

2. Accounting and neocolonialism

Studies of accounting and colonialism have identified how accounting as ‘software of imperialism’ has been an important means to 

1 The paper focuses on accounting education in universities. The term ‘accounting education’ is used in the rest of the paper to refer to accounting 
education in the context of higher education.
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make distant territories and people governable (Antonelli et al., 2025; Bigoni et al., 2024; Bigoni et al., 2025a; Bryer, 2023; Davie and 
McLean, 2017; Neu, 1999, 2000a,b; Norris et al., 2022; Power and Brennan, 2022; Vidwans and De Silva, 2023). In contemporary 
society, direct rule over foreign lands has been replaced by a less obvious form of colonialism. Accounting and its ability to maintain 
asymmetric power relationships have been enlisted by Western economic powers to exert influence over postcolonial societies (Bakre, 
2008; Lassou and Hopper, 2016; Lassou et al., 2019). Accounting reforms which allegedly help developing countries to access global 
markets often consolidate old colonial ties. In particular, international accounting standards, such as IFRS and IPSAS, have been 
accused of helping to transfer wealth and economic surpluses from poorer economies to the Western capitalist world (Gallhofer et al., 
2011; Hopper et al., 2017; Chand and White, 2007). As argued by Bakre (2008, p. 518) “while direct colonisation may be a thing of the 
past, exploitative capitalism, imperialism and their tools of operation such as the International Financial Reporting Standards (IFRS), 
forced or imposed on developing economies, are still very much alive and active”.

At the same time, accounting calculations and techniques are often used to justify market-oriented reforms (Hopper et al., 2017; 
Lassou and Hopper, 2016; Venugopal, 2015). These reforms are supported by international institutions such as the World Bank (WB) 
and the International Monetary Fund (IMF) and are normally set as a condition for unlocking international financial support 
(Annisette, 2004). Such reforms are often unsuitable for developing countries but are consistent with Western economic interests 
(Hopper et al., 2017). The “technical signifiers” of accounting (Ashraf et al., 2019, p. 39) are then activated to support privatisation and 
deregulation discourses in developing economies which end up having an impact on the distribution of wealth and power. These 
policies create a space for multinational firms, including the ‘Big Four’ (Boussebaa, 2015; Lassou and Hopper, 2016), which enable 
profit and capital accumulation in developing economies. This process causes control of local firms to shift to foreign interests, 
resulting in closures, unemployment, poverty and inequality (Josiah et al., 2010).

Research on professionalisation of accountancy further highlights how historical and contemporary links between Western and 
Indigenous accounting professionalisation projects allow Western economic powers to maintain their dominance and control over 
post-colonial societies (Verma and Sian, 2025; Vidwans and De Silva, 2023; Yapa 2022). By utilising financialised metrics that support 
market-oriented reforms, accountants substantiate the processes of capitalist expansion and facilitate the appropriation of assets and 
natural resources in post-colonial societies (Chiapello, 2017; Harvey, 2005; Poullaos and Sian, 2010). Neocolonial relationships are 
dependent on “indigenous accountants and their institutions as part of the wider network of collaborative systems that connect the 
internal/local with the external/metropolitan in the operation and maintenance of an informal Empire” (Annisette, 2000, p. 637). In 
some developing countries, Western bodies such as the ACCA have thwarted the goal of localising accountancy and continue to enjoy 
their lucrative accountancy market (Bakre, 2005). Therefore, in such societies the training of accountants continues to depend on 
metropolitan actors (Annisette, 2000). Even when the accounting profession has emerged as an Indigenous project, it has failed to cast 
aside the shadow of its colonial encounter (Sian, 2010). Such professionalisation trajectories in ex-colonies have further led ac
countants to go through a distinctive ‘mutation’ whereby they are neither entirely local nor fully global (Kaifala et al., 2019). Being 
“collaborative yet resistive local professionals” (Boussebaa, 2015, p. 1221), they possess a hybrid professional identity that in
termeshes the global with the local.

Despite the role played by education in influencing future generations’ understanding of reality (Bigoni et al., 2018), with a few 
notable exceptions (Norris et al., 2022; Tanima et al., 2024), little attention has been paid to how accounting education preserves 
colonial legacies. Studies have emphasised the interrelation between international capitalism and accounting education, which focuses 
on Western values and the priorities of the market, such as profit-maximisation, capital accumulation, efficiency, comparability and 
investors as the main users of accounting information (Moore and Rao, 2024; Saravanamuthu and Tinker, 2002; Sikka et al., 2007; 
Wong et al., 2021). This focus on the primacy of financial markets in the teaching of accounting helps to naturalise accounting as a 
Western practice that must be uncritically adopted in developing economies (Helliar, 2013). Accounting courses and textbooks focus 
on financial utilitarianism and the needs of Western listed companies and neglect the reality of poorer countries (Hopper, 2013; Sikka 
et al., 2007). As a result, the technical aspects of accounting are emphasised that produce ‘effective technicians’, unaccustomed to 
reflect on alternative perspectives (Gendron, 2015). Moreover, accreditation protocols and exemption schemes offered by business 
schools in collaboration with professional bodies have further restricted the scope of accounting education (Howcroft, 2017; Wong 
et al., 2021). Hence, accounting education often prepares students to look up to Western accounting systems as reference points, 
thereby reproducing the dominance of the capitalist ideology and its globalising tendencies (Bigoni and Awais, 2025; Tanima et al., 
2024).

3. Theoretical framework

To Gramsci (1999), in the establishment of hegemony, acting on people’s ‘common sense’ is crucial. Common sense represents the 
uncritical and often unconscious way of understanding the world that characterises individuals in a certain epoch. Such view is not 
immutable and rigid, it is constantly evolving as new scientific and philosophical principles spread and become part of shared moral 
and habits (Gramsci, 1999). Nevertheless, common sense is mostly “neophobe and conservative” (Gramsci, 1999, p. 774), hence, it is a 
force that contributes to maintaining the status quo. Hegemony is achieved when the ruling class succeeds in altering the perception of 
people’s common sense by infusing it with their beliefs and ideals, thereby ensuring the allegiance of the masses to its world view 
(Bigoni, 2021). Among the techniques that can be used to influence individuals’ common sense is accounting. Accounting appeals to 
values that are part of the social subconscious, such as neutrality, efficiency and progress, thereby enabling it to contribute to the 
spread of interested ideological beliefs, especially those of capitalism (Alawattage and Wickramasinghe, 2008; Bigoni, 2021; Cooper, 
1995; Yee, 2009).

Hegemony may lead rational people to view socially undesirable outcomes as natural, unavoidable or even desirable. While it 
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emphasises political leadership based on the spontaneous consent of those being led (Gramsci, 1999, p. 145), hegemony does not 
disregard coercion. In Gramscian terms, social control involves an ‘external’ as well as an ‘internal’ dimension (Femia, 1987). The 
external dimension of social control is based on reward, punishment, or economic incentives which are attached to specific behaviours, 
whilst the internal dimension involves altering the substantive beliefs of the subordinate group. This distinction between the external 
and internal dimension roughly corresponds to the distinctive functions of ‘political’ society and ‘civil’ society which, according to 
Gramsci (1999, p. 145), are intertwined and work together to maintain hegemony. Political society consists of institutions that make 
up the apparatuses of the State and have the monopoly of coercion. Government agencies, taxation authorities, the military, the police 
all exercise power through coercion and can legally enforce discipline on those who do not consent. Civil society comprises entities 
such as schools, universities, religious institutions, trade unions and cultural associations that contribute to the development of the 
social and political consciousness of individuals. Civil society normalises the culture, values and beliefs of the dominant group and 
influences the ways in which other individuals conduct themselves (Bates, 1975).

Within civil society, the role of education in maintaining structures of domination is crucial (Mayo, 2015; Saravanamuthu and 
Tinker, 2002). Gramsci reinforced the importance of developing an education system which integrates “theory and practice, con
sciousness and action” (Boyce et al., 2012, p. 53), thereby providing students with technical skills but also a social consciousness and 
the ability to think critically. Contrary to this expectation, Gramsci (1999) notes the tendency of modern society to reject ‘formative’ 
education, which does not serve immediate interests, in favour of the creation of a “whole system of specialised schools, at varying 
levels, [which] serve entire professional sectors, or professions” (Gramsci 1999, p. 165). Especially by disseminating technical 
knowledge which is isolated from wider social and political processes (Boyce et al., 2012), universities can articulate dominant dis
courses and cement existing hegemonic power in the minds of students. However, while they usually legitimise the ideology of the 
ruling class, universities may serve as vehicles for cultivating counter-hegemonic efforts (Mayo, 2015). Crucially, the education 
system, and especially universities, is the means by which intellectuals are formed (Gramsci, 1999).

Intellectuals can alter the modes of thinking and behaviour of the masses (Femia, 1987). To Gramsci (1999, p. 131) “all men are 
potentially intellectuals in the sense of having an intellect and using it, but not all are intellectuals by social function”. He distinguishes 
between traditional and organic intellectuals. Traditional intellectuals are linked to tradition and are products of historical and 
contemporary class relations. While they “put themselves forward as autonomous and independent of the dominant social group” 
(Gramsci, 1999, p. 138), they serve the latter’s interests, directly or indirectly (Femia, 1987). Politicians, economists, religious leaders 
are often traditional intellectuals. They might not necessarily aim to serve as direct agents of the dominant group, yet unconsciously 
“propagate ideas and ways of thinking that are essentially conservative in their implications” (Femia, 1987, p. 132).

Organic intellectuals are not linked to tradition and emerge out of their specific classes. They are not identified through their 
profession but their function of directing the ideas of the class to which they belong (Femia, 1987). The bourgeoisie has its own organic 
intellectuals who work on behalf of the capitalist class (Mayo, 2015), whilst the subaltern class has its organic intellectuals who serve 
as revolutionary forces and challenge existing hegemonic structures (Bodenheimer, 1976). Not only are the organic intellectuals of the 
subordinate groups ‘experts’ or ‘specialists’ in their field, but also build a new universe of ideas and beliefs by developing critical 
consciousness amongst the masses. Providing leadership to the aspirations of subordinate groups, they help individuals to acquire 
political consciousness through moral as well as intellectual reforms (Bodenheimer, 1976). Organic intellectuals play a key function in 
acting on people’s common sense in an emancipatory fashion. With common sense the equivalent of “the moment of passive reception 
compared to the active elaboration of the intellectual-leadership group of the social group” (Liguori, 2021, p. 126), organic in
tellectuals are not called to oppose or replace existing common sense, but to build a dialectic relation with it by criticising it, mod
ernising it, adding new ‘clichés’ so that it can be transformed into a ‘new common sense’ in the struggle for hegemony (Gramsci, 1999; 
Liguori, 2021). In doing so, organic intellectuals need to appeal to ‘good sense’, which represents “the healthy nucleus that exists in 
common sense” (Gramsci, 1999, pp. 633-634) and gives a conscious direction to one’s activity beyond elemental passions. Appealing 
to good sense also means avoiding the risks of an empty intellectualism that is detached from the lived experience of individuals and 
engaging in a philosophy of praxis.

An organic intellectual needs to engage with practice and everyday struggles: “the mode of being of the new intellectual can no 
longer consist in eloquence, which is an exterior and momentary mover of feelings and passions, but in active participation in practical 
life, as constructor, organiser, ‘permanent persuader’ and not just a simple orator” (Gramsci, 1999, pp. 141-142). Gramsci believed 
that if the organic intellectuals from the subaltern group could conquer “ideologically” traditional intellectuals, the latter could serve 
as valuable allies in the war of position against the dominant group and dismantle the hegemonic structures of the State (Gramsci, 
1999, p. 142). To Gramsci, a war of position does not aim at the direct, immediate conquest of power but is rather a struggle against the 
dominant group whereby a counter-hegemony is established and new revolutionary principles are popularised (Femia, 1987). Rather 
than one of manoeuvre, it is a long battle against the hegemonic group. Engagement in a war of position involves educational work 
throughout civil society to challenge existing relations of hegemony and taken for granted assumptions. Since the dominant group 
rules not mainly through force but through diffusing its ideologies and values, it is important to influence the perceptions and ideas 
that people hold, to which purpose the action of organic intellectuals in educating the masses and raising awareness of current unequal 
power arrangements is crucial. Yet it is important to point out how the identity of these organic intellectuals is not static but always 
relational and dynamic, and the risk of them being co-opted by the dominant group is high (Bodenheimer, 1976).
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4. Method

4.1. Sampling adequacy and saturation

The study has drawn upon in-depth interviews with key actors in accounting education and relevant documents produced by 
Pakistani universities. Policymakers comprised ICAP representatives who are responsible for governing the accountancy profession in 
Pakistan and designing accounting policies, including those on accounting education. Most of these policymakers are also employed by 
Big Four accountancy firms and enjoy strong connections with the international business community. Educators and students were 
selected from five highly regarded Pakistani universities. The selection of universities started by considering existing university 
rankings. Since the only available university ranking in Pakistan has not been updated since 2015, we considered the QS World 
University Rankings, a tool that is widely used in many universities around the globe. We initially considered the highest-ranking 
institutions which offered accredited Accounting and Finance programmes. Nevertheless, it was soon realised that institutions that 
enjoy significant reputation in business studies were missed as they did not meet the criteria for inclusion in the QS World University 
Rankings.2 One of the authors of this article is from Pakistan and is therefore aware, also by means of discussions with his local 
contacts, of which institutions are perceived as ‘high-quality’ in the country.3 Lastly, we revised the sample to ensure that both private 
and public universities were represented. This resulted in the selection of three private and two public universities.

At the start of the project, it was decided to carry out interviews with each group of respondents until little or no incremental 
insights into the issues under investigation were provided by new interviewees within the same group (Dai et al., 2019), provided that 
at least eight interviewees per group were reached. As far as policymakers are concerned, this resulted in nine interviews, all of which 
express similar views. In the interviews with students, it was noted how their insights were much less homogenous than those offered 
by policymakers, hence it was decided to carry out more interviews: 12 students were therefore involved. Educators proved to be the 
hardest to reach group, with several of them turning down our invitation. This meant that only seven educators were reached. 
Nevertheless, since the business schools of the five universities considered in the paper are relatively small, the educators interviewed 
are a representative sample of all accounting educators at these institutions, which should provide a reliable picture of the views of this 
category. At the same time, as in the case of policymakers, the views of all educators were mostly aligned. In line with recent trends in 
interview-based accounting research (Tucker, 2021), a total of 28 semi-structured interviews were conducted (see Appendix 1).

4.2. Selection of participants

Interviewees were selected using a snowball sampling strategy (Parker et al., 2019). In the initial stages of the study, three poli
cymakers, two educators and five students were identified through personal and professional connections with one of the authors. 
Prior to the interview, this author was not aware of the opinions of the participants on accounting education. The only criteria for the 
recruitment of these accounting actors were ease of access, their willingness to participate in the study and their ability to provide 
insights into accounting education in Pakistan. Towards the end of their interview, interviewees were then requested to recommend a 
maximum of two potential participants. Although snowball sampling has been criticised as it might lead to selection bias and a sample 
consisting of people with similar backgrounds (Parker et al., 2019), such risks were mitigated by selecting participants from different 
organisations and with different levels of expertise (see Appendix 1). For instance, in the case of policymakers, interviewees had 
different levels of seniority and occupied different positions within their professional body (such as committee or senior leadership 
team member). Moreover, these individuals were associated with different accountancy firms. Similarly, educators were selected from 
five different Pakistani universities and at different career stages, ranging from Adjunct Faculty to Head of Department. They had a 
minimum of five years’ teaching experience. Lastly, students were selected from the same five universities and from different degree 
stages, provided that they had sufficient experience of studying accounting (i.e. third- or fourth-year students or recent graduates). 
These referral chains enabled the authors to reach all five chosen universities in the case of students and four in the case of educators. 
As far as policymakers are concerned, three different organisations, along with ICAP, were reached. Since the views of initial seeds and 
referrals were not a priori know to the authors, it would have been challenging to actively seek discrepant cases. We also sought to 
ensure that participants would refer to us individuals with knowledge of (and an interest for) the topics being discussed rather than 
holding specific opinions. As a result, we followed the unravelling of the snowballing process without interference.4

The authors are affiliated with European universities, which carries the risk of Western-centrism in the development of the 
interview questionnaire and interpretation of its findings. Nevertheless, one of the two authors was born and educated in the West, 
whilst the other was born in Pakistan and graduated therein. This allowed mitigation of the risk of Western-centrism and enabled a 

2 For example, one of the chosen universities focuses solely on Business education, whilst inclusion in QS ranking requires offering programmes in 
at least two broad faculty areas.

3 We are aware of the non-objective nature of this choice. Nevertheless, university rankings are not necessarily objective either. Different inclusion 
criteria and parameters result unavoidably in different league tables, as shown by the QS and Times Higher Education Rankings. Considering the 
known failings of rankings (Maran et al., 2023), we believe that an approach that balances rankings and local knowledge is more effective in 
capturing the reality of Pakistan.

4 Despite the risks associated with snowball sampling, there have been instances of interviewees suggesting the names of individuals whose views 
differed from theirs. This is particularly true for students. For example, Student 1, whose views of accounting education were negative, suggested 
Student 2, who was satisfied with their accounting education.
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more nuanced analysis of interview data. The ‘local’ author was able to provide interpretations that were grounded in the reality of 
Pakistan, whilst the ‘Western’ author provided constructive criticism and potential alternative interpretations. Moreover, the presence 
of an author with knowledge of Pakistan and personal and professional contacts in the country was invaluable in the identification of 
the initial seeds. This enabled us to start the snowballing process without having to contact the employers and universities of our 
participants for the latter’s details, which may have resulted in them not feeling comfortable in sharing their honest opinions.

4.3. Interview content and data analysis

Informed by the literature on accountancy and colonialism, as well as on accounting education, open-ended interview questions 
were prepared for all three categories of accounting actors. Semi-structured interviews enable the interviewer to probe and delve into 
participant responses, but also allow the interviewee a degree of freedom to explain their thoughts and expand upon any areas of 
interest (Horton et al., 2004). A conversational approach guided by the questionnaire was adopted which allowed the interviewer to 
‘access’ the social world of respondents and appreciate their thoughts in relation to accounting education in Pakistan. To avoid any 
bias, no reference was made to ‘colonialism’ or ‘neocolonialism’ throughout the conversation. Policymakers are arguably the most 
influential of the three groups and operate at the boundary between political and civil societies (Cooper, 1995). As a result, their action 
can have potential hegemonic consequences that the questionnaire sought to investigate, especially in terms of how accounting should 
be conceived and its role in society. As a result, for policymakers the questions focused on how accounting policies are designed and 
contribute to the local Pakistani environment. They were also asked about the structure of professional accounting education and 
accreditation protocols which impact academic accounting education. For the remaining two groups of respondents, we sought to 
identify whether the understandings of accounting adopted by policymakers were shared and spread, and by which means. Discussion 
with educators focused on their teaching strategies and how they empower students to contribute to local society. Questions also 
focused on their teaching resources. Lastly, students, who are exposed to specific understandings of accounting and teaching practices, 
were asked to reflect on their experience of studying accounting and whether it had prepared them to contribute to Pakistani society. 
The goal was appreciating if their ‘common sense’ had been influenced by the knowledge passed on to them by their educators and if 
they had been able to develop an alternative consciousness of their role in society as future accountants. Interviews were recorded5 and 
then transcribed.

A thematic analysis of the interview transcripts as indicated by Braun and Clarke (2006) was carried out, which enabled an un
derstanding of the participants’ experiences in relation to the socio-cultural factors affecting them. The process began by manually 
coding transcripts to identify themes and patterns relevant to the research objectives. Coding was guided by the Gramscian framework 
informing the research. Initial codes were identified deductively by the authors to sort data into predetermined categories created from 
literature and theory (Fife and Gossner, 2024). For example, it has been noted in the literature (see Deegan, 2017; Moore and Rao, 
2024; Wong et al., 2021) that ‘traditional’ approaches to accounting education tend to focus on the technicalities of accounting and on 
how the latter serves the interests of business and international investors. This means that codes such as ‘accounting as a neutral 
practice’ and ‘accounting and profit maximisation’ were created and associated with the Gramscian concept of ‘common sense’ to 
appreciate if these ideas had influenced the values and beliefs of interviewees. New codes were then identified inductively as each 
author read through the interview transcripts independently (Bingham, 2023). Codes arising by means of inductive analysis were 
discussed and agreed upon by the authors. Examples are ‘re-claiming identity’ and ‘importance of Pakistani context’ which emerged 
especially from the interviews with students. These were associated with the Gramscian concept of ‘war of position’ as students were 
seeking to engage in counter-hegemonic practices by problematising taken for granted assumptions. An extract from our codebook is 
presented in Appendix 2.

Codes that were deductively and inductively generated were grouped together to form potential themes that described the patterns 
seen in the data (Bingham, 2023; Braun and Clarke, 2023). Themes were not necessarily specific to each category of respondents. 
Rather, in constructing our themes we focused on the interconnections between different categories of respondents to appreciate 
whether the practices of one or more of them was influenced by those of others, which would hint at the presence of unequal power 
relations. For example, codes such as ‘impact of accreditation protocols’ and ‘content of accounting education’ which recurred 
especially in the interviews with policymakers and educators were grouped together to document how accounting bodies can exert 
influence on how accounting education is delivered in Pakistani universities. This, in turn, allowed reflections on the role of policy
makers, in Gramscian terms, as part of ‘political society’. Moreover, we focused on the understanding of accounting emerging from the 
words of different interviewees, for the reiteration of similar conceptions of accounting could signal the unconscious adoption of 
specific meanings, which have become ‘common sense’. We then sought to appreciate whether the adoption of such understandings 
had an impact on how interviewees saw the contributions of accounting to society and Pakistan. This also means that attention was 
paid to alternative conceptions of accounting and its role in society, which could give rise to potential counter-hegemonic discourses. 
Once the main themes were identified by means of discussions between the authors, they were named in a way that described their 
essence and link with the work of Gramsci. The main finalised themes were: policymakers as an extension of political society, building 
hegemony: accounting and common sense, hegemonic internationalisation and sites of resistance and counter-hegemony.

In addition to the interviews, the study also draws on documentary data in the form of module guides of accounting courses and 
handbooks of accounting degree programmes offered at the selected Pakistani universities. Outlines of courses such as Financial 

5 When permission to record was not granted, as in the case of a few professionals, detailed notes were taken during the interview.
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Accounting, Corporate Financial Reporting, Management Accounting and Auditing were reviewed. Specific attention was paid to the 
learning outcomes, structure of the module, assessment strategies and, importantly, the extent to which the module referred to the 
socio-economic context of Pakistan. In degree handbooks, the degree objectives, the programme structure, the list of courses offered, 
and the exemptions acquired from professional bodies were investigated. Further data was gathered by analysing the MOU between 
universities and professional bodies including ICAP, CIMA and ACCA. Analysing these documents provided further evidence of how 
accounting education is structured and delivered in Pakistan, which helped to contextualise and enrich information gathered through 
interviews.

5. The socio-political and economic context of Pakistan

Following independence from Britain in 1947, Pakistan came into being as the largest Muslim state in the world at that time 
(Zaman, 2018). The country was not rich in resources, and its economy was predominantly agrarian, with agriculture accounting for 
almost 53% of its GDP (Anjum and Sgro, 2017). However, in recent years the service sector has grown, leading to a shift to a 
knowledge-based economy. International funding agencies and financial institutions have been involved in the financial policy- 
making process in Pakistan since independence (Ashraf and Ghani, 2005). Pakistan is heavily dependent on the WB and the IMF as 
key funders. These institutions impose neoliberal economic reforms in return for granting loans for infrastructure development, 
poverty alleviation and economic growth. For instance, in 1982 a Structural Adjustment Program was agreed between the government 
of Pakistan and the WB to promote economic growth, which involved the adoption of policies including trade liberalisation, priva
tisation and reduced government spending in exchange for a loan and credit facilities (World Bank, 1986). More recently, an IMF loan 
of $7 billion has been granted on the condition of withdrawing subsidies and raising taxes and levies on the agricultural, power, gas 
and oil sectors. Under this deal, the highest effective tax rate may rise to as much as 45% from the current 15%, which may hamper the 
economic development of strategic sectors and in turn affect the livelihoods of individuals (Shahid, 2024). Pakistan’s reliance on 
international funders is significant: it has already taken out more than 20 loans from the IMF since 1958 and is currently its fifth-largest 
debtor (Hoskins, 2024). It is estimated that Pakistan has paid almost $3.5 billion in interest to IMF over the last 40 years (Ansari, 2024). 
Such neoliberal policies, though increasing Foreign Direct Investment in the short term, end up exacerbating economic and social 
inequality. To meet IMF expectations and afford their interest rates, welfare benefits are withdrawn whilst taxes are increased. 
Consequently, many low-income Pakistani families are not even able to afford necessities such as food and electricity.

Different ethnic groups coexist in Pakistan today, including Punjabis, Pashtuns, Sindhis, Saraikis, Muhajirs and others, all of whom 
are united by shared values, collective cultural heritage and, importantly, religion. The official languages of the country include both 
English and Urdu. English, a remanent of the British colonial rule, is an important medium for formal communication and remains a 
language of power and prestige (Rahman, 1996) whilst Urdu serves as the lingua franca and is spoken and understood across the 
country by people from all social backgrounds. Islam occupies a central role in the functioning of the Pakistani economy and shapes its 
governance, legislation and societal norms, with 96.3% of the population being Muslim (Pakistan Bureau of Statistics, 2023). Thus, in 
contrast to secular and liberal Western societies, Pakistani culture is intertwined with religious obligations. Family is a crucial 
component of the Pakistani culture, which places value on collective rather than individualistic behaviour. Community plays a central 
role in people’s lives who prioritise the interests of their family or social group over their own individual interests.

However, globalisation is having a significant impact on the culture of Pakistan and is bringing back values from the country’s 
colonial past. For instance, the joint family system, a key characteristic of Pakistani society, is now being replaced by a culture of 
individuality and young people demanding independence from their families. The traditional concept of home cooked food is replaced 
by Western food franchises that promote the habits and way of life of the Global North. Most importantly, the current education system 
and curricula in schools and universities have been influenced by Western forms of knowledge, which are not always compatible with 
the Indigenous context. Especially in private and elite schools, English is the medium of instruction which causes detachment from 
local culture. Retaining its status as a symbol of authority and modernity (Bigoni et al., 2025b), the English language reinforces socio- 
economic divides by allowing the elite class to distinguish itself from the working class. This is not merely a matter of social prestige: 
the working class, who does not have the opportunity to learn English, is excluded from skilled jobs and is unable to improve its 
economic circumstances. Thus, being privileged over Indigenous languages, the English language perpetuates economic and social 
inequalities and marginalises Indigenous knowledge systems in Pakistan (Ali, 2025).

As noted by Deegan (2019), financial reporting practices in developing countries are likely to differ from developed countries as 
they are influenced by institutional factors such as the rule of law, culture and the social environment. Crucially, the Pakistani equity 
market is underdeveloped, and most businesses rely on banks and financial institutions for funding. This is also due to the significant 
presence of family businesses whose operations are limited to Pakistan and the equity of which is entirely in the hands of members of 
the same family and not traded. Family-owned businesses are a cornerstone of the Pakistani economy and generate almost 80% of the 
country’s GDP; as a result, the alleged improved comparability brought about by international accounting standards (Durocher and 
Gendron, 2011), which enable companies to operate across borders, is unlikely to provide significant benefits to Pakistani investors 
and businesses. Moreover, most businesses in Pakistan are small and often do not have the resources and structure to comply with 
international accounting standards. For instance, the recent implementation of IFRS 9 (Financial Instruments) in Pakistan caused 
significant challenges and inconvenience for those operating in the banking industry. The adoption of IFRS 9 requires banks to 
establish provisions for expected credit losses, which means that Pakistani banks need to establish new systems and models to evaluate 
financial assets and calculate expected credit losses accordingly (State Bank of Pakistan, 2022). Even though banking is one of the most 
advanced sectors of the Pakistani economy, the lack of complete and accurate data and the banks’ outdated recordkeeping systems 
caused significant implementation issues. Moreover, the shortage of skilled professionals in credit risk management and data analysis, 
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who are de facto required to implement IFRS 9, resulted in the hiring of external consultants, which created an undue burden on 
businesses. Despite concern voiced by those impacted by the standard, which led to its deferral (Securities and Exchange Commission 
of Pakistan, 2017), IFRS 9 is applicable from 1 January 2024.

The cultural and social environment of Pakistan is also different from that of the West where globally adopted accounting practices 
were developed. The family structure based on extended families is an important characteristic of Pakistani society and influences 
accounting practices. Social connections are essential to daily life and are also replicated in organisational and business contexts where 
trust relations are more important than financial considerations (Shahzad et al., 2025). Another key trait of Pakistani society is the 
impact of the Muslim religion on everyday life, including business. Consistently, Islamic Finance is important, to the point of having 
contributed to consolidating and protecting a strong Muslim identity in the country (Khan, 2015). Tensions exist between some of the 
cornerstones of international accounting standards and the rules of Islamic Finance. For example, the principle of substance over form 
clashes with Shariah law for transactions should always be underpinned by Shariah principles, not their economic substance. More
over, consistent with this issue, the recording of finance leases according to IFRS would require the explicit recognition of interest, 
which is forbidden by Shariah. The use of discounted cash flow techniques and the recognition of the time value of money may conflict 
with the prohibition of earning interest. Contrary to their aim of improving accountability and achieving economic growth, these 
Western accounting practices open the Pakistani economy to large multinational corporations and sustain the power of global elites 
and their local counterparts (Lassou and Hopper, 2016).

6. Accounting education in Pakistan

6.1. Professional and academic accounting education

The emergence of accounting education in Pakistan cannot be isolated from its colonial history. Following independence, ICAP was 
formed in 1961, which marked a major development for the accounting profession. According to Ashraf and Ghani (2005), the early 
members of ICAP were educated and trained at British professional accounting institutes. After this first phase, prospective ICAP 
members were then trained at local accounting firms and passed locally administered exams. Another Indigenous accounting body was 
set up in 1966, the Institute of Cost and Management Accountants (ICMA). Foreign professional bodies then entered the country, with 
ACCA making its way into Pakistan in the mid 1990s. In 1995 ACCA launched their global online platform and courses and e-business 
services were offered online (Masooma, 2019).

Beyond the few ‘inherited’ from the pre-partition period, the first Pakistani new higher education institution was founded in 1959, 
after which the number of universities in the country grew slowly, so much so that in 1990 only 27 universities operated in Pakistan 
(Higher Education Commission, 2024). Accounting was usually taught as a part of degrees in commerce such as the Intermediate in 
Commerce (ICom), Bachelor of Commerce (BCom) or Master of Commerce (MCom). These degrees included a range of courses from 
disciplines such as Economics, Marketing and Statistics, yet their focus on accounting was sufficient to allow candidates to keep the 
accounts of sole traders, partnerships or be employed in the corporate sector (Saeed, 1992). However, to qualify as Chartered Ac
countant, these commerce graduates were required to undergo further training as well as pass intermediate and final exams set by ICAP 
on subjects including Cost Accounting, Company Law, Taxation, Auditing.

The 2000s witnessed a transformation of the academic accounting education landscape when accounting became an academic 
discipline of its own and specialist accounting degrees were introduced by Pakistani universities. Higher education came to be seen as a 
key means to modernise the Pakistani economy and transform its traditional society into a modern society able to engage with the rest 

Fig. 1. A brief timeline of accounting education in Pakistan.
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of the world. This caused a significant increase in the number of universities, which grew to 56 in 2000 and boomed in the following 20 
years, reaching 269 institutions in 2023 (Higher Education Commission, 2024). At the same time, in the first 20 years of the 21st 
century, enrolment grew from 276.274 students to 2.001.200 students, led by Natural Sciences and Mathematics, Business, and En
gineering (Higher Education Commission, 2024). Despite this growth, only a fraction of the almost 248 million people living in the 
country has access to universities, which are the places where future socio-economic elites are trained. Within the context of Business 
studies, the development of the service sector, especially banking and insurance that had started in the 1990s required new profes
sional figures, including accountants who were to be trained following global trends (Saeed, 1992). Specialist accounting education 
was therefore to serve labour market needs and adopt ‘world class’ practices. Of particular importance was (and continues to be) the 
four-year BSc Accounting and Finance degree which aims to educate students according to international standards and allow them to 
be at the forefront of the global economy as accountants, managers, consultants and financial analysts.

On the other hand, the professional accounting education landscape has also changed in recent decades due to new educational 
structures of local professional bodies such as ICAP, ICMA, and the increasing importance of ACCA (See Fig. 1). ICAP signed an MOU 
with ICAEW in 2007, which allowed the latter to “offer its advanced level tuition in Pakistan for progression of ICAP members to 
ICAEW’s ACA qualification” (ICAP, 2007, p. 10). Shortly after, in 2009, ICMA also entered into a strategic alliance with CIMA, enabling 
the latter to open its first office in Pakistan. As in the case of the UK (Annisette and Kirkham, 2007), a chasm between the accountancy 
profession and universities has traditionally existed in Pakistan. In contrast to other professions, students are not required to obtain a 
university degree to be a qualified accountant. After finishing high school, students may directly opt to become a professional ac
countant, thereby studying and sitting examinations with professional accounting bodies. Thus, while professional accounting edu
cation requires aspiring accountants to study at tuition centres and pass specialist exams, academic accounting education seeks to 
expose students to a learning atmosphere where ideas and knowledge can be exchanged and debated and room is also made for elective 
modules such as Marketing, Entrepreneurship, Economics, and even History, Literature, and Islamic Studies.

The growth of the university sector at the beginning of the 21st century has facilitated the creation of a mutually convenient 
partnership between universities and professional accounting associations. In the 2010s MOU have been signed between universities 
and professional accounting associations which enable university students to acquire exemptions from professional bodies. Thanks to 
these MOU, universities can continue their growth by appealing to students interested in professional qualification, whilst professional 
bodies can further increase their membership and also ensure that accounting is taught by universities in a way that suits their needs. 
Partnerships with professional bodies have therefore become important, as showed by the description of the Accounting and Finance 
programme offered by one the Pakistani university considered in this study: “the vision of this programme is to have multilateral 
collaborations with several local and international accounting and finance bodies so that our graduates can opt for a professional 
certification of their choice, e.g. CIMA, ACCA and ICAP”. Specifically in the case of ICAP students from accredited universities are also 
eligible for a reduced training period of three years as opposed to the four years required for graduates from non-accredited pro
grammes or those entering the profession directly after high school. Especially in recent years, ACCA has also become very popular and 
ACCA professionals have outnumbered CAs in Pakistan.

6.2. Memoranda of understanding and the reconfiguration of the hegemonic bloc

Accounting education, especially by means of MOU and partnerships between local and international professional bodies, has 
strengthened neocolonial arrangements by focusing on Western contexts and priorities. Until the beginning of the 21st century, that is 
before MOU between professional bodies and universities were signed (see Fig. 1), the design of accounting curricula gave a greater 
presence to the socio-economic environment of Pakistan. This is well exemplified by the ‘Educational program handbooks’ designed by 
ICMA in 1994 and 1998 (ICMA, 1994, 1998), which include specific modules on Pakistan’s economic and business environment. One 
specific module focused on the Pakistani agricultural sector, its credit needs, and the case for and against agricultural tax. The Banking 
and Finance module focused on the role and functions of the State Bank of Pakistan in economic development and monetary policy, 
convertibility and devaluation of rupee (the Pakistani currency). Professional accountants were therefore expected to be familiar with 
the Pakistani economy. This is markedly different in the contemporary, post MOU period, when students can get professional qual
ification without sitting any examination that specifically focuses on the local content. ACCA students in Pakistan are allowed to 
practice in the country even if they have studied UK instead of Pakistani taxation.

Changes in curricula have then affected universities too, especially following the signing of MOU in the 2010s, as shown in Fig. 1. 
Prior to the MOU period, the teaching resources, textbooks and examination materials referenced local terminology and practices that 
resonated with Pakistani socio-cultural reality. It was not unusual to find, among required readings for accounting modules, books 
written by local authors and published by Pakistani publishing houses, such as Syed Mobin Mahmud & Co. and Aziz Publishers, 
whereas contemporary modules guides are dominated by work by Western authors and publishing houses, such as Wiley and Pearson. 
Examples and questions were often set within Pakistan: for example, an exam conducted in 1998 asked students to account for the 
following transactions: ‘paid for rickshaw fare − Rs. 77’, ‘paid for bus fare – Rs. 12’ and other similar ones. It is important to note how 
the local currency (Rs.) was used instead of the dollar or pound, which is more common in the post-MOU period, as shown in Section 7. 
Moreover, rickshaw used to be a common mode of transport in Pakistan and an integral part of the local culture and life. At one of the 
universities included in this study, final assessment for an accounting module included a project where students were required to select 
and analyse the annual report of any local public company. In addition, the module slides demonstrate how students were encouraged 
to interview the top management of the chosen business and prepare a report explaining if and why an investor should consider such 
company. However, from 2013 the university started signing MOU with various professional bodies, following which the focus shifted 
towards the content designed by Western accounting bodies. This was also confirmed by Educator 4, who works for this university, 
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who stated: “we target that our graduates will serve the industry and corporate sector, so most requirements are coming from In
ternational Accounting Standards. We are aligned internationally … Small and medium enterprises, which are dominant in Pakistan, 
are deeply disconnected with the accounting curricula that we teach”.

Beyond MOU, hiring pipelines connecting universities and large Western companies have assisted in instilling in students the 
primacy of the West and the desirability of work abroad. As noted in the annual report of a university: “2005–2006 proved to be yet 
another successful year for the Career Development Office with regards to the job placement of [graduates]. International organisa
tions including McKinsey Dubai, Deutsche Bank London and TELUS Mobility Canada came to [university name removed] for the first 
time this year … A new methodology was also introduced through organisations that hired students through online advertisements 
such as Citi Bank Group, New York, Bank of America, New York and Intel, Malaysia”. Similarly, within professional accounting ed
ucation, the ICAP annual report 2011 noted key changes in education and training which aimed to “strengthen our claim for inter
national recognition” and “facilitate international mobility of our members” (ICAP, 2011, p. 24).

The creation of this hegemonic bloc has impacted the way in which accounting education is delivered in higher education in
stitutions. As it will be shown in Section 7, the development of accreditation-driven curricula has resulted in teaching strategies that 
overwhelmingly focus on international practices, most especially IFRS, and on the technicalities of accounting. This popularises an 
understanding of accounting as a neutral practice which is readily adaptable to any socio-economic context, with investors as its main 
users and its goal the equivalent of ensuring profit maximisation. This focus on practices and beliefs that are typical of Western 
capitalism enables the silent importation of values that may conflict with those of Pakistan. This include the commercial and indi
vidualistic focus that is typical of the West, which can collide with Muslim values and the primacy of family ties, which is important in 
Pakistan. At the same time, current teaching arrangements may unconsciously push students to embrace foreign values as their 
teaching materials focus on the reality of the West and developed countries whilst the Pakistani economy and local case studies are 
largely overlooked.

The fact that Accounting and Finance programmes are delivered entirely in English further contributes to such process by pre
senting English as ‘the language of business’, which displaces Urdu and prevents students from mastering accounting technical jargon 
in their native language. Some of the words which are now an essential part of the international accounting lexicon, such as ‘cashflow’, 
‘depreciation’ or ‘current/non-current assets’ do not even translate properly into Urdu. This may create a barrier preventing ac
counting graduates from engaging properly with local businesspeople, especially in small and medium enterprises, who are not fluent 
in English. Under these circumstances, it is perhaps unsurprising that, despite openly aiming at developing a new class of professionals 
who can support the development of Pakistan, the collaboration between universities and professional bodies has not significantly 
increased the supply of accountants available for the local economy, with many professionals moving abroad (Masooma, 2019).

7. Accounting education and neocolonialism in Pakistan

7.1. Policymakers as an extension of political society

Although they are not part of the apparatuses of the state, policymakers enjoy powers that derive from the state’s coercive abilities 
(Cooper, 1995), such as in the case of auditing financial statements the publication of which is a legal requirement. In Pakistan, ac
counting bodies such as ICAP enjoy authority as they can exert significant influence on financial reporting and are often able to 
mobilise mechanisms of reward and punishment that are typical of institutions which are part of political society (Gramsci, 1999). 
Among such mechanisms are accreditation protocols with universities, which enable professional bodies to influence the delivery of 
accounting teaching in such institutions. Accreditations are often an important means for universities to attract students and, hence, 
have an impact on their income.

As a result, policymakers, although mainly responsible for professional accounting education, through MOU with several local 
universities, have become able to infuse academic accounting education with their understandings. Policymaker 8 explained that the 
course content in accredited universities “should match 80% of the ICAP syllabus, and we have also guided them on examination 
standards and paper checking”. This appears a memory lapse for MOU state that the content of relevant subjects “should match at least 
70% with that of the prescribed syllabus and learning outcomes of all papers of Pre-Requisite Competencies and Certificate in 
Accountancy and Finance of the Institute” (ICAP, 2024). Nevertheless, it is clear how, similar to Western universities, professional 
bodies exert significant influence on curriculum design in accredited institutions. Moreover, MOU give professional bodies, especially 
ICAP, a foothold in universities since for accreditation purposes it is essential that “at least two faculty members, fulltime or adjunct, 
are members of the Institute” (ICAP, 2024). Such influence is seen as a very positive fact by policymakers, so much so that Policymaker 
6 regretted how “still many universities don’t bother to show their curriculum to us and get an evaluation”.

As noted by Howcroft (2017), by offering exemptions for accountancy exams, professional bodies and practitioners influence the 
work of educators and induce them to teach what they consider as appropriate and relevant. Educator 4 observed: “accounting 
programmes at universities are now very specialised, so the gap with professional accountants is minimal. We both focus on exam 
techniques and train students in a similar manner”. Thus, accreditation protocols lead educators to imitate not only the content laid out 
by professional bodies, but also their assessment strategies. Moreover, it appears that being accredited by professional bodies is also 
needed to enhance the perceived quality of the education offered by a university: “if universities don’t follow the ICAP, the ACCA or the 
ICAEW when developing curriculum, they are not considered good universities” (Educator 2). Not only does accreditation have a direct 
positive impact on a university’s financial performance by helping to attract students interested in a career in professional accoun
tancy, but also on its overall prestige, which is another means to increase enrolment. Nevertheless, such rewards can be coupled by 
‘punishment’ in the form of withdrawal of accreditation if student performance is deemed unsatisfactory. The performance in 

W. Awais and M. Bigoni                                                                                                                                                                                             Critical Perspectives on Accounting 103 (2026) 102842 

10 



professional examinations of students from accredited universities is carefully monitored, and if students from a specific institution 
consistently underperform, such university can lose its accreditation with ICAP (ICAP, 2024).

Despite the advantages in terms of student recruitment they bring about, accreditation protocols have the potential to “[prevent] 
educators from carrying out their social responsibility and acting in the best interests of society as a whole” (Howcroft, 2017, p. 46). 
Some educators are mildly critical of the influence of professional bodies and accreditations on accounting curricula. Educator 5 
understood the importance of an Indigenous approach to accounting that allows students to understand local socio-political and 
economic circumstances. However, they note that holding existing accreditations takes precedence: 

to incorporate the local atmosphere, we sometimes give out projects to students [which are worth] around 10% of the final 
grade. They have to write up reports or undertake group projects, which gives them a bit of local flavour. However, this is no 
more than 10% because for exemptions, we have to follow at least 70% of the content [set out by] professional bodies, and our 
exams should also follow their pattern. So, we are bound in that sense.

Nevertheless, this criticism is mostly focused on which technical content should be included and when, whilst the need to abide by 
the expectations of professional bodies is not questioned. Educator 7 noted that: 

ICAP wants us to teach partnership accounting in the first accounting course. I said that’s a waste of a good week in the course 
because partnership accounting is very specialised accounting and irrelevant at this stage. Similarly, there were two, three other 
topics that the ICAP mandated us to teach to get exemptions. Some requirements make sense, some do not. And in Pakistan, 
being accredited is a big deal, so what can I say?

The influence of professional bodies on accounting education is further reinforced by faculty profiles. Pakistani universities largely 
depend on professional accountants for the teaching of accounting courses. As noted by Educator 1, “most of the adjunct faculty are 
accountants, working in the market and when they come here to teach, they have extensive industry experience”. Although industry 
expertise is valuable in providing students with a ‘hands on’ experience, educators with no academic background may not fully 
appreciate how “the aims and requirements of university education are different from those of professional exam tuition” (Gebreiter, 
2022, p. 12).

The importance of accreditation protocols is confirmed by some students. They were enthusiastic about accreditation protocols and 
how their degree would enable them to acquire a professional qualification, which is instrumental to seeking a job abroad. Student 10 
mentioned that “our course is ACCA recognised. There are 13 papers in ACCA, and after this degree, we will just take 4 additional 
exams and be ACCA certified. The books we study are also from ACCA. And you know with ACCA, we can work anywhere globally”. 
Similarly, Student 3 exclaimed: 

because of the degree, I am already pursuing Chartered Accountancy. The combination is very nice as I have exemptions till the 
CAF [Certificate in Accounting and Finance] level from ICAP. After finishing my degree, I will move to the advanced level 
courses and will start practicing with a firm … And once we have a Chartered Accountant certification, the whole world is open. 
Many of my seniors are already working in Dubai, Qatar and the UK.

Influence exerted by professional bodies as an extension of political society means that the latter have been able to co-opt crucial 
civil society institutions such as universities in the creation of a bloc (Gramsci, 1999) which has the potential to transmit to future 
accountants a specific understanding of accounting. This enables the spread of values which end up being taken for granted by 
students.

7.2. Building hegemony: accounting and common sense

As noted by Cooper (1995, p. 176, emphasis in original), “many of the central postulates underlying accounting are conceived as 
being natural and transhistorical rather than the products of a very specific historical development”. In contemporary society, ac
counting is normally perceived as a value free technique which merely records economic ‘facts’, whilst its interrelations with 
neoliberal forms of capitalism are overlooked (Sikka, 2001). In the West, such a view is furthered not only by standard setters and 
professional bodies, but also by educational institutions (Moore and Rao, 2024; Sikka et al., 2007) and has become the ‘natural’ way of 
thinking about accounting: it has become part of people’s common sense. Accounting is therefore associated with desirable concepts 
such as efficiency, effectiveness, value for money and must serve the interest of capital markets to ensure the optimal allocation of 
capital, which allegedly benefits everyone in a society (Gray, 2010). This ‘commonsensical’ understanding of accounting has material 
effects for it denies a presence to alternative views and hinders accounting’s ability to serve society in ways that are not limited to 
catering to the needs of financial markets and multinational corporations (Carnegie, 2021; Carnegie et al., 2022).

Consistent with such traditional understandings of accounting, Pakistani policymakers stressed how accounting numbers have the 
same meaning across borders. By subscribing to the view of accounting as a neutral, objective and universal practice, policymakers 
emphasise how the role of accountants is the same everywhere and therefore create space for the importation of Western accounting 
practices. To them, the main goal of accounting and accountants is enabling business to operate globally. According to Policymaker 8: 

business has no region and no religion. Business is business. There is no difference between a business in the UK or in Pakistan. 
So, there is no question that these standards or these accounting principles are for the UK and these for Pakistan and these for 
another country. When a standard is formed, it is worldwide. Accounting is the same everywhere!

Similarly, other policymakers emphasised the importance of a standardised accounting system owing to the globalisation of capital 
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markets and cross-border activity of multinational companies. The development of a common set of standards which allows businesses 
to operate internationally takes precedence over local needs and circumstances. This is even believed to be essential to maintain order 
in world economy: “a universal accounting system is very important. If Pakistan designs its own accounting system or makes its own 
standards, the world will go crazy. Next day, Nigeria will come up with its own. The following day, Sri Lanka will come up with its own. 
The world will just go crazy then. What will multinational companies do?” (Policymaker 7). Such an approach disregards the problems 
of applying accounting practices developed elsewhere to local contexts and reproduces hegemonic tendencies (Hopper et al., 2017).

This does not mean that policymakers deny the existence of peculiar challenges in Pakistan that should be reflected in accounting 
practices. Nevertheless, in their view, the goal of accounting is not catering for local specificities but allowing multinational companies 
and international investors to operate everywhere. Consistently, after noticing the existence of features of Pakistani business that are 
not captured by international accounting standards, Policymaker 2 exclaimed: “if we start to incorporate the Pakistani traditions, then 
there will be no comparability”. Policymaker 1 further noted: “we have some of our own disclosures in financial statements which are 
very different and even more [disclosure requirements] than in the UAE, but generally we have adopted 95% of the international 
content without any amendments”. It appears that in developing societies some internal forces call for a long-term integration of the 
local economy with the global economic system, which further reproduces the unequal relationship between rich and poor countries 
(Bakre, 2014; Boussebaa, 2015; Venugopal, 2015). Accountants serve as the ‘agents’ of new imperialism (Boussebaa, 2015) as they 
“promote myths of a coherent body of knowledge” (Bakre, 2006, p. 294) and establish the financial infrastructure that allows Western 
capitalists to exploit developing countries.

Policymakers are therefore aware that Pakistan is ‘importing’ accounting practices, but see such process as natural, inevitable and 
even beneficial. When inquired about developing Indigenous accounting mechanisms to cater for the peculiar needs of Pakistan, 
Policymaker 5 replied: 

whoever is in power influences the system, and this happens throughout the world. … this is naturally by design. A country like 
Ghana will not be working on financial reporting or making their own standards. They will not use their scarce resources on 
financial reporting as they have other issues. Similarly, in Pakistan, we have electricity problems, water problems, how can we 
utilise resources to develop our own financial reporting framework? Nobody even thinks about an original thought in ac
counting or financial reporting.

Policymakers therefore believe that adopting practices from the West is unavoidable for developing countries as they lack the 
resources to develop their own standards. Since accounting calculations and practices are contributing to the unequal distribution of 
wealth globally and socio-economic crises (Morales et al., 2014; Sikka, 2008), policymakers de facto depoliticise accounting and, in 
doing so, contribute to reproducing its meanings and consequences. In the view of policymakers, not only is importing accounting 
practices from the West essential to enabling developing countries to employ their limited resources for pursuing more pressing goals, 
it is also beneficial given the quality of such practices, which have been developed by highly experienced professionals. Nevertheless, 
the presence of such professionals has also other implications. Policymaker 5 noted how at the time of the interview: 

in the board of ICAP, we have two partners from EY, one from PwC, one from KPMG, one from Deloitte, one from Grant 
Thornton and so on. So, you see all the strong professionals in ICAP who decide on policies are from big firms. They have a very 
strong connection with the international business community. They have a say, they have a voice and then they have influence.

Thus, in their role as partners of these firms, such professionals exert considerable influence on the adoption of Western accounting 
practices and propagate the mechanisms of wealthy and industrialised economies (Annisette, 2000; Boussebaa, 2015; Hopper et al., 
2017; Lassou et al., 2019). With standard setting in the hands of representatives of multinational companies, there is little scope for the 
adoption of Indigenous accounting practices.

The close relationship between professional bodies and universities has also an impact on how accounting is understood and 
teaching delivered. Similar to the arguments presented by policymakers, most educators in Pakistan see accounting as a neutral 
practice which has no links with the specific socio-economic context in which it is used. Educator 6 observed that “accounting is the 
same [everywhere] and since we use IFRS, we are at par with the global world”, whilst Educator 1 stated: “it’s the same set of financial 
statements, same way of calculating ratios, so when we are teaching, we are giving students a global perspective”. This conception of 
accounting as an uncomplicated set of techniques which need to be mastered to become an accountant translates into a focus on the 
technicalities of accounting in lectures and examinations. As a result, several educators choose to focus on the “tips and tricks to pass 
exams” (Educator 4).

This understanding of accounting has become part of many students’ common sense as they conceive of accounting as the “lan
guage of business” (Carnegie et al., 2022, p. 71), and the role of an accountant that of providing “suggestions to the company and bring 
[ing] more profits” (Student 12). Student 2 in this regard stated: “my interest in an accounting degree was to make my family business 
grow and keep a good check and balance on accounts. And I think it has helped me in that sense through teaching various accounting 
software”. Unsurprisingly, since they have been exposed to teaching which mostly focused on the technicalities of accounting, these 
students seek out ‘definite truths’ (Roslender and Dillard, 2003) which they can apply in space and time. This is confirmed by how they 
think teaching should be delivered. In an echo of what has been claimed by many policymakers and educators, these students believe 
that “accounting is more or less similar in the entire world” (Student 7). Consistently, “the teacher has to teach IFRS. There is not much 
room to deviate” (Student 8). In the view of these students, the teaching of accounting should focus on providing the ‘right answers’ 
which apply to the world of business. Under this understanding of accounting, the socio-economic context in which it operates seems 
irrelevant: “accounting is more of a specialist subject and very number-centric, unlike social science courses. I am not sure what you 
mean by the role of accounting in society” (Student 7). At the same time, some students believe in the quality of Western accounting 
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practices, which have been developed by highly qualified individuals, hence they are necessarily useful and adequate for Pakistan: “I 
don’t think accounting needs to be Pakistan-specific … I mean, the accounting standards that we apply right now have been designed 
very carefully by the international board, so should be appropriate in Pakistan” (Student 3). As a result, original, Indigenous practices 
are not needed when standards are set by competent international bodies which benefit all countries. By confining accounting to its 
technical aspect, these students fail to recognise the wider impact of accounting and how it may contribute to the socio-economic 
environment of Pakistan.

7.3. Hegemonic internationalisation

With the understanding of accounting as a neutral, highly technical practice which needs to be the same worldwide becoming part 
of the common sense of those involved in accounting education in Pakistan, it is only natural that curricula will have to be informed by 
‘international’ practices. This means that hegemonic beliefs incorporated in Western accounting practices make their way into 
Pakistan, and, at the same time, individuals, especially students, end up being alienated from their native environment and seeing the 
West as a reference point.

The importance of following international standards is confirmed by Policymaker 6: “the curriculum has to follow international 
accounting standards and whatever is happening globally because our accountants work outside Pakistan too. Many accountants move 
to the UK as there is a lot of scope there, some go to the UAE and Qatar”. Since the interests of policymakers and representatives of the 
Big Four are skewed towards the West, it is natural that accounting education policies devised by them will reflect foreign and not 
Pakistani priorities. Since to policymakers the main goal of accounting is promoting globalisation and international business, equally 
the goal of professional accounting education should be ensuring that students can master ‘international techniques’ and work in the 
West. Policymaker 3 argued: “in the UK, there is a lot of scope for Pakistani Chartered Accountants because of their technical 
knowledge. They want people who have technical skills and can apply the IFRS”. Inherent in these arguments is the belief that ac
counting students must fulfil the requirements of the international economy, not Pakistani economy. Policymaker 8 proudly 
exclaimed: “there will not be a single case where a Pakistani chartered accountant failed in the UK or somewhere else”. Similarly, 
Policymaker 9, a Big Four partner, noted that “if there is a shortage of workers or if there is a busy season in let’s say [names their 
company] UK, we will send them accountants from Pakistan. And this is because we have followed their standards and content and our 
accounting students are qualified enough to work in the UK without any hesitation”. Succeeding abroad becomes the ultimate test for 
young Pakistani accountants, of which policymakers are proud. The socio-political, cultural and economic environment of Pakistan is 
disregarded as students are trained to be ‘global accountants’ (Kaifala et al., 2019). The success of training programmes in Pakistan is 
measured by their ability to generate ‘recruits’ who can perform even in the highly competitive Western world. The success of an 
accountant themselves depends on their ability to become one of the ‘other’, the former colonisers (Fanon, 1967).

Since professional bodies have exerted significant influence on universities, these institutions too adopt teaching practices which 
focus on international practices and issues. Educator 2, in this regard stated:

I have almost 22 years of experience, and I have never encountered any book or case study that specifically deals with the way in 
which accounting is practiced in Pakistan. There is no accounting literature in Pakistan that focuses specifically on the socio- 
political perspective that you have asked about. In fact, the approach to accounting education in books, sometimes, even 
contradicts the local environment
… All the resources we have within accounting education are from developed countries like the UK or the US.

Though conflicting with the local culture, Western pedagogic resources shape and influence accounting higher education in 
Pakistan. This was confirmed by Educator 6: “at the MBA level, we teach some local cases, but in the undergraduate ACF [Accounting 
and Finance programme], we mostly have international textbooks. We should work on having our local Pakistani textbooks”. These 
observations were echoed by Educator 4: “we could argue that accounting teachers pick Western books and teach them chapter by 
chapter. They miss the local touch”. In this manner accounting education acts as a conduit for the dissemination of Western values and 
principles and legitimises neocolonial arrangements. Foreign influence on teaching delivery is not limited to the presence of Western 
books but extends to the use of specific case studies in class. Educator 3 explained that “the case studies available to us are from 
international publishers. We follow Harvard Business School, Ivy Publishing, and they look at the global perspective and management 
style”. Case studies have the potential to promote finer-grained learning by focusing the attention of students on real-world issues. 
Nevertheless, if such case studies are mostly developed based on global companies, especially those headquartered in the US, they end 
up promoting ‘Americanism’ across the globe (Kumar, 2019). Instead of enabling students to understand the role of accounting in 
Pakistan, higher education further distances students from their native contexts and accustoms students to international environments.

The analysis of module guides and degree handbooks confirms the hegemonic presence of learning materials that are focused on the 
reality of the West. These resources further affirm how the aim of accounting education is to “develop world-class competencies” and 
“acquire global thinking and leadership traits”. Prescribed resources consist of textbooks produced by professional accounting bodies, 
especially ACCA. Other textbooks include Weygandt, Kimmel and Kieso’s Financial Accounting: IFRS Edition and Drury’s Management 
and Cost Accounting, which are widely used in the US and the UK. These resources rarely focus on issues that are specific to postcolonial 
societies. Through claims to ‘false universalism’ (Nguyen et al., 2009) students are trained to identify with the Western financial 
environment and its capitalistic culture and ultimately serve as raw materials in Western economic markets. Moreover, the outline of 
an accounting module offered at one of the universities stated: “whether you watch analysts on CNBC or read articles in the Wall Street 
Journal, you’ll hear industry experts insisting on the importance of doing your homework before investing in a company … This course 

W. Awais and M. Bigoni                                                                                                                                                                                             Critical Perspectives on Accounting 103 (2026) 102842 

13 



is an answer to these questions by providing a succinct yet advanced overview of financial statement analysis”. The description shows 
how Western institutions such as CNBC and Wall Street are the ‘natural’ sources of information for all accountants and encourages 
students to follow the latest developments in the global world. Whilst it is important that students engage with world economy and are 
informed of international accounting developments, an Indigenous approach would have also connected students to local challenges 
and circumstances. A range of Pakistani accounting and finance journals and newspapers could have been mentioned in the module 
guide, such as the Profit by Pakistan Today, the Financial Times Pakistan or the Pakistan & Gulf Economist. Giving priority to Western 
media legitimises the supremacy of advanced capitalist countries and overshadows local events and values.

This focus on international curricula clearly has an impact on career choices. Student 12 was happy that thanks to a focus on 
international practices “we can also go abroad”; equally, Student 8 did not “plan to stay in Pakistan long term”. At the same time, 
Students 3 and 10 manifested their enthusiasm for the possibility to work abroad thanks to professional qualification and mastering 
international techniques. Hence, as opposed to the local context, students are concerned with the international environment and aim to 
“seek accountancy work elsewhere, particularly in the developed world” (Kaifala et al., 2019, p. 2128). In their view, accounting 
education, having equipped them with enough technical and numerical knowledge, plays a crucial role in the process (Moore and Rao, 
2024; Sikka et al., 2007). Accounting education seems to have alienated these students from their native soil and provided them with a 
platform to assimilate into the societies of colonisers.

7.4. Sites of resistance and counter-hegemony

Despite attempts at spreading a specific understanding of accounting and the role of accountants in a society, some students 
expressed dissatisfaction with their accounting curricula, especially in terms of how they do not play a transformative role in the 
accounting framework of Pakistan. Understanding how accounting is much more than just a technical and neutral practice (Carnegie 
et al., 2022), they called for accounting curricula to be broadened. Student 5 in this regard stated: “we haven’t looked at how ac
counting impacts basic livelihoods and populations. Our courses were based more on technical concepts. So, we haven’t focused on 
societal aspects”. These students are not only interested in the rules which accountants have to follow, but also on the use of accounting 
practices in society: “I know how accounting is being used to legalise corruption. How is our ex-prime minister putting wealth in the 
banks of Dubai and London? How are normal small shopkeepers having billions of rupees in their accounts? They have used accounting 
to create fake entries” (Student 1). Acutely aware of the reality in which they live, these students are not passive recipients of in
formation who meekly conform to a technical and decontextualised approach to accounting.

Importantly, some students appeared dissatisfied with the Western approach to accounting and called for an Indigenous perspective 
that could contribute towards the betterment of socio-economic circumstances in Pakistan. To Student 9: “the accounting degree 
should have explained how I am accountable to Pakistan. This accountability should be inculcated in every student. The degree should 
come with a responsibility to Pakistani society. But sorry to say, the reality is totally opposite. There was no focus at all on local 
problems”. At the same time, students reject identification with the West which is often inculcated in less obvious and even banal ways, 
including by means of teaching examples and in-class exercises. Student 4 lamented how questions were often set in foreign countries, 
to which Student 11 added: 

even the examples we did were Western. Not a single question had a Pakistani name or a Pakistani context. The questions were 
like ‘John borrowed £500′ or ‘Peter paid $50 into the bank’. Why can’t it be a local name? Why is my name [name of student 
omitted] not in here, and it’s a pretty common Pakistani name.

Such observations suggest how these students have not embraced a ‘global’ identity and engage in creating a counter-hegemony to 
the colonial narrative. Despite being consistently exposed to Western norms, they remain connected to their local realities and aim to 
transform the socio-economic circumstances of Pakistan. For instance, Student 9's realisation that the “degree should come with a 
responsibility to Pakistani society” suggests that they have not been moulded consistent with the aims of the ‘hidden curriculum’ 
(Wong et al., 2021), which seeks to turn students into raw materials for international capitalism. Similarly, asking “why is my name not 
in here?” indicates that the student has not been taken over by the inferiority complex that is “inherent in the logic of colonialism” 
(Mann, 2004, quoted in Davie and McLean, 2017, p. 933). Instead, the student resists and demands representation of local culture, 
values and their own Pakistani identity, which currently is invisible within accounting education.

These students have not simply been vocal against the inculcation of foreign priorities but have shown to be prepared to act as well 
in the interest of their country. They sought connections with “local industries so we can see real life scenarios and contribute towards 
accounting in Pakistan” (Student 9). Student 5 mentioned how “[students] have set up clubs and societies that help businesses. I, 
myself, am a part of a club where we reach out local businesses and ask them if they need any help”. Therefore, these students are not 
necessarily attracted to multinational companies and seek to connect with local communities and small businesses. Instead of inter
nalising Western values, they aim to contribute to local society. Student 6 suggested that: 

we should also learn about public policies in Pakistan. Last week, I attended this event in Islamabad with the assistant economic 
advisor of the Ministry of Finance … All the big firms like Nestlé, Engro and Reckitt Benckiser come for recruitment in the final 
year but we have no knowledge if we want to work in the finance or economic affairs [departments] of Pakistan.

According to Hopper (2013), a gap between academic education and professional training in accounting may be desirable, for the 
ends and constituencies of each do not necessarily overlap. Some students critiqued the university-profession relationship which is 
increasingly important in Pakistan. These students were dissatisfied with how the curricula, examination style and teaching meth
odologies in universities mimic those of professional bodies. Student 4 stated: “if you personally ask me, I will never do Chartered 
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Accountancy. Why would I come to university if I wanted to do Chartered Accountancy?”. Further criticism is provided by Student 11: 
“when I study, I go to YouTube lectures of ACCA and I feel that I am all prepared. Why come to university then? … Many times, the 
exams that we have are [very similar to] those of the ACCA. So, if I can do the past papers I will get a very good grade. Why am I paying 
so much to the university?”. Opposing how universities have been colonised by professional bodies (Gebreiter, 2022; Howcroft, 2017), 
these students demand higher education to differentiate itself from professional accounting education. Student 6, who switched from 
professional to academic accounting education, shared their experience: “in accounting specifically, there is nothing very different. 
Yes, the [university] environment is a bit better but content-wise, I haven’t found something very new or innovative in the exams, 
courses or how teachers teach. They have the same approach to ensure that students pass the exams!”. Professional bodies should 
collaborate with universities to meet socio-economic demands (Yapa, 2000), but this collaboration should not degenerate into 
domination where professional bodies simply dictate course contents. In the case of Pakistan, the accreditation schemes have not 
specifically increased the supply of accountants or enabled students to better understand the local economy.

8. Discussion

Universities in Pakistan have become part of a hegemonic bloc consisting of political and civil society actors such as large 
multinational firms, international institutions, and professional bodies. Table 1 shows the functioning of this bloc, and how different 
actors leverage their sources of authority in the reproduction of hegemony, along with the conditions that would need to be met for 
promoting resistance to this process. The hegemonic bloc, by means of indirect coercion and the consent of students, enables the 
maintenance of existing structures and understandings in the accounting education system of Pakistan, which prioritise the values and 
needs of the West.

Pakistan has been implementing neoliberal reforms mandated by political society organisations such as the WB and the IMF in 
return for funding, through which Western market values have made their way into the country. Policymakers further spread such 
values. They are at the forefront of the accountancy profession and are members of influential professional bodies, especially ICAP (See 
Appendix 1). Hence, they represent the dominant group in the accounting landscape of Pakistan. As explained by Policymaker 5, 
policymakers hold significant economic and social power for they “have a very strong connection with the international business 
community” and “have influence” (see also Table 1). Policymakers are de facto part of the political society of Pakistan as they can 
shape the accounting practices adopted by businesses operating in the country by being members of ICAP, the standard setter in the 
country. Although they cannot directly impose specific practices on universities, they mobilise mechanisms of reward and punishment 
by conferring or withdrawing accreditation based on student performance and module content alignment (ICAP, 2024), which has a 
significant impact on universities’ ability to retain their elite status and attract students.

Policymakers are employed by large multinational accounting firms and therefore are influenced by the value system of such 
organisations, which they help to import in Pakistan. In doing so, they also help their organisation to reinforce their presence in the 
country by spreading practices the application of which requires the expertise brought by large accounting firms, as the adoption of 

Table 1 
The hegemonic bloc.

Actor Source of authority Mechanism for reproduction 
of hegemony

Potential for resistance Theme

International 
financial 
institutions

Financial and 
political power

Funding conditionalities − Hegemonic 
internationalisation

Pakistani 
government

Political power Implementation of neoliberal 
reforms

Reconfiguration of international relations Hegemonic 
internationalisation

Large international 
firms

Financial power Hiring pipelines and diffusion 
of ‘international’ techniques

Change in demand in local market Hegemonic 
internationalisation  

Building hegemony: 
accounting and common 
sense

Professional bodies Standard setting 
(ICAP)  

Control of access to 
accounting 
profession

Accreditation protocols Awareness of focus on foreign practices, but 
resistance unlikely

Policymakers as an extension 
of political society  

Building hegemony: 
accounting and common 
sense

Universities Cultural prestige  

Education of future 
elites

Exemptions through focus on 
‘international’ techniques

Students’ request for broadening accounting  

Educators’ awareness of strong focus on 
foreign practices and attempt to incorporate 
in part local context

Building hegemony: 
accounting and common 
sense  

Hegemonic 
internationalisation  

Sites of resistance and 
counter-hegemony
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IFRS 9 has shown. Believing that “business has no region and no religion” (Policymaker 8), policymakers do not question the existing 
global order and the dominance of Western economic principles. At the same time, as they advocate the importance of a “universal 
accounting system” (Policymaker 7), they diffuse Western ideologies which alter the ‘common sense’ (Gramsci, 1999) of accounting 
actors by popularising the view that the culture, language, social and moral norms of Western countries enshrined in accounting 
practices are superior and worthy of emulation (Bakre, 2014). Particularly within accounting education, they emphasise the impor
tance of international accounting standards, and reinforce how these standards lead to quality financial information and should be 
uncritically adopted for the development of Pakistan.

Educators are not part of the dominant group as they do not possess the same authority and connections of policymakers. 
Nevertheless, by working in institutions which are traditionally associated with freethinking and the creation of new knowledge, they 
enjoy social prestige and play a part in the education of students. They often act as ‘traditional intellectuals’ (Gramsci, 1999). They 
constitute the connection between political and civil societies by enabling the values and beliefs promoted by policymakers to make 
their way into civil society. By following international textbooks and texts prescribed by professional bodies such as ACCA and ICAP, 
they function as “the soldiers and the picket captains of the ruling class in the battle of ideas” (Bodenheimer, 1976, p. 23). To Gramsci 
(1999), traditional intellectuals do not necessarily share the ideology of the dominant group. However, they de facto propagate ideas 
and ways of thinking that are essentially conservative (Femia, 1987). Many educators believed in the neutral and universal nature of 
accounting as a practice which faithfully represents economic reality and is independent of the context in which it operates. They may 
not aim to be supportive agents in maintaining the neocolonial hegemony, yet by teaching accounting in a way which emphasises the 
beliefs of the Western world, they act as ‘functionaries’ of policymakers and perform important ‘subaltern’ functions (Gramsci, 1999). 
Their role of traditional intellectuals emerges even when some of them criticise existing arrangements in accounting education, such as 
the reproduction of content developed by professional bodies or the use of Western textbooks, but conform anyway.

Students are the most numerous group and the recipients of content developed by the other groups. They may be seen as the 
‘subordinate’ group who usually commit to the established social order (Bates, 1975) and believe that identifying with the commercial 
culture of the West is in their best interest as well as that of Pakistan. By being passive recipients of value-laden content, they enable the 
reproduction of the colonisers’ system of representation (Fanon, 1967) and downplay their own culture, ideas and values. As argued by 
Femia (1987), sometimes an individual consents because they perceive no realistic alternative. To these students, the only option is to 
follow the accounting practices laid down by the Western capitalist world as their accounting education has offered them no valid 
alternative. In the future, these students may seek employment in the Western world, thereby depriving the local economy of valuable 
human resources. Should they decide to stay in Pakistan, they will serve as accountants, corporate managers, tax advisors and financial 

Fig. 2. The reproduction of neocolonial hegemony in accounting education.

W. Awais and M. Bigoni                                                                                                                                                                                             Critical Perspectives on Accounting 103 (2026) 102842 

16 



analysts in multinational firms and will continue to imitate Western structures and ideologies that do not serve the needs of Pakistan. 
Through their technical knowledge of accountancy, they may end up legitimising the processes of capitalist expansion (Chiapello, 
2017). Some of them may even rise to positions such as accounting policymaker, representative of a multinational company, head of a 
committee, or senior advisor to the government, and will hence be part of the ‘new global elite’ (Bakre, 2014) and reproduce the 
dependency relationship between Pakistan and the Western world.

Fig. 2 focuses on accounting education within the hegemonic bloc and summarises the way in which the latter sustains neocolo
nialism in Pakistan and how the main accounting actors de facto contribute to such process. Policymakers disseminate a decontex
tualised perspective of accounting that pays scant attention to the Pakistani context whilst, in doing so, import meanings from the 
West. Educators, by adhering to these policies, train students to the needs of the Western world and prepare them to serve as raw 
material in their capital markets. By corroborating the knowledge transmitted to them, students become isolated from their native soil 
and accept the “moral authority and legitimacy of the very institutions that [oppress] them” (Bakre, 2014, p. 560). In such a manner 
accounting education serves an invisible neocolonial instrument which is “no weaker than the power of guns and strikes” 
(Bodenheimer, 1976, p. 23).

Although this looks like an inescapable process, the system which seeks to cement the hegemony of the West has in it the seeds for 
its change. Some students critiqued Western influence within accounting education and did not necessarily embrace the ‘global 
identity’ imposed upon them. In contrast to policymakers, educators and other students, they held a different perspective of accounting 
and called for a transformation of accounting practices so that they become more relevant to the Pakistani context. In Gramscian terms, 
these students may be conceived of as potential ‘organic intellectuals’ who are able to “bring into being new modes of thought” 
(Gramsci, 1999, p. 141). Viewed as ‘seeds of resistance’ (Gilbert and Everett, 2023) to established arrangements, they do not bend to 
the alleged superiority of the West and are conscious of how accounting mechanisms in Pakistan should reflect the latter’s needs. They 
feel that they are mainly accountable to their own country, not international financial markets, and should contribute to its devel
opment. Many of these students engaged in micro-level initiatives such as forming clubs and societies and reaching out to local 
businesses to explore accounting from their perspective.

Gramsci (1999) underlines the importance of taking advantage of the contradictions that are present in hegemonic structures and 
create opportunities for resistance and counter-hegemonic practices. The increased focus on international techniques and their 
attendant focus on profit maximisation and efficiency at all costs is likely to affect the very institution which propagate such tech
niques, namely universities. Such process of marketisation and commercialisation is already well underway in many Western uni
versities (Maran et al., 2023). This means that, to maximise enrolment and income, universities will have to listen even more carefully 
to student needs. As a result, if more socially conscious students as organic intellectuals voice their desire to focus more on the specific 
circumstances of Pakistan, this may fuel educational reform. Further contradictions can stem from the fact that many Pakistani 
universities require Accounting and Finance students to choose among several elective modules, which include History and Islamic 
Studies. These modules are less imbued with Western principles and make students aware of the unique features of their society and its 
colonial past, which may further help to reinforce students’ social consciousness. Knowing the history and values of one’s society can 
be a potent tool in challenging taken from granted assumptions which have become common sense, and help students to appreciate the 
partisan values that are enshrined in current accounting practices (McBride et al., 2025). Moreover, the dissatisfaction with the lack of 
focus on Pakistan shown by some educators can be leveraged in changing teaching practices to give Pakistan and its environment a 
greater presence, even if the strong link between universities and professional bodies is likely to remain a major stumbling block.

However, “the role of the intellectual is to be a permanent persuader, an educator of civil society, and in some cases, an organizer of 
new productive, legal, and cultural systems” (Gilbert and Everett, 2023, p. 4). Thus, to become real organic intellectuals, it is essential 
that these students serve as “dirigenti” (leaders) (Gramsci, 1999, p. 150) and spread their views within the accounting sector. While 
they possess progressive ideas and challenge existing beliefs about accounting practices in Pakistan, they must disseminate this 
awareness to other accounting actors and create socio-political consciousness within the accounting community. An overnight, rev
olutionary change is unlikely to happen. Students as organic intellectuals should therefore engage in a ‘war of position’, a long, 
complex process that seeks to undermine existing hegemonic structures by spreading an alternative consciousness and practices 
through everyday work. This will entail students growing as individuals and professionals and assuming important roles in social and 
political institutions. This would provide them with a ‘louder voice’ and the opportunity to promote over time new educative projects 
through which a new vision of accounting, more relevant to Indigenous circumstances, is promoted. Alternatively, they may serve as 
educators and researchers appealing to the ‘good sense’ of students and their social consciousness by offering them a critical 
perspective on accounting. This would not mean merely condemning accounting as a tool which unavoidably leads to the reproduction 
of neocolonial ties, but acknowledging how it has become an essential feature of modern society, one which can have non-obvious 
effects, and showing how alternative forms of accounting can be mobilised in promoting the wellbeing of individuals, business and 
society (Carnegie et al., 2022). According to Mayo (2015, p. 39), organic intellectuals may even be “operating in and against the state” 
to challenge dominant structures. In this context, these students may get involved with professional bodies or other influential in
stitutions and seek to promote change from the inside.

According to Femia (1987, p. 153), “it is easier to form an army than to form commanders. So much is this true that an already 
existing army is destroyed if it loses its commanders while a united group of commanders, who are in agreement and have common 
aims, will not delay in forming an army even where none exists”. If these students can lay the foundations of a new order (Gramsci, 
1999), they may contribute to processes of decolonisation which are necessary for accounting to serve as an engine for the economic 
growth of Pakistan. Yet, it is also essential that these potential organic intellectuals are not co-opted by ruling elites and remain 
connected to their ideological beliefs. Since organic intellectuals are a supreme danger to existing hegemonic structures, they are often 
co-opted by the dominant group. Gramsci (1999, p. 213) refers to this process as “trasformismo” (transformism). As a result, the 
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formation process of an organic intellectual is “long, difficult, full of contradictions, advances and retreats, dispersals and regroupings” 
(Gramsci, 1999, p. 643).

9. Conclusion

Previous studies have illuminated how accounting practices sustain colonial and neocolonial arrangements (Bakre, 2008, 2014; 
Bigoni et al., 2025a; Boussebaa, 2015; Fukofuka and Yong, 2026; Hopper et al., 2017; Lassou et al., 2019; Neu, 1999; 2000a, b; 
Vidwans and De Silva, 2023). The study has contributed to this literature from the vantage point of accounting education, showing 
how the latter recasts colonial structures and relations in contemporary times. By reinforcing a universalist, neutral understanding of 
accounting, accounting education reflects the orientations of advanced capitalist countries whilst sterilising local values in post
colonial societies. By examining the case of Pakistan, the study is the first to document how the main actors in accounting education are 
implicated in this neocolonial process and react to it. While studies have focused on each of these actors separately (Bigoni and Awais, 
2025; Chabrak and Craig, 2013; Howcroft, 2017; Sikka et al., 2007; Tanima et al., 2024; Wong et al., 2021), this study brings them 
together to enrich understandings of accounting education in postcolonial societies and the ways in which Western practices make 
their way into these countries and are disseminated. Accounting policymakers, who promote a view of accounting as a neutral and 
universal practice, create space for the importation of Western accounting practices and related beliefs whilst disregarding the peculiar 
challenges of Pakistan. Through MOU and accreditation protocols, such understandings are transferred to educators who further 
cement the notion of Western hegemony in their everyday practices, from the overarching conception of the goal of accounting down 
to the use of examples and case studies focusing on Western business. Lastly, students corroborating the ‘global world model’ (Helliar, 
2013) embrace the Western capitalist culture whilst disregarding their own native cultural and social identity. Accounting education 
has influenced them in such a manner that they believe their primary objective should be to serve multinational companies or become 
global citizens (Kaifala et al., 2019) rather than contributing to the development of Pakistan. Although the advantages of inter
nationalisation cannot be denied, for living in a different country is often enriching both personally and professionally, working abroad 
should be a fully conscious choice and not the result of having been educated in a system which sees ‘the foreign’ as inherently better 
and desirable.

The study has also contributed to work on accounting and hegemony. Accounting actors serving in political and civil society in
stitutions can play an influential rule in diffusing the ideology of the dominant group and achieving the consent of the masses. 
However, complementing other critical accounting studies that have focused on accounting as a tool in the establishment of hegemonic 
relationships (Alawattage and Wickramasinghe, 2008; Bigoni, 2021; Li and Soobaroyen, 2021; Yee, 2009), the paper emphasised how 
accounting education may also serve as a counter-hegemonic force. Some accounting actors, namely the more socially aware students, 
can be seen as ‘seeds of resistance’ (Gilbert and Everett, 2023) who have the potential to serve as ‘organic intellectuals’ and act on the 
consciousness of other accounting actors. Hence, the study mobilises the work of Gramsci in a more holistic way by not only 
emphasising how accounting contributes to the reinforcement of hegemony, but also by illustrating its potential in deconstructing 
hegemony and the related role of intellectuals.

These findings have implications for practice. If the neocolonial circle is to be broken, it seems quite unlikely that change could 
spring from today’s policymakers, given the strong views they expressed in favour of current arrangements in accounting. Change 
should probably come ‘from the bottom’, namely from students, some of whom are not fazed by the interested message spread through 
accounting education. Some students have shown awareness of the implications of how accounting is taught and demanded that a 
presence be given to Pakistan and its socio-economic circumstances. These students represent potential organic intellectuals, but to 
become so they would need to channel their critique of existing systems into a structured attempt to spread new priorities in ac
counting education. To this end, the development of connections with other like-minded individuals is important. Such ‘socialisation’ 
of new perspectives can happen in universities where students meet and discuss, but it could also take advantage of the possibilities 
offered by new technologies. As argued by Jeremic (2019, p. 111): “much like the newspaper was a critical activist tool in Gramsci’s 
day, the digital public sphere is where the virtual organic intellectual can engage in a philosophy of praxis that looks to disrupt he
gemony and the common sense of today”. In the case of Pakistan, social media and tools for collective action may enable students to 
challenge existing hegemonic structures. Social media are often an instrument of hegemony (Mayo, 2015) as they promote specific 
socio-economic values, incentivise cultural homogenisation and even spread misleading information that serves the needs of some 
political factions. Nevertheless, digital technologies also offer a forum for cultural opposition where underrepresented groups ratio
nalise their potential, refute dominant structures and exchange ideas. In the long term, if they manage to escape the dangers of 
“trasformismo” (Gramsci, 1999, p. 213), students may further influence the process of change from more important nodes in the power 
network, such as by serving in academia, business or the boards of professional bodies.

New perspectives from students could influence the practices of educators. The decolonisation of educators, who should connect 
with Indigenous knowledge (Tanima et al., 2024), is crucial to enable new Indigenous perspectives on accounting and accounting 
education to emerge. Since “transformational education cannot take place without transformed faculty” (Dillard and Tinker, 1996, p. 
221), educators are called to challenge their beliefs and be ready to engage in honest conversations and understand other viewpoints. 
Accounting practitioners should be welcomed into the academic community, but it should be ensured that recruited individuals are 
prepared to invest in research-led teaching and transition to university-style education that fosters critical thinking rather than merely 
technical expertise (Gebreiter, 2022). This process will be long and difficult; however, initial ‘non-traumatic’ but effective measures 
can be introduced in a relatively short period of time. Students could be exposed to a broader definition of accounting to bring social 
and moral lenses into accounting education, thereby allowing students to creatively and critically engage with accounting (Boyce 
et al., 2012; Carnegie, 2021; Carnegie et al., 2022; Moore and Rao, 2024). More focus on Pakistan in the teaching of accounting is 
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important. This could be done by developing new teaching materials where exercises and examples are contextualised to Pakistan and 
use local names and locations, at least to give a presence to the country and those who live therein.

Moreover, as in other developing societies, the main engines of economic growth in Pakistan are still agriculture, mining, tourism, 
small business and government involvement in the economy. Hence, Pakistan would be better served if teaching could address these 
areas of economic development, instead of focusing on the needs of investors and managers of large Western companies (Hopper, 
2013). This would enable students to understand better the rich socio-economic tapestry of their country and learn how to contribute 
to it. Further effort from educators would be required to advance knowledge on accounting in Pakistan. As noted by some of the 
interviewees, Pakistani academics are not immune from the pressure to publish in ‘highly regarded’ international journals to earn 
promotions and prestige (Gendron, 2015; Maran et al., 2023). This means that research active staff, to maximise their chances of 
achieving publications in top journals, will tend to focus on ‘international’ issues and on the ‘efficient capital markets’ of the West, 
especially the US. A focus on local issues, and perhaps in outlets that are more open to research from different parts of the world, is 
essential to generate new knowledge that can inform more progressive teaching. Such research could also bring to the fore new case 
studies on local business and society which could give a stronger presence to Pakistan in the teaching of accounting and promote a 
focus on local economy.

There is scope for further research on the interrelationship between accounting education and neocolonialism. This research has 
only incorporated the perspectives of students in accounting education at universities accredited by professional bodies. For a more 
comprehensive understanding of accounting education in Pakistan, the perspectives of students in professional accounting education 
or studying at non-accredited universities can be incorporated. Other developing countries can be the target of future studies, including 
those who were colonised by Western powers other than Britain, and which may have structured their accounting education system 
following a different model. A broader understanding of how neocolonialism in accounting education is enacted in different countries, 
each with specific traits but also potential commonalities with others, may hold promise to start dismantling the legacy of colonialism. 
As argued by Fanon (1963, p. 37) “if we examine closely this system of compartments, we will at least be able to reveal the lines of force 
it implies. This approach to the colonial world, its ordering and its geographical layout will allow us to mark out the lines on which a 
decolonized society will be reorganized”.
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