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Abstract 

The autistic community provide a cultural context that is still little understood. 

There is an urgent demand for new social and pedagogical engagement since 

autists often do not have the means to communicate in conventional ways. In 

the AHRC funded project Imagining Autism: Drama, Performance and 

Intermediality as Interventions for Autistic Spectrum Conditions  (2011-14) 

けｷﾐデWヴﾏWSｷ;ﾉｷデ┞げ ┌ﾐﾉﾗIﾆWS some of the many and various languages that autists 

use.  In this article, we draw upon detailed participant observations to analyse 

how the interactions between the participants, media and the facilitators 

created new ways of engaging with and connecting to the social world.  We 

argue for the centrality of intermediality as a bridge between the lived 

experience of autism and the practices of education and care. We demonstrate 

the value of communicating differently through the multi modalities of 

participatory performance and interactive technologies. The radical conclusion 

is that pedagogical demands for けﾐﾗヴﾏ;ﾉｷ┣;デｷﾗﾐげ ﾗa ゲ┌Iｴ IｴｷﾉSヴWﾐ ﾏ;┞ ヴWゲ┌ﾉデ ｷﾐ 
only tiny gains until  educators in day to day contact with such children けヴW-
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ヮWヴIWｷ┗W デｴW ┘ｴﾗﾉWげ ﾗa デｴWｷヴ ﾗaデWﾐ  ｷゲﾗﾉ;デWS  ┘ﾗヴﾉSゲ デｴヴﾗ┌ｪｴ ﾐW┘が ┌ﾐW┝ヮWIデWS 
;ﾐS ｴｷｪｴﾉ┞ IヴW;デｷ┗W けﾏ;デWヴｷ;ﾉげ ;ﾐS ｷﾐデWヴﾏWSｷ;デW ﾉ;ﾐｪ┌;ｪWゲく  

 

Keywords autism, joint attention, joint action, cognition, camera, photographs, 

puppets, puppetry 

 

 

Senior Educational Psychologist (SEP): I believe [M;デデｴW┘げゲ mother] has 

spoken to you?  

ぷぐへ 
Pヴ;IデｷデｷﾗﾐWヴ ヱ ふPくヱぶぎ YWゲ ゲｴW SｷSく ぷぐへ I ┘ｷゲｴ IげS ｴ;S ; ﾏｷIヴﾗヮｴﾗﾐWぁ “ｴW ゲ;ｷS ゲﾗﾏW 
;ﾏ;┣ｷﾐｪ デｴｷﾐｪゲき ケ┌ｷデWぐﾏﾗ┗ｷﾐｪ 

“EPぎ “ｴWげゲ ゲﾗ W┝IｷデWS ;Hﾗ┌デ ｷデく  
Fｷﾉﾏ M;ﾆWヴぎ Wｴ;デげゲ ゲｴW ゲ;ｷS デﾗ ┞ﾗ┌い  
ぷぐへ 
SEP: She said, you know, wｴ;デ ｴWげゲ ｪWデデｷﾐｪ ﾗ┌デ ﾗa ｷデく Iデげゲ ゲ┌Iｴ ; ﾉﾗデく HWげゲ ゲデ;ヴデｷﾐｪ 
to speak. 

ぷぐへ 
HWげゲ ゲｴ;ヴｷﾐｪ デｴｷﾐｪゲ ┘ｷデｴ ｴWヴく AﾐS I デｴｷﾐﾆ ┞ﾗ┌げ┗W ヴW;S デｴ;デ Hｷデ ぷｷﾐ デｴW ゲIｴﾗﾗﾉ 
communication book] where she said she was travelling in to school and asking 

to come to the food tech room.  And [Matthew] said デﾗ ｴWヴが けI ┘ｷﾉﾉ Sﾗ デｴ;デ H┌デ 
ｷデげゲ ﾐﾗデ aﾗヴ ┞ﾗ┌くげ “ﾗﾏWデｴｷﾐｪ ﾉｷﾆW デｴ;デく I デｴｷﾐﾆ ｷデげゲ ｪヴW;デく Iデげゲ ;ﾏ;┣ｷﾐｪく 
P. 1: Apparently ぷM;デｴW┘げゲ ﾏﾗデｴWヴへ ゲ;ｷS yesterday he went outside and he 

ゲ;ｷS けIデげゲ ヴ;ｷﾐｷﾐｪげ ;ﾐS けIデげゲ IﾗﾉSげ. So- ゲｴW ゲ;┞ゲ ｴWげゲ noticing the environment 

around him 

SEP: Yes, yes 

Pく ヱぎ AﾐS Iﾗﾏﾏ┌ﾐｷI;デｷﾐｪぐ┘ｴｷIｴ ｷゲ ｪヴW;デ デﾗ ｴW;ヴく 
SEP: “ﾗ ﾏ┞ デｴﾗ┌ｪｴデゲ ぐ actually, on that areが ;ﾐS Iげﾉﾉ SｷゲI┌ゲゲ デｴ;デ ┘ｷデｴ ぷﾗデｴWヴ 
staff] as well-what can we do in education to give kids ぐsuch a lot of 

enthusiasm to want to go into class, to want to go in to the pod, the same 

thing. I mean, you ;ヴW Sﾗｷﾐｪ ゲﾗﾏWデｴｷﾐｪ ゲﾗ ヴｷｪｴデぐく 
 

ふIﾐaﾗヴﾏ;ﾉ Iﾗﾐ┗Wヴゲ;デｷﾗﾐ ｷﾐ けIﾏ;ｪｷﾐｷﾐｪ A┌デｷゲﾏげ ┘ﾗヴﾆゲｴﾗヮ SWHヴｷWa ┘ｷデｴ Jaap 

Erasmus, Senior Educational Psychologist, Helen Allison NAS (National Autistic 

Society) School, November 2012.) [Refer to Preliminary Extract online] 

 

Introduction 
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TｴW けゲﾗﾏWデｴｷﾐｪ ゲﾗ ヴｷｪｴデげ refers to the project けIﾏ;ｪｷﾐｷﾐｪ A┌デｷゲﾏが Drama, 

Performance and Intermediality as Interventions for Autism Spectrum 

Conditionsげが ヲヰヱヱ-2014.1 Matthew was a 12 year old boy, with a diagnosis of 

autism and very limited language, whose mother had reported significant 

changes in his speech during the first few weeks of his involvement in the 

project. She had not connected this directly to his participation but had written 

(and then phoned) to ask whether the school was doing anything different. The 

class teacher referred to the Educational Psychologist who made the 

connection to the project, particularly as the changes were reported as 

happening on the same days as the workshops.  As parents and teachers were 

けHﾉｷﾐSげ デﾗ デｴW ヮヴﾗﾃWIデげゲ ﾏWデｴﾗSゲが デｴW Iﾗﾏﾏ┌ﾐｷI;デｷﾗﾐ Hﾗﾗﾆ ヮヴﾗ┗WS デﾗ HW ┗ｷデ;ﾉ ;ゲ 
a source of evidence. In this article, ┘W IﾗﾐゲｷSWヴ ｴﾗ┘ デｴW けｷﾐデWヴﾏWSｷ;ﾉｷデ┞げ ﾗa デｴW 
ヮヴﾗﾃWIデげゲ デｷデﾉWが a┌ﾐIデｷﾗﾐWS ;ゲ ﾏﾗヴW デｴ;ﾐ ;ﾐ けｷﾐデWヴ┗Wﾐデｷﾗﾐざ ふデｴW デWヴﾏｷﾐﾗﾉﾗｪ┞ 
SWヴｷ┗Wゲ aヴﾗﾏ デｴW ヮヴﾗﾃWIデげゲ ｷﾐデWヴSｷゲIｷヮﾉｷﾐ;ヴ┞ aﾗ┌ﾐS;デｷﾗﾐぶが ﾗaaWヴｷﾐｪ ; ｴﾗﾉｷゲデｷI 
approach that was considered by educators to have considerable pedagogical 

potential for future practice.  

The project was ﾗヴｷｪｷﾐ;ﾉﾉ┞ ゲWデ ┌ヮ デﾗ デWゲデ デｴW ｴ┞ヮﾗデｴWゲｷゲ デｴ;デ デｴW けデヴｷ;S ﾗa 
ｷﾏヮ;ｷヴﾏWﾐデゲげ ｷﾐ ;┌デｷゲﾏ ﾏｷｪｴデ HW ;SSヴWゲゲWS デｴヴﾗ┌ｪｴ デｴW ﾆW┞ WﾉWﾏWﾐデゲ ﾗa 
drama, also conceived as a triad in terms of communication, social interaction 

and imagination.2 Implicit in our title is our acknowledgment that the project 

デ┌ヴﾐゲ ┌ヮﾗﾐ けデｴW H;ゲｷI ﾏWSｷ;ﾉｷデ┞げ ﾗa デｴW;デヴW ふBﾗWﾐｷゲIｴ ヲヰヰンが 44). Even as theatre 

ｷゲ ゲデWWヮWS ｷﾐ ﾏWSｷ;が ┘ｴWデｴWヴ デｴW けﾐW┘ ﾏWSｷ; け ﾗa  WﾉWIデヴﾗﾐｷI  デWIｴﾐﾗﾉﾗｪ┞ ﾗヴ 
olSWヴ デWIｴﾐﾗﾉﾗｪｷWゲが ﾗ┌ヴ けヮﾗSげ ﾗヴ ヮﾗヴデ;HﾉW ヮWヴaﾗヴﾏ;ﾐIW ゲヮ;IW ｷゲ ゲｷﾏｷﾉ;ヴﾉ┞ Sヴｷ┗Wﾐ 
H┞ けH;ゲｷI ﾏWSｷ;ﾉｷデ┞げが デｴW ﾏ;デWヴｷ;ﾉ ﾏW;ﾐゲ ﾗa デｴW;デヴWぎ ﾉｷｪｴデゲが ゲﾗ┌ﾐSが デW┝デ┌ヴWゲき  ﾉｷ┗W 
feed, projections, microphones, cameras; objects, costumes, masks and 

puppetry. Our pod acts as a dynamic intermedial space that problematizes the 

けｷﾐデWヴげ ｷﾐ けｷﾐデWヴﾏWSｷ;ﾉｷデ┞げ indicating that binary and linear models of exchange 

between mind and material world are mistaken. The media does not stand, we 

will argue, between the child and their experience but is integral to that 

experience. Such a stance by passes the old argument between Phelan and 

Auslander about the relative immediacy of mediated experience (Auslander 

1997, 2008; Phelan 2006).  B;┞ CｴWﾐｪ ﾉﾗI;デWゲ ｷﾐデWヴﾏWSｷ;ﾉｷデ┞ ;ゲ ; けヴW-perception 

of the whole which is reconstructed throuｪｴ ヮWヴaﾗヴﾏ;ﾐIWげ ふB;┞ CｴWﾐｪ ヲヰヱヰ, 

12) and we concur with her holistic stress on the agency of both maker and 

perceiver.  We argue that as educators we need to make more strenuous 

Waaﾗヴデゲ  デﾗ けヴW-ヮWヴIWｷ┗W デｴW ┘ｴﾗﾉWげ ｷﾐ ﾗrder to position ourselves alongside 

;┌デｷゲデゲげ ┗;ヴｷWS ;ﾐS  ｴｷｪｴﾉ┞ ｷﾐSｷ┗ｷS┌;ﾉ ﾏﾗSWゲ ﾗa ヮWヴIWヮデｷﾗﾐき ┘W I;ﾐ ｷﾐ デｴｷゲ ┘;┞ 
;Iデｷ┗Wﾉ┞ けヴWIﾗﾐゲデヴ┌Iデげ デｴWｷヴ ヮWヴIWヮデｷﾗﾐ ┌ゲｷﾐｪ ｷﾐデWヴﾏWSｷ;ﾉ ﾗヴ SｷヴWIデﾉ┞ material 

means in performance and drama work. Maurice Merleau-Ponty described in 

phenomenological terms the chiasmic intertwinｷﾐｪ ﾗa ゲWﾉa ;ﾐS デｴW けﾗデｴWヴげ 
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(Merleau-Ponty [1968]2004) that is also fundamental to Imagining Autism. 

Merleau-Pﾗﾐデ┞げゲ IﾗﾐIWヮデ ﾗa デｴW け┗ｷゲｷHﾉWげ ;ﾐS けｷﾐ┗ｷゲｷHﾉWげ I;ﾐ be mapped on to 

Vittorio G;ﾉﾉWゲWげゲ けゲｴ;ヴWS ﾏ;ﾐｷaﾗﾉSげ ﾗa ｷﾐデWヴゲ┌HﾃWIデｷ┗ｷデ┞- self and other- 

HWデ┘WWﾐ ｴ┌ﾏ;ﾐ HWｷﾐｪゲく Tｴｷゲ けゲｴ;ヴWS ﾏ;ﾐｷaﾗﾉSげ ｷゲ デｴW ﾐWIWゲゲ;ヴ┞ ヮヴWヴWケ┌ｷゲｷデW ﾗa 
ﾉW;ヴﾐｷﾐｪ デﾗ Iﾗﾏﾏ┌ﾐｷI;デW ;ﾐS デﾗ けﾏｷﾐS ヴW;Sげ others (Gallese 2001, 44-6).  It has 

been argued that people with autism lack けデｴWory of mindがげ ｴ;┗ｷﾐｪ SｷaaｷI┌ﾉデｷWゲ 
in understanding the actions and perspectives of others and even in 

recognising that others have minds (meta-cognition).3 In Imagining Autism the 

けゲｴ;ヴWS ﾏ;ﾐｷaﾗﾉSげ (me and you) manifests in participant joint attention and 

joint action between the child and the adult - and (perhaps uniquely for a 

sensory based intervention) between each other.  In our case studies described 

here, the participants exhibited improvements in communication, empathy 

and imagination (social and creative).4 However, in terms of intermediality, the 

child also shares with us a particular creative perception of the world, deriving 

from and evolving through, for example, the lens of a camera or the encounter 

with a puppet. 

 

Providing the right keys? 

 

Whilst we argue for a complementary approach to the task of mainstream 

education that dedicated teachers and educators pursue daily in the 

classroom, the researchers share the view that typical social environments 

(such as schools) do not provide the right keys or intensity for social learning or 

imaginative development in autism.5  We suggest (as evident in the dialogue 

quoted above with a senior educational psychologist), that conventional 

approaches to teaching autistic children (skills based, low arousal and highly 

structured and regulated programmes which reduce anxiety to maximise 

learning) maybe usefully supplemented by more fundamentally embodied and 

creative approaches. How do we set up active learning for the autistic child 

whose very embodying of the world maybe vastly different to our own? How 

can we support and facilitate the capacity for creative and original thinking 

which may even be superior to our own?6 

 The physical differences in perception between neurotypical and 

autistic children are only just being acknowledged (Bogdashina 2003) along 

┘ｷデｴ デｴW a┌ﾐS;ﾏWﾐデ;ﾉ け;aaWIデげ ┌ヮﾗﾐ デｴW IｴｷﾉS ﾗa ゲ┌Iｴ SｷaaWヴWﾐIWゲく  For example, 

a child maybe hyper (over) or hypo (under) sensitive in any of the five 

modalities of sight, hearing, smell, taste or touch. We discovered how to 

promote active learning through an iterative cycle of practice as research, 

finding out through a shared process (between practitioners and participants) 

of learning through doing, making sense of autism through experiencing the 
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child interacting with the mediality of  the pod environments. Our practice 

based approaches afford potential venues for learning in rich multi-sensory 

spaces. Each week for ten weeks, the child entered a scenic environment as a 

place for free play- the Forest, Outer Space, Underwater, the Arctic and Under 

the City.  These were contained within a portable tent-like performance 

ゲデヴ┌Iデ┌ヴW ふさデhe podざぶ ┘ｴｷIｴが with its rich immersive textures, smells, sounds 

and light offered a high arousal environment. Masked and costumed creatures 

ゲ┌Iｴ ;ゲ  さFﾗ┝┞ざ, puppets of varying  sizes, both Bunraku style and hand 

puppets, light, colour, projections and a soundscape that continually 

articulated the space, offered a short, intensive programme that might be 

considered high risk for children with sensory challenges. The environment, 

materials and methods needed to be sufficiently flexible to accommodate the 

spectrum of difficulties and preferences presented by each child, so that they 

could mediate the stimuli through a process of sensory integration. Many 

children would run eagerly into the pod and then gradually explore it, while 

those who were more cautious in the initial encounter surprised us (and 

teachers) not only by their subsequent eager anticipation and engagement 

with the environment, but in the quality of their interactions.  We speculate 

that the rich environment offered by the pod and its larger than life quality  

afforded our participants an opportunity to experience a world that was both 

familiar and strange, in tune with their perceptive style which foregrounds 

detail.7. The approach invested each child with agency. We learned not to lead 

or be led by our anxieties about producing demonstrable outcomes. This 

involved reducing language and allowing them to discover デｴW けﾏWSｷ;デWSげ 
space, and to initiate their own actions through the tools it affords them- a 

cardboard tube, a microphone, a cloth, a projection, a puppet. The iterative 

practices discussed below developed intersubjectivity via the material means- 

the media- of the pod. 

Paradigm changing work on cognition (Varela, Thompson and Rosch 

1991), as well as other key theorists such as Antonio Damasio ([1994] 1996 and 

[1999] 2000 , Vittorio Gallese 2001, Sean Gallagher 2005 and Michael Spivey 

2007) brought recognition of デｴW ﾏｷﾐS ;ゲ WﾏHﾗSｷWS ヴ;デｴWヴ デｴ;ﾐ けWﾏHヴ;ｷﾐWSげ 
(Gallagher 2005, 135, Gallagher 2015): in other words the body and  brain are 

inextricably joined. 8  Neuro-scientists also increasingly recognise the 

importance of what lies outside the body/brain- not only the material world in 

all its rich potential of sight, sound, smell and touch (which is vividly realised in 

the IA environments) but, crucially, othWヴ ヮWﾗヮﾉWく IﾐデWヴゲ┌HﾃWIデｷ┗ｷデ┞ ふけデhe sharing 

of manifest affective and perceptual experiencWげぶ ふBヴｷﾐIﾆ ;ﾐS LｷﾉﾃWnfors 2103, 

90) is the key to neuro-typical cognitive development from the earliest 

moments of childhood (Brinck 2014, 745).  Evan Thompson (2001), Natalie 
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Depraz (2001) Jordan Zlatev and others (2008) have demonstrated how the 

けﾗデｴWヴげ ┗ｷ; けｷﾐゲデ;ﾐIWゲ ﾗa ヮ;rticipatory ヮヴ;IデｷIWげ ふ)ﾉ;デW┗ Wデ ;ﾉｷ; ヲヰヰΒが 5) is 

fundamental to developing empathy (linked to feeling emotion) and the ability 

デﾗ デｴｷﾐﾆが ｷﾐIﾉ┌Sｷﾐｪ けﾏWデ;-Iﾗｪﾐｷデｷﾗﾐげ ﾗヴ デｴW ┗Wヴ┞ ;┘;ヴWﾐWゲゲ デｴ;デ ﾗﾐW ｴ;ゲ ; ﾏｷﾐS 
(Brinck and Liljenfors 2013, 88). People with a diagnosis of autism, depending 

where they are on the spectrum, may appear to ignore other people, focussing 

on restrictive, repetitive patterns of behaviour interests or activities. This may 

or may not be their retreat from or defence against the sensory challenges of 

the social environment and it leads to the stereotyped perception of the autist 

as locked in her/his own world.  In our experience, intermediality offers tools 

デﾗ a;Iｷﾉｷデ;デW ｷﾐデWヴ;Iデｷﾗﾐ ;ﾐS Wﾐｪ;ｪWﾏWﾐデ H;ゲWS ┌ヮﾗﾐ デｴW ｷﾐSｷ┗ｷS┌;ﾉげゲ 
predilections and interests and through materials and resources that combine 

predictability with creativity. 

Intersubjectivity depends on simple beginnings such as dyadic interplay 

between baby and carer, progressing to joint attention (which is triadic and 

けIWﾐデヴWS ﾗﾐ ; デｴｷヴS ﾗHﾃWIデげ-けﾉﾗﾗﾆ!げぶ(Brinck and Liljenfors 2013, 93):  and finally 

joint action, which, as we might guess, involves triadic interaction (94): all 

three modes were seen in Imagining Autism. Although these are progressive 

stages of cognitive development, they are all eventually co-present in 

neurotypical play and behaviour. Importantly for our purposes here, objects 

(or media) were ｷﾐデｷﾏ;デWﾉ┞ WﾏHWSSWS ｷﾐ Iﾏ;ｪｷﾐｷﾐｪ A┌デｷゲﾏげゲ ｷﾐデWヴゲ┌HﾃWIデｷ┗W 
encounters via joint attention and joint action. Autists commonly interact with 

objects in repetitious, solitary and obsessive ways including stimming, eating 

けｷﾐWSｷHﾉWげ ゲ┌Hゲデ;ﾐIWゲ ふヮｷI;ぶ ;ﾐS HWIﾗﾏｷﾐｪ ｴｷｪｴﾉ┞ SｷゲデヴWゲゲWS WゲヮWIｷ;ﾉﾉ┞ ｷﾐ ﾗSS ﾗヴ 
unusual physical environments. Joint attention and joint action in Imagining 

Autism worked against both solitary behaviours and solitary object use. The 

children we have chosen to focus on here are Harry and his camera; and Mary 

interacting with a puppet. 

 

Case Study 1: Harry and his camera 

 

Harry was 11 years old in the project, and today still does not speak or make 

eye contact, rarely smiles, and in many ways typifies the apparently utterly 

solitary existence that many children experience at the severe end of the 

spectrum. His quick intelligence in momentarily working the desk (altering the 

sound and lights swiftly and dramatically) and our cameras (precious footage 

would be wiped in an instant if he succeeded in snatching a camera) was 

frustrating as we worked on breaking into his world. We gave him his own 

camera in week 3 the Arctic, where upon he lovingly inspected it, then happily 

moved in and (especially) out of the pod photographing constantly. He took 
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close up studies of fragments of the laminates on the notice board, views from 

the window, specks on the glass, checking his pictures, deleting many at once. 

He often pointed the camera in selfie mode at himself, posed, took it and 

studied the result. Trimingham describes her encounter in the Arctic with 

Harry on this his first session with his camera, thus: 

 

けDressed in a hastily assembled new costume as a husky dog, in my onesie suit 

;ﾐS ゲﾗﾏWデｷﾏWゲ ｷﾐ ﾏ┞ けﾗヮWﾐげ ﾏ;ゲﾆ ふ┞ﾗ┌ Iﾗ┌ﾉS easily see my face beneath) I 

constantly sabotaged his selfie photos by popping up over his shoulder (Figure 

1). I began to point out photographs for him to take. Outside the pod to begin 

with he often simply ignored me.  Inside, inspired by seeing him photograph 

the white paper けゲﾐﾗ┘げ pieces on his black trousers, I gathered up the paper 

bits and arranged them on a dark floor background. Harry began to take my 

proffered pictures and smiled for the first time. 

 

Fig┌ヴW ヱ “;Hﾗデ;ｪｷﾐｪ H;ヴヴ┞げゲ けゲWﾉaｷWゲげ 
 

Figure 2 Posing for Harry 

 

AaデWヴ I デｴヴW┘ デｴW けゲﾐﾗ┘げ ｷﾐ デｴW ;ｷヴ [refer to Extract 1 online] I went behind him 

to see the resulting picture, and an interesting exchange took place. Harry 

changed the camera mode to selfie, glanced at the joint picture of us on the 

screen, and then changed his gaze to the far distance out of frame. Before 

taking this picture however he glanced back to the screen and turned his head 

over his left shoulder looking at me and finally took the picture then. He 

ﾏﾗ┗WSが デｴWﾐ ヴWヮW;デWS デｴｷゲ ゲWケ┌WﾐIW ｷﾏﾏWSｷ;デWﾉ┞くげ 
Harry here finally chose to photograph a more intimate relationship 

(twice) and seemed to make the decision as if the camera itself extended his 

デｴｷﾐﾆｷﾐｪく け“ｴﾗ┘ ﾏWぁげ ;ゲﾆWS デｴW Sﾗｪが ;ﾐS ｴW デ┌ヴﾐWS デｴW ゲIヴWWﾐ デﾗ┘;ヴSゲ ｴWヴく HW 
then moved off and the dog followed [again, refer to Extract 1 online]. They 

stopped to do デｴW けデｴヴﾗ┘ ゲﾐﾗ┘げ ヮｷIデ┌ヴW ;ｪ;ｷﾐく Jﾗｷﾐデ ;デデWﾐデｷﾗﾐ ﾐﾗ┘ SW┗WﾉﾗヮWS 
into clear joint action: the dog raised two large handfuls of paper and he lifted 

the camera to take ; ヮｷIデ┌ヴWく TｴW Sﾗｪ ヮ;┌ゲWSぎ H;ヴヴ┞ ┘;ｷデWSく さOﾐWが デ┘ﾗが デｴヴWWざ 
shouted the dog, and threw the pieces up iﾐ デｴW ;ｷヴく HW けI;┌ｪｴデげ ｴｷゲ ヮｷIデ┌ヴW 
mid-air and inspected it. Outside Harry spontaneously took a close up of the 

Sﾗｪげゲ a;IW ;ﾐS aｷ┗W ﾏｷﾐ┌デWゲ ﾉ;デWヴ デｴW Sﾗｪ SWﾉｷHWヴ;デWﾉ┞ ヮﾗゲWS aﾗヴ H;ヴヴ┞ - and this 

time Harry responded taking her picture [see Figure 2]. The dog drank some 

water from a cup and offered it to Harry. He put it to his lips and promptly took 

a selfie picture: then he drank.  
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In the week after the project was completed, on the Tuesday it had 

previously been timetabled, the project team received an email from the 

school with a photograph of Harry.  He had astounded his teachers by 

spontaneously building a structure out of rugs and tables in the classroom, as if 

to denote the absence of the tent, making it present in a highly imaginative 

and palpable way.  Asked what he was doing, peeping through the window, he 

repliedぎ けｷﾐ デｴW AヴIデｷIげく ぷFｷｪ┌ヴW ンへ 
 

Figure 3 Harry builds his Arctic shelter 

 

It is hard to assess the longer term impact on Harry as he (on a recent visit two 

years on) still appears to behave in much the same ways now as he did when 

we first met him. However, we suggest that this apparent impact on his 

wellbeing during the project was significant, prompting this sort of 

spontaneous play (rather than the self -stimulatory or more distressed 

behaviours he frequently exhibited and which were noticeably reduced while 

the project was in progress).  We suggest this was a result of communicating 

with him in ways him understood-intermedial ways- that responded to his 

interests and followed his cues. Whilst this example focuses on the camera, 

Harry also engaged creatively with the computer that controlled projections, 

light and sound (Refer to Extract 3 online).  Perhaps this approach could be 

replicated in the classroom by teachers being aware of, and able to experiment 

with intermedial tools. 

These encounters between Harry and the dog veer between joint 

attention (for example the dog sabotaging his selfie photos) and joint actions. 

The play combines けsecondary subjectivityげ, typically triadic attention/action 

(Trevarthen 2008, x)9 ;ﾐS けヮヴｷﾏ;ヴ┞ ｷﾐデWヴゲ┌HﾃWIデｷ┗ｷデ┞げ ふHﾗHゲﾗﾐ ;ﾐS HﾗHゲﾗﾐ 
2008, 77)- which is  typically a face-to- a;IW ﾗヴ けS┞;SｷIげ WﾐIﾗ┌ﾐデWヴ け┘ｴWヴW デｴW 
subjective states of each are closely co-ordinated one way or another, for 

example when they experｷWﾐIW ﾃﾗ┞ デﾗｪWデｴWヴ け ふΑΑぶく Iデ ｷゲ デｴW ﾐ;デ┌ヴW ﾗa デｴW 
mediating camera as object of attention and action and also as a means of 

seeing and so directly interacting with each other which makes it hard to 

distinguish here between the secondary subjectivity and primary state of 

intersubjectivityく TｴW SW┗Wﾉﾗヮｷﾐｪ ｷﾐデWヴゲ┌HﾃWIデｷ┗ｷデ┞ ;ﾐS けゲｴ;ヴWS W┝ヮWヴｷWﾐIWげ 
HWデ┘WWﾐ デｴW Sﾗｪ ;ﾐS H;ヴヴ┞ けｷゲ ﾐﾗデ ﾏWヴWﾉ┞ ﾉｷﾆW ｴ;┗ｷﾐｪ ﾗﾐWげゲ ﾗ┘ﾐ W┝ヮWヴｷWﾐIW ﾗa 
デｴW ┘ﾗヴﾉS ;ﾐS デｴWﾐ ;SSｷﾐｪ ゲﾗﾏWデｴｷﾐｪげ ふΑΑぶ because the accumulation of 

intimacy evolved as an inextricable intertwining of デｴヴWW WﾉWﾏWﾐデゲぎ H;ヴヴ┞げゲ ;ﾐS 

Triminghamげゲ Iｴ;ﾐｪｷﾐｪ ゲデ;デWゲ ﾗa Iﾗｪﾐｷデｷﾗﾐが and (controversially) the camera 

itself, since it is hard to see how the developing thinking can be considered as 

separate from the medium shaping it. けTｴW ｷﾐIﾗヴヮﾗヴ;デｷﾗﾐ ﾗa デﾗﾗﾉゲ ｷﾐデﾗ ﾗﾐWげゲ 
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body schema introduces a profound blurring of the line between embodiment 

ふ┘ｴWヴW デｴW HﾗS┞げゲ ゲWﾐゲﾗヴゲ ;ﾐS WaaWIデﾗヴゲ ｴWﾉヮ ヮWヴaﾗヴﾏ デｴW ヮヴﾗIWゲゲWゲ ﾗa 
cognitｷﾗﾐぐぶ ;ﾐS WﾏHWSSWSﾐWゲゲ ふ┘ｴWヴW デｴW ﾗHﾃWIデゲ ;ﾐS ゲヮ;IWゲ ｷﾐ デｴW 
surrounding environment also help perform the processes of 

Iﾗｪﾐｷデｷﾗﾐぶぐ“ﾗﾏWデｷﾏWゲ ﾏ;ﾐ┌a;Iデ┌ヴWS ﾗHﾃWIデゲが デｴ;デ ;ヴW ゲデヴｷIデﾉ┞ ゲヮW;ﾆｷﾐｪ 
W┝デWヴﾐ;ﾉ デﾗ デｴW HﾗS┞が I;ﾐ HWIﾗﾏW ゲﾗﾏW ﾗa ﾗ┌ヴ HﾗS┞げゲ ゲWﾐゲﾗヴゲ ;ﾐS WaaWIデﾗヴゲぐげ 
(Spivey 2007, 248-9). “ｴ;ヴWS ;デデWﾐデｷﾗﾐが ;Iデｷﾗﾐ ;ﾐS W┞W Iﾗﾐデ;Iデ ┘WヴW けﾏWSｷ;デWSげ 
and extended by the camera: and to a lesser extent by the dog mask. Here the 

けデﾗﾗﾉげ or camera became incorporated into their space of extended cognition10, 

the camera being already an integral ヮ;ヴデ ﾗa H;ヴヴ┞げゲ ヮWヴIWヮデｷﾗﾐ ;ﾐS デｴｷﾐﾆｷﾐｪが 
aヴ;ﾏｷﾐｪ デｴW ﾗデｴWヴが ;ﾐS ｷﾐIヴW;ゲｷﾐｪﾉ┞ ヮ;ヴデ ﾗa Tヴｷﾏｷﾐｪｴ;ﾏげゲ cognition as she 

adapted to his cognitive modes. Interestingly the mask/costume/object was 

ﾏﾗヴW ヮ;ヴデ ﾗa Tヴｷﾏｷﾐｪｴ;ﾏげゲ habitual mode of けデｴｷﾐﾆｷﾐｪげが ;デ ﾉW;ゲデ ;ゲ ; ヮWヴaﾗヴﾏWヴ, 

and arguably Harry adapted to her cognitive mode too11 since outside the pod, 

weeks later, she was rewarded by Harry responding with laughter (for the first 

time) directly to her puppet addressing him. 

Harry continued to demonstrate how his behaviours in the pod were 

inextricably bound to the camera including his relationships with others.  In our 

Underwater environment, towards the end of the project, he finally initiated a 

joint action with the Assistant Educational Psychologist and a practitioner in 

role as a pirate, following a sustained period of self-initiated photographs. 

[Refer to Extract 2 online]. As the filmmaker observed to the Assistant 

Educational Psychologist and practitioners after this session: 

 

FM: So was Harry doing really fantastic things today? I saw you all jumping up 

;ﾐS Sﾗ┘ﾐく AﾐS I デｴﾗ┌ｪｴデが ﾏ;ﾐが ｴWげゲ ｪﾗデ ┞ﾗ┌ ;ﾉﾉ Sﾗｷﾐｪ ゲデ┌ヮｷS デｴｷﾐｪゲ デﾗS;┞ぁ   

Asst. EPぎ HW ┘;ゲ デヴ┞ｷﾐｪ デﾗ デ;ﾆWぐUゲ┌;ﾉﾉ┞ ｴW ﾉｷﾆWゲ デﾗ デ;ﾆW ﾉﾗデゲ ﾗa ヮｷIデ┌ヴWゲ ﾗa 
ｴｷﾏゲWﾉa H┌デ ;Iデ┌;ﾉﾉ┞ぐｴW ┘;ゲ ヴW;ﾉﾉ┞ trying to get both of us [i.e. Practitioner and 

Asst.EP]. And he really wanted me to be in it. I had to put my camera down and 

just do it. He was trying to get us to jump up and down with him.  

Practitioner: At one point I thought he was trying to get a photo of all three of 

┌ゲぐ 

Asst EPぎ さDﾗ ┞ﾗ┌ ┘;ﾐデ ﾏW デﾗ デ;ﾆW デｴW ヮｷIデ┌ヴW ﾗa ┞ﾗ┌いざ AﾐS ｴW ┘;ゲ けNo, no, noげ, 
and he was trying to take one of us all together [she raises her arm to 

demonstrate him holding the camera] 

Practitionerぎ ﾃ┌ゲデ aヴﾗﾏ ;ﾐ ﾗSS ;ﾐｪﾉWぐ 

 

Later he worked the computer [refer to Extract 3 online] so that he brought up 

footage on the screen of previous sessions. As he watched for several minutes 

the changing scenes, there was a noisy altercation developing in the pod space 
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behind him between Matthew and the bird puppet (the puppet kept stealing 

M;デデｴW┘げゲ Iﾗ┗Wヴゲぶく WｴWﾐ H;ヴヴ┞ ﾉWaデ デｴW SWゲﾆ, he turned his attention to the 

camera filming him and broke into a broad smile. Although it is tempting to 

think he was amused by the background puppet exchange, this is probably 

misleadingぎ ｷﾐゲデW;S ﾗa ┘;デIｴｷﾐｪ M;デデｴW┘ ;ﾐS けP┌ヴS┞ HｷヴSｷWげ squabbling, he 

approached, with his own camera, the person filming him and laughed aloud 

several times along with the camera person (whose filming at once went 

awry!), a shared moment of glee as he photographed and sabotaged the 

camera filming him, and then returned to the desk. He finally took a picture of 

the computer screen. He seemed to be finding joy in watching film, being 

filmed, filming the filmer (the moment of intersubjectivity) and finally the 

けaｷﾉﾏｷﾐｪ デｴW aｷﾉﾏWSげ H┞ I;ヮデ┌ヴｷﾐｪ in a photo the computer screen. Again his 

experience of intersubjectivity seemed entirely emergent within the frame of a 

camera.  

In Figure 4, we see Nicola Shaughnessy filming but caught by Harry in a 

picture jumping high in air as Harry jumped up high too. This again is 

intersubjectivity: a moment of joint attention, a moment of play charged with 

shared joy.  

 

Figure 4 Secondary subjectivity and primary intersubjectivity: jumping 

together  

 

In this way intermediality is integrated into the whole experience and not an 

;SSWS W┝デヴ;ぎ けｷﾐデWヴ-corporeality extends beyond the body to encompass 

ﾗHﾃWIデゲげ ;ﾐS けｷﾐデWヴゲ┌HﾃWIデｷ┗ｷデ┞ ｷゲ materially grounded, and this embodiment 

W┝デWﾐSゲ さHW┞ﾗﾐS デｴW ゲﾆｷﾐざ デﾗ WﾐIompass its mediation by objects, or what we 

ゲｴ;ﾉﾉ I;ﾉﾉぐｷﾐデWヴﾗHﾃWIデｷ┗ｷデ┞げ ふﾗ┌ヴ emphasis) (Sinha and Rodríguez 2008, 364). 

 

Case Study Two: Mary and the puppet 

 

Intermediality encompasses puppetryに an ontologically challenging object in 

terms of けｷﾐデWヴﾗHﾃWIデｷ┗ｷデ┞げく AIIﾗヴSｷﾐｪ デﾗ MWｷﾆW W;ｪﾐWヴ デｴW ヮ┌ヮヮWデ ﾏ;ﾆWゲ ┌ゲ 
uncomfortably aware, at least in performance, of the chiasmic intertwining of 

perception between subject and object, self and other (Wagner 2006, 128-9). 

She points out that because the watcｴWヴ ｷゲ ; けIﾗヴヮﾗヴW;ﾉﾉ┞ ｷﾐ┗ﾗﾉ┗WS ヮWヴIWｷ┗Wヴげ 
;ﾐS ﾐﾗデ ; けSWIﾗSｷﾐｪ ;ﾐS ゲｷｪﾐｷa┞ｷﾐｪ ﾏｷﾐSげ (128) there is a complex 

dramaturgical tension around the intermedial body of a puppet and the live 

presence of the puppeteer that moves it.12 In Imagining Autism this unease or 

uncertainty is translated into an advantage in that the puppet attached to a 

human presents opportunities for a less complex interaction than face to face 
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contact.   The child appears not to be troubled by a puppet, and (particularly 

towards the more severely affected end of the spectrum) interacts with it 

more readily than with a human, and in many cases progresses to three way 

communication that includes the puppeteer splitting off from the puppet, 

joining in and speaking to or doing actions with the child too as themselves (a 

technique known as けﾏ;ﾐｷヮ┌ﾉ;Iデｷﾐｪげぶく13 The attraction to detail in autism 

maybe a disadvantage in encountering and negotiating the complexities of a 

human face speaking, which communicates changes minutely, milli-second by 

milli-sWIﾗﾐSぎ ; ヮ┌ヮヮWデげゲ face does not. To state the obvious, puppets are 

usefully inanimate. Some autists complain that they experience a disturbing 

synaesthesia of colour auras around living persons or pick up inexplicable 

sensations from others (Bogdashina 2003, 94). It maybe that for some children 

puppets allow them satisfying intersubjective experiences without 

complicating and confusing factors. Moreover the puppet we discuss here is a 

bird hand puppet; and bird faces, with their two defined eyes and single 

feature (the beak) seem to work particularly well with autistic children as an 

intermedial device. 

TｴW IﾗﾏヮﾉW┝ｷデ┞ ﾗa デｴW ヮ┌ヮヮWデ けﾗHﾃWIデげ ｷゲ ｷデゲ ﾏﾗ┗WﾏWﾐデ- apparently 

animated, with slight redundancy (unevenness) of motion, derived from its 

attachment to the body of the puppeteer, who will normally keep the puppet 

moving (even if only breathing) all the time. Mandler claims this unevenness of 

movement (coupled with independence of movement) is partly what enables 

an infant to recognise something as animate (Mandler 1992, 593). The notion 

of contingency is particularly relevant to puppets since the concept14 of 

;ﾐｷﾏ;I┞ ｷゲ SWヮWﾐSWﾐデ ┌ヮﾗﾐ けIﾗﾐデｷﾐｪWﾐI┞ ﾗa ﾏﾗデｷﾗﾐ HWデ┘WWﾐ ﾗHﾃWIデゲが 
especially contingency that acts at a distance rather than through direct 

physical cont;Iデげく Iﾐ ﾗデｴWヴ ┘ﾗヴSゲ ｷﾐa;ﾐデゲ ヴWIﾗｪﾐｷゲW ;ﾐｷﾏ;I┞ ｷﾐ けﾗHﾃWIデゲげ デｴ;デ 
ヴWゲヮﾗﾐS デﾗ デｴWｷヴ け;Iデｷﾗﾐゲげ ;ﾐS け┗ﾗI;ﾉｷ┣;デｷﾗﾐゲげ ;デ ; Sｷゲデ;ﾐIW ｷﾐ ; ┘;┞ デｴ;デ 
inanimate objects do not (594). Contingent response through haptic contact 

however is more complex. It might mean thW ﾗHﾃWIデ ｷゲ ;ﾐｷﾏ;デW ふデｴW ｷﾐa;ﾐデげゲ 
ﾏﾗデｴWヴ ヴWゲヮﾗﾐSｷﾐｪ aﾗヴ W┝;ﾏヮﾉW デﾗ デｴW ｷﾐa;ﾐデげゲ デﾗ┌Iｴぶ ﾗヴ ｷデ ﾏｷｪｴデ ﾏW;ﾐ ｷデ ｷゲ 
inanimate (a toy car moving because the child moves it) and according to 

Mandler the infant comes to understand these differences. The puppet 

usefully confounds these boundaries, allowing a child in Imagining Autism rich 

ｷﾐデWヴゲ┌HﾃWIデｷ┗W WﾐIﾗ┌ﾐデWヴゲが ┘ｷデｴ ;ﾐ ﾗHﾃWIデ デｴ;デ ｷゲ ﾏﾗヴW け;ﾐｷﾏ;デWげが ;ﾐS ; 
ヮ┌ヮヮWデWWヴ デｴ;デ ｷゲ ﾉWゲゲ け;ﾐｷﾏ;デWげく 

One such encounter is that of Mary and the Forest Woodpecker puppet 

Dennis (puppeteer Trimingham) (Figure 5). [Refer to Extract 4 online]: 
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Figure 5 Dennis the Woodpecker and puppeteer Melissa Trimingham 

 

Moving through the pod with a practitioner (Gemma Williams), Mary fiddles 

with ; けｪ┌ﾏﾏ┞ ┘ﾗヴﾏげ sweet she has found (planted in the leaf strewn floor for 

children to find and feed the bird) ;ﾐS M;ヴ┞げゲ ｴWヴ W┞W ｷゲ I;┌ｪｴデ H┞ DWﾐﾐｷゲ 
perched in his tree opening, attached to the arm of the hidden puppeteer 

(Trimingham). Mary moves towards him taking a wide circle. She watches 

intently as Williams feeds Dennis, is startled by the sudden movement of his 

beak, recovers and attempts to feed him herself, but loses her nerve. Her 

;デデWﾐデｷﾗﾐ ﾗﾐ DWﾐﾐｷゲ ｷゲ ヴ;ヮデ ;ﾐS デｴW ┘ﾗヴSゲ けBｷヴS W;デ ﾏW;デげ I;ﾐ IﾉW;ヴﾉ┞ HW ｴW;ヴSく 
In a subsequent sequence Mary lies back in the hammock feeding Dennis with 

her water bottle, relaxed and happy, with the puppeteer kneeling next to her 

on one side, Williams on the other. [Refer to Extract 5 online] 

The corollary to this story is that Mary arrived home one day from 

school ;ﾐS ;ゲﾆWS ｴWヴ ﾏﾗデｴWヴぎ けWｴWヴWげゲ Mｷﾉﾗいげ Mｷﾉﾗ ┘;ゲ デｴW I;デ ┘ｴﾗﾏ M;ヴ┞ 
had never shown any interest in. Astonished by this and also by Mary speaking 

;デ ;ﾉﾉ ふゲｴW ヴ;ヴWﾉ┞ SｷS ゲﾗぶ ｴWヴ ﾏﾗデｴWヴ ;ゲﾆWS ┘ｴ┞ ゲｴW ┘;ﾐデWS デﾗ ゲWW Mｷﾉﾗく けM;ヴ┞ 
ゲデヴﾗﾆW Mｷﾉﾗげ ゲｴW ヴWヮﾉｷWSく Mｷﾉﾗ ┘;ゲ duly produced and Mary stroked him. Not 

only did Mary begin to build up a relationship longer term with Milo (as her 

mother testified) but she also began to stroke the other (less friendly!) cat in 

the family. The family were also able to visit the zoo for the first time together 

where Mary stroked and showed an interest in the animals. 

Aﾐ ;ゲデﾗﾐｷゲｴｷﾐｪ ﾗ┌デIﾗﾏW ﾉｷﾆW デｴｷゲ aﾗI┌ゲWゲ ;デデWﾐデｷﾗﾐ ┌ヮﾗﾐ M;ヴ┞げゲ 
encounter with the puppet as an affective experience that we assume helped 

to develop her empathy for animals. 15 Working in the non-threatening space 

between animacy and non-animacy, Mary is able to overcome her fear of the 

┌ﾐヮヴWSｷIデ;Hｷﾉｷデ┞ ﾗa デｴW けﾗデｴWヴげゲげ ふｷﾐ デｴｷゲ I;ゲW ;ﾐ ;ﾐｷﾏ;ﾉげゲぶ ﾏﾗ┗WﾏWﾐデ ;ﾐS 
develop her empathetic responses. It is noticeable that she is far more relaxed 

in the hammock following this episode [refer  to Extract 5 online], when the 

puppeteer is fully visible, perhaps allowing her to be more certain of the 

ヮ┌ヮヮWデげゲ ゲデ;デ┌ゲ ;ゲ ｷﾐ;ﾐｷﾏ;デW, given its ambiguous contingent responses when 

earlier being fed. However what is perhaps more significant about the first 

feeding episode is the relationship between Williams (and later Trimingham 

refer to Extract 5 online) and Mary, rather than Mary and Dennis, a 

relationship made possible by the (inter) mediating object of joint attention, 

the puppet.  

Why is joint attention so important? Simple to say, the object is noticed: 

け‘Wﾉ;デWS ゲデ┌SｷWゲ ぐく ｷﾐ┗Wゲデｷｪ;デｷﾐｪ デｴW ﾐW┌ヴ;ﾉ IﾗヴヴWﾉ;デWゲ ﾗa ﾃﾗｷﾐデ ;デデWﾐデｷﾗﾐ ｷﾐ Γ-

month-old infants, show that they allocate significantly more attentional 

resources to objects that are targets of joint attention as compared with 
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ﾗHﾃWIデゲ デｴ;デ ;ヴW ﾐﾗデげ ふBrinck and Liljenfors 2013, 93). If objects are habitually 

ignored, or used as simple physical affordances in the environment 

(Trimingham 2013, 232-3) or used for stimming, learning cannot take place. 

Mary, by focussing via joint attention, is developing social knowledge and 

ゲﾆｷﾉﾉゲぎ けseeking emotional and vocal information from the adult to evaluate the 

situation, and determine how to proceed to achiW┗W デｴW ｪﾗ;ﾉげ ふBrinck and 

Liljenfors 2013, 93). BヴｷﾐIﾆ ゲデヴWゲゲWゲ デｴW ｷﾏヮﾗヴデ;ﾐIW ﾗa けデｴW ゲｴ;ヴｷﾐｪ ﾗa 
W┝ヮWヴｷWﾐIWゲげ ふBヴｷﾐIﾆ ヲヰヰΒぶ aﾗヴ SW┗Wﾉﾗヮｷﾐｪ けｷﾐデWﾐデｷﾗﾐ;ﾉﾉ┞ Iﾗﾏﾏ┌ﾐｷI;デｷ┗W 
bWｴ;┗ｷﾗ┌ヴゲげ ふ)ﾉ;デW┗ Wデ ;ﾉｷ; ヲヰヰΒが 8).  Above all however, joint attention 

develops metacognition, crucially lacking in many autists: けWe maintain that 

these behaviours involve metacognition, serving to manage the infantsげ 
cognition, and constitute epistemic actions, reducing the need for internal 

Iﾗﾏヮ┌デ;デｷﾗﾐげ (Brinck and Liljenfors 2013, 93). Jﾗｷﾐデ ;デデWﾐデｷﾗﾐ ｷゲ けデｴW aｷヴゲデ 
indicator that the infant understands in a non-symbolic way that the other and 

ｷデゲWﾉa ｴ;┗W ﾏｷﾐSゲげ ふAnthony Marcel in Gallagher 2008, 188). Mary here is 

moving towards understanding that others (Williams) have minds, and in turn 

developing a surer sense of her own self as having a mind, through joint 

attention in a mediated environment, of which this is just a single example.16 

Quite simply, Mary is learning, and learning actively. 

 

Conclusion 

 

In Imagining Autism, as these examples indicate, the intermediality of the 

ヮヴﾗﾃWIデげゲ デｷデﾉW IヴW;デWS ｷﾐゲｷｪｴデゲ ｷﾐデﾗ Hﾗデｴ ｴﾗ┘ IｴｷﾉSヴWﾐ ┘ｷデｴ ;┌デｷゲﾏ IヴW;デW 
meaning (differently), and the role of the body interacting with the physical 

and social environment in developing cognition. Our approaches helped us to 

understand more about imagination in autism and how those affected recreate 

in their minds the world around them. As Ami Klin and Warren Jones have 

ﾗHゲWヴ┗WS ｷﾐ デｴWｷヴ けWﾐ;Iデｷ┗W ﾏｷﾐSゲげ ｴ┞ヮﾗデｴWゲｷゲ けデｴWｷヴ ぷ;┌デｷゲデｷI IｴｷﾉSヴWﾐへ ﾏWﾐデ;ﾉ 
recreation of the world around them appears to go beyond a psyche devoid of 

IﾗﾐIWヴﾐゲ ┘ｷデｴ ﾗデｴWヴ ヮWﾗヮﾉWげゲ ﾏWﾐデ;ﾉ ゲデ;デWゲが デｴWｷヴ ｷﾐデWヴﾐ;ﾉ ┘ﾗヴﾉS ;ヮヮW;ヴゲ デﾗ HW 
ゲﾆW┘WS ｷﾐ デｴW SｷヴWIデｷﾗﾐ ﾗa デｴｷﾐｪゲ ;ﾐS ヮｴ┞ゲｷI;ﾉ ﾗヴ a;Iデ┌;ﾉ WﾐデｷデｷWゲくげ ふKﾉｷﾐ ;ﾐS 
Jones 2007, 24) Could this explain why working with physical entities through 

interactive media we are able to engage imaginatively with autism?  According 

デﾗ Kﾉｷﾐ ;ﾐS JﾗﾐWゲ けﾏW;ﾐｷﾐｪ ぷｷﾐ ;┌デｷゲﾏへ ;ヴｷゲWゲ ﾗ┌デ ﾗa デｴW ﾗヴｷｪｷﾐ ﾗa Iﾗｪﾐｷデｷﾗﾐ 
within the body, with its various sensorimotor capacitiesぐﾏｷﾐS WﾏWヴｪWゲ ﾗ┌デ ﾗa 
gesture, but the meaning of mind is rooted in the reaction of the other to the 

IｴｷﾉSげ ふヴヲぶ Aゲ ﾗ┌ヴ W┝;ﾏヮﾉWゲ ｷﾐSｷI;デWが デｴW ヴﾗﾉW ﾗa ヮヴ;IデｷデｷﾗﾐWヴゲ ｷﾐ Iﾗﾐﾃ┌ﾐIデｷﾗﾐ 
with the media (e.g. puppetry, costumes, cameras) facilitate encounters with 

;ﾐS HWデ┘WWﾐ ;ﾐ ﾗHﾃWIデｷaｷWS さﾗデｴWヴざが ┌ﾐSWヴゲデﾗﾗS ;ゲ ﾐﾗデ ヴW;ﾉ H┞ デｴW ヮ;ヴデｷIｷヮ;ﾐデゲが 
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┘ｷデｴｷﾐ デｴW ゲ;aW ゲヮ;IW ﾗa ; aｷIデｷﾗﾐ;ﾉ aヴ;ﾏW┘ﾗヴﾆく TｴW ヮヴﾗﾃWIデげゲ ｷﾐデWヴﾏWSｷ;ﾉｷデ┞ ｷゲ ｷﾐ 
tune with autism. As Peter Fonagy explains in his commentary on Klin and 

JﾗﾐWゲぎ けWｴｷﾉW aﾗヴ ﾏﾗst children human interaction is inherently rewarding, for 

IｴｷﾉSヴWﾐ ┘ｷデｴ ;┌デｷゲﾏ ヮｴ┞ゲｷI;ﾉ ;ゲヮWIデゲ ﾗa デｴW ┘ﾗヴﾉS ;ヴW ﾗa ｪヴW;デWヴ ｷﾐデWヴWゲデげ ふヴヲぶく 
The approach in Imagining Autism links cognition to affect (in keeping with the 

enactive mind hypothesis) and in so doing, emphasises the importance of 

WﾏHﾗSｷWS Wﾐｪ;ｪWﾏWﾐデ デﾗ ﾉW;ヴﾐｷﾐｪ ｷﾐ ;┌デｷゲﾏく Tｴｷゲ WﾐSﾗヴゲWゲ “ｴ;┌ﾐ G;ﾉﾉ;ｪｴWヴげゲ 
view of the centrality of the body in the action of cognition, challenging the 

さHﾗS┞ ゲﾐ;デIｴWヴゲざ デｴ;デ ゲWW デｴW WゲゲWﾐデｷ;ﾉ ;Iデｷﾗﾐ ﾗII┌ヴヴｷﾐｪ ｷﾐ デｴW Hrain (Gallagher 

ヲヰヱヵぶく TｴW ｷﾐIﾉ┌ゲｷﾗﾐ ﾗa けｷﾐデWヴﾏWSｷ;ﾉｷデ┞げ ｷﾐ デｴW デｷデﾉW ﾗa デｴW ヮヴﾗﾃWIデ HWI;ﾏW 
increasingly pertinent as the project progressed.  We came to understand the 

importance of our imaginative engagement with the autistic experience and 

perception of physical and social environments, the need to facilitate social 

(and creative) imagination and empathy on the part of the participants through 

intermedial elements. These material voices and rich affordances provided us 

with tools for learning as our cognition was also facilitated through action-and-

object orientated perspectives.  These, we suggest are lessons from autism for 

working with autism. 

 

 

 

Indication of figures 

 

Fｷｪ┌ヴW ヱ S;Hﾗデ;ｪｷﾐｪ H;ヴヴ┞げゲ けゲWﾉaｷWゲげ 

 

Figure 2 Posing for Harry 

 

Figure 3 Harry builds his Arctic shelter 

 

Figure 4 Primary and Secondary Intersubjectivity: jumping together 

 

Figure 5 Dennis the Woodpecker and puppeteer Melissa Trimingham 

(Photograph by Matt Wilson, University of Kent) 
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1 Imagining Autism: Drama, Performance and Intermediality and Interventions for Autistic Spectrum 

CﾗﾐSｷデｷﾗﾐゲげ ┘;ゲ ;ﾐ AH‘C a┌ﾐSWS ヮヴﾗﾃWIデ H;ゲWS ;デ デｴW Uﾐｷ┗Wヴゲｷデ┞ ﾗa KWﾐデ ふOIデﾗHWヴ ヲヰヱヱ-March 2014). 

Investigators were Professor Nicola Shaughnessy (Drama), Dr Melissa Trimingham (Drama), Dr Julie Beadle-

Brown (Tizard) and Dr David Wilkinson (Psychology). Participating Schools were St Nicholas School Canterbury 

(Spring term 2012), Laleham Gap, Broadstairs (Summer Term 2012) and Helen Allison School, Meopham 

(Autumn Term 2012). The schools covered a wide spectrum of ability. The project worked with 6-8 participants 

in each school, aged 7-11, with a diagnosis of autism. The intervention involved participants in weekly sessions 

ふヴヵ ﾏｷﾐ┌デWゲぶ ｷﾐ ; ヮﾗヴデ;HﾉW ｷﾐゲデ;ﾉﾉ;デｷﾗﾐ ふデｴW けヮﾗSげぶく These pioneering interdisciplinary methods of intervention 

and evaluation have generated evidence that drama can impact positively upon the symptoms of autism. The 

research has also challenged many of the myths surrounding the condition, offering new insights into the 

imagination in autism.   
2 New diagnostic criteria for autism have now replaced DSM-IV from which this triad originally was drawn. See 

DSM-5 http://www.dsm5.org/Pages/Default.aspx 
3 Baron-CﾗｴWﾐ aｷヴゲデ ｷSWﾐデｷaｷWS ;┌デｷゲデｷI IｴｷﾉSヴWﾐ ;ゲ ﾉ;Iﾆｷﾐｪ ┘ｴ;デ ｴW デWヴﾏWS けデｴWﾗヴ┞ ﾗa ﾏｷﾐSげ ┘ｴｷIｴ ｴW ゲ;┘ ;ゲ 
neurotypically appearing around 4 years old. Although theory of mind is widely accepted (though differently 

interpreted), there is debate as to whether it appears at around 4 years old and is considered an intellectual 

capacity or develops much earlier through embodied interactions and intersubjectivity. See Gallese 2001 p.42 

for a summary and Gallagher 2001 for a different somatically  based interpretation of TOM. 
4 Psychological testing demonstrated statistically significant changes in several areas of deficit and across the 

spectrum, the biggest changes being in reciprocal social interaction, emotion recognition and the severity of 

autistic symptoms as rated by parents and teaching staff. Significant improvements were also found for at 

least some of the children in socialization, communication, imagination and play with at least some of the 

children in all three schools showing improvements in at least one area. 
5 We are indebted to the Psychologist and autism expert, Dr Matthew Lerner who contributed these 

observations whilst visiting the Imagining Autism project in June 2015.  
6 This view is put forward by Francesca H;ヮヮYげ ｷﾐ Autism and Talent, 2010. 
7 There is of course no one autistic perception and every child is an individual with their own strengths and 

difficulties. However, there is a consensus that autists often, no matter where they are on the spectrum, 

generally are able to pick out details of the whole with particular ease. This has led to the weak central 

coherence theory (Frith, Happé and Briskman 2001 and Happé 2010, 32-3) in autism. 
8 Here Gallagher offers an interesting critique of Damasio, pointing out how Damasio continually slips back into 

デｴW けWﾏHヴ;ｷﾐWS ヮﾗゲｷデｷﾗﾐげ デｴ;デ IﾗﾐIWﾐデヴ;デWゲ ﾗﾐ ｴﾗ┘ ﾐW┌ヴ;ﾉ ﾐWデ┘ﾗヴﾆゲ ;ヴW ;aaWIデWS H┞ デｴW HﾗS┞が ;ﾐ ;デデｷデ┌SW 
which he maintains is persistently Cartesian in its basic tenets. See also Gallagher 2008, p.173, on Damasio. 
9 See also Tomasello 1999, 62. 
10 The デWヴﾏ けW┝デWﾐSWSげ Iﾗｪﾐｷデｷﾗﾐ ｷゲ ┌ゲWS SWﾉｷHWヴ;デWﾉ┞ ｴWヴW ヴ;デｴWヴ デｴ;ﾐ げゲｴ;ヴWSげ Iﾗｪﾐｷデｷﾗﾐく けE┝デWﾐSWSげ ｷﾐSｷI;デWゲ 
that the camera has become part of thought itself, an example of けゲヮWIデ;I┌ﾉ;ヴﾉ┞ デヴ;ﾐゲaﾗヴﾏ;デｷ┗W ﾏｷ┝Wゲ ﾗa 
organismic and extra organismic resﾗ┌ヴIWゲげ ふWｷﾉゲﾗﾐ ;ﾐS Cﾉ;ヴﾆが 2009, 73). 
11 Cﾗﾏヮ;ヴW “ﾏ┌デゲ ヲヰヰヱが ヲΓヵ ┘ｴWヴW ゲｴW SWゲIヴｷHWゲ ｴWヴ ヴWゲW;ヴIｴ ;ゲ ; ヮヴﾗIWゲゲ ﾗa けｴ;Hｷデ┌;デｷﾗﾐげぎ H┌デ ﾐﾗデ 
habituation by the baboons whom she studied adapting to her modes of being, but her habituation adapting 

to theirs. Also Haraway 23-7. 
12 Jill Bennet points out how puppetry worked on a visceral rather than rational level in Ubu and the Truth 

Commissionが IﾗﾏﾏWﾐデ;デｷﾐｪ ﾗﾐ “ﾗ┌デｴ AaヴｷI;げゲ T‘C ふTヴ┌デｴ ;ﾐS ‘WIﾗﾐIｷﾉｷ;デｷﾗﾐ Cﾗﾏﾏｷゲゲｷﾗﾐぶく BWﾐﾐWデデ ヲヰヰヵが ヱヱヲ-

123.  
13 A typical example of this is the bird puppet pulﾉｷﾐｪ ﾗaa M;デデｴW┘げゲ Iﾗ┗Wヴゲが ﾏWﾐデｷﾗﾐWS ;Hﾗ┗W ;ゲ ; H;Iﾆｪヴﾗ┌ﾐS 
to Harry filming. Matthew enjoyed wrapping himself up in covers and the birdie enjoyed pulling them off; the 

ヮ┌ヮヮWデWWヴ HWI;ﾏW M;デデｴW┘げゲ ;ﾉﾉ┞ デWﾉﾉｷﾐｪ デｴW HｷヴS ﾗaa ゲW┗WヴWﾉ┞く  M;デデｴW┘ ┘Wﾐデ ;ﾉﾗﾐｪ ┘ｷデｴ the joke for a while, 

and then seized the puppet, working it to attack (playfully) the puppeteer. This can be heard in the background 

in Extract 3 online. 
14 M;ﾐSﾉWヴ ｴWヴW デ;ﾆWゲ ;ﾐ ｷﾐデWﾉﾉWIデ┌;ﾉｷゲWS ┗ｷW┘ ﾗa ;ﾐ ｷﾐa;ﾐデげゲ SW┗Wﾉﾗヮｷﾐｪ Iﾗｪﾐｷデｷ┗W ┌ﾐSWヴゲデ;ﾐSｷﾐｪ ┘ｴｷIｴ is 

curious since she demonstrates it developing in a thoroughly embodied way. 
15 Her mother at least was convinced of this when she subsequently saw the footage of Dennis and Mary, but 

of course we cannot know for sure. 
16 M;ヴ┞げゲ WﾐIﾗ┌ﾐデWヴ ┘ｷデｴ Fﾗ┝┞ ｷゲ SWゲIribed in Trimingham 2013, 233-5 
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